
1

Consulting in the Consulting in the 

Classroom: Helping Classroom: Helping 

Teachers Implement Teachers Implement 

ClasswideClasswide--PBS PracticesPBS Practices

Jennifer L. Jeffrey, Amanda Lannie & Barry McCurdyJennifer L. Jeffrey, Amanda Lannie & Barry McCurdy

Devereux Center for Effective SchoolsDevereux Center for Effective Schools

Catherine Catherine KunschKunsch

Lehigh UniversityLehigh University

NASP 2010NASP 2010

www.centerforeffectiveschools.orgwww.centerforeffectiveschools.org

Effective teachers MANAGE their Effective teachers MANAGE their 

classroomsclassrooms

Ineffective teachers DISCIPLINE their Ineffective teachers DISCIPLINE their 

classroomsclassrooms

The First Days of School

(Wong & Wong, 2004)

Relative Influences on LearningRelative Influences on Learning

1.1. Classroom managementClassroom management

2.2. MetacognitiveMetacognitive processesprocesses

3.3. Cognitive processesCognitive processes

4.4. Home environment/parental Home environment/parental 
supportsupport

5.5. Student/teacher social Student/teacher social 
interactionsinteractions

6.6. Social/behavioral attributesSocial/behavioral attributes

7.7. Motivational affective Motivational affective 
attributesattributes

8.8. Peer groupPeer group

9.9. Quantity of instructionQuantity of instruction

10.10. School cultureSchool culture

11.11. Classroom climateClassroom climate

12.12. Classroom instructionClassroom instruction

13.13. Curriculum designCurriculum design

14.14. Academic interactionsAcademic interactions

15.15. Classroom assessmentClassroom assessment

16.16. Community influencesCommunity influences

17.17. Psychomotor skillsPsychomotor skills

18.18. Teacher/administrator Teacher/administrator 
decisiondecision--makingmaking

19.19. Curriculum and instructionCurriculum and instruction

20.20. Parental involvement policyParental involvement policy

21.21. Classroom implementation/ Classroom implementation/ 
support support 

22.22. Student demographicsStudent demographics

23.23. OutOut--ofof--class timeclass time

24.24. Program demographicsProgram demographics

25.25. School demographicsSchool demographics

26.26. StateState--level policieslevel policies

27.27. School policiesSchool policies

28.28. District demographicsDistrict demographics

Wang, Haertel, & Walberg (1993/94)

Disruptive Classrooms          Disruptive Classrooms          

What is the impact What is the impact 

of poorly managed of poorly managed 

classrooms on classrooms on 

children atchildren at--risk for risk for 

aggressive aggressive 

behavior?behavior?

Places children at great Places children at great 

risk of later conduct risk of later conduct 

disorder and related disorder and related 

academic problemsacademic problems

Children have higher Children have higher 

risk of being risk of being ““severelyseverely””

aggressive in middle aggressive in middle 

schoolschool

Boys from poverty Boys from poverty 

families may be families may be 

particularly vulnerableparticularly vulnerable

Kellam et al. (1994)

Classroom Management & Classroom Management & 

Student BehaviorStudent Behavior

Sixth grade students in 1st grade Sixth grade students in 1st grade 

classrooms of trained teachers classrooms of trained teachers 

Less likely to have CD Less likely to have CD 

Fewer suspensionsFewer suspensions

Less likely to need MH servicesLess likely to need MH services

Ialongo et al. (2001)

Key to Effective ManagementKey to Effective Management

Sutherland & Sutherland & WehbyWehby, 2001, 2001

Sutherland, Sutherland, WehbyWehby, & Copeland, 2000, & Copeland, 2000

Cantrell, Cantrell, StennerStenner, & , & KatzenmoyerKatzenmoyer, 1977, 1977

White, 1975White, 1975

Madsen, Becker, & Thomas, 1968Madsen, Becker, & Thomas, 1968
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SchoolSchool--wide Positive Behavior wide Positive Behavior 

SupportSupport

Two randomized controlled trials:Two randomized controlled trials:

Horner et al., in pressHorner et al., in press
•• Lower levels of office discipline referralsLower levels of office discipline referrals

•• Improved perception of safety within the schoolImproved perception of safety within the school

•• Increased proportion of 3Increased proportion of 3rdrd graders meeting state graders meeting state 
reading standardsreading standards

Bradshaw et al., 2008Bradshaw et al., 2008
•• Reduced office discipline referrals and Reduced office discipline referrals and 

suspensionssuspensions

•• Increase in staff perception of organizational healthIncrease in staff perception of organizational health

SWSW--PBS LogicPBS Logic

Successful individual student Successful individual student 

behavior support is linked to behavior support is linked to host host 

environmentsenvironments or school  climates that or school  climates that 

are effective, efficient, relevant, & are effective, efficient, relevant, & 

durabledurable

Zins & Ponti (1990)

EmpiricallyEmpirically--Supported PracticesSupported Practices

StructureStructure

Amt. of teacherAmt. of teacher--directed directed 
activityactivity

Physical arrangementPhysical arrangement

Minimize distraction, crowdingMinimize distraction, crowding

ExpectationsExpectations

Post, teach, review, feedbackPost, teach, review, feedback

Active supervisionActive supervision

Opportunities to respondOpportunities to respond

Response cardsResponse cards

Direct InstructionDirect Instruction

ComputerComputer--assisted instructionassisted instruction

ClasswideClasswide peer tutoringpeer tutoring

Guided notesGuided notes

Specific/ contingent praiseSpecific/ contingent praise

ClasswideClasswide group contingenciesgroup contingencies

Behavioral contractingBehavioral contracting

Token economiesToken economies

Error correctionsError corrections

Performance feedbackPerformance feedback

Differential reinforcementDifferential reinforcement

Planned ignoring + contingent Planned ignoring + contingent 
praisepraise

Response costResponse cost

Time out (from reinforcement)Time out (from reinforcement)

Simonsen et al. (2008)

““Staff training is frequently necessary for Staff training is frequently necessary for 

assisting human services personnel in assisting human services personnel in 

performing their work duties, but rarely performing their work duties, but rarely 

sufficient in this regardsufficient in this regard””

Reid & Parsons, 2000

Organizational Behavior Organizational Behavior 

ManagementManagement

Specialty area within applied behavior Specialty area within applied behavior 
analysisanalysis

Evolved over past 40 yearsEvolved over past 40 years

Includes:Includes:

TrainingTraining

Performance managementPerformance management

Systems analysisSystems analysis

Focus on problems in the organizationFocus on problems in the organization

OBM Research & ApplicationOBM Research & Application

Human Service SettingsHuman Service Settings

Residential and hospital settingsResidential and hospital settings

Staff trainingStaff training

•• Residential direct care staffResidential direct care staff

•• Application of behavioral proceduresApplication of behavioral procedures

Reinforcing, prompting, shaping, extinctionReinforcing, prompting, shaping, extinction

Staff managementStaff management

Education settingsEducation settings
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Staff Training ResearchStaff Training Research

Multifaceted Approach to TrainingMultifaceted Approach to Training

Verbal instructionVerbal instruction

•• Staff trainerStaff trainer

•• ComputerComputer--based instructionbased instruction

•• VideoVideo

Written instructionWritten instruction

•• Books, selfBooks, self--instruction manualsinstruction manuals

Performance modelingPerformance modeling

Performance practicePerformance practice

Performance feedbackPerformance feedback

Explain the 

theory

Have a 

workshop 

discussion

Show 

example of 

good 

practice

Staff get 

feedback on 

their 

practice

Staff 

practice 

new 

approach

Staff 

receive (and 

give) 

coaching

There is no measurable 

impact on classroom 

practice up to this point

There is a large, 

measurable impact on 

classroom practice now, 

especially if coaching is 

provided
Petty (2004)

Joyce & Showers (1980)

OBM Applications to EducationOBM Applications to Education

DiGennaroDiGennaro, Martens, & McIntyre (2005), Martens, & McIntyre (2005)

MortensonMortenson & Witt (1998)& Witt (1998)

Mesa & LewisMesa & Lewis--Palmer (2005)Palmer (2005)

Sutherland, Sutherland, WehbyWehby, & Copeland (2000), & Copeland (2000)

NoellNoell, Witt, , Witt, LaFleurLaFleur, , MortensonMortenson, Rainer, & , Rainer, & 

LevelleLevelle (2000)(2000)

SawkaSawka, McCurdy, & , McCurdy, & MannellaMannella (2002)(2002)

Identifying a Classroom & TeacherIdentifying a Classroom & Teacher

How do we find a How do we find a 

classroom & teacher?classroom & teacher?

What data is available?What data is available?

Office referralsOffice referrals

Referrals to instructional support teamReferrals to instructional support team

Other data?Other data?

Have any teachers asked for help?Have any teachers asked for help?

Current consultation casesCurrent consultation cases

Classroom AssessmentClassroom Assessment

Tools & ProceduresTools & Procedures

Problem Problem 
Identification/CertificationIdentification/Certification
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Teacher InterviewTeacher Interview

Start with a Start with a teacher interviewteacher interview

Use your consultation skills Use your consultation skills 

•• Establish rapportEstablish rapport

•• Collaborative relationship with teacherCollaborative relationship with teacher

Similar to a Problem Identification InterviewSimilar to a Problem Identification Interview

What are their strengths and needs?What are their strengths and needs?

What are their areas of greatest concern?What are their areas of greatest concern?

Consider sharing dataConsider sharing data

•• ODRs, other referralsODRs, other referrals

Classroom ObservationsClassroom Observations

Brief (15 Brief (15 –– 20 minutes)20 minutes)

May want to do multiple observationsMay want to do multiple observations

Objective measureObjective measure

Focus on observable, clearly defined Focus on observable, clearly defined 

behaviorsbehaviors

Includes an assessment of Includes an assessment of critical critical 

classroom management skillsclassroom management skills

Critical Classroom Critical Classroom 

Management SkillsManagement Skills

Behavior ManagementBehavior Management

RulesRules

PraisePraise

On task behaviorOn task behavior

SchedulesSchedules

TransitionsTransitions

Instructional ManagementInstructional Management

Physical arrangement of roomPhysical arrangement of room

Opportunities to respondOpportunities to respond

Correct academic respondingCorrect academic responding

Choose an Observation ToolChoose an Observation Tool

Can create your own observation tool Can create your own observation tool 

Be sure it includes critical classroom Be sure it includes critical classroom 

management skillsmanagement skills

Can choose other available observation Can choose other available observation 

toolstools

Consider having the teacher complete a Consider having the teacher complete a 

selfself--assessmentassessment

Classroom Observation ToolsClassroom Observation Tools

Classroom CheckClassroom Check--Up (Reinke, W., LewisUp (Reinke, W., Lewis--Palmer, T., & Palmer, T., & 

Merrell, K. )Merrell, K. )

Consultation modelConsultation model

•• Assessment, feedback, intervention, teacher selfAssessment, feedback, intervention, teacher self--monitorsmonitors

Classroom Checklist and Environmental Inventory Classroom Checklist and Environmental Inventory 

(Lewis)(Lewis)

Classroom Management: SelfClassroom Management: Self--Assessment Assessment –– Brandi Brandi 

Simonsen, Sarah Fairbanks, Amy Briesch, & George Simonsen, Sarah Fairbanks, Amy Briesch, & George 

SugaiSugai
Teacher selfTeacher self--assessmentassessment

Classroom Evaluation Tool (Devereux Center for Classroom Evaluation Tool (Devereux Center for 

Effective Schools)Effective Schools)

Classroom Management Checklist (Kincaid)Classroom Management Checklist (Kincaid)

© Copyright 2006. Devereux Center for Effective Schools.  May by copied or reproduced for personal use.
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© Copyright 2006. Devereux Center for Effective Schools.  May by copied or reproduced for personal use.

Summarize the DataSummarize the Data

Perform necessary calculationsPerform necessary calculations

Praise ratios, OTR, CARPraise ratios, OTR, CAR

Summarize your observations by area of Summarize your observations by area of 

classroom managementclassroom management

What are the strengths?What are the strengths?

What are the areas of need?What are the areas of need?

Compare the data to the interview and Compare the data to the interview and 

selfself--assessmentassessment

Are the needs the same or different?Are the needs the same or different?

Any surprises?Any surprises?

PraisePraise

Behavior specific Behavior specific 

““Jane, great job following directions.Jane, great job following directions.””

NonNon--specificspecific

““ExcellentExcellent””

Goal is a ratio of 4 praise statements for every Goal is a ratio of 4 praise statements for every 
reprimand/correction (4:1)reprimand/correction (4:1)

Can be measured through direct observationCan be measured through direct observation

Frequency count of praise statements and Frequency count of praise statements and 
corrections.  Divide praise statements by the number corrections.  Divide praise statements by the number 
of corrections to calculate the ratio.of corrections to calculate the ratio.

Instructional ManagementInstructional Management

Opportunities to respond (OTR) Opportunities to respond (OTR) -- An instructional An instructional 
question, statement, or gesture made by the teacher that question, statement, or gesture made by the teacher that 
seeks an oral response. seeks an oral response. 

Ex:Ex:““What is 3 x 5?What is 3 x 5?””

Directly observe. Tally OTRs and calculate OTR/minuteDirectly observe. Tally OTRs and calculate OTR/minute

Correct academic responses (CAR) Correct academic responses (CAR) –– When a student When a student 
(or group of students) responds correctly after an OTR(or group of students) responds correctly after an OTR

After each OTR, record whether a correct or incorrect response After each OTR, record whether a correct or incorrect response 
occursoccurs

Directly observe. Tally CARs and calculate CAR/minuteDirectly observe. Tally CARs and calculate CAR/minute

Calculate % of CARs (CARs/OTR)Calculate % of CARs (CARs/OTR)

ActivityActivity

Problem Identification/CertificationProblem Identification/Certification

Identifying Intervention StrategiesIdentifying Intervention Strategies

Exploring SolutionsExploring Solutions
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Link Assessment with InterventionLink Assessment with Intervention

Assessment data guides the conversationAssessment data guides the conversation

Select a starting pointSelect a starting point

Provide optionsProvide options

What does teacher want to work on first?What does teacher want to work on first?

Develop an action planDevelop an action plan

Target skillsTarget skills

TimelineTimeline

OutcomesOutcomes

PraisePraise

Strengthen behavior you want to seeStrengthen behavior you want to see

Build selfBuild self--esteemesteem

Promote relationship between adult & Promote relationship between adult & 
studentstudent

Southerland and colleagues have found Southerland and colleagues have found 
that increases in behavior specific praise that increases in behavior specific praise 
correlate with an increase in oncorrelate with an increase in on--task task 
behaviorbehavior

Strategies to Increase PraiseStrategies to Increase Praise

Brief trainingBrief training
Name, behavior, praise statementName, behavior, praise statement

Authentic & variedAuthentic & varied

Contingent upon desired behaviorsContingent upon desired behaviors

Post a promptPost a prompt
4:14:1

Set a goalSet a goal
Rubber bands on wristRubber bands on wrist

Pennies or paperclips in pocketPennies or paperclips in pocket

Classrooms spend about 5Classrooms spend about 5--10 minutes 10 minutes 

changing from one activity or place to changing from one activity or place to 

anotheranother

Average transition time = 8 minutesAverage transition time = 8 minutes

Transitions per day = 10Transitions per day = 10

Amount of day devoted to transition = Amount of day devoted to transition = 

20%20%

Transition time = 1 full day each weekTransition time = 1 full day each week

TransitionsTransitions

Conducting a TransitionConducting a Transition

Give Give 55--minute warningminute warning activity about to endactivity about to end

Give Give 11--minute warningminute warning activity about to endactivity about to end

Move to Move to ““transition areatransition area”” and and request attentionrequest attention

Wait for compliance, Wait for compliance, praise compliance praise compliance Identify Identify 
new task, activity, location (new task, activity, location (““directionsdirections””))

Review transition rulesReview transition rules

Conduct the transitionConduct the transition (transition rules in effect!)(transition rules in effect!)

Provide feedbackProvide feedback during and after transitionduring and after transition

Review Review new rulesnew rules in effectin effect

Strategies to Improve TransitionsStrategies to Improve Transitions

Brief training on transition Brief training on transition 

stepssteps

Model for teacherModel for teacher

Be there to support initial Be there to support initial 

implementationimplementation

Start with one specific Start with one specific 

transition and build outtransition and build out

Monitor timeMonitor time

““Refrigerator noteRefrigerator note”” or or 

checklist for teacherchecklist for teacher
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Opportunities to RespondOpportunities to Respond

Increase instructional timeIncrease instructional time

Improve mastery of skillsImprove mastery of skills

Increase academic engaged timeIncrease academic engaged time

Decrease offDecrease off--task behaviorstask behaviors

CEC GuidelinesCEC Guidelines

New Material New Material –– 4 to 6 responses per minute 4 to 6 responses per minute 
with 80% accuracywith 80% accuracy

Independent practice Independent practice –– 8 to 12 responses per 8 to 12 responses per 
minute with 90% accuracyminute with 90% accuracy

Carnine, 1976; CEC, 1987; Skinner & Shapiro, 1989; Southerland, Alder & Gunter, 2003

Increasing Opportunities to Increasing Opportunities to 

RespondRespond

Direct instruction curriculum Direct instruction curriculum 

Drill & practice activitiesDrill & practice activities

State capitals, math facts, periodic tableState capitals, math facts, periodic table

Choral respondingChoral responding

Cue responseCue response

Response cardsResponse cards

PreprintedPreprinted

White boardsWhite boards

Group ContingenciesGroup Contingencies

A planned intervention where the A planned intervention where the 

consequence for group members depends consequence for group members depends 

on the behavior of other group members. on the behavior of other group members. 

-- AxelrodAxelrod

Group ContingencyGroup Contingency

Good Behavior GameGood Behavior Game
(Barrish, Saunders & Wolf, 1969)(Barrish, Saunders & Wolf, 1969)

Select a time to play the gameSelect a time to play the game
20 minutes, specific period20 minutes, specific period

Identify the behaviorsIdentify the behaviors
Few and simpleFew and simple

Identify rewards and reward scheduleIdentify rewards and reward schedule

Introduce the gameIntroduce the game
Divide class into teamsDivide class into teams

Teach expectationsTeach expectations

Play gamePlay game

Continue with typical instructionContinue with typical instruction

Mark points for behaviorsMark points for behaviors

Reward winning teamsReward winning teams

Helpful Resource

www.interventioncentral.org

Helpful Tips:

Manualize the process

Provide a checklist/self-

check

Realistic and doable 

rewards

ActivityActivity

Exploring SolutionsExploring Solutions

Monitoring Implementation and Monitoring Implementation and 

Impact on Student OutcomesImpact on Student Outcomes

Evaluating SolutionsEvaluating Solutions
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Monitoring ImplementationMonitoring Implementation

Subjective evaluationSubjective evaluation

Classroom Checklist and Environmental Classroom Checklist and Environmental 

Inventory (Lewis)Inventory (Lewis)

Classroom Management: SelfClassroom Management: Self--Assessment Assessment 

(Simonsen, Fairbanks, Briesch, & Sugai)(Simonsen, Fairbanks, Briesch, & Sugai)

Classroom Management Checklist (Kincaid)Classroom Management Checklist (Kincaid)

Available on www.pbis.orgAvailable on www.pbis.org

Monitoring ImplementationMonitoring Implementation

Objective evaluationObjective evaluation

Direct observationDirect observation

Observable, clearly defined behaviorObservable, clearly defined behavior

Identified as an area of concern through Identified as an area of concern through 

consultation with the teacherconsultation with the teacher

Monitoring ImplementationMonitoring Implementation

Objective evaluationObjective evaluation

Direct observation with structured Direct observation with structured 
performance feedbackperformance feedback

Verbal performance feedback (Codding, Livanis, Pace, Verbal performance feedback (Codding, Livanis, Pace, 
& Vaca, 2008)& Vaca, 2008)

Visual performance feedback (Reinke, LewisVisual performance feedback (Reinke, Lewis--Palmer, Palmer, 
Martin, 2007; Reinke, LewisMartin, 2007; Reinke, Lewis--Palmer, & Merrell, 2008)Palmer, & Merrell, 2008)

Written performance feedback with goal setting Written performance feedback with goal setting 
(Martens, Hirallal, & Bradley, 1997)(Martens, Hirallal, & Bradley, 1997)

Verbal and written performance feedback Verbal and written performance feedback -- Classroom Classroom 
Evaluation Tool (Devereux Center for Effective Evaluation Tool (Devereux Center for Effective 
Schools)Schools)

Monitoring ImplementationMonitoring Implementation

Objective evaluationObjective evaluation

Permanent productPermanent product

Completed point cardsCompleted point cards

Posted rules and schedulePosted rules and schedule

Student reportStudent report

Classroom rules and expectationsClassroom rules and expectations

Reward systemReward system

Classroom routines and transitionsClassroom routines and transitions

Classroom CheckClassroom Check--Up (Reinke, LewisUp (Reinke, Lewis--Palmer, & Palmer, & 

Merrell, 2008)Merrell, 2008)

Monitoring Impact on Monitoring Impact on 

Student OutcomesStudent Outcomes

Permanent productsPermanent products

Number of behavioral incidentsNumber of behavioral incidents

Work completionWork completion

Academic benchmarks and other indicatorsAcademic benchmarks and other indicators

Direct observationDirect observation

OnOn--task/offtask/off--tasktask

Disruptive behaviorDisruptive behavior

OTR, correct academic respondingOTR, correct academic responding

ActivityActivity

Evaluating SolutionsEvaluating Solutions
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Samples From the FieldSamples From the Field

Special EducationSpecial Education

General EducationGeneral Education

““All About ChoicesAll About Choices””

Observation ToolObservation Tool

Participants & SettingParticipants & Setting

Large suburban Large suburban 
districtdistrict

11% special 11% special 
educationeducation

66thth highest on highest on 
statewide assessmentstatewide assessment

9 teachers of ES9 teachers of ES

4 Elementary4 Elementary

5 Middle school5 Middle school

ElementaryElementary

6  6  -- 8 students8 students

SelfSelf--containedcontained

Middle schoolMiddle school

7 7 –– 12 students12 students

Resource roomResource room

1 to 3 classes per day1 to 3 classes per day

ProceduresProcedures

Tool developed based on needs Tool developed based on needs 

assessmentassessment

Essential classroom management Essential classroom management 

procedures identifiedprocedures identified

Procedures trained to staffProcedures trained to staff

Monitoring and performance feedbackMonitoring and performance feedback

Performance Feedback ProcedurePerformance Feedback Procedure

Observations conducted three timesObservations conducted three times

January, May & OctoberJanuary, May & October

Written feedbackWritten feedback

Option for detailed verbal feedbackOption for detailed verbal feedback

InterInter--Observer ReliabilityObserver Reliability

76.6% (range = 6576.6% (range = 65--88%)88%)

83% or greater83% or greater

MaterialsMaterials

Classroom ecologyClassroom ecology

Behavior specific praiseBehavior specific praise

Behavior specific Behavior specific 

correctioncorrection

Using attentionUsing attention

TransitionsTransitions

Student interviewsStudent interviews

Below 75%Below 75%

Teaching expectationsTeaching expectations

NonNon--specific praisespecific praise

NonNon--specific correctionspecific correction

Opportunities to respondOpportunities to respond

Correct academic Correct academic 

responsesresponses
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Outcome of Repeated MeasuresOutcome of Repeated Measures

85.785.786.386.373.873.8Student TOT**Student TOT**

696969695151Middle*Middle*

82.282.2747467.567.5Elementary*Elementary*

33rdrd ObsObs22ndnd ObsObs11stst ObsObs

*Percent of Total Steps Completed

**Percent of Intervals with On-Task Behavior

Classroom Evaluation Classroom Evaluation 

ToolTool

Purpose of the Current StudyPurpose of the Current Study

Do scores on the Classroom Evaluation Do scores on the Classroom Evaluation 

Tool (CET) correlate with student Tool (CET) correlate with student 

behavior?behavior?

First step in establishing the applicability of First step in establishing the applicability of 

the CET for use in general education the CET for use in general education 

classroomsclassrooms

HypothesesHypotheses

The CET will have a strong, positive The CET will have a strong, positive 

correlation with student oncorrelation with student on--task behaviortask behavior

The CET will have a strong, negative The CET will have a strong, negative 

correlation with student offcorrelation with student off--task behavior task behavior 

Participants & SettingParticipants & Setting

District approval and consentDistrict approval and consent

Students and teachers from 3 local, urban Students and teachers from 3 local, urban 
elementary schoolselementary schools

General education classrooms (n=19)General education classrooms (n=19)

•• Grades:Grades:
Kindergarten = 1Kindergarten = 1

11stst Grade = 6Grade = 6

22ndnd Grade = 5Grade = 5

33rdrd Grade = 3Grade = 3

44thth Grade = 2Grade = 2

55thth Grade = 2Grade = 2

Variables & MeasuresVariables & Measures

Independent VariablesIndependent Variables

Classroom management skills Classroom management skills 

•• Measured by the CETMeasured by the CET

Dependent VariablesDependent Variables

Student onStudent on--task behaviortask behavior

•• Active and passive onActive and passive on--task behaviortask behavior

•• Measured by the Behavioral Observation of Students Measured by the Behavioral Observation of Students 
in Schools (BOSS)in Schools (BOSS)

•• Momentary time samplingMomentary time sampling

Student offStudent off--task behaviortask behavior

•• Measured by the BOSSMeasured by the BOSS

•• Partial interval recordingPartial interval recording
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CETCET

Teaching ExpectationsTeaching Expectations

Classroom rulesClassroom rules

Classroom EcologyClassroom Ecology

Praise, transitions, schedulePraise, transitions, schedule

Classroom arrangementClassroom arrangement

Arrangement of desksArrangement of desks

Instructional ManagementInstructional Management

Opportunities to respond, Correct academic Opportunities to respond, Correct academic 
respondingresponding

Research Design & AnalysesResearch Design & Analyses

Correlational designCorrelational design

Regression analyses Regression analyses 

How well does the CET predict student How well does the CET predict student 
behavior as measured by onbehavior as measured by on--task and offtask and off--task task 
behavior?behavior?

Pearson product moment correlation Pearson product moment correlation 
coefficientcoefficient

Total score on the CET with onTotal score on the CET with on--task and offtask and off--
task behaviortask behavior

ResultsResults

CorrelationsCorrelations

All Steps CompletedAll Steps Completed OTROTR CARsCARs

Active OnActive On--Task Task 

BehaviorBehavior
.353 .353 

(p = .139)(p = .139)
.211 .211 

(p = .401)(p = .401)
.220 .220 

( p = .380)( p = .380)

Passive OnPassive On--Task Task 

BehaviorBehavior
--.116 .116 

(p = .636)(p = .636)
.116 .116 

(p = .645)(p = .645)
.072 .072 

(p = .778)(p = .778)

OnOn--Task BehaviorTask Behavior .102 .102 

(p = .678)(p = .678)
.300 .300 

(p = .226)(p = .226)
.249 .249 

(p = .320)(p = .320)

OffOff--Task BehaviorTask Behavior --.216 .216 

(p = .374)(p = .374)
--.487 .487 

(p = .040)(p = .040)
--.155 .155 

(p = .539)(p = .539)

SummarySummary

School psychologists can play a critical School psychologists can play a critical 
role in role in 

improving classroom environmentsimproving classroom environments

Improving teacher skillsImproving teacher skills

Impact more students with indirect service Impact more students with indirect service 
deliverydelivery

Apply problem solving processApply problem solving process

Provide support and Provide support and performance performance 
feedbackfeedback

QuestionsQuestions


