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Introduction 
This resource conveys policies, procedures, and guidelines that  support  the delivery of 
special educat ion services in Brit ish Colum bia's public schools. I t  was originally published in 
1995, following an extensive provincial Special Educat ion Review (1993-94) . 

The purpose of this m anual is to provide a single point  of reference regarding legislat ion, 
m inist ry policy and guidelines to assist  school boards in developing program s and services 
that  enable students with special needs to m eet  the goals of educat ion. The m anual also 
contains procedural inform at ion to assist  in accessing program s and services provided at  the 
provincial level. I t  is intended prim arily for the use of principals, school-based team s and 
special educat ional professionals, but  m ay also prove of interest  t o other professionals 
within the educat ion, social service or health care com m unit ies, to parents and to m em bers 
of the public at  large.  

I n preparing this m anual in 1995, the Minist ry of Educat ion received valuable advice from  a 
Special Educat ion Advisory Com m it tee, school dist rict  representat ives, groups of specialist  
teachers and adm inist rators, and associat ions throughout  Brit ish Colum bia. The m inist ry 
acknowledges the cont r ibut ions of these m any individuals and groups.  

Please direct  any queries or com m ents to:   

Minist ry of Educat ion 
Learning Supports 
PO Box 9887 Stn Prov Govt  
Victoria, Brit ish Colum bia, Canada 
Postal Code:  V8W 9T6 
Em ail Contact :  EDUC.LearningSupports@gov.bc.ca 
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Using this Manual 

This m anual is divided into six sect ions (A to F) , a quick reference guide (G) , and a 
set  of appendices (H) , listed in the Table of Contents.  

A. Policy :  provides policy for the delivery of special educat ion program s and 
services in Brit ish Colum bia.  

B. Roles and Responsibilit ies:  out lines the roles and responsibilit ies of the 
m inist ry, school boards, dist rict  and school-based personnel, parents and students in 
the developm ent  and im plem entat ion of special educat ion services.  

C. Developing an I ndividual Educat ion Plan :  describes the process of ident ifying 
students who have special needs, planning and im plem ent ing individual program s for 
them , and evaluat ing and report ing on their progress.  

D. Specia l Considerat ions -  Services:  descr ibes the generic services that  should 
be available in school dist r icts to support  service delivery.  

E. Special Needs Categor ies: defines the various kinds of students who have 
special needs and the essent ial elem ents that  should be included in program s for 
them  and the criteria that  m ust  be m et  for supplem ental funding.  

F. Provincial Resource Program s:  describes what  these program s are and lists 
those current ly designated across the province.  

G. Quick Reference –  I nternet  Resources:  provides a quick reference for online 
inform at ion websites.  

H. Appendices:  includes inform at ion about  facilit ies planning;  access to equipm ent , 
technology and services;  resolut ion of conflicts;  classificat ion of psychological tests;  
dist ributed learning;  full-day K;  graduat ion requirem ents;  in-school nursing support  
services;  use of student  records;  t ransit ion planning;  t ransportat ion and work 
experience. 
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Glossary 

To ensure com m on interpretat ion, the definit ions of term s used in this m anual are 
being placed at  the front  of the docum ent .  

1. Adaptations are teaching and assessm ent  st rategies especially designed to 

accom m odate a student ’s needs so he or she can achieve the learning outcom es of 
the subject  or course and to dem onst rate m astery of concepts.    Essent ially, 
adaptat ions are “best  pract ice”  in teaching. A student  working on learning outcom es 
of any grade or course level m ay be supported through use of adaptat ions.  

Adaptat ions do not  represent  unfair advantages to students.  I n fact , the opposite 
could be t rue.  I f appropriate adaptat ions are not  used, students could be unfair ly 
penalized for  having learning differences, creat ing serious negat ive im pacts to their 
achievem ent  and self- concept .   

2. Assessm ent  is a system at ic process of gathering inform at ion in order to m ake 
appropriate educat ional decisions for  a student . I t  is a collaborat ive and progressive 
process designed to ident ify the student 's st rengths and needs, set  goals, and results 
in the ident ificat ion and im plem entat ion of selected educat ional st rategies.  

3. Collaborat ive consultat ion  is a process in which people work together to solve a 
com m on problem  or address a com m on concern. A successful collaborat ive process 
is characterized by the following features:  it  is voluntary;  there is m utual t rust  and 
open com m unicat ion am ong the people involved;  ident ificat ion/ clarificat ion of the 
problem  to be addressed is a shared task;  the goal is shared by all part icipants;  each 
part icipant 's cont r ibut ion is valued equally;  all part icipants' skills are em ployed in 
ident ifying and select ing problem -solving st rategies;  and there is shared 
responsibilit y for the program  or st rategy init iated.  

4. A guardian  of a person ( in the wording of the School Act )  " .. .when used in 
reference to a student  or child, m eans guardian of the person of the student  or child 
within the m eaning of the Fam ily Relat ions Act " .   

5. I nclusion  describes the principle that  all students are ent it led to equitable access 
to learning, achievem ent  and the pursuit  of excellence in all aspects of their 
educat ion. The pract ice of inclusion is not  necessarily synonym ous with integrat ion 
and goes beyond placem ent  to include m eaningful part icipat ion and the prom ot ion of 
interact ion with others.  

6. An I ndividual Educat ion Plan ( I EP)  is a docum ented plan developed for a 
student  with special needs that  describes individualized goals, adaptat ions, 
m odificat ions, the serv ices to be provided, and includes m easures for t racking 
achievem ent .  

7. I ntegrat ion  is one of the m ajor st rategies used to achieve inclusion. With 
integrat ion, students with special needs are included in educat ional set t ings with 
their peers who do not  have special needs, and provided with the necessary 
accom m odat ions determ ined on an individual basis, to enable them  to be successful 
there. The principle of "placem ent  in the most  enabling learning environm ent "  
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applies when decisions are m ade about  the extent  to which an individual student  is 
placed in regular classroom s, or assigned to an alternate placem ent .  

8. Mainst ream ing is a term  which was in use during the early years of the 
m ovem ent  toward integrat ion of students with special needs, but  which has been 
replaced by the term  " integrat ion" (see definit ion for  integrat ion above) .  

9. Modificat ions are inst ruct ional and assessm ent - related decisions m ade to 
accom m odate a student ’s educat ional needs that  consist  of individualized learning 
goals and outcom es which are different  than learning outcom es of a course or 
subject . Modificat ions should be considered for those students whose special needs 
are such that  they are unable to access the curr iculum  ( i.e., students with lim ited 
awareness of their surroundings, students with fragile m ental/ physical health, 
students m edically and cognit ively/ m ult iply challenged.)   Using the st rategy of 
m odificat ions for  students not  ident ified as special needs should be a rare pract ice.  

10. A neighbourhood school is the school that  students would norm ally at tend if 

they did not  have special needs.   

11. Parent  ( in the wording of the School Act )  " ...m eans, in respect  of a student  or of 
a child registered under sect ion 13, a)  the guardian of the person of t he student  or  
child;  b)  the person legally ent it led to custody of the student  or child;  or c)  the 
person who usually has the care and cont rol of the student  or child" . 
(ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw/ revisedstatutescontents.pdf)  

12. A school- based team  is an on-going team  of school-based personnel which has 
a form al role to play as a problem -solving unit  in assist ing classroom  teachers to 
develop and im plem ent  inst ruct ional and/ or m anagem ent  st rategies and to co-
ordinate support  resources for  students with special needs within the school.  

13. Specia l educat ional needs are those characterist ics which m ake it  necessary  
to provide a student  undertaking an educat ional program  with resources different  
from  those which are needed by m ost  students. Special educat ional needs are 
ident ified during assessm ent  of a student ;  they are the basis for determ ining an 
appropriate educat ional program  ( including necessary resources)  for that  student .  

14. Transit ion  is the passage of a student  from  one environm ent  to another at  key 
points in his or her developm ent  from  childhood to adulthood.  

15. Transit ion planning  is the preparat ion, implem entat ion and evaluat ion required 
to enable students to m ake m ajor t ransit ions during their lives -  from  hom e or pre-
school to school;  from  class to class;  from  school to school;  from  school dist r ict  to 
school dist rict ;  and from  school to post -secondary, com m unity or work situat ions.  
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A. Policy 
I n 1995, a Special Education Policy Framework for British Columbia was established, 

following extensive consultat ion with educat ion partners. This Policy Fram ework 
guided the developm ent  of legislat ion and guidelines for special educat ion program s 
and services in Brit ish Colum bia, and served as the foundat ion for  the resource 
Special Educat ion Services:  A Manual of Policies, Procedures and Guidelines.  

 

A print  copy of this historical Framework  is available through Government  
Publicat ions at :  ht tp: / / www.publicat ions.gov.bc.ca/ search.aspx 

Tit le: Special Educat ion Policy Fram ew ork For BC,  ( LRB0 3 9 )  

 

Special Education Policy  

All students should have equitable access to learning, opportunit ies for achievem ent ,  
and the pursuit  of excellence in all aspects of their educat ional program s. 

Rationale 

Special educat ion program s and services enable students with special needs to have 
equitable access to learning and opportunit ies to pursue and achieve the goals of 
their educat ional program s. 

Legislation/Regulations 

Special Needs Students Order M150/ 89:  defines students with special needs, 
describes the obligat ion of school boards to consult  with parents in the placem ent  of 
students with special needs and describes policy regarding integrat ion. 

I ndividual Educat ion Plan Order M638/ 95:  sets out  the requirem ents for school 
boards to design and im plem ent  individual educat ion plans for students with special 
needs. 

Student  Progress Report  Order M191/ 94:  describes report ing requirem ents for  
students who have special needs.  

Support  Services for  Schools Order M282/ 89. 

Sect ion 11 School Act .  

Definitions 

"Student  with special needs: "  A student  who has a disabilit y of an intellectual, 
physical, sensory, em ot ional or behavioural nature, has a learning disabilit y or has 
special gift s or  talents, as defined in the Manual of Policies, Procedures, and 
Guidelines, Sect ion E. 
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" I ndividual educat ion plan ( IEP) : "  An individual educat ion plan designed for a student  
that  includes one or m ore of the following:  

• learning outcom es that  are different  from , or in addit ion to, expected learning 
outcom es set  out  in the applicable educat ional program  guide, 

• a list  of support  services,  

• a list  of adapted m aterials, inst ruct ion or assessm ent  m ethods.  

"Educat ional program  guide: "  A docum ent  specified as an educat ional program  guide 
in Ministerial Order 333/ 99, the Educat ional Program  Guide Order M333/ 99. 

“adaptat ions” :  teaching and assessm ent  st rategies m ade to accom m odate a 
student ’s special needs, and m ay include alternate form ats ( e.g.,  braille, books-on-
tape) , inst ruct ional st rategies (e.g., use of interpreters, visual cues and aids)  and 
assessm ent  procedures (e.g.,  oral exam s, addit ional t im e, assist ive technologies) .  

“m odificat ions” :   learning outcom es that  are substant ially different  from  the regular 
curriculum , and specifically selected to m eet  the student 's special needs.  

 

POLICY 

Inclusion 

Brit ish Colum bia prom otes an inclusive educat ion system  in which students with 
special needs are fully part icipat ing m em bers of a com m unity of learners.  I nclusion 
describes the principle that  all students are ent it led to equitable access to learning, 
achievem ent  and the pursuit  of excellence in all aspects of their educat ional 
program s. The pract ice of inclusion is not  necessarily synonym ous with full 
integrat ion in regular classroom s, and goes beyond placem ent  to include m eaningful 
part icipat ion and the prom ot ion of interact ion with others. 

Placement 

A school board m ust  ensure that  a principal offers to consult  with a parent  of a child 
who has special needs regarding the student 's placem ent  in an educat ional program . 

A school board m ust  provide a student  who has special needs with an educat ional 
program  in a classroom  where the student  is integrated with other students who do 
not  have special needs, unless the educat ional needs of the student  with special 
needs or other students indicate that  the educat ional program  for the student  with 
special needs should be provided otherwise.  

The em phasis on educat ing students with special needs in neighbourhood school 
classroom s with their age and grade peers, however, does not  preclude the 
appropriate use of resource room s, self- contained classes, com m unity-based 
program s, or specialized set t ings. Students with special needs m ay be placed in 
set t ings other than a neighbourhood school classroom  with age and grade peers.  
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This should only be done when the school board has m ade all reasonable efforts to 
integrate the student , and it  is clear that  a com binat ion of educat ion in such classes 
and supplem entary support  cannot  m eet  their educat ional or social needs, or when 
there is clear evidence that  part ial or full placem ent  in another set t ing is the only 
opt ion after  considering their educat ional needs or the educat ional needs of others.  

Planning 

A school board m ust  ensure that  an Individual Educat ion Plan ( IEP)  is designed for a 
student  with special needs as soon as pract ical after the board ident ifies the student  
as having special needs.  The only instances in which an IEP is not  required are 
when:  

• the student  with special needs requires lit t le or no adaptat ions to m ater ials, 
inst ruct ion or assessm ent  m ethods;  or  

• the expected learning outcom es have not  been m odified;  or 

• the student  requires 25 or fewer hours of rem edial inst ruct ion by som eone 
other than the classroom  teacher, in a school year.  

A school board m ust  ensure that  the I EP is reviewed at  least  once each school year,  
and where necessary, is revised or cancelled. 

A school board m ust  offer the parent  of the student , and where appropriate, the 
student  the opportunity to be consulted about  the preparat ion of the I EP.  

The School Act  [ sect ion 7(2) ]  requires a parent  of a student  to consult  with the 
student 's teacher or a school principal about  the student 's educat ional program , 
when requested to do so.  

A school board m ust  offer each student  who has special needs learning act ivit ies in 
accordance with the I EP designed for that  student .  When services are so specialized 
that  they cannot  be replicated in every school, they should be available at  the dist r ict  
level, or else school dist r icts should arrange to obtain them  from  com m unity or other 
sources. 

Evaluation and reporting 

Standards for all students, including students with special needs, are developed with 
high but  appropriate expectat ions for student  achievem ent .  Students with special 
needs are expected to achieve som e, m ost , or all provincial curr iculum outcom es 
with special support .  

Where a student  with special needs is expected to achieve or surpass the learning 
outcom es, perform ance scales, let ter grades and regular report ing procedures will be 
used to indicate progress.  Where it  is determ ined that  a student  with special needs 
is not  capable of achieving the learning outcom es of provincial or Board/ Authority 
Authorized curriculum , and substant ial course or program  m odificat ion is necessary, 
specific individual goals and object ives will be established for the student  in his or 
her I EP.  Perform ance scales, let ter grades, and st ructured writ ten com m ents m ay 
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be used to report  the level of the student ’s success in achieving these m odified goals 
and object ives.  I t  m ay not  be appropriate to provide let ter grades to all students 
with special needs. Considering the potent ial im pact  on the student ,  not  providing 
let ter grades should be a decision m ade by the school based team . 

Where a professional support  person other than the classroom  teacher is responsible 
for providing som e port ion of the student 's educat ional program , that  person should 
provide writ ten reports on the student 's progress for inclusion with the report  of the 
classroom  teacher.  

Accountability 

The m inist ry audits enrolm ent  of students with special needs services to ensure fair 
dist ribut ion of available resources am ong school dist ricts.  The Minist ry regularly 
reviews the achievem ent  of students, including those with special needs, by 
m onitoring results such as graduat ion rates, perform ance on provincial assessm ents 
and t ransit ions. I n addit ion, the School Act  requires School Planning Councils in each 
school to develop annual plans that  address achievem ent  of all students.  The Act  
also requires boards of educat ion subm it  Achievem ent  Cont racts that  set  out  plans 
for im provem ent  to the Minister each year.  The Minist ry periodically reviews dist r ict  
goals, st ructures, pract ices and other m at ters t hrough the dist r ict  review process. 

Appeals 

All school boards m ust  have appeal procedures to help resolve disputes. The m inist ry 
expects that  the appeal procedures will be based on principles of adm inist rat ive 
fairness, which include the r ight  of students and parents/ guardians:  to be heard by 
the school board;  to be consulted in decisions affect ing them ;  and to an im part ial 
school board decision based on relevant  inform at ion.  I n addit ion, the School Act  
provides for an appeal to the Minist ry Super intendent  of Achievem ent  in certain 
circum stances.  

 

PROCEDURES 

An Individual Educat ion Plan ( IEP)  is a docum ented plan developed for  a student  with 
special needs that  describes individualized goals, adaptat ions, m odificat ions, the 
services to be provided, and includes m easures for t racking achievem ent . An I EP 
m ust  have one or m ore of the following:  

• the goals or outcom es set  for  that  student  for t hat  school year where they are 
different  from  the learning outcom es set  out  in an applicable educat ional 
program  guide;  or  

• a list  of the support  services required to achieve goals established for t he 
student ;  or  

• a list  of the adaptat ions to educat ional m aterials, inst ruct ional st rategies or 
assessm ent  m ethods. 
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An I EP should also include the following:  

• the present  levels of educat ional perform ance of the student ;  

• the set t ing where the educat ional program  is t o be provided;  

• the nam es of all personnel who will be providing the educat ional program  and 
the support  services for  the student  during the school year;  

• the period of t im e and process for review of the I EP;   

• evidence of evaluat ion or review, which could include revisions m ade to the 
plan and the t racking of achievem ent  in relat ion to goals;  and 

• plans for the next  t ransit ion point  in the student 's educat ion ( including 
t ransit ions beyond school com plet ion) . 
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B. Roles and Responsibilities 

B.1 Ministry of Education: Special Education 

The purpose of Special Educat ion is to enable the equitable part icipat ion of students 
with special needs in the educat ional system  in Brit ish Colum bia.  

To achieve this purpose, the Minist ry has the following responsibilit ies:  

• set t ing educat ional standards based on the outcom es students need to 
achieve;   

• m onitoring student  perform ance and report ing the results to the public;   

• working with partner groups to im prove student  and school perform ance;   

• allocat ing funds for  the educat ion system ;  and  

• overseeing the governance of the system  as a whole.  

B.2 School Districts  

School boards are responsible for ensuring that  special educat ion services and 
program s are delivered to any of their students who require them . Such program s 
and services are an integral part  of the total school system , and should be organized 
to ensure that  services generally available to all students and their parents are also 
available to children with special needs, and that  access will be as seam less as 
possible.  

Program Development and Delivery 

Developm ent  and delivery of special educat ion program s and services at  the local 
level should involve m eaningful consultat ion with the parents or guardians of 
students with special needs, since they know their children and can cont r ibute in 
substant ial ways to the design of appropriate program s and services for  them .  

Services in dist r icts should be organized along a cont inuum which reflects the 
diversity of students' special needs and the prevalence of various special needs in 
the school populat ion.  

I t  is im portant  to note that  although the text  of these guidelines is organized with a 
focus on each area of special need this is not  m eant  to im ply that  services and 
program s should be organized or delivered along categorical lines. The im portant  
factor is to m atch the ident ified special need of the student  with service provisions to 
address them . 

Staff Development 

An ongoing staff developm ent  plan is essent ial for all staff so they can m ore 
successfully m eet  the special needs of students. Dist r icts should ensure that  all 
personnel who work with students with special needs have access to relevant  in-
service t raining opportunit ies in order to foster evidence- inform ed pract ice. For 
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specialized personnel, t here is a need to focus on opportunit ies within their area of 
specialty and the specific roles they play in the service delivery system .  

Information 

School boards are responsible for inform ing their em ployees and com m unit ies about  
special educat ion services and program s available and about  procedures for gaining 
access to them .  

Local Policies and Procedures  

Local policies and procedures for special educat ion should be congruent  with 
pract ices in regular educat ion program s, with special accom m odat ion as necessary 
for  addressing special needs.  

Local policies and procedures should include:   

• a descript ion of services and special program  opt ions available in the dist r ict ;   

• procedures used to ident ify, assess and plan for  students with special needs;   

• procedures used to effect  special placem ents should they be needed;   

• report ing and record-keeping procedures used to t rack Individual Educat ion 
Plans;   

• procedures used to include parents and other service providers in ident ificat ion, 
assessm ent  and planning;   

• procedures to be followed in evaluat ing and report ing on the progress of 
students with special needs;   

• procedures for evaluat ing special educat ion services and program s;   

• internal appeal procedures available to parents or guardians (see Appendix H.4 
Appeals:  Resolut ion of Conflicts) ;   

• specialist  staff assignm ents and job descript ions that  include any necessary 
specialist  qualificat ions (see Sect ions D and E:  Personnel Descript ions) ;  and  

• procedures to be followed in evaluat ing personnel in specialist  assignments.  

Organizational Considerations  

Clearly defined responsibility  

Responsibilit y for delivering educat ional program s and related services for students 
with special needs should be clearly ident ified in the organizat ion of the school 
dist rict . Roles within the organizat ion should be clearly different iated to ensure 
accountabilit y and to enhance co-ordinat ion in the delivery of t he educat ional 
program .  

Where professional personnel are assigned to posit ions other than classroom  
inst ruct ion, appropriate job descript ions should define their area of responsibilit y. 
Where specialized services are cont racted, legislat ion requires that  those services be 
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under the general supervision of an em ployee of the board who is a m em ber of the 
College of Teachers.  

School boards should ensure that  their staff recruitm ent , select ion, and assignm ent  
procedures encourage the availabilit y of personnel with the range of t raining and 
skills necessary to provide educat ional program s for a broad range of students with 
special needs. Responsibilit y for the evaluat ion of staff assigned to work in 
specialized assignm ents should be clearly spelled out .  

Levels of support  

To the m axim um  extent  possible, special educat ion services should be organized for 
delivery at  the school level. However, a support  system  should be available at  the 
dist rict  level to ensure that  schools have access to expert ise and services which are 
so specialized as to preclude their replicat ion in each school. School dist r icts should 
ensure that  when the resources available at  the school level have been exhausted, a 
m echanism  is in place to provide addit ional assistance to the school using dist r ict -
level or com m unity-based resources.  

When school dist r ict  size precludes the provision of the broad range of needed 
specialized services, school boards should consider collaborat ive planning with 
nearby dist r icts.  

Administrative Considerations - District  

The roles of the various dist r ict  and school-based adm inist rators are described in 
sect ions 20, 22 and 23 of the School Act  and in the at tendant  School Regulat ion 
sect ions (sect ions 5, 6 and 7) .  

The responsibilit y for adm inistering special educat ion program s and services should 
be clearly defined in the senior adm inist rat ive st ructure of the school dist r ict , so that  
accountabilit y for  serv ice effect iveness can be m aintained. Typically, funct ions 
assigned to administ rators responsible for special educat ion at  the dist r ict  level 
include:  

• establishing and m aintaining effect ive ways of ident ifying and assessing 
students with special needs that  are consistent  am ong all schools in the 
dist rict ;   

• determ ining, planning, and organizing the kinds of services and program s 
which are required in the dist r ict  for  m eet ing these needs;   

• obtaining and co-ordinat ing the fiscal and hum an resources needed to deliver a 
full range of program s and services reflect ing the special needs of ident ified 
students and facilitat ing equitable allocat ion of these am ong the schools in the 
dist rict ;   

• providing technical advice and assistance to help school-based adm inist rat ive 
staff and teachers in m eet ing their obligat ions to students with a full range of 
special needs;   
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• part icipat ing in local inter-m inisterial st ructures designed to provide co-
ordinated services for  children and youth;   

• providing advice and assistance in the developm ent  of dist r ict  policies and 
procedures related to students with special needs;   

• m aintaining inform at ion system s necessary for planning and report ing data on 
students with special needs who are registered in the school dist r ict ;   

• planning and co-ordinat ing staff developm ent  program s for  personnel working 
with students who have special needs;   

• involving com m unity representat ives of groups concerned with students with 
special needs in program  planning and evaluat ion;   

• m onitoring program  qualit y for students with special needs across the dist rict ;   

• establishing liaison with preschool and post -secondary services in the dist r ict  
and com m unity which provide program s for students with special needs;  and  

• part icipat ing in com m unity- level planning with other agencies and m inist r ies in 
set t ing service priorit ies. 

B.3 Schools  

Administrative Considerations - School-Based  

The powers and dut ies of the principal of a school are set  out  in regulat ions under 
the School Act . These include the im plem entat ion of educat ional program s and the 
placing and program m ing of students in the school. (E.g.:  sect ions 13(2) , 20, 26, 
27(3) (b) , 74(2) , 166.4(1) )  

To accom m odate students with special needs, schools should be organized in ways 
which allow flexibilit y in their response. Principals should ensure that  teachers 
receive the inform at ion they need to work with students with special needs who are 
assigned to them , and that  the school is organized to provide som e first - line 
resource support  on-site.  

Principals should ensure that  a school-based team  is operat ional in the school, and 
facilitate the collaborat ive efforts of the team  m em bers in m eet ing the special needs 
of students.  

Teachers  

Sect ions 17(1)  and (2)  of the School Act  and the at tendant  School Regulat ion sect ion 
4 spell out  the responsibilit ies of teachers within the school system .  

The teacher responsible for a student  with special needs is responsible for designing, 
supervising and assessing the educat ional program  for that  student . Where the 
student  requires specialized inst ruct ion, this is best  done in consultat ion with 
resource personnel available, with the parents and with the student .  

Where the student 's program  involves specialized inst ruct ion by som eone other than 
the classroom  teacher, collaborat ive processes are required to m ake best  use of the 
expert ise of the specialists available to assist  and to ensure a co- ordinated approach.  
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I n secondary schools, where several teachers m ay be involved in the student 's 
program , co-ordinated planning is especially important .  

Teachers’ Assistants  

Sect ion 18 of the School Act  specifies that :   

(1)  A board m ay em ploy persons other than teachers to assist  teachers in carrying 
out  their responsibilit ies and dut ies under this Act  and the regulat ions.  

(2)  Persons em ployed under subsect ion (1)  shall work under the direct ion of a 
teacher and the general supervision of a t eacher or school principal.  

Teachers are expected to design program s for students with special needs. Teachers’ 
assistants play a key role in m any program s for students with special needs, 
perform ing funct ions which range from  personal care to assist ing the teacher with 
inst ruct ional program s. Under the direct ion of a teacher they m ay play a key role in 
im plem ent ing the program .  

While teachers’ assistants m ay assist  in the collect ion of data for t he purpose of 
evaluat ing student  progress, the teachers are responsible for evaluat ing and 
report ing on the progress of the student  t o parents.  

I n cases where teachers’ assistants perform  health- related procedures they should 
be given child-specific t raining by a qualified health professional (See I nter-
Ministerial Protocol -  Nursing Support  Services for Children and Youth with Special 

Health Care Needs) .  

B.4 Parents 

Parents play a vital role in the educat ion of their children with special needs by 
working in partnership with educators and other service personnel (Please refer to the 

glossary for definit ion of parent ) . 

Parents are ent it led under the School Act  ( sect ion 7 (1)  and (2) )  to be inform ed of a 
student 's at tendance, behaviour and progress in school, and to receive, on request , 
annual reports respect ing general effect iveness of educat ional program s in the school 
dist rict . They are ent it led to exam ine all records kept  by the board pertaining to their 
child, in accordance with the provisions of sect ion 9 of the School Act .  

Ministerial Order 150/ 89, the Special Needs Students Order, requires that  parents be 
offered a consultat ion regarding the placem ent  of their student  with special needs.  

Parents of students with special needs know a great  deal about  their children that  
can be helpful to school personnel in planning educat ional program s for them . 
Dist r icts are therefore advised to involve parents in the planning, developm ent  and 
im plem entat ion of educat ional program s for  their children. This consultat ion should 
be sought  in a t im ely and support ive way, and the input  of parents respected and 
acknowledged.  

Parents also have a responsibilit y to support  the educat ion of their children. They 
m ust  enrol their school-age child in an educat ional program  in a school dist r ict  or  
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independent  school or  dist r ibuted learning school, or register the child prior to 
Septem ber 30 in hom e educat ion (School Act , sect ions 3 (1)  and 13 (1) ) .  

At  the request  of the teacher or principal, vice principal or director of inst ruct ion, a 
parent  m ust  consult  with respect  to the student 's educat ional program  (School Act ,  
sect ion 7(2) ) . With respect  to the developm ent  of a student ’s I ndividual Educat ion 
Plan, parents m ust  be offered the opportunity to be consulted ( I EP Order) .  

School staff m em bers need to be aware of any special factors which m ay place a 
child with special needs or other children at  r isk. Dist r icts are advised to st ructure 
their regist rat ion procedures to ensure that  parents are given an opportunity to 
inform  staff of any such special factors on a need- to-know basis, without  violat ing 
the privacy of the individual or the fam ily.  

For children in care, boards should ensure that  the guardian is receiving relevant  
inform at ion from  the school.  

B.5 Students  

All students should be afforded opportunit ies to learn in environm ents that  are safe 
and welcom ing. Students with special needs should have their needs ident ified in a 
t im ely way, have these needs assessed in a com prehensive m anner, and receive an 
appropriate response to those st rengths and needs in the delivery of educat ional 
program s for them . Many students with special needs can cont r ibute to the process 
of assessm ent  and planning for their own educat ional program s, and provide an 
evaluat ion of the services available to them .  

Where appropriate, students should be consulted on the developm ent  of the 
Individual Educat ion Plan being created for  them  ( I EP Order) .  

Students have the responsibilit y to com ply with the school rules authorized by the 
principal, and with the code of conduct  or any other rules and policies established by 
the school board (School Act , sect ion 6) .  
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C. Developing an Individual Education Plan 

C.1 Overview of the Process 

For purposes of discussion, the planning process is divided into five phases:   

• ident ificat ion/ assessm ent ;  

• planning;  

• program  support / im plem entat ion;  

• evaluat ion;  and  

• report ing. 

Together, they const itute a process which is cont inuous and flexible, rather than a 
series of five separate and discont inuous phases.  

Wherever possible, the process should be incorporated into the regular rout ines of 
planning, evaluat ion and report ing that  occur for all students.  

There should be a progressive flow from  one phase to another,  so that , according to 
need, supports can be obtained in a t im ely way from  within the school, the dist r ict , 
the com m unity and/ or from  regional or provincial services.  

The process works best  when:  

• there is collaborat ion and ongoing consultat ion am ong teachers, adm inist rat ive 
and support  personnel, parents, students and representat ives of 
dist rict / com m unity/ regional agencies.  

• parents/ guardians and students have the opportunity to be act ive part icipants 
in the process, to init iate discussions regarding the learning needs or request  
school-based access to support .  They should feel welcom e and encouraged to 
cont r ibute throughout  t he process, and are im portant  partners in the 
developm ent  of the Individual Educat ion Plan ( IEP) . As a rule, students should 
be included in all phases of the process unless they are unable or unwilling to 
part icipate. 

• staff m em bers have the support  of inservice and other resources available to 
them . For exam ple, a teacher should have access to specialist  support , help 
with inform al assessm ent  procedures or suggest ions for pre- referral 
intervent ion st rategies. 

• individual schools establish procedures to support  collaborat ive consultat ion 
and planning. Staff should be ident ified within each school to be available for 
consultat ion and to be part  of a school-based team . This team  should be 
established with clear procedures to provide support , consultat ion, planning, 
case m anagem ent , and, when appropriate, t o facilitate inter-m inisterial or 
com m unity approaches. 

Procedures should be in place to:  

• ensure inform at ion is prom pt ly shared;  

• plan for and facilitate t ransit ions;  
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• ensure consistency in report ing and docum ent ing plans;   

• prom ote com m unicat ion and collaborat ive decision-m aking between the school 
and hom e;   

• com m unicate planning decisions to parents, students and appropriate staff;  
and  

• resolve differences effect ively. 

School dist r icts support  the process. This support  is reflected in:  

• recognit ion of the t im e and space required for  planning/ consultat ion;  

• procedures which ensure prom pt  t ransfer and sharing of inform at ion while 
protect ing privacy;  

• establishm ent  of qualificat ion standards for personnel;  and 

• cont inuing inservice opportunit ies to support  staff developm ent  to prom ote 
effect ive consultat ive m odels, school-based team s and inter-m inisterial 
collaborat ion. 

C.2 Identification & Assessment 

Early ident ificat ion is an essent ial elem ent  of successful program  planning for 
students with special needs. Students m ay be ident ified before they enter the school 
system . In such cases, exist ing assessm ent  and program m ing inform at ion should be 
requested without  undue delay to perm it  planning.  

I n cases where students with special needs have been ident ified prior to enrolm ent ,  
or when students have obvious and severe special needs, which have not  been 
previously ident ified, the school-based team  should respond prom pt ly to a teacher's 
request  for a determ inat ion of the need for assessm ent , planning and intervent ion.  

Pre-referral Activities 

For m ost  students, the ident ificat ion/ assessm ent  phase begins in the classroom , as 
the teacher observes except ionalit ies in learning and behaviour. The teacher 
responds by entering the first  phase of the process, init iat ing in-depth, system at ic 
classroom  observat ion and evaluat ion. Further, while beginning a com prehensive 
assessm ent  of learning needs, the teacher should also int roduce variat ions in 
inst ruct ional approaches, evaluat ing the success of using such teaching techniques 
and inst ruct ional m aterials with the student .  

The teacher should consult  with the parent  and, when appropriate, the student  
regarding concerns and progress. The teacher should discuss with the parent  the 
appropriateness of a referral to a physician for a com prehensive m edical exam inat ion 
to exclude the possibility of a m edical basis for the concerns. 

I f these effort s prove insufficient  to m eet  the student 's educat ional needs the teacher 
should em bark on a process of consultat ion and collaborat ion with the school-based 
resource personnel. This m ay take the form  of classroom  observat ion, addit ional 
assessm ent , the considerat ion of addit ional classroom  intervent ion st rategies, and 
im plem entat ion of those st rategies.  
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For m any students, such collaborat ive planning and the result ing intervent ions will 
successfully address the student 's needs. However, if this is not  the case, the 
teacher can approach the school-based team  for further assistance. 

Referral to the School-Based Team 

The school-based team  can provide  

• extended consultat ion on possible classroom  st rategies;   

• planning for and co-ordinat ion of services for  the student ;   

• access to addit ional school, dist r ict , com m unity or  regional services;  and  

• planning for and co-ordinat ion of services in the school.  

What is a school-based team?  

A school-based team  is an on-going team  of school-based personnel which has a 
form al role to play as a problem -solving unit  in assist ing classroom  teachers to 
develop and im plem ent  inst ruct ional and/ or m anagem ent  st rategies and to co-
ordinate support  resources for  students with special needs within the school.  

Who is on the team? 

The school-based team  includes a sm all group of regular m em bers, usually including 
a school principal, a learning assistance or resource teacher, a classroom  teacher 
and a counsellor. On a case-by-case basis as needed to plan for individual students, 
the team  should also include the student 's referr ing teacher, and involve the parent , 
the student ,  and, as appropriate, dist r ict  resource staff,  and representat ives from  
com m unity services, regional authorit ies, or  from  other m inist ries.  

What does the team do?  

Upon the request  of t he referr ing teacher or  parent , it  provides support  through 
extended consultat ion on possible classroom  st rategies, and m ay becom e a cent ral 
focus for case m anagem ent , referrals and resource decisions. I t  should appoint  a 
case m anager, ident ify the need for addit ional services and/ or init iate referrals t o 
access other school, dist r ict , com m unity or  regional services. The school-based team  
can also init iate or facilitate inter-m inisterial planning and service delivery.  

Referral for Extended Assessment 

When extended assessm ents ( e.g.,  psycho- educat ional, behavioural, speech and 
language, orientat ion and m obilit y)  are requested, the goal is to bet ter understand 
the student 's st rengths and needs in order t o plan m ore effect ively for t hat  student .  

School dist r icts are advised to ensure that :  

• where required, inform ed, writ ten consent  for the assessm ent  is received from  
the parent  and, as appropriate, the student ;  



SPECIAL EDUCATION SERVICES :  A  MANUAL OF POLICIES ,  PROCEDURES AND GUIDELINES 

 _____________________________________________________________________________  

C.  DEVELOPING AN INDIVIDUAL EDUCATION PLAN  

 

B C  M I N I S T R Y  O F  E D U C A T I O N  2 0 1 6  

1 5  

• specialists are sensit ive to cultural, linguist ic and experient ial factors when 
select ing assessm ent  procedures and interpret ing assessm ent  results (The use 
of interpreters m ay be necessary to facilitate the assessm ent  and planning 
process;  

• inform at ion gained is readily usable for purposes of planning, and easily 
integrated into the student 's I ndividual Educat ion Plan;  

• specialists com m unicate and interpret  assessm ent  findings to the parents, the 
student  and staff;  and 

• the writ ten report  of the assessm ent  is m ade available to the parents, the staff 
and, when appropriate, the student , in accordance with the provisions of the 
“Freedom  of I nform at ion and Protect ion of Privacy Act ” .  

C.3 Planning 

At  it s core the planning process is the sam e for all students:  it  is a collaborat ive 
process in which the student , the parents and educators ident ify educat ional goals 
that  are appropriate to the student , and the ways of at taining them . For students 
with special needs it  is im portant  that  the planning process begin at  school ent ry or 
as soon as their special needs becom e known. This process results in an Individual 
Educat ion Plan ( IEP)  which ident ifies appropriate goals and object ives, and describes 
the nature of the com m itm ents which the educat ional system  m akes to assist  the 
student  in at taining these goals and object ives.  

Over the length of their school experience, students with special needs m ay 
experience a num ber of significant  t ransit ional steps:  from  hom e to kindergarten, 
from  elem entary school to secondary school, from  program  to program , from  one 
school to another, from  school to adulthood. Careful and sensit ive planning should be 
undertaken within an IEP that  addresses the needs of the student  and the fam ily 
m em bers involved as they pass through each t ransit ion. Early int roduct ion to the 
new environm ent  or staff, assignm ent  of a school "buddy", or early provision of 
inform at ion on t im etables and school organizat ion are exam ples of t ransit ion 
support .   

I t  is im portant  that  students with special needs take an act ive role in the design of 
their IEPs to the m axim um  extent  that  their developm ental level and abilit y perm it . 
Factors affect ing student  part icipat ion in the developm ent  of an I EP include:  age, 
level of m aturit y, and capacity for sustained, considered deliberat ion based on 
awareness of possibilit ies and consequences.  

For students with special needs m oving into adulthood, t ransit ion planning is a key 
elem ent  of their I ndividual Educat ion Plan. This t ransit ion planning should include a 
statem ent  of t ransit ion goals and, where appropriate, should ident ify inter-agency 
responsibilit ies or linkages that  should occur before the student  leaves the school 
set t ing. The school is in a key posit ion to provide a variety of co-ordinated act ivit ies 
that  lead to em ploym ent  and/ or further educat ion for students with special needs.  
The com m itm ent  should be to early, collaborat ive and well-planned t ransit ions from  
school to further t raining, supported work, or other environm ents. The success of an 
individual student  in accessing post -secondary opt ions and necessary supports for  
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the future depends in part  on consistent  inform at ion flow and advanced planning, as 
well as establishing firm  linkages with other available agencies and com m unity 
partners. 

The t ransit ion plan in the IEP should incorporate the elem ents out lined in the 
Graduat ion Port folio Transit ion Plan which include career, educat ion and personal 
goals. (See Appendix H.17 Transit ion Planning or refer to the Minist ry’s website:  
ht tp: / / www.bced.gov.bc.ca/ graduat ion/ port folio/ )  

The Individual Education Plan (IEP)  

What is an IEP?  

An I EP is a docum ented plan developed for  a student  with special needs that  
describes individualized goals, adaptat ions, m odificat ions, the services to be 
provided, and includes m easures for  t racking achievem ent .  

I t  serves as a tool for  collaborat ive planning am ong the school, the parents, the 
student  (where appropriate)  and, as necessary, school dist r ict  personnel, other 
m inist ries and/ or com m unity agencies.  

Typically an IEP includes individualized goals with m easurable obj ect ives, 
adaptat ions and/ or m odificat ions where appropriate, the st rategies to m eet  these 
goals, and m easures for t racking student  achievem ent  in relat ion to the goals.  I t  
also docum ents the special educat ion services being provided as these relate t o the 
student ’s ident ified needs.  

Som e students require sm all adaptat ions and m inimum  levels of support ;  other 
students with m ore com plex needs m ay require detailed planning for educat ional 
m odificat ions, adapt ive technologies, or  health care plans. The I EP will reflect  the 
com plexity of the student 's need and, accordingly, can be brief or m ore detailed and 
lengthy. 

What is an IEP for? 

The developm ent  of an I EP serves a num ber of purposes:  

• I t  form alizes planning decisions and processes, linking assessm ent  with 
program m ing. 

• I t  provides teachers, parents, and students with a record of the educat ional 
program  for an individual student  with special needs, and serves as the basis 
for  report ing the student 's progress.  

• I t  serves as a tool for  t racking individual student  learning in term s of agreed-
upon goals and object ives.  

• I t  docum ents the relat ionships between any support  services being provided 
and the student 's educat ional program . 

• I t  provides parents and students with a m echanism  for input  into the 
individualized planning process.  
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I EP docum entat ion provides evidence that :  

• the parent  and/ or student  were offered the opportunity to be consulted about  
the preparat ion of the I EP;  

• the student  is receiving learning act ivit ies in accordance with I EP;  and 

• the IEP is reviewed at  least  once each school year.  

What must an IEP contain?  

The I EP docum ent  does not  describe every aspect  of the student 's program . I t  m akes 
reference to those aspects of the educat ion program  that  are adapted or have been 
m odified, and ident ifies the support  services to be provided. I EP learning outcom es 
are often described as goals and object ives.  

An I EP m ust  have one or m ore of the following:  

• the goals or outcom es set  for  that  student  for t hat  school year where they are 
different  from  the learning outcom es set  out  in an applicable educat ional 
program  guide;  or  

• a list  of the support  services required to achieve goals established for t he 
student ;  or  

• a list  of the adaptat ions to educat ional m aterials, inst ruct ional st rategies or 
assessm ent  m ethods. 

An I EP should also include the following:  

• the present  levels of educat ional perform ance of the student ;  

• the set t ing where the educat ional program  is t o be provided;  

• the nam es of all personnel who will be providing the educat ional program  and 
the support  services for  the student  during the school year;  

• the period of t im e and process for review of the I EP;   

• evidence of evaluat ion or review, which could include revisions m ade to the 
plan and the t racking of achievem ent  in relat ion to goals;  and 

• plans for the next  t ransit ion point  in the student 's educat ion ( including 
t ransit ions beyond school com plet ion)  and linkages to Graduat ion Port folio 
during Grades 10-12. 

Where the goals established for the student  are different  from  the expected learning 
outcom es for the age or grade, these should 

• be set  at  a high but  at tainable level to encourage parents, students and staff to 
hold high expectat ions.  

• be accom panied by m easurable object ives developed for each goal to enable 
I EP review and evaluat ion.  

The IEP m ay be brief, or it  m ay be m ore detailed and com plex, depending on the 
com plexity of the student 's needs. For exam ple, the IEP for a student  who needs 
exam inat ions with adaptat ions and support  with note- taking can be relat ively sim ple. 
I n cont rast , a student  with m ult iple disabilit ies who requires the involvem ent  of a 
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variety of professionals, adapt ive technologies and m ajor curricular m odificat ions will 
require a m uch m ore extensive I EP.  

Who develops the IEP?  

The principal of the school is responsible for the im plem entat ion of educat ional 
program s (School Act  Regulat ion 5(7) (a) ) . Though planning occurs collaborat ively, 
the principal of the school should ensure that  for each such student  a case m anager 
is appointed to co-ordinate developm ent , docum entat ion and im plem entat ion of the 
student 's I EP.  

As necessary, other school dist r ict  personnel or staff from  regional or com m unity 
agencies m ay be involved in the developm ent  and have a role to play in it s 
im plem entat ion. 

Parents m ust  be given the opportunity to be consulted in the planning process, and 
should receive a copy of the IEP. To the extent  possible, the student  should also 
part icipate in the process. 

The I EP should docum ent  instances where services are offered but  the parent  or the 
student  refuses them .  

Who must have an IEP?  

All students with special needs m ust  have an I EP. An except ion can be m ade if:  

• the student  with special needs requires no adaptat ion or only m inor 
adaptat ions to educat ional m aterials, or inst ruct ional or assessm ent  m ethods;  

• the expected learning outcom es established by the applicable educat ional 
program  guide have not  been m odified for  the student  with special needs;  and 

• the student  with special needs requires in a school year,  25 hours or less 
rem edial inst ruct ion, by a person other than the classroom  teacher in order for 
the student  to m eet  the expected learning outcom es. 

Planning and Co-ordinating Community Services  

Som e students will require services and supports provided by agencies in the 
com m unity. For exam ple, som e students m ay need m edical or therapeut ic services 
offered through child developm ent  cent res or clinics;  others m ay require the support  
of a m ental health worker or a drug rehabilitat ion counsellor, or the services of a 
social worker or a probat ion officer.   

I t  is essent ial that  school and com m unity services be co-ordinated to avoid 
duplicat ion, and to ensure consensus regarding goals, consistency in intervent ions 
and an integrated approach to service delivery. The school-based team  should be 
responsible for  co-operat ing with these com m unity services, and plays a key role in:  

• keeping school staff inform ed of services available in the com m unity;  

• act ing as a referral source for these com m unity supports;  
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• through the case m anager, planning the delivery of services with com m unity 
partners;  

• ensuring school-based services are co-ordinated with com m unity services;  

• docum ent ing in the I EP the com m unity services provided and those responsible 
for  delivering them ;  

• assist ing in the review and evaluat ion of service delivery;  

• facilitat ing and planning the t ransit ion of students from  the school to the 
com m unity;  

• docum ent ing the need for services;  and 

• facilitat ing the cont inuity of co-ordinated supports when students t ransfer 
between schools/ dist ricts.  

Planning and service delivery works best  when parents and students are act ive 
part icipants in the process. With older students who live independent ly, however, 
parent  part icipat ion m ay not  be appropriate.  

C.4 Program Support & Implementation 

Program  support / im plem entat ion is put t ing into pract ice the plans, st rategies and 
support  agreed upon in the I EP. Addit ional inform at ion on program  im plem entat ion 
can be found in sect ions of this m anual -  D:  Special Considerat ions-Services and E:  

Special Needs Categories.  

Prior t o im plem ent ing the program / support s:  

• plans need to be understood and supported by those involved, including the 
student . This is part icularly crit ical in secondary schools.  

• every effort  should be m ade to ensure resources are in place, including 
necessary inservice (e.g., evidence- inform ed teaching st rategies) . 

Program  support / im plem entat ion works best  when:   

• it  is sensit ive to cultural, linguist ic and experient ial factors;  

• it  is based on the I EP;  

• it  incorporates observat ion, assessm ent  and evaluat ion to refine and/ or 
validate goals, st rategies, etc.;  

• it  is carr ied out  through collaborat ive consultat ion within the school, and/ or 
with other m inist r ies and/ or com m unity agencies;  and 

• the student  with special needs is seen as first  a student  and not  defined 
exclusively by those special needs.  

Program  support / im plem entat ion usually includes one or m ore of the following:   

• adaptat ions to m ake the learning environm ent  m ore accessible;  

• alternate approaches to inst ruct ion and/ or evaluat ion;   

• use of adapt ive/ assist ive technologies;  

• provision of intensive, direct  inst ruct ional intervent ion (e.g., rem edial, 
com pensatory) ;  
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• m odificat ions to the curriculum  content ;  

• provision of services that  are beyond those offered to the general student  
populat ion and are proport ionate to level of need.;  and/ or  

• provision of specialized t raining (e.g., braille, or ientat ion and m obilit y, speech 
reading and sign language inst ruct ion) . 

C.5 Evaluation of Student Learning 

Wherever possible, students will be evaluated using standards established for other 
students and on all com ponents of their program , including those that  have been 
m odified and those that  have not . I t  is im portant  that  evaluat ion and report ing 
procedures accom m odate the range of adaptat ions and m odificat ions, so as to 
recognize that  students with special needs m ay:   

• take part  in the regular program  with som e adaptat ions ( i.e., the student  is 
following the sam e curriculum  but  aspects of the program  require adaptat ion) ;  

• take part  in the regular program  but  have som e m odified com ponents ( i.e. , in 
som e areas, the expected learning outcom es are substant ially different  from  
the regular curriculum ;  for  exam ple, m ath m ay be totally individualized, with a 
life-skills orientat ion) ;  and/ or  

• part icipate in a program  that  is com pletely m odified (e.g.,  a student  with 
profound intellectual disabilit ies whose program  m ay focus on independence 
and self- care skills) . 

There are m any students whose learning outcom es are ident ical to those of their 
classm ates, but  for whom  teachers use adapted evaluat ion procedures (e.g., an oral 
exam  rather than a writ ten one) . Use of adapted evaluat ion procedures should be 
noted in the student 's I EP. For these students, evaluat ion is based on whether the 
learning outcom es for  the course/ program  have been m et . The m ethods of 
evaluat ion and report ing progress m ust  be consistent  with m inist ry grading and 
report ing policies for  the K-12 program .  

Som e students m ay require extensive m odificat ions to their program . Som e or all of 
their learning outcom es will be substant ially different  from  the regular curriculum . 
Evaluat ion will be based on the degree to which such outcom es are achieved. I n this 
case, evaluat ion m ust  be referenced to individually established standards.  

Parents can assist  the school in achieving and evaluat ing progress toward learning 
outcom es -  part icularly with respect  to achievem ent  of social goals, acquisit ion of life 
skills, and career explorat ion and developm ent .  

C.6 Reporting Student Progress 

Student  progress reports for students with special needs should be provided on the 
sam e schedule as used for all students in the school. When necessary, addit ional 
inform al report ing m ay include other procedures such as daily logs. 

Where a student  with special needs is expected to achieve or surpass the learning 
outcom es, perform ance scales, let ter grades and regular report ing procedures will be 
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used to indicate progress.  Where it  is determ ined that  a student  with special needs 
is not  capable of achieving the learning outcom es of provincial or Board/ Authority 
Authorized curriculum , and substant ial course or program  m odificat ion is necessary, 
specific individual goals and object ives will be established for the student  in his or 
her I EP.  Perform ance scales, let ter grades, and st ructured writ ten com m ents m ay 
be used to report  the level of the student ’s success in achieving these m odified goals 
and object ives.  I t  m ay not  be appropriate to provide let ter grades to all students 
with special needs. Considering the potent ial im pact  on the student , whether or not  
to use let ter  grades should be m ade in consultat ion with the school based team . 

Where a professional support  person other than the classroom  teacher is responsible 
for providing som e port ion of the student 's educat ional program  (e.g., speech 
pathologist , orientat ion and m obilit y inst ructors) , those persons should provide 
writ ten report s on the student 's progress for inclusion with the report  of the 
classroom  teacher.  

Grades on reports to parents should ident ify whether courses have been m odified, 
although adaptat ions (e.g., oral exam )  need not  be ident ified. With writ ten consent , 
such inform at ion should be com m unicated to post -secondary inst itut ions or 
com m unity agencies providing adult  services in a m anner consistent  with legislat ion 
affect ing freedom  of inform at ion and protect ion of privacy.  

Reference:  Ministerial Order 191/ 94, the Student  Progress Report  Order  

C.7 Students with Different Cultural or Linguistic Backgrounds 

Learning another language and new cultural norm s, adjust ing to a different  social 
and physical set t ing, or overcom ing hom esickness or t raum a can affect  a student 's 
school adjustm ent  and learning. These factors, when com bined with a disabilit y or 
im pairm ent , can significant ly underm ine school achievem ent . Assessing and planning 
for students with special needs becom es m ore com plex when language, cultural or 
m igrat ion factors are involved.  

Except  for cases of obvious disabilit y (e.g., profound intellectual disabilit y, physical 
or sensory disabilit y) , teachers should fully consider cultural, linguist ic and/ or 
experient ial factors that  can affect  learning before assum ing the presence of a 
disabilit y or im pairm ent . Considerat ion should be given to prior educat ional 
experience, and the student  should be allowed sufficient  t im e for  second- language 
learning and social adjustm ent . Students m ay need addit ional support  for language 
developm ent , and academ ic upgrading (e.g., m ath) , or  assistance with social 
integrat ion, without  necessarily present ing with a disabilit y.  

When assessing and planning for students with special needs with different  cultural 
or linguist ic backgrounds, t eachers should:   

• com m unicate with the parents regarding the student 's progress and discuss the 
factors which m ay be affect ing learning. I t  is im portant  to obtain a 
developm ental and educat ional history, and parental percept ions and 
expectat ions regarding schooling.  
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• when language is a barr ier, use an interpreter for com m unicat ing with the 
parent  or  the student  to assist  with m eet ings, assessm ents and planning 
sessions. The interpreter should be an adult  who is fam iliar with the language 
and the culture of the parents and student .  

• Request  t est ing of the student 's vision and hear ing, and, if appropr iate, a 
m edical exam inat ion. Exam iners should be aler ted to cultural, linguist ic or  
experient ial factors.  

• be aware of and sensit ive to cultural factors that  m ay influence the relat ionship 
between the teacher and parents, the developm ental and educat ional 
expectat ions as well as parental beliefs about  special needs.  

Use of Standardized Assessments  

When form al assessm ents are carried out , it  is im portant  that  care be taken in the 
select ion and adm inist rat ion of tests t o m inim ize the im pact  of the test 's cultural and 
linguist ic biases. I nterpretat ion of assessm ent  results should fully consider the 
linguist ic, cultural and experient ial factors, as well as the tests' referent  populat ions.  

An interpreter can be helpful in obtaining an est im ate of the student 's language 
com petencies in her/ his m other tongue, and with som e aspects of t he assessm ent  
(e.g., establishing rapport , explaining purpose and procedures) . The t ranslat ions of 
inst ruct ions for som e assessm ent  tasks, part icularly non-verbal tasks, m ay be 
appropriate. However, it  is usually not  appropriate to t ranslate verbal test  item s with 
the intent  of using the test 's standardizat ion norm s. 

Use of educat ional and psychological tests with students from  cultural and linguist ic 
backgrounds different  from  the group on which the test  was norm ed should 
reference the m ost  current  edit ion of Standards for Educat ional and Psychological 
Test ing -  "Standards for  Part icular Applicat ions" -  a j oint  publicat ion of the Am erican 
Educat ional Research Associat ion, the Am erican Psychological Associat ion, and the 
Nat ional Council on Measurem ent  in Educat ion 
(ht tp: / / www.apa.org/ science/ standards.htm l) . 
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D. Special Considerations: Services 

D.1 Learning Assistance Services 

Purpose 

Learning assistance services are school-based, non-categorical resource services 
designed to support  classroom  teachers and their students who have m ild to 
m oderate difficult ies in learning and behaviour.  

Description of Services 

Learning assistance provides a co-ordinated and integrated set  of support  services 
that  include school-based consultat ion, collaborat ive planning and co-ordinat ion with 
the school-based team , and inst ruct ion. I t  also includes assessm ent  and evaluat ion 
to Level B (see Appendix H.5 Classificat ion of Educat ional and Psychological Tests 
(Levels A-C) )  

Learning Assistance Teachers typically help to organize, m aintain, and integrate 
services in the school and, as part  of a school-based team , provide the m ajor link 
with support  services available at  the dist rict  level. Students who have severe 
disabilit ies usually require access to m ore specialized program s and services 
described in Sect ion E Special Needs Categories. 

Som e schools com bine learning assistance with other special educat ion services to 
create a 'Resource Teacher ' m odel. Where this m odel is used, it  m eans that  one 
resource teacher works with a num ber of classroom  teachers to provide support  for  
all students in their classroom :  those who are in the high and low incidence groups;  
those who have m ild learning difficult ies;  those who m ay need enrichm ent ;  and in 
som e cases, those who are learning English as a second language. There are no 
terr itorial lines drawn in service delivery. The m inist ry considers this appropriate 
provided the supports available to the students served are consistent  with guidelines 
and appropriate to the needs of the students.  

Collaborative Planning and Co-ordination 

The learning assistance teacher plays an act ive role in the ident ificat ion, assessm ent , 
planning, im plem entat ion, report ing and evaluat ion process described in Sect ion C. 
Developing an Individual Educat ion Plan. He/ she is a m em ber of the school-based 
team , provides collaborat ive consultat ion, assists with pre- referral intervent ions and 
works closely with teachers and the school-based team  to plan for, organize and 
access support  services for  students with special needs.  
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Instruction  

I nst ruct ional services include:   

• teaching students to develop learning st rategies for use in classroom  set t ings 
or for independent  learning;   

• skill developm ent  or  rem ediat ion;  and  

• developm ent  of com pensatory skills to m inim ize the effect  of a disabling 
condit ion on learning.  

Students with special needs receiving ongoing inst ruct ion in a learning assistance 
program  should have an Individual Educat ion Plan.  

The set t ing in which the direct  inst ruct ion provided by learning assistance teachers 
takes place ( the classroom , the learning assistance cent re, or  som e com binat ion of 
both)  should be determ ined in collaborat ion with the classroom  teacher based on 
student  needs and the inst ruct ional goals to be achieved.  

Consultation  

Consultat ive services include:   

• collaborat ion with classroom  teachers to design or im plem ent  inst ruct ional 
st rategies or to adapt  inst ruct ional content  or  m aterials;   

• advising teachers concerning adjustm ents to curriculum , inst ruct ion, or  
environm ental factors in the classroom  which m ay facilitate learning for  a 
student  or group of students;   

• consult ing with parents and students regarding learning st rategies and 
organizat ional skills;  and  

• consult ing with dist r ict  and com m unity resource personnel.  

Assessment  

The purpose of assessm ent  and evaluat ion is to plan and implem ent  an educat ional 
program  to help the student  learn. The assessm ent  support  m ay include:   

• criterion- referenced or norm - referenced assessm ent  as appropriate to answer 
quest ions about  how best  to provide inst ruct ion or support  ( see references 
about  test ing levels in Appendix H.5 Classificat ion of Educat ional and 
Psychological Tests (Levels A-C) ) ;   

• system at ic observat ion and collect ion of behavioural data to establish 
baseline/ progress data, or describe funct ional behaviours;   

• synthesis of inform at ion from  parents, student  records, other service providers, 
and health- related inform at ion to aid the assessm ent  process;  and  

• in-depth interviews with students t o determ ine their knowledge of the learning 
process and/ or thinking st rategies.  
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Access to Learning Assistance Services  

Each school should establish procedures for t eachers, students and parents to access 
learning assistance services consistent  with the overall purpose stated above. 
Schools should also decide the focus for learning assistance services, considering the 
nature of the needs and range of other school-based support s.  

Personnel 

Dist r icts em ploying educat ion staff who work with students with special needs and 
are responsible for  planning and delivery of program s and services m ust  ensure 
personnel possess acceptable qualificat ions and that  students receive services from  
appropriately qualified staff.  

Guidelines for Learning Assistance Teachers  

Knowledge and skills: 

• st rong interpersonal, com m unicat ion and collaborat ive skills;   

• expert ise in a wide range of t eaching and m anagem ent  st rategies;   

• knowledge of m ethods for evaluat ing and select ing inst ruct ional m aterials 
suitable for students with a variety of special needs;   

• abilit y to carry out  a var iety of assessm ents, including classroom  observat ion, 
curr iculum -based assessm ent  and diagnost ic teaching m ethods, adm inist rat ion 
and interpretat ion of norm - referenced assessm ent  inst rum ents to Level B (see 
Assessm ent  above) ;   

• abilit y to cont r ibute to t he developm ent , im plem entat ion, and evaluat ion of an 
I EP in consultat ion with classroom  teacher(s) , parents, students and dist r ict  
and com m unity resource personnel;  and 

• standards as set  out  by the BC College of Teachers for  professional educators 
in schools. 

Learning assistance teachers have:   

• Mem bership in the BC College of Teachers 

• A Bachelor of Educat ion degree or equivalent  

• Successful classroom  teaching experience 

• University- level courses in the following areas:   

• Students with special needs;   

• Assessm ent / test ing theory and pract ice;   

• Strategies for adapt ing and m odifying curriculum  to m eet  the diverse needs of 
students.  

I n addit ion, university courses in the following areas are recom m ended:   

• teaching students with specific needs (e.g.,  learning disabilit ies, giftedness) ;   

• com puter t echnology for the classroom ;  and  

• m eet ing the diverse behavioural and em ot ional needs of students.  
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Teachers’ assistants oft en work in learning assistance program s. Teachers’ assistants 
should have sufficient  skills and t raining for the dut ies they are assigned, including:   

• characterist ics of students with special needs;    

• st rategies for working with students with learning and behaviour diff icult ies;  
and 

• fam iliarit y with assist ive com m unicat ion technologies (  e.g.,  word predict ion, 
speech- to- text ) .  

I n-service t raining should include opportunit ies to develop further expert ise in these 
and related areas. 

D.2 Counselling in Schools 

The aim  of a school counselling program  is to support  the intellectual developm ent , 
hum an and social developm ent , and career developm ent  of each student  so that  he 
or she can becom e a responsible, product ive cit izen.  

I n schools, counselling services are provided prim arily by school counsellors and by 
other m ental health professionals (e.g., youth and fam ily counsellors, behavioural 
therapists) . School counselling services should be co-ordinated with services 
provided in the com m unity by other m inist r ies (such as m ental health services)  and 
com m unity agencies.  

School Counselling Services  

Purpose  

School counselling services are school or dist r ict  based, non-categorical resource 
services designed to support  students, their fam ilies and educators. These services 
are intended to facilitate the educat ional, personal, social, em ot ional and career 
developm ent  of students in schools and in the com m unity.  

The focus of school counselling is upon enhancing the students’ developm ent , 
assist ing with the developm ent  of an enabling school culture, and em powering 
students toward posit ive change.  

Description of services  

School counsellors provide a cont inuum  of preventat ive, developm ental, rem edial, 
and intervent ion services and program s and facilitate referral to com m unity 
resources. The school counsellor 's role includes counselling, school-based 
consultat ion, co-ordinat ion and educat ion. The school counsellor does not  discipline, 
but  rather helps in the developm ent  of effect ive behavioural change. The relat ive 
em phasis given to the services described below varies between elem entary and 
secondary schools and reflects the needs of each school, the school dist r ict  and 
com m unity.  
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Counselling  

School counselling funct ions include individual, group and class work to provide both 
an intervent ion and a prevent ion service. The counsellor:   

• prom otes personal and social developm ent  appropriate to developm ental 
stages;   

• counsels students, their fam ilies and the com m unity to foster growth in the 
students' self esteem , individual responsibilit y, and in skills such as decision-
m aking and social skills;   

• am eliorates factors which m ay precipitate problem s for students;   

• enhances students' educat ional achievem ent  through goal set t ing, assist ing 
with the developm ent  of Port folios, I EPs and act ivit ies such as prom ot ion of 
effect ive work and study habits;   

• provides appropriate intervent ions to assist  students with school- related 
problem s and issues;  and  

• facilitate the goals of career educat ion by assist ing students and their fam ilies 
to explore and clarify the student 's career opt ions, through developm ental 
act ivit ies that  st ress decision-m aking, personal planning and career awareness.  

School and district-based consultation and planning  

School counsellors consult  and plan collaborat ively with students, other educators, 
the school based team , parents, com m unity agency personnel and other 
professionals in planning goals and effect ive st rategies to prom ote the developm ent  
of students. Consultat ion m ay focus on students' individual needs or on school, 
dist rict  or com m unity program s. School counsellors are act ive part icipants in the 
planning process, assist ing with the developm ent  of I ndividual Educat ion Plans. 

Coordination of services 

As a m em ber of the school-based team , school counsellors assist  in the access to 
and coordinat ion of school, dist r ict  and other com m unity services for  students. 
Coordinat ion m ay include inform at ion gathering, case m anagem ent , referral, and 
liaison am ong hom e, school and com m unity. School counsellors frequent ly assist  
students with t ransit ions between schools throughout  the K-12 system  and with 
post -secondary plans.  

Educational role 

School counsellors m ay provide direct  inst ruct ion to students in areas such as peer 
helping, conflict  resolut ion, social skills and life skills. As well, school counsellors 
provide support  t o other educators in im plem ent ing health and career educat ion and 
prom ot ing healthy school environm ents. Their educat ional role m ay include staff and 
curriculum  developm ent . 
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Access to school counselling services  

School dist r icts and schools should establish referral procedures for  educators, 
students and their fam ilies and com m unity personnel to access the services of school 
counsellors.  

The school-based team  is usually involved in accessing school counselling services, 
part icularly at  the elem entary school level.  

Personnel  

School counsellors should m eet  the following qualificat ions:   

• a professional teaching cert ificate;   

• a Master's degree recognized by the College of Teachers in counselling 
psychology or a related discipline with a focus in counselling.  

Counselling Services Provided by Community Agencies 

A num ber of agencies offer counselling and health related services. I n som e cases, 
these services are offered outside the school;  in other cases, personnel provide 
m ental health/ counselling services in schools. I n either case, school dist r icts should 
establish agreem ents with the respect ive agencies or authorit ies regarding service 
delivery ( see Appendix H.11 Integrated Services & Case Managem ent ) .  

When services are provided in the com m unity, school dist ricts and the service 
agency should establish agreem ents to clarify:   

• referral procedures;   

• procedures for co- ordinated case m anagem ent ;   

• protocols for sharing inform at ion that  is consistent  with the Freedom  of 
I nform at ion and Protect ion of Privacy Act ;  and  

• procedures for priorit izing areas of services and dealing with em ergencies.  

When services are to be provided in schools, school dist ricts and the respect ive 
agency should establish a local agreem ent  prior to start ing the service. The 
agreem ent  should specify:   

• the role descript ion for t he service;   

• the target  for the service;   

• the process for  referr ing students;   

• the adm inist rat ive officer responsible for  supervising or m anaging the service in 
the school;   

• procedures for sharing inform at ion, and param eters for  access to confident ial 
inform at ion;   

• the desired qualificat ions of personnel and ethical standards of pract ice;   

• access to facilit ies and resources needed for service;   

• the process for  evaluat ing service;  and  
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• the durat ion of the agreem ent .   

D.3 School Psychology Services 

Purpose 

School psychology services are dist r ict -based, non-categorical educat ional and 
m ental health services designed to support  students, school personnel and parents in 
enhancing academ ic, adapt ive and social skills for students.  

Description of Services  

School psychology services play a support ive role in the ident ificat ion, assessm ent , 
planning, im plem entat ion, report ing and evaluat ion process described in Sect ion C. 
Developing an Individual Educat ion Plan. 

The school psychologist   

• provides collaborat ive consultat ion,  

• m ay assists with pre- referral intervent ions,  

• provides psycho-educat ional assessm ents for  students referred by the school-
based team ,  

• provides ongoing collaborat ive planning ,  

• m ay cont r ibute to the design and evaluat ion of the IEP, and  

• m ay provide inservice t raining in the area of assessm ent .  

Consultation and collaboration  

Consultat ive services include:   

• consultat ion with teachers, parents, students and com m unity agencies 
regarding the nature of students' st rengths and needs, their educat ional 
im plicat ions, and ways to enhance learning and interpersonal relat ions;  and  

• collaborat ion with school-based and/ or dist r ict  personnel to gather classroom -
based data, design or im plem ent  inst ruct ional st rategies, and design and 
im plem ent  behaviour m anagem ent  intervent ions.  

Informal/formal assessment and evaluation  

When the school-based team  decides it  is necessary to gather addit ional inform at ion 
in order t o provide appropriate inst ruct ion, a referral for psycho-educat ional 
assessm ent  m ay be in order. This step is taken only after there has been 
considerable pre- referral assessm ent  and pre- referral intervent ion. Em phasis on 
school-based problem  solving should lessen the num ber of referrals for test ing.  

I nform al assessm ent  services include system at ic observat ion, file review, 
interdisciplinary consultat ion, interviews and assessm ent  to determ ine academ ic skill 
developm ent , st rengths and weaknesses in learning processes and social/ adapt ive 
funct ioning. 
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Form al psycho-educat ional assessm ents serve diagnost ic and planning funct ions for  
students with special needs and m ay include assessm ent  of cognit ive funct ioning. 
These assessm ents should provide inform at ion that  assists teachers and parents to 
bet ter understand the nature of the special need, developm ental factors and 
educat ional, social, em ot ional and career im plicat ions. Assessm ent  inform at ion 
should be used for planning and goal set t ing, select ing teaching and behaviour 
intervent ion st rategies, and evaluat ion. 

Assessm ent  findings are sum m arized in a writ ten report  that  is shared with the 
parent / guardian, the school-based team  and, when appropriate, the student . Parents 
have to be inform ed as to how the report  will be m ade accessible to others working 
with the student . (References:  Appendix H.14 Student  Records:  Use and 
Managem ent ;  Freedom  of I nform at ion and Protect ion of Privacy Act  at :  
ht tp: / / www.qp.gov.bc.ca/ stat reg/ stat / F/ 96165_01.htm )  

Other services  

Psychologists can assist  school and dist r ict  staff in providing inservice t raining for 
professional and teacher assistant  staff (e.g., behaviour m anagem ent , observat ional 
techniques/ data gather ing) , and part icipate or assist  in program  evaluat ion and 
research act ivit ies.  

Access to School Psychology Services 

School dist r icts should establish procedures for teachers, students and parents to 
access these services, establishing protocols for inform ed, writ ten consent  in the 
case of intervent ions and assessm ents, and for protect ing the confident ialit y of 
report s. Such procedures should be designed to ensure equity of access for all 
students.  

Personnel  

School psychologists should have experience in the educat ion system  with 
knowledge of inst ruct ion and assessm ent . I n order for their work to be effect ive,  
they need experience with students and teachers. The collegial relat ionship between 
school psychologists and teachers is im portant  for the role they play in schools and 
dist ricts.  

A school psychologist  must  have the following qualificat ions:   

• regist rat ion with the College of Psychologists, with special t raining in school 
psychology;  or  

• a Master's degree in school/ educat ional psychology or a related field with a 
focus on school psychology and qualificat ions that  m eet  the standard for 
m em bership in the Brit ish Colum bia Associat ion of School Psychologists.   

School dist ricts m ust  ensure that  em ployees carrying out  psycho-educat ional 
assessm ents m eet  these qualificat ions. When the services of a psychologist  are 
cont racted, that  person should m eet  the requirem ents for  regist rat ion by the College 
of Psychologists as established in bylaws under the Health Professions Act .  
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I n recognit ion of the fact  that  school psychologists require a 1200 hour internship in 
order to m eet  the requirem ents for cert ificat ion and m em bership with  BCASP;  or a 
1600 hour internship to m eet  the regist rat ion requirem ents with the CPBC,  the 
Minist ry encourages school dist r icts to acknowledge the value that  school psychology 
interns play in the renewal of their individual school  dist r ict ’s student  services as 
well as the profession of school psychology as a whole by providing internship 
opportunit ies. 

Qualifications of test administrators 

The m inist ry supports the principles set  for th in Standards for Educat ional and 

Psychological Tests and Ethical Standards for Psychologists, 1999 , published by the 
Am erican Psychological Associat ion and adopted by the Canadian Psychological 
Associat ion.  

Educat ional and psychological tests are generally categorized according to levels of 
t raining required of the test  adm inist rators (See Appendix H.5 for guidelines related 
to the t raining of persons adm inistering psychological tests) . 

School dist ricts should ensure that  personnel adm inistering tests have appropriate 
levels of t raining or are supervised by school psychologists with appropriate levels of 
t raining. 

D.4 Speech-Language Pathology 

Purpose  

Speech- language pathology services are those services provided by speech- language 
pathologists designed to support  students whose educat ion is adversely affected by 
oral com m unicat ion difficult ies (Reference:  Ministerial Order 149/ 89, Support  

Services for Schools Order) .  

Speech- language pathology is defined in the Health Professions Act ,  Health Sect ion 
(94/ 2010)  as “ the health profession in which a person provides, for  the purposes of 
prom ot ing and m aintaining com m unicat ive health, the services of assessm ent , 
t reatm ent , rehabilitat ion, and prevent ion of a)  speech, language and related 
com m unicat ion disorders and condit ions, and b)  vocal t ract  dysfunct ion, including 
related feeding and swallowing disorders.”  
The speech- language pathology services in a school dist rict  m ay include a full range 
of services encom passing prevent ion, ident ificat ion and assessm ent , direct  
inst ruct ion for students ( individually, in classroom  set t ings, or in sm all groups as 
appropriate) , consultat ion, collaborat ion with other educators regarding the student 's 
needs in the classroom  and other school environm ents, inservice t raining, 
inform at ion sharing with fam ilies and other service providers and public educat ion.  

Any student  with delayed, disordered or atypical speech and/ or language skills 
should be brought  to the at tent ion of the speech- language pathologist .  



SPECIAL EDUCATION SERVICES :  A  MANUAL OF POLICIES ,  PROCEDURES AND GUIDELINES 

 _____________________________________________________________________________  

D.  SPECIAL CONSIDERATIONS:  SERVICES  

 

B C  M I N I S T R Y  O F  E D U C A T I O N  2 0 1 6  

3 2  

Speech and/ or language difficult ies m ay occur at  any age and/ or in any segm ent  of 
the school populat ion. Although they m ay occur in relat ive isolat ion from  any other  
special educat ion considerat ions, they are often associated with intellectual 
disabilit ies, aut ism  spect rum  disorder, physical disabilit ies, sensory im pairm ents, 
severe em ot ional/ behaviour problem s, learning disabilit ies or other learning 
difficult ies. Not  all children with these disorders will require direct  intervent ion by a 
speech- language pathologist , but  inform at ion sharing and m onitoring of needs 
through collaborat ion am ong professionals and team  m anagem ent  will ensure that  
appropriate and co-ordinated services are provided.  

Providing prim ary assistance to students using English as a second language is not  
considered to be the responsibilit y of the speech- language pathologist , although 
these children m ay have specific com m unicat ion disorders that  warrant  intervent ion.  

Description of services 

All dist ricts are encouraged to use school-based team s to init iate and m onitor 
referrals for assessm ent  and program  planning, and a clearly defined pre- referral 
and referral process should be in place. A variety of ident ificat ion and assessm ent  
act ivit ies related to speech and language difficult ies are possible. Som e dist r icts m ay 
elect  to im plem ent  screening program s for students of a part icular age or in a 
part icular program . Others m ay rely on a referral system  that  involves the school 
principal, teachers, parents or guardians, the learner and/ or com m unity agencies.  

Speech- language pathologists should use both form al and inform al m easures to 
evaluate a student 's abilit ies relat ive to established norm s, school expectat ions, the 
classroom  environm ent  and the student 's needs. A variety of standardized m easures 
should be used in conjunct ion with sam ples of behaviour taken from  the school 
context , observat ions of students and/ or interviews with the student ,  
parent / guardian and relevant  others. The inform at ion obtained should be related to 
other assessm ent / planning act ivit ies undertaken as part  of the learner 's educat ional 
program .  

A school dist r ict 's speech- language pathology services should be directed towards 
assist ing educators as well as specific students in their at tem pt  to provide support  
for students with com m unicat ion im pairm ents. Each school dist r ict  should docum ent  
program  goals and object ives, service priorit ies, operat ing procedures, report ing 
pract ices and record-keeping system s. Program  ent rance and exit  cr iteria should be 
established, together with follow-up policies and pract ices. Procedures for handling 
and storing confident ial records should be established. Docum entat ion of program  
policies and operat ing pract ices should be clear ly art iculated and available for use in 
planning, m anagem ent  and evaluat ion act ivit ies.  

I n developing individual speech- language pathology services for students, care 
should be taken to relate com m unicat ion object ives to the student 's total educat ional 
program . Services for  com m unicat ively disabled students should be based on 
docum ented object ives and incorporated into each student 's I ndividual Educat ion 
Plan. Parents/ guardians and other educators should be inform ed of assessm ent  
results, be involved in plans for intervent ion, and assist  in observing and evaluat ing 
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progress toward stated goals. These partners should be act ive part icipants 
throughout  the intervent ion process.  

Speech- language pathologists should have access to work spaces that  are conducive 
to effect ive inst ruct ion ( i.e., in com pliance with health and safety codes, quiet , and 
free from  dist ract ions) . I t  m ay be m ost  appropriate for  intervent ion to take place 
within the classroom  context , in which case the speech- language pathologist  will be 
called upon to determ ine inst ruct ional approaches in collaborat ion with the classroom  
teacher. Speech- language pathologists should have ready access to relevant  
inst rum ents and m aterials that  will perm it  effect ive assessm ent  and intervent ion for 
the wide variety of students who experience com m unicat ion difficult ies.  

Access to Speech-Language Pathology services 

Service delivery and scheduling m odels m ay vary according to dist r ict  priorit ies. 
Som e dist r icts m ay em phasize direct  intervent ion with children, while others m ay 
choose a m odel where m ore t im e is spent  in collaborat ive consultat ion with other 
educators, service providers, parents and the student .  

Personnel 

Speech- language pathologists m ust  be registered with the College of Speech and 

Hearing Professionals in Brit ish Colum bia, and are expected to adhere to their roles 
and responsibilit ies as defined in the Speech and Hearing Health Professions 

Regulat ion 413/ 208 and the College Bylaws. 

I nform at ion about  this regulat ion is available online at :   ht tp: / / www.cshhpbc.org  

D.5 Physiotherapy/Occupational Therapy 

Purpose 

Physiotherapy is a professional health discipline prim arily directed toward the 
prevent ion and alleviat ion of m ovem ent  dysfunct ion to prom ote m axim al 
independence for the student  in his/ her hom e, school and com m unity. 
Physiotherapists provide services to children with orthopaedic, neurological, 
m uscular, spinal, j oint  or sensory dysfunct ion. These services include assistance in 
physical posit ioning to prom ote opt im al physical access, assistance in m axim izing 
independence for students who have lim ited m obilit y, and prevent ion and alleviat ion 
of m ovem ent  dysfunct ion. The services perform ed by a physiotherapist  in schools 
m ay include screening, assessm ent , consultat ion, program  planning, and assistance 
in diagnosis, t reatm ent , equipm ent  select ion/ adaptat ion, administ rat ion, educat ion 
and research.  

Occupat ional therapy is a professional health discipline that  ut ilizes the analysis and 
applicat ion of act ivit ies specifically related to perform ance in the areas of self- care, 
product ivit y, and leisure.  Occupat ional therapists work to prom ote, m aintain, and 
develop the skills needed by students to be funct ional in a school set t ing. 
Occupat ional therapists provide services to children with orthopaedic, neurological, 
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m uscular, spinal, j oint  or sensory dysfunct ion, as well as those with cognit ive and 
com plex neuro-behavioural disorders. The services provided by the occupat ional 
therapist  in schools m ay include assessm ent , consultat ion, program  planning, and 
assistance in diagnosis, t reatm ent  and equipm ent  select ion/ adaptat ion.  

Description of services 

Physical disabilit ies and developm ental delays m ay be noted in students who have 
other special needs, but  they can also occur in isolat ion. Not  all students with 
physical disabilit ies or delays will require physical/ occupat ional therapies or 
consultat ion Referrals should be handled through the school-based team  
m anagem ent  process, t o ensure that  appropriate services are considered for every 
child.  

A student 's needs in the area of physiotherapy or occupat ional therapy services 
should be determ ined by the appropriate health professionals after reviewing 
report s, interviewing parents or guardians, observing and assessing the learner 's 
needs, and consult ing with educat ion staff and/ or appropriate m edical personnel.  

Educators and therapists should collaborate to opt im ize the student 's physical 
funct ioning and to integrate the student 's therapeut ic goals within all of the student 's 
educat ional rout ines.  

Access to Physiotherapy/Occupational Therapy services 

School boards should secure the services of an occupat ional therapist  or 
physiotherapist  for students when the absence of basic services provides an 
im pedim ent  to their learning in the school. These services m ay include:   

• screening/ assessm ent ;   

• consultat ion for  school staff/ fam ilies;   

• t raining of staff t o carry out  rout ines such as posit ioning, seat ing, feeding or 
m otor act ivit ies for opt im al m aintenance of students in classroom  set t ings 
during the school day;  and  

• m onitoring and ongoing evaluat ion of students in classroom  set t ings.  

When "direct "  service ( i.e. direct  t reatm ent )  is required, either tem porarily or long-
term , the student 's physician m akes a referral to a com m unity-based 
physiotherapist . This kind of service is considered to be a m at ter between health 
professionals and the fam ily, and is beyond the realm  of the school dist rict 's 
responsibilit y. Given these dual responsibilit ies, there is a need for locally negot iated 
agreem ents between health agencies and school dist r icts. 

I n those instances where students are enrolled in ongoing therapy program s, 
com m unicat ion links should be well established between health personnel, the 
student 's hom e and school staff to ensure that  consistency is m aintained.  

Students with physical disabilit ies m ay require adaptat ions to facilit ies or  provision of 
specialized equipm ent  or technologies. The physiotherapist  and occupat ional 
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therapist  will often be able to provide useful advice to school personnel in these 
m at ters.  

Personnel 

Standards of t raining for physiotherapists are determ ined by the College of Physical 
Therapists of Brit ish Colum bia, which has the authority to issue licences to qualified 
pract it ioners.  The CPTBC sets standards for  ent ry into the profession, registers 
physical therapists, sets and enforces a set  of rules that  regist rants must  follow and 
develops program s to prom ote the highest  standards of physical therapy pract ice.  
Regist rat ion with the CPTBC is m andatory to work as a physical 
therapist / physiotherapist  in Brit ish Colum bia. 

Standards of t raining for occupat ional therapists are determ ined by the College of 
Occupat ional Therapists of Brit ish Colum bia, which has the authority to issue licences 
to qualified pract it ioners. Possession of a current  licence is a requirem ent  for 
pract icing occupat ional therapists in Brit ish Colum bia. Those who provide 
occupat ional therapy services in schools should m eet  standards established by the 
College of Occupat ional Therapists of B.C. 

D.6 Hospital Education Services 

Purpose 

The purpose of hospital educat ion services is to enable students to cont inue their 
educat ional program  while hospitalized.  

Description of services 

Depending on their health, hospitalized students should cont inue with an educat ional 
program  as sim ilar as possible to the program  they would receive in school.  

I n m ost  instances hospital teachers em ployed by school dist r icts provide classroom  
assignm ents and inst ruct ional support  for students confined to hospital. Classroom  
teachers m aintain ongoing responsibilit y for coordinat ing the student 's educat ional 
program  with the hospital teacher act ing as liaison.  

Dist r icts should establish procedures to ensure that :   

• all appropriate school assignm ents are provided to the student ;   

• the hospital teacher provides reports on student  progress;   

• regular contact  is established am ong the hospital teacher, the regular 
classroom  teacher and the parent ;   

• the hospital teacher has access to available school dist r ict  resources (e.g., 
equipm ent , m aterials and curriculum  guides) ;   

• facilit ies appropriate to good learning condit ions within the hospital set t ing are 
secured through agreem ent  between the school dist rict  and the hospital 
adm inist rat ion;  and  
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• records of referrals received and educat ional services rendered to hospitalized 
students are m aintained and available at  the dist r ict  level.  

School dist r icts are encouraged to co-operate with each other to ensure that  
inst ruct ion is provided to students who m ust  be tem porarily hospitalized outside their 
hom e school dist r ict .  

Access to Hospital Education services 

Students eligible for educat ion services within the hospital include those with m edical 
condit ions including injury, disease, surgery, pregnancy, or psychological disabilit y. 
Before educat ion services are provided to the student , authorizat ion from  the 
at tending physician should be received. I nst ruct ion should be init iated as soon as the 
student 's m edical condit ion perm its.  

Funding 

Hospital Hom ebound funding to school boards is included in the per pupil allocat ion. 

For hospital educat ion services designated as Provincial Resource Program s, 
inform at ion is contained in Sect ion F of this m anual.  

Personnel 

Teachers working in hospital educat ion services should be able to dem onst rate:   

• successful teaching experience at  elem entary or secondary level;   

• knowledge of health care and com m unity services;   

• the abilit y to work effect ively with parents, public health and hospital 
personnel, m edical staff and, following discharge of students, with hom ebound 
teachers or other school dist r ict  personnel;   

• knowledge of curr icula and inst ruct ional resources across a range of school 
years;   

• knowledge of dist r ibuted learning techniques and com puter-assisted learning;   

• knowledge of hum an behaviour and the abilit y to work effect ively with students 
who have m edical and/ or psychological problem s;   

• knowledge of child developm ent  and an understanding of the educat ional needs 
of special children;  and  

• skills to assess the educat ional needs of a student  and to m odify learning 
act ivit ies, intended outcom es, t eaching techniques and m aterials to m eet  the 
student 's specific needs.  

Where Teachers’ assistants are required, they will work under the supervision of the 
hospital teacher.  
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D.7 Homebound Education Services 

Purpose 

The purpose of hom ebound educat ion services is to enable students t o cont inue their 
educat ion program  while absent  from  school for periods during the school year 
because of illness or related m edical/ psychiat ric reasons.  

Description of services 

Hom ebound educat ion services provide students with an educat ional program  as 
sim ilar as possible to t he program  they would receive if at tending school. Contact  
with the student  will be on a regular basis, and of sufficient  durat ion that  the student  
is able to m aintain his/ her educat ional program  to the extent  that  the m edical 
condit ion allows. Regular contact  between the hom ebound program  teacher, the 
principal, the classroom  teacher( s)  and the parents or guardians, and access to all 
available school dist rict  resources is expected.  

Teachers of hom ebound students provide direct  inst ruct ion to students, but  in m ost  
cases responsibilit y for long- term  planning of the students' educat ional program  
rem ains with the students' classroom  teacher( s)  in collaborat ion with the hom ebound 
teacher and the school-based team . Inst ruct ion m ay be face- to- face, t hrough video 
conferencing or via the Internet .  

I t  is essent ial that  there be effect ive collaborat ion, consultat ion and co-ordinat ion 
with all care givers if services for hom ebound students are to be effect ive. I n som e 
instances, when a student  is experiencing psychiat r ic difficult ies, hom ebound 
services m ay exacerbate the student 's difficult ies. I n these cases, alternat ive 
educat ional plans should be developed in collaborat ion with the com m unity m ental 
health and other service providers as appropriate.  

Dist r icts should establish policies and procedures to:   

• ensure direct  inst ruct ion is provided to the student ;   

• out line a procedure for report ing student  progress;   

• out line the responsibilit ies of the parents, the principal, the classroom  teacher, 
related school dist rict  and com m unity personnel and hom ebound teachers while 
a student  is on hom ebound inst ruct ion;  and  

• ensure collaborat ion, consultat ion and co-ordinat ion with all caregivers ( e.g., 
physician, m ental health and social work personnel) .  

School boards are advised to address in their procedures issues such as parent  or  
guardian presence in the hom e, service to students with com m unicable diseases, and 
potent ially unsafe condit ions.  

Access to Homebound Education services 

School dist ricts are required to m ake available an educat ional program  to all persons 
of school age who are resident  in it s dist r ict  and who are enrolled in a school in the 



SPECIAL EDUCATION SERVICES :  A  MANUAL OF POLICIES ,  PROCEDURES AND GUIDELINES 

 _____________________________________________________________________________  

D.  SPECIAL CONSIDERATIONS:  SERVICES  

 

B C  M I N I S T R Y  O F  E D U C A T I O N  2 0 1 6  

3 8  

dist rict . School dist r icts m ust  m aintain appropriate educat ional program s for  students 
who are ant icipated to be absent  from  school for extended per iods of t im e. 
I nst ruct ion should be init iated as soon as possible. Authorizat ion from  the physician 
or public health nurse should be received prior to services being provided to students 
with health problem s.  

Students eligible for hom ebound services include:   

• students who are absent  from  school for  m edical reasons such as injury, 
disease, surgery, pregnancy, psychological reasons, etc.;  and  

• students suspended by the board of school t rustees under the School Act  m ay 
be served in a hom ebound program .  

This program  should not  be used rout inely as the only opt ion for students with 
severe behavioural or em ot ional problem s. As well, hom ebound educat ion services 
are not  intended to serve students registered under the Hom e Educat ion sect ion of 
the School Act .  

Dist r icts should establish and publish policies and procedures for accessing 
hom ebound services. Policies should take into considerat ion the School Act , sect ion 
91 (Exam inat ions and reports by school m edical officer) .  

Personnel 

Hom ebound program  teachers should be cert ified by the BC College of Teachers with 
experience or t raining to work with hom ebound students, and should be able to 
dem onst rate:   

• the abilit y to work effect ively with parents, school staff, dist r ict  personnel, 
m edical personnel and com m unity agencies;   

• knowledge of curr icula and inst ruct ional resources across a range of school 
years;   

• knowledge of hum an behaviour and the abilit y to work effect ively with students 
who have em ot ional or social problem s;   

• knowledge of child developm ent  and an understanding of the educat ional needs 
of special children;   

• the skills necessary to assess the educat ional needs of a student  and to m odify 
curriculum , adapt  teaching techniques and m aterials to m eet  the student 's 
specific needs;  and  

• knowledge of dist r ibuted learning techniques and com puter-assisted learning.  

D.8 Distributed Learning 

Dist r ibuted learning is an alternat ive to classroom -based inst ruct ion for Kindergarten 
to Grade 12 students, including those with special needs. 

School dist r icts should establish policies and procedures related to the provision of 
elect ronic and dist r ibuted learning program s. These policies m ust  reflect  relevant  
sect ions of the Act , Ministerial Orders, and m eet  the requirem ents and guidelines for  
students with special needs taking a dist ributed learning program . Inform at ion about  
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these requirem ents and guidelines is available online at :  
ht tp: / / www.bced.gov.bc.ca/ policy/ policies/ spneed_distance_ed.htm  

D.9 Funding Special Education Services - Update 

The current  funding system , int roduced on March 1, 2002, m oved into the student  
base allocat ion a significant  port ion of those resources that , in the past , form ed part  
of the special educat ion supplem ent . This includes funds that  were previously 
ident ified as part  of the special educat ion “core”  allocat ion:  funds for learning 
assistance, special health services, ident ificat ion assessm ent / planning and 
hospital/ hom ebound services and supplem entary funds for students who are 
ident ified as having severe learning disabilit ies, m ild intellectual disabilit ies, students 
requir ing m oderate behaviour supports and students who are gifted.   

Supplem entary funding cont inues to be provided to school boards in addressing the 
aspects of special educat ion for students who m eet  criteria as Level 1, 2 or 3 unique 
needs. 

• Level 1– includes students with m ult iple needs who are Physically Dependent  
or DeafBlind 

• Level 2– includes students with Moderate/ Profound Intellectual Disabilit ies, 
with Physical Disabilit ies or Chronic Health Im pairm ents, with Visual 
Im pairm ents, with Aut ism  Spect rum  Disorder, or students who are Deaf or  
Hard of Hearing 

• Level 3– includes students requiring Intensive Behaviour I ntervent ions or 
students with Serious Mental I llness 

Though the funding system  changed, the obligat ions placed on school boards to 
address the special needs of students did not .   

A sum m ary of funding policy is available in the appendices of this m anual or via the 
Internet  at :  ht tp: / / www.bced.gov.bc.ca/ policy/ policies/ funding_special_needs.htm  
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E. Special Needs Categories 

E.1 Considerations for Reporting 

Special needs categories are established to assist  school dist r icts in ident ifying the 
needs of students and providing appropriate educat ion program s to them .  

These categories are designed to focus on the educat ional needs of students 
regardless of the original cause(s)  of those needs.  

For exam ple, a student  who is hard of hearing should receive the appropriate 
services, regardless of the cause of the hearing im pairm ent . Sim ilarly, if a student  
presents atypical behaviours, or  intellectual im pairm ent , it  is the intensity of the 
disabilit y and the intervent ions provided that  dictate the category in which the 
student  is reported.  

Students should be ident ified according to the following general guidelines:   

• The current  'categorical' system  is not  intended to specifically ident ify all 
m edically diagnosed condit ions and syndrom es that  m ay have an im pact  on 
the student ’s needs and educat ional program . 

• A m edical diagnosis by it self does not  determ ine the appropriate special needs 
category or service required.  

• I dent ifying and report ing students should involve careful determ inat ion of the 
nature, extent  and im pact  of their disabling condit ion(s)  and the nature and 
extent  of educat ional intervent ions required.  

• Students with diagnosed condit ions should be ident ified in the educat ional 
category that  best  reflects the type and intensity of educat ional intervent ions 
docum ented in the I EP. 
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E.2 Intellectual Disabilities  

Definition  

Students with intellectual disabilit ies have general intellectual funct ioning 
significant ly below the m ean, as well as significant  lim itat ions in adapt ive funct ioning 
in at  least  two of the following skill areas as appropriate t o the student ’s age:  
com m unicat ion, self- care, hom e living, social/ interpersonal skills, use of com m unity 
resources, self-direct ion, funct ional academ ic skills, work, leisure, health and safety.  
Students can experience intellectual disabilit ies across a range:  m ild to profound.  

A diagnosis of intellectual disabilit y should only be m ade when a student  has 
significant  lim itat ions in both intellectual funct ioning and adapt ive funct ioning. 

To be reported to the Minist ry as having an intellectual disabilit y the following 
condit ions m ust  be m et :   

1)  The student  m eets the following eligibilit y criteria:   
a)  A student  with a m ild intellectual disability  has intellectual funct ioning 

that  is 2 or m ore standard deviat ions below the m ean on an individually 
adm inistered Level C assessm ent  inst rum ent  of intellectual funct ioning, and 
has lim itat ions of sim ilar degree in adapt ive funct ioning in at  least  two skill 
areas appropriate to the student ’s age. 

b)  A student  with a m oderate to profound inte llectual disability  has 
intellectual funct ioning that  is 3 or m ore standard deviat ions below the 
m ean on an individually adm inistered Level C assessm ent  inst rum ent  of 
intellectual funct ioning, and has lim itat ions of sim ilar degree in adapt ive 
funct ioning in at  least  two skill areas appropriate to the student ’s age. 

2)  A current  I EP is in place that  includes:   
a)  individualized goals with m easurable object ives,  
b)  adaptat ions and/ or m odificat ions where appropriate,  
c)  the st rategies to m eet  these goals, and  
d)  m easures for  t racking student  achievem ent  in relat ion to the goals  

3)  Ongoing special educat ion service( s)  m ust  be provided.  
4)  The services being provided are beyond those offered to the general student  

populat ion and are proport ionate to level of need.  
5)  The special educat ion services are out lined in the I EP and direct ly relate to the 

student ’s ident ified special needs.  
6)  Reduct ion in class size is not  by it self a sufficient  service to m eet  the definit ion.  

Identification and Assessment  

A student  with an intellectual disabilit y will often be ident ified before entering the 
school system . For students with a m ild intellectual disabilit y, however, difficult ies 
with adapt ive behaviour m ay not  have been previously docum ented. The Am erican 
Associat ion on Intellectual and Developm ental Disabilit ies, defines adapt ive 
behaviour as three types of skills:  
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• Conceptual skills- language and literacy;  m oney, t im e, and num ber concepts;
and self-direct ion

• Social skills- interpersonal skills, social responsibilit y, self-esteem , gullibilit y,
naiveté ( i.e., wariness) ,  social problem  solving, and the abilit y to follow rules,
obey laws, and avoid being vict im ized

• Pract ical skills-act ivit ies of daily living (personal care) , occupat ional skills,
healthcare, t ravel/ t ransportat ion, schedules/ rout ines, safety, use of m oney,
use of the telephone

( * See:  ht tp: / / www.aam r.org)  

A psycho-educat ional assessm ent  will be used to determ ine a student 's level of 
funct ioning and should be based on a variety of m easures of intellectual abilit y and 
adapt ive behaviour, as well as inform at ion from  the fam ily and, where available, 
other service providers. I nst rum ents such as the m ost  current  revision of the 
Vineland Adapt ive Behavior Scales, The Scales of I ndependent  Behaviour, or the 

Adapt ive Behaviour Assessm ent  System  should be used in the assessm ent  of an 
individual's adapt ive behaviour. The m ost  frequent ly used test s in assessing 
intellectual abilit y are the m ost  current  revisions of the Stanford-Binet  and the 
Wechsler I ntelligence scales.  

I t  should be noted that  every inst rum ent  has m easurem ent  error of approxim ately 5 
points, so a student  m ay be ident ified with a m ild intellectual disabilit y with an 
overall cognit ive score as high as 75 when there are significant  deficit s in adapt ive 
funct ioning. Sim ilarly, a student  with a cognit ive score below 70 but  no significant  
im pairm ents in two or m ore adapt ive skill areas (appropriate to the student ’s age)  
would not  be ident ified in this category. A student  m ay be ident ified with a m oderate 
intellectual disabilit y with an overall cognit ive score as high as 59 when there are 
significant  im pairm ents in adapt ive funct ioning, but  would not  be ident ified with a 
m oderate intellectual disabilit y if scores in two or m ore adapt ive skill areas 
(appropr iate to the student ’s age)  are not  at  a sim ilar level.    

In order for psycho-educational assessments of youth transitioning to adult services 
to be accepted by Community Living British Columbia (CLBC), school psychologists 
must provide confirmation of a developmental disability reflecting the diagnostic 
criteria of the Diagnostic and Statistical Manual of Mental Disorders, Fourth Edition: 
Text Revision for Mental Retardation- Mild (317), Moderate (318.0), Severe (318.1) 
or Profound (318.2).

Planning and Implementation for Students with Mild Intellectual Disability 

Most  students with m ild intellectual disabilit ies benefit  from  and m ay learn best  
from  being with age peers, but  generally also require addit ional intervent ion. As 
they proceed through elementary school, their IEPs should specify any 
modificat ions or adaptat ions to subject  areas or courses, use of special materials, 
and the measures of progress. The em phasis is on designing and deliver ing support  
tailored to helping 
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students reach their personal goals and their highest  level of funct ioning. Parents 
m ust  be given the opportunity to part icipate in the planning process, and to the 
extent  that  they are able, students should also part icipate.  

 
While individual needs m ay differ , m any students with m ild intellectual disabilit ies 
will require specific inst ruct ion for the acquisit ion of academ ic skills, personal 
independence, social responsibilit y and life skills, as well as with reasoning skills, 
m em ory, problem  solving and conceptualizing skills.  

The older the student , the greater the need for concrete educat ional object ives. At  
the secondary level, a student  with a m ild intellectual disabilit y should have the 
opportunity and opt ion to access a variety of educat ional and social experiences both 
within the school and in the com m unity. For m any students, cont inued part icipat ion 
in academ ic areas, with adaptat ions and support  where needed, is both reasonable 
and desirable. For other students, increasing com m unity integrat ion and work 
experience/ work placem ent  opportunit ies are m ost  enabling (see Appendix H.16 
Work Experience) .  

Planning for Students with Moderate to Profound Intellectual Disabilities  

Students with m oderate to profound intellectual disabilit ies have part icular learning 
characterist ics. They require support  in the developm ent  of academ ic skills, 
com m unicat ion skills, cognit ive skills, fine and gross m otor skills, self- care, life skills 
and socializat ion skills. Generally, a student  with this level of intellectual funct ioning 
is also significant ly delayed in social-em ot ional developm ent . There m ay also be 
accom panying sensory, physical and health disabilit ies 

I f a student  with a severe to profound intellectual disabilit y has a sensory 
im pairm ent , physical disabilit y or m edical/ health needs, support  services from  a 
teacher's assistant  as well as the expert ise of an occupat ional therapist , a 
physiotherapist , a speech- language pathologist , or an it inerant  specialist  m ay be 
required. These other professionals should work with the school-based team  so that  
j oint  planning can take place and inform at ion can be shared.  

Students with m oderate to profound intellectual disabilit ies can usually learn m any 
appropriate skills and behaviours, and can benefit  from  being with students who do 
not  have disabilit ies. However, they require addit ional intervent ion beyond 
integrat ion and socializat ion. I n preparat ion for an IEP, teachers m ay want  to 
consider im plem ent ing a planning m echanism  such as the McGill Act ion Planning 

System  (MAPS)* , or Planning for Alternat ive Tom orrow with Hope (PATH) . These 
procedures are effect ive in ident ifying the student 's st rengths and needs and in 
elicit ing involvem ent  and com m itm ent  from  peers and those involved in support ing 
the student  in set t ing and achieving goals.  

The older the student  or the m ore severe the disabilit y, the greater is the need for 
funct ional educat ional object ives. Since the skills taught  should be those that  afford 
m any opportunit ies for pract ice, and since teaching should be in preparat ion for adult  
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life in the com m unity, the student  will need an increasing degree of educat ional 
inst ruct ion in com m unity environm ents.  

( * See MAPS and PATHS at :    
ht tp: / / www.bced.gov.bc.ca/ specialed/ docs/ m oe_clt_resource_rb0144.pdf)  

Evaluation and Reporting  

Som e students with intellectual disabilit ies m ay be able to achieve the learning 
outcom es for their subjects or course with adaptat ions. For these students, 
evaluat ion will be based on the regular standards ( i.e., the extent  to which the 
learning outcom es for the course are at tained) . The m ethod of evaluat ion will be 
consistent  with the I EP and with m inist ry report ing policies in respect  to the use of 
com m ents and/ or let ter  grades.  

Many students with m ild intellectual disabilit ies will be provided accom m odat ions in 
the form  of m odificat ions to their educat ional program . Modificat ions are inst ruct ional 
and assessm ent - related decisions m ade to accom m odate a student ’s special needs 
so that  the student  m ay achieve individualized learning goals and outcom es.  

Reports t o parents should be provided on the sam e schedule used for all students. 
Progress should be reported with respect  to all com ponents of the program , and with 
reference to achievem ent  in relat ion to IEP goals. Students in Grades 10 to 12 who 
are working toward individualized goals or  object ives in an I EP m ay receive 
st ructured writ ten com m ents and let ter grades. Report s should indicate the 
adaptat ions and m odificat ions m ade to the student 's educat ional program .  All 
personnel direct ly involved in the ongoing educat ional program  (e.g., the classroom  
teacher, specialist  teacher, speech- language pathologist )  should report  on student  
progress.  

Most  students with m oderate to profound intellectual disabilit ies will require 
extensive m odificat ions to parts of their program s so that  som e of their learning 
outcom es will be substant ially different  from  the regular curriculum . I n these cases, 
evaluat ion will be based on the degree to which the individualized outcom es are 
achieved.  

Personnel  

Teachers  

With sufficient  t raining and experience, classroom  teachers will be capable of 
including students with intellectual disabilit ies and providing program s in which they 
can be successful, provided that  specialized support  is available when needed. I n-
service t raining opportunit ies and a collaborat ive team  approach are recom m ended 
to support  and encourage the developm ent  of the necessary skills and 
understandings which the classroom  teacher m ay require.  

Specialist  teachers with responsibilit ies for support ing students with intellectual 
disabilit ies should fulfill the qualificat ions described for Learning Assistance (see 
sect ion D:  Learning Assistance Services) .   
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I n addit ion, they should have advanced coursework in:   

● the characteristics and needs of students with intellectual disabilit ies;   
● specialized instructional methodologies and technologies;  
• adaptat ions and m odificat ions for  students with intellectual disabilit ies;  and  
● functional life skills and career developm ent .  

 
Recent  and ongoing technological advances in adapt ive devices related to com puter 
access, environm ental cont rols and augm ented com m unicat ion have great ly 
enhanced learning opportunit ies for students with intellectual disabilit ies. Specialist  
staff should stay inform ed about  current  developm ents and int roduce new 
technologies as appropr iate and as resources perm it .  

Teachers' assistants  

Teachers' assistants who work in classroom s with students with intellectual 
disabilit ies should have sufficient  skills and t raining for the dut ies they are assigned.  

I t  should be noted that  teachers' assistants work under the direct ion of a teacher and 
the general supervision of a school principal. I n-service t raining should include 
opportunit ies to further develop skills in these and related areas.  

 

Students w ith I ntellectual Disabilit ies: Quick Guide 

  
Category  Mild Intellectual Disabilities  Moderate to Profound Intellectual 

Disabilities  
(Special Needs Funding Category)  

Assessment Criteria 
Related to Student 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Demonstrate intellectual functioning that is 2 
or more standard deviations below the mean 
on an individually administered Level C 
assessment instrument of intellectual 
functioning. 

Demonstrate significant  limitations* in 2 or 
more adaptive skill areas (appropriate to the 
student’s age)  on a norm referenced measure 
of adaptive behaviour  using instruments such 
as the Vineland Adaptive Behaviour Scales-
Second Edition (Vineland-11), The Scales of 
Independent Behaviour-Revised (SIB-R/ICA), 
or the Adaptive Behaviour Assessment 
System, Second Edition (ABAS-11). 

* The definition of “significant limitations” 
refers to performances that are 2 or more 
standard deviations below the mean. 

Demonstrate intellectual functioning that is 3 
or more standard deviations below the mean 
on an individually administered Level C 
assessment instrument of intellectual 
functioning. 

Demonstrate significant limitations* in 2 or 
more adaptive skill areas (appropriate to the 
student’s age) on a norm referenced measure 
of adaptive behaviour using instruments such 
as the Vineland Adaptive Behaviour Scales-
Second Edition (Vineland-11), The Scales of 
Independent Behaviour-Revised (SIB-R/ICA), 
or the Adaptive Behaviour Assessment 
System, Second Edition (ABAS-11).  

* The definition of “significant limitations” 
refers to performances that are approximately 
3 or more standard deviations below the 
mean.  
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Criteria for Planning and 
Service 

IEP that addresses the student's needs, and 
includes any adaptations and modifications 
and services for the student.  

IEP outlines individualized goals and 
documents plans for interventions and 
measures for tracking student achievement in 
relation to the IEP goals.  

The student is receiving the services outlined 
in the IEP. 

IEP that addresses the student's needs, and 
includes any adaptations and modifications 
and services for the student.  

IEP outlines individualized goals and 
documents plans for interventions and 
measures for tracking student achievement in 
relation to the IP goals.  

The student is receiving the services outlined 
in the IEP. 
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E.3 Learning Disabilities 

Definition 

I n May 2002, the Minist ry of Educat ion adopted the following definit ion of 
learning disabilit ies, adapted from  the definit ion developed by the Canadian 

Learning Disabilit ies Associat ion (January 2002) .  

Learning disabilit ies refers to a num ber of disorders that  m ay affect  the acquisit ion, 
organizat ion, retent ion, understanding or use of verbal or nonverbal inform at ion. 
These disorders affect  learning in individuals who otherwise dem onst rate at  least  
average abilit ies essent ial for thinking and/ or reasoning. As such, learning disabilit ies 
are dist inct  from  global intellectual disabilit ies.  

Learning disabilit ies result  from  im pairm ents in one or m ore processes related to 
perceiving, thinking, rem em bering or learning. These include, but  are not  lim ited to:  
language processing, phonological processing, visual spat ial processing, processing 
speed, m em ory and at tent ion, and execut ive funct ions (e.g. planning and decision-
m aking) . 

Learning disabilit ies range in severity and m ay interfere with the acquisit ion and use 
of one or m ore of the following:  

• Oral language (e.g., listening, speaking, understanding)   

• Reading (e.g., decoding, phonet ic knowledge, word recognit ion, 
com prehension)   

• Writ ten language (e.g., spelling and writ ten expression)   

• Mathem at ics (e.g., com putat ion, problem  solving)   

Learning disabilit ies m ay also involve difficult ies with organizat ional skills, social 
percept ion, social interact ion and perspect ive taking. 

Learning disabilit ies are life- long. The way in which they are expressed m ay vary 
over an individual's lifet im e, depending on the interact ion between the dem ands of 
the environm ent  and the individual's st rengths and needs. Learning disabilit ies are 
suggested by unexpected academ ic under-achievem ent  or achievem ent  that  is 
m aintained only by unusually high levels of effort  and support .  

Learning disabilit ies are due to genet ic and/ or neurological factors or injury that  
alters brain funct ion in a m anner that  affect s one or m ore processes related to 
learning. These disorders are not  due prim arily to hearing and/ or vision problem s, 
social-econom ic factors, cultural or linguist ic differences, lack of m ot ivat ion, 
inadequate or insufficient  inst ruct ion, although these factors m ay further com plicate 
the challenges faced by individuals with learning disabilit ies. Learning disabilit ies m ay 
co-exist  with other disorders such as at tent ional, behavioural or em ot ional disorders, 
sensory im pairm ents, or other m edical condit ions. 
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Identification and Assessment 

Schools and school boards are responsible for assessing students for the purpose of 
planning inst ruct ion and support  services and for ident ifying students with special 
needs. 

Students with learning disabilit ies m ay not  dem onst rate obvious special needs before 
entering the school system .  Due to their abilit y to perform  well in som e areas, 
academ ic difficult ies m ay be m isunderstood and viewed as lack of m ot ivat ion unt il the 
learning disabilit ies are ident ified.   

I dent ifying learning disabilit ies as early as possible can facilitate early intervent ion and 
m ay m inim ize ongoing learning difficult ies. Due to the variat ions am ong learning 
disabilit ies, students dem onst rate a range of pat terns of difficult ies and st rengths.  As a 
result , learning disabilit ies m ay be ident ified at  a various stages of the student ’s school 
life.   

I dent ifying learning disabilit ies requires m ult iple sources of both form al and inform al 
assessm ent  inform at ion. Abilit y, academ ic achievem ent  and cognit ive processes should 
be addressed through system at ic docum entat ion of the student ’s classroom  
perform ance and response to varying inst ruct ional approaches as well as through 
standardized m easurem ent .   

A process of system at ic assessm ent  and docum entat ion ident ifies students with learning 
disabilit ies based on their  

1. Persistent  difficulty learning and  
2. Average or above average cognit ive abilit y and   
3. Weaknesses in cognit ive processing. 

  
1 .  Persistent  difficulty learning 

The student ’s opportunity to learn is a prim ary considerat ion in ident ifying learning 
disabilit ies. Persistent  difficulty refers to rest r icted progress that  cannot  be explained by 
inadequate at tendance, cultural or linguist ic differences, sensory deficit s, social 
em ot ional factors, health issues and/ or poor/ insufficient  inst ruct ion. Current  research 
describes persistent  academ ic difficult ies as inadequate response to inst ruct ion or 
intervent ion.  

Learning disabilit ies m ay be suspected when a student  has had appropriate 
opportunit ies to learn but  has not  dem onst rated expected progress toward learning 
outcom es related to:  

• oral language developm ent  ( listening, speaking, understanding)  
• acquisit ion of pre-academ ic skills such as recognit ion of let ters and num bers in the 

early prim ary years;  and/ or  
• acquisit ion of reading, writ ten language, and/ or num eracy 
• retent ion, organizat ion, understanding or use of verbal and/ or non-verbal 

inform at ion (e.g. dem onst rat ing organizat ional skills, using sym bols, 
understanding visual aids, applying/ generalizing learning) . 
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Evidence of persistent  learning difficult ies m ay include curriculum -based assessm ent ,  
standardized achievem ent  tests and/ or port folios of student  work.  Assessm ent  data 
should docum ent  system at ic at tem pts to address the student ’s difficulty through 
inst ruct ional adaptat ions as well as the extent  of the student ’s ongoing difficult ies in 
spite of the variat ions in inst ruct ional approaches. 

2 .  Average or  above average cognit ive ability 

The usual way to assess cognit ive abilit y is to use norm - referenced tests of cognit ive 
abilit ies, com m only known as Level C Assessm ent .  

Another way to est im ate cognit ive abilit y is to use a bat tery of norm - referenced 
m easures, com m only known as level B tests, to assess academ ic skills that  depend 
upon the student ’s abilit y to reason. Such m easures m ight  be focused on 
m athem at ical problem -solving, reading com prehension, writ ten expression and 
listening com prehension. Not  all tests that  focus on these skills can be assum ed to 
yield a valid est im ate of abilit y.  I f academ ic m easures are used to est im ate abilit y, 
school boards should ensure that  the m easures em ployed are appropriate for  this 
purpose. The use of m ore than one m easure is im portant . 

Students with average or above potent ial will score at  or  above one standard 
deviat ion below the m ean for their age on standardized tests.  

3 .  W eaknesses in cognit ive  processing 

Students with learning disabilit ies have impairm ents to processes related to 
perceiving, thinking, rem em bering or learning.  Their learning difficult ies m ay arise 
from  deficit s in various aspects of  

• at tent ion 
• language, phonological and/ or visual-spat ial processing,  
• processing speed,  
• m em ory, and/ or  
• execut ive funct ions (e.g., planning and decision-m aking) .   

Specific weaknesses m ay be suggested by inform al m easures of classroom  
perform ance and then be confirm ed through norm - referenced assessm ent  (Level C) .  

I dent ifying a student ’s processing difficult ies provides an explanat ion for academ ic 
difficult ies and facilitates the im plem entat ion of appropriate inst ruct ional approaches 
that  m ay enable the student  to dem onst rate im proved progress.  

Social-em ot ional status should also be considered when invest igat ing possible 
learning disabilit ies.   

• Students with learning disabilit ies m ay dem onst rate social problem s as the 
result  of their deficits in perceiving or processing visual clues and/ or som e 
aspects of language.  These m ay appear as difficult ies with social percept ion, 
social interact ion and perspect ive taking. 

• Students m ay develop em ot ional difficult ies, with or without  social problem s as 
the result  of frust rat ion and self esteem  issues developing secondary to their 
learning disabilit ies.  
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• Som e students with average abilit y who do no not  have learning disabilit ies 
m ay dem onst rate persistent  difficulty learning due to st ress associated with 
neglect , abuse, fam ily upheaval, t raum a, or other social problem s. 

Specialized assessm ent  is required for form al diagnosis of learning disabilit ies.  Level 
B and Level C assessm ents m ust  be conducted by appropriately qualified 
professionals who can interpret  results considering the student ’s opportunit ies for 
learning, learning pat terns, approach to tasks and response to inst ruct ion.  

I n som e cases, learning disabilit ies m ay be ident ified in clinical set t ings. The 
assessm ent  m ay be m ult idisciplinary, supplem ent ing psycho-educat ional assessm ent  
with inform at ion from  a speech- language pathologist , an occupat ional therapist  or 
other m edical personnel. 

Assessm ent  of a student  to ident ify a learning disabilit y should integrate inform at ion 
from  a num ber of sources including the fam ily, classroom  teacher, counsellors ( if 
involved) , learning assistance or support  records, form al student  records,  and any 
relevant  m edical report s (such as OT, PT, SLP) , in addit ion to current  test  results. 

The assessm ent  should integrate inform at ion related to a num ber of factors:  

• developm ental and health history as well as current  health status  

• sensory acuity ( i.e. hear ing and vision) , cultural and linguist ic considerat ions 

and any potent ially relevant  socio-econom ic factors ( including t ransience)   

• history of at tendance and academ ic perform ance 

• current  pre-academ ic or academ ic skills  

• overall intellectual funct ioning 

• specific cognit ive processes, including st rengths and weaknesses and their 

im plicat ions for  learning 

• current  social-em ot ional status 

All assessm ent  inform at ion should cont r ibute to the process of planning and 
m onitoring the student ’s educat ion program .  

Planning and Implementation 

Learning disabilit ies vary considerably in their severity and im pact  on learning. 
Students with severe learning disabilit ies will generally require intensive intervent ion. 
Students whose learning disabilit ies have not  been ident ified and addressed early 
frequent ly exhibit  secondary em ot ional and behavioural difficult ies. Students m ay be 
gifted and learning disabled. Students with learning disabilit ies require an 
educat ional plan that  builds on their st rengths while rem ediat ing and com pensat ing 
for their disabilit ies. Research suggests three m ain approaches for support ing 
students with learning disabilit ies:  

• intense direct  inst ruct ion;   

• inst ruct ion in learning and com pensatory st rategies;  and 

• adaptat ion of inst ruct ional pract ices and assessm ent  st rategies.  
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This inst ruct ion m ay take place in regular classroom s, but  this does not  preclude the 
use of different  learning environm ents such as sm all group inst ruct ion in a resource 
room , self- contained classes or other specialized set t ings. The goal of t he placem ent  
should be to m eet  the students' educat ional needs.  

Som e ways to support  students with learning disabilit ies could include, but  are not  
lim ited to the following:  

• direct  rem edial, correct ive, tutorial or skill-building inst ruct ion;   

• adapted or supplem entary curriculum  and m ater ials;   

• alternate inst ruct ional and/ or evaluat ion st rategies, including adjudicated 
provincial exam inat ions;   

• use of equipm ent , including com puter and audiovisual technology;   

• social skills t raining;   

• inst ruct ion and pract ice of self advocacy skills;  and  

• learning st rategies inst ruct ion.  

Evaluation and Reporting 

Evaluating student progress 

I n m ost  cases students will take part  in the regular program  with the necessary 
adaptat ions (e.g., alternate evaluat ion m ethods) . Evaluat ion will be based on the 
regular standards ( i.e. , extent  to which learning outcom es were at tained) . The 
m ethod of evaluat ion will be consistent  with the I EP and with m inist ry report ing 
policies in respect  to the use of com m ents and/ or let ter grades.  

Reporting 

Reports t o parents should be provided in the sam e form at  and on the sam e schedule 
used for all students. Progress should be reported with respect  to all com ponents of 
the program , and with reference to progress in relat ion to IEP goals. Reports should 
indicate the adaptat ions m ade to the student 's educat ional program , as well as 
perform ance relat ive to widely held expectat ions. All personnel direct ly involved in 
the ongoing educat ional program  (e.g., classroom  teacher, specialist  teacher, 
speech- language pathologist )  should report  on student  progress.  

Personnel 

Teachers 

With sufficient  t raining and experience, classroom  teachers will be able to m eet  the 
needs of m ost  students with learning disabilit ies and provide an educat ion program  
in which they can be successful, provided that  specialized support  is available when 
needed. I n-service t raining opportunit ies and a collaborat ive team  approach are 
recom m ended to support  and encourage the developm ent  of the necessary skills and 
understandings which the classroom  teacher m ay require.  
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Teachers with specialist  responsibilit ies for  support ing students with learning 
disabilit ies should fulfill the qualificat ions described for Learning Assistance teacher 
(see Sect ion D.1 Learning Assistance Services) .   

I n addit ion, their qualificat ions should include advanced coursework in:   

• characterist ics and needs of students with learning disabilit ies;  and  

• specialized inst ruct ional and rem edial st rategies, technologies, m aterials and 
curricular adaptat ions.  

As well, they should have t raining and dem onst rated skills in:   

• social skills developm ent  and behaviour m anagem ent ;   

• co-operat ive planning and collaborat ive consultat ion;  and  

• assessm ent , classroom  m anagem ent  and m ot ivat ion.  

Teachers' assistants 

Teachers' assistants working with students with learning disabilit ies should have 
sufficient  skills and t raining for the dut ies they are assigned, including:   

• an understanding of learning disabilit ies;   

• collaborat ive and com m unicat ion skills;   

• st rategies for m ot ivat ing students;  and  

• behaviour m anagem ent  skills.  

I t  should be noted that  teachers' assistants work under the direct ion of a teacher and 
the general supervision of a teacher or school principal. I n-service t raining should 
include opportunit ies to further develop skills in these and related areas.  

Resources 

Students who are print -disabled because of a learning disabilit y m ay be eligible to 
receive audiotape m ater ial from  the Provincial Resource Cent re for the Visually 
Im paired ( see Appendices for PRCVI  Inform at ion) .
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E.4 Gifted 

Definition 

A student  is considered gifted when she/ he possesses dem onst rated or potent ial 
abilit ies that  give evidence of except ionally high capabilit y with respect  to intellect , 
creat ivit y, or the skills associated with specific disciplines. Students who are gifted 
often dem onst rate outstanding abilit ies in m ore than one area. They m ay 
dem onst rate ext raordinary intensity of focus in their part icular areas of talent  or 
interest . However, they m ay also have accom panying disabilit ies and should not  be 
expected to have st rengths in all areas of intellectual funct ioning. 

Identification and Assessment 

Early ident ificat ion of students who are gifted is an im portant  elem ent  in planning 
and delivering appropriate educat ional program s for  these students. Som e gifted 
students whose abilit ies are not  ident ified and addressed early m ay exhibit  
secondary em ot ional and behavioural difficult ies. Dist r ict  screening and ident ificat ion 
procedures should be in place to ensure consistency of access to program s designed 
to support  gifted students. Every effort  should be m ade to ensure that  screening and 
ident ificat ion procedures are unbiased with respect  t o language, culture, gender, 
physical abilit y, learning or other disabilit y. 

No single criterion should be established for access to or exclusion from  services for 
students who are gifted. Rather, ident ificat ion and assessm ent  should be carried out  
using m ult iple criteria and inform at ion from  a variety of sources, all of which are 
valid com ponents for ident ificat ion. These should include several of the following:  

• teacher observat ions including anecdotal records, checklists, and inventories;   

• records of student  achievem ent  including assignm ents, port folios, grades and 
outstanding talents, interests and accom plishments;   

• nom inat ions by educators, parents, peers and/ or self;   

• interview of parents and students;  and  

• form al assessm ents to Level C of cognit ive ability, achievem ent ,  apt itude and 
creat ivit y. A student  who is talented in areas other than academ ics should also 
have an assessm ent  of intellectual abilit ies, as it  is im portant  inform at ion for  
educat ional planning.  

Planning and Implementation 

Dist r icts should provide different iated services to m eet  the diverse needs of the 
except ionally capable learner. Since students who are gifted form  a heterogeneous 
populat ion, their individual needs, experiences, apt itudes and interests vary.  

Program s for  students who are gifted often require a blend of opportunit ies available 
both in the school and in the com m unity. The m ore ext raordinary the abilit ies of the 
student , the m ore necessary it  becom es to expand the opt ions beyond the regular 
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classroom . Different iated curriculum  opportunit ies need to be designed and 
program m ing needs to be varied and flexible (classroom -based, school-based, 
dist rict -based) . Since no single program  m odificat ion m odel can provide st rategies 
that  will apply to content , process, product ,  pacing, and learning environm ent ,  
teachers of gifted students will need to draw from  one or m ore m odels in order to 
provide an appropriate educat ional program  that  m eets the individual needs of the 
student . This should be reflected in the student 's IEP. 

Regardless of how services are delivered, there are som e com m on elem ents that  
characterize an individualized program  appropriate for  a student  who is gifted:  

• it  is different  in pace, scope, and com plexity, in keeping with the nature and 
extent  of the except ionalit y;   

• it  provides opportunit ies for students to interact  socially and academ ically with 
both age peers and peers of sim ilar abilit ies;   

• it  addresses both the cognit ive and affect ive dom ains;   

• it  incorporates adaptat ions and/ or extensions to content , process, product , 
pacing and learning environm ent ;  and  

• it  goes beyond the walls of a school and into the larger com m unity.  

Supplem ental services for  a gifted student  should contain som e of the following 
elem ents, but  are not  lim ited to these:   

• independent  guided educat ion;   

• specialist  teachers in resource cent res or resource room s;   

• dist rict  and com m unity classes;   

• special groupings which provide opportunit ies for learning with intellectual 
peers;   

• m entorships;   

• consultat ive services to assist  teachers in expanding experiences in the regular 
classroom ;   

• accelerat ing/ telescoping/ com pact ing som e or all of the student 's program ;   

• opportunit ies to challenge courses when appropriate;  and  

• opportunit ies to take enriched courses and to part icipate in Advanced 
Placem ent , I nternat ional Baccalaureate, or  honours courses.  

I t  is im portant  to recognize the individual characterist ics of school dist r icts and their 
com m unit ies in designing services for gifted students. For exam ple, students who are 
gifted m ay benefit  from  the use of inform at ion technology, which will increasingly 
facilitate access to inform at ion sources not  readily available in all com m unit ies.  

Evaluation and Reporting 

I t  is expected that  dist r icts and schools will include gifted students in regular 
evaluat ion and report ing. I f there are extensive program  m odificat ions, evaluat ion 
should be based on the degree to which the individual learning outcom es are 
achieved. Reports of student  progress should be based on the inst ruct ional 
object ives and procedures out lined in the student 's I EP. Reports should indicate the 



SPECIAL EDUCATION SERVICES :  A  MANUAL OF POLICIES ,  PROCEDURES AND GUIDELINES 

 _____________________________________________________________________________  

E.4  G IFTED  

 

B C  M I N I S T R Y  O F  E D U C A T I O N  2 0 1 6  

5 5  

adaptat ions and m odificat ions m ade to the student 's educat ional program , as well as 
perform ance relat ive to widely held expectat ions. All personnel direct ly involved in 
the ongoing educat ional program  should report  on student  progress.  

Personnel 

Teachers 

The m inist ry expects that  with sufficient  t raining and experience classroom  teachers 
will be capable of including m ost  students who are gifted, and providing a program  in 
which they can be successful, provided that  specialized support  is available when 
needed. I nservice t raining opportunit ies and a collaborat ive team  approach are 
recom m ended to support  and encourage the developm ent  of the necessary skills and 
understandings which the classroom  teacher m ay require.  

Support  teachers with specialized t raining and experience in gifted educat ion m ay 
serve as helping teachers/ consultants, and may work in resource cent res or with 
specialized cross-school groupings or special courses. Teachers with responsibilit y for 
support ing program s for gifted students should fulfill the qualificat ions described for  
learning assistance (see Sect ion D.1 Learning Assistance Services) .  

I n addit ion, these qualificat ions should include coursework in:  

• the nature of giftedness and the needs of gifted students;  and  

• st rategies for m eet ing the educat ional and affect ive needs of gifted students.  
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E.5 Behavioural Needs or Mental Illness 

Definitions 

Students can experience behaviour, social/ em ot ional,  or m ental health problem s that  
range from  m ild to ser ious. Most  students with social/ em ot ional difficult ies can be 
supported in school through regular discipline, counselling, and school-based 
services. A sm aller num ber of students require m ore intensive support .   

Students who require behaviour supports are students whose behaviours reflect  
dysfunct ional interact ions between the student  and one or m ore elem ents of the 
environm ent , including the classroom , school, fam ily, peers and com m unity. This is 
com m only referred to as behaviour disorders. Behaviour disorders vary in their 
severity and effect  on learning, interpersonal relat ions and personal adjustm ent .  

Students Requiring Moderate Behaviour Support or Students with Mental 
Illness 

Students who require Moderate Behaviour Support  dem onst rate one or m ore of the 
following:  

• behaviours such as aggression (of a physical, em ot ional or sexual nature)  
and/ or hyperact ivit y;   

• behaviours related to social problem s such as delinquency, substance abuse, 
child abuse or neglect .  

Students with Mental I llness are students who have been diagnosed by a qualified 
m ental health clinician as having a m ental health disorder.  Students with m ental 
illness dem onst rate one or  m ore of the following:  

• negat ive or undesirable internalized psychological states such as anxiet y, 
st ress- related disorders, and depression;   

• behaviours related to disabling condit ions, such as thought  disorders or 
neurological or physiological condit ions.  

To be ident ified in the category Moderate Behaviour Support  or Mental I llness,  
students m ust  also m eet  the following criteria:  

• the frequency or severity of the behaviours or negat ive internalized states have 
a very disrupt ive effect  on the classroom  learning environm ent , social relat ions 
or personal adjustm ent ;  and  

• they dem onst rate the above behaviour(s)  or condit ions over an extended 
period of t im e, in m ore than one set t ing and with m ore than one person 
( teachers, peers) ;  and  

• they have not  responded to support  provided through norm al school discipline 
and classroom  m anagem ent  st rategies.  
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Students Requiring Intensive Behaviour Intervention or Students with 
Serious Mental Illness 

Students ident ified in this category are those m ost  in need of intensive intervent ions. 
They are expected to be less than one percent  (1% )  of the student  populat ion 
province-wide. These students should have access to co-ordinated school/ com m unity 
intervent ions, which are based on inter-service/ agency assessm ent  processes that  
are required to m anage, educate, and m aintain the students in school and in their 
com m unity.  

Students Requir ing I ntensive Behaviour I ntervent ion  are eligible to be reported in 
this special educat ion funding category if they exhibit :  

 ant isocial, ext rem ely disrupt ive behaviour in m ost  environm ents ( for exam ple, 
classroom , school, fam ily, and the com m unity) ;  and·  

 behaviours that  are consistent / persistent  over t im e.  

Students with Serious Mental I llness eligible to be reported in this special educat ion 
funding category are those with:  

 serious m ental health condit ions which have been diagnosed by a qualified 
m ental health clinician (psychologist  with appropriate t raining, psychiat rist , or 
physician) ;  and  

 serious m ental illnesses which m anifest  them selves in profound withdrawal or  
other negat ive internalizing behaviours;  and  

 These students often have histories of profound problem s, and present  as very 
vulnerable, fragile students who are seriously 'at  r isk' in classroom  and other 
environm ents without  extensive support .   

I n addit ion to m eet ing one of the condit ions above, to be eligible for  special 
educat ion funding, these behaviour disorders and or illnesses m ust  be:  

 serious enough to be known to school and school dist rict  personnel and other 
com m unity agencies and to warrant  intensive intervent ions by other com m unity 
agencies/ service providers beyond the school;  and  

 a serious r isk to the student  or others, and/ or with behaviours or condit ions that  
significant ly interfere with the student 's academ ic progress and that  of other 
students;  and  

 beyond the norm al capacity of the school to educate, provided "norm al capacity" 
is seen to include the typical special educat ion support / intervent ions such as 
school-based counselling, m oderate behaviour supports, the use of alternate 
set t ings, and other m eans in the school environm ent .  

Reduct ion in class size or placem ent  in an a lternate program  or learning 

environm ent  is not  by it self a sufficient  service  to m eet  the crit er ia . 
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Identification and Assessment 

The process of ident ificat ion and assessm ent  of students with behaviour disorders or 
m ental illness som et imes begins at  the classroom  level, although these students are 
often ident ified in the com m unity by m ental health professionals. To be ident ified in 
this category, the behaviours in quest ion should not  be t ransitory but  should 
generalize to different  set t ings and individuals.  

When teachers first  not ice a problem , they will consult  with the parents and at tem pt  
alternate st rategies to m anage the behaviour or support  the student  in the 
classroom . I f these prove unsuccessful, the teacher m ay seek assistance from  other 
school-based services or from  the school-based team . The teacher's observat ions 
should be incorporated into an ident ificat ion and assessm ent  process for educat ional 
purposes, as should the assessm ents of other professionals. 

The school-based team  m ay access other school or dist r ict  support  services, and/ or 
request  addit ional assessm ent . I t  m ay also be appropriate at  this stage to involve 
the fam ily's physician, child and youth m ental health services, or  other com m unity 
agencies in the ident ificat ion and intervent ion process.  

Assessm ent  should:  

• analyze the student 's funct ional behaviours in various set t ings and with 
different  people who regularly are a part  of her/ his environm ent  ( funct ional 
behaviour assessm ent ) ;   

• integrate inform at ion from  the different  aspects of a student 's life;   

• focus on st rengths as well as needs;   

• rule out  or address other condit ions which m ay be precipitat ing or cont r ibut ing 
to the behaviour (e.g.,  hearing loss, learning disabilit ies, side-effect s of 
m edicat ion) ;   

• clarify the characterist ics of the behaviour disorder or m ental illness;   

• address the possibilit y of other m edical or health im pairm ents;   

• cont ribute to the process of planning and evaluat ing the student 's educat ional 
program .  

The findings of the assessm ent  should be used to plan support , intervent ions, and 
services needed by the student .  

Planning and Implementation 

I n accordance with the process described in these sect ions, planning is done 
collaborat ively by relevant  school and dist r ict  staff,  parents and, when appropriate, 
relevant  professionals, service providers, or  agencies and the student .   

The Minist ry of Educat ion requires that  an Individual Educat ion Plan ( IEP)  be 
developed for  each student  included in these categories. The I EP describes:  

• current  behavioural and learning st rengths and needs;   

• the goals for the student 's program  referenced to m easurable object ives;   
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• the behavioural st rategies used to achieve the goals and m easures for  t racking 
student  achievem ent  of the goals;   

• if applicable, specificat ion of the com ponents of the curriculum  that  will be 
adapted and/ or m odified;   

• the resources needed to support  the student ;   

• the nam es of staff responsible (school, com m unity agencies)  for  im plem ent ing 
the plan;   

• the role of the parents in support ing the plan;   

• m eans of evaluat ing the efficacy of support s/ intervent ions and a t im eline for  
evaluat ion;   

• decisions regarding where the plan will be im plem ented;  and  

• plans for t ransit ions.  

I n general, these intervent ion program s should be im plem ented in the set t ings in 
which the behaviours are occurring, rather t han through a change in placem ent .  
However, integrated approaches should not  place the student ,  his/ her peers, or 
those providing services in an "at  r isk"  posit ion (Appendix H.8.2 Rem oval Health 
Safety) .  

Som e of these students m ay require m ore specialized services, including part  or full-
t im e placem ent  in specialized learning environm ents ( resource room , teaching and 
evaluat ion cent re, or program s provided in co-ordinat ion with other agencies)  unt il 
the student  can be assisted to re-enter the regular classroom  on a full- t im e basis 
and/ or successfully enter the world of work.  

Planning for Students Requiring Intensive Behaviour Intervention or  

Students with Serious Mental Illness 

For students requir ing intensive behaviour intervent ion or serious m ental illness, 
there m ust  be one or m ore of the following addit ional services provided:  

 direct  intervent ions in the classroom  by a specialist  teacher or supervised 
teachers' assistant  to prom ote behavioural change or provide em ot ional support  
through im plem ent ing the plan out lined in the I EP;   

 placem ent  in a program  designed to prom ote behavioural change and im plem ent  
the IEP;  and/ or  

 ongoing, individually implem ented social skills t raining, and/ or inst ruct ion in 
behavioural and learning st rategies.  

These services m ay be com plem ented/ co-coordinated with:  

 in-depth therapy, counselling and/ or support  for the student  or fam ily in the 
com m unity;  or  

 pharm acological t reatm ent  as prescribed and m onitored by a physician.  
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I n addit ion to the requirem ents for  m oderate support  described above, the following 
are also required:  

 an I EP, which is co-ordinated with intervent ion/ care plans developed by 
appropriate com m unity service providers or agencies in consultat ion with the 
fam ily;   

 evidence of a co-ordinated, cross-agency com m unity planning such as integrated 
case m anagem ent  or 'wrap-around' planning;   

 docum entat ion that  the dist rict  has exhausted it s own resources and capacity to 
m anage within the typical range of special educat ion support / intervent ions;   

 evidence of a planned inter-agency or service provider  review process, in a stated 
t im e fram e, recognizing that  m any behavioural problem s will be am eliorated if 
the intervent ions are appropriate.  

Evidence of inter-agency or service provider involvem ent , without  intensive and 
collaborat ive on-going planning and service co-ordinat ion, is not  sufficient  in it self to 
warrant  funding in this category.  

Placem ent  in this special educat ion funding category is not  intended to be stat ic from  
year to year, as it  is expected that  an intensive and coordinated approach, including 
in som e cases m edical intervent ion, will result  in changes. Reviews should be 
conducted annually and m ore frequent ly if warranted. Dist r icts m ay claim  students in 
subsequent  years in this category only if they are just ified in doing so because of 
part icular circum stances surrounding the intensity of each student 's requirem ent  for  
services and case m anagem ent , as reflected in the student 's I EP. 

Personnel 

Teachers 

With sufficient  t raining and experience, classroom  teachers will be capable of 
including m ost  students requir ing behaviour and m ental health supports and 
providing a program  in which they can be successful, provided that  support  is 
available when needed. I nservice t raining opportunit ies and a collaborat ive team  
approach are recom m ended to support  and encourage the developm ent  of skills 
required.  

Specialist  teachers with responsibilit ies for support ing students in these categories 
should fulfill the qualificat ions described for Learning Assistance teacher (see Sect ion 
D.1 Learning Assistance Services) .  

I n addit ion, boards should ensure that  specialist  teachers whose responsibilit ies are 
prim arily concerned with program m ing for students with behaviour disorders or 
m ental illness have appropriate t raining. These specialist  teachers should possess 
general t raining in the area of special educat ion with addit ional coursework in the 
educat ion of students with m ental illness or behaviour disorders, m ot ivat ional 
techniques, and behaviour m anagem ent .  
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The skill set  for  specialist  teachers in these program s should include:   

• behavioural observat ion, analysis, st rategies and m anagem ent ;   

• consultat ive and collaborat ive skills;   

• direct ion/ supervision of behavioural intervent ion program s;   

• adaptat ion of curr iculum  to m eet  a wide range of student  learning needs;  and  

• counselling skills.  

Child and youth personnel and teachers' assistants 

Child and youth workers or teachers' assistants working with students requir ing 
behaviour supports/  intervent ions should have sufficient  skills and t raining for the 
dut ies they are assigned including:   

• an understanding of behaviour disorders;   

• observat ional, m ot ivat ional, and behaviour m anagem ent  skills;  and  

• com m unicat ion, cooperat ive and collaborat ive skills.  

I t  should be noted that  teachers' assistants work under the direct ion of a teacher and 
the general supervision of a t eacher or school principal. I nservice t raining should 
include opportunit ies to further develop skills in these and related areas.  

Evaluation and Reporting  

I n m ost  cases students ident ified in these categories will take part  in the regular 
curriculum  although som e adaptat ion m ay be necessary (e.g., alternate evaluat ion 
m ethods) .   

Evaluat ion will be based on the regular standards ( i.e., extent  to which learning 
outcom es were at tained) . The m ethod of evaluat ion will be consistent  with the IEP 
and with m inist ry policies in respect  to the use of com m ents and/ or let ter  grades.  

Som e students m ay require extensive m odificat ions to parts of their program  so that  
som e of their learning outcom es will be substant ially different  from  other students.  

I n these cases, evaluat ion will be based on the degree to which the individualized 
outcom es are achieved. 

Reports should be provided in the sam e form at  and on the sam e schedule used for 
all students. Progress should be reported with respect  to all com ponents of the 
program , and with reference to IEP goals. Reports should indicate the adaptat ions 
and m odificat ions m ade to the student 's educat ional program , as well as 
perform ance relat ive to widely held expectat ions. 
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Behaviour Needs or Mental Illness: Quick Guide Table 

 

Category 
Students Requiring Moderate Behaviour Supports or  

Students with Mental Illness 

Students Requiring Intensive Behaviour Interventions or 
Students with Serious Mental Illness 

(Special Education Funding Supplement) 
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t • Must have documentation of a behavioural, mental health 
and/or psychological assessment which indicates needs 
related to behaviour or mental illness 

• Demonstrate aggression, hyperactivity, delinquency, 
substance abuse, effects of child abuse or neglect, anxiety, 
stress related disorders, depression, etc. 

• Severity of the behaviour or condition has disruptive effect on 
classroom learning, social relations, or personal adjustment 

• Behaviour exists over extended time and in more than one 
setting 

• Regular in-class strategies not sufficient to support behaviour 
needs of student; beyond common disciplinary interventions 

• Rule out other conditions which may be contributing to the 
behaviour (for example, side effects of medication, learning 
disabilities) 

• For Mental Illness, the diagnosis must be made by a qualified 
mental health clinician 

• Must have documentation of a behavioural, mental health and/or 
psychological assessment which indicates the need for intensive 
intervention beyond the normal capacity of the school to educate 

• Demonstrate antisocial, extremely disruptive behaviour or 
profound withdrawal or other internalizing conditions in school 

• Behaviour or mental illness serious enough to be a risk to 
themselves or others and/or significantly interfere with academic 
progress of self and others 

• Behaviour persistent over time in most other settings 

• Behaviour or mental illness serious enough to warrant extensive 
interventions beyond the school 

• For Serious Mental Illness, the diagnosis must be made by a 
qualified mental health clinician (psychologist with appropriate 
training, psychiatrist or physician) 
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• Must develop IEP with goals that address student's behaviour 
or social/emotional needs and measures for student 
achievement of the goals 

• Must provide support services and adaptations/modifications 
as indicated on the IEP 

• No requirement for shared planning, implementation, or 
funding with other service providers or agencies, but does not 
preclude such arrangements  

• Must develop IEP with goals that address student's behaviour or 
conditions of the mental illness and measures for student 
achievement of the goals 

• Must provide support services and adaptations/modifications 
related to the behaviour or mental illness as indicated on the IEP 

• Documentation to show that school district has already exhausted 
resources normally used for moderate behaviour interventions 

• Requirement that both plan and delivery of service is coordinated 
with community service provider or agency (i.e. mental health 
clinician, Ministry of Children and Family Development, Mental 
Health, First Nations Social Worker).  Not enough that another 
agency or ministry is "involved”. 
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E.6 Physically Dependent 

Definition 

A student  with dependent  needs is com pletely dependent  on others for m eet ing all 
m ajor daily living needs. She/ he will require assistance at  all t im es for feeding, 
dressing, toilet ing, m obilit y and personal hygiene. Without  such assistance and 
personal care support , at tendance at  school would not  be possible. The est im ated 
prevalence in Brit ish Colum bia of school-age students requir ing this very intense 
level of service is .07%  of the student  populat ion. 

Som e students are born with condit ions or disabilit ies that  m ake them  dependent ,  
while others acquire condit ions or disabilit ies. For som e students, increasing 
independence as they learn and grow is a reasonable expectat ion. For other 
students, decreasing independence m ay occur due to degenerat ive condit ions or 
term inal illness.  

To be eligible for supplem ental funding in this category the following condit ions m ust  
be m et :  

• The student  m eets the above eligibilit y criteria;  and 

• A current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 

• m easures for  t racking student  achievem ent  in relat ion to the goals. 

• Ongoing special educat ion service(s)  m ust  be provided.  

• The services being provided are beyond those offered to the general student  
populat ion and are proport ionate to level of need. 

• The special educat ion services are out lined in the IEP and these direct ly relate 
to the student ’s ident ified special needs.  

• Reduct ion in class size is not  by it self a sufficient  service to m eet  the 
definit ion.  

Identification and Assessment 

Assessm ents should integrate current , relevant  inform at ion related to their 
intellectual, social/ em ot ional, sensory, physical and com m unicat ive abilit ies, as well 
as their abilit y to perform  act ivit ies of daily living at  school. There m ust  be an 
Individual Educat ion Plan that  recognizes the broad range of intellectual abilit ies of 
the student , and that  addresses the specific educat ional, health and personal care 
needs as well as the st rategies to address those needs. Developing an appropriate 
plan for a student  with m ult iple needs frequent ly requires input  from  a num ber of 
specialists who are not  t ypically part  of a school-based team .  

Careful docum entat ion and clear procedures are required to address the health 
needs of these students while in school. Therefore, the following should be 
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incorporated into the planning:  available m edical assessm ents;  health care plans;  
and special em ergency procedures (see Appendix H.8 Inter-Ministerial Protocols – 
Provision of Support  Services for  m ore inform at ion) . 

Planning and Implementation 

I n providing services to a student  with dependent  needs, unique issues around 
seat ing, lift ing, posit ioning, m ovem ent , feeding, m edicat ion, hygiene and safety will 
have to be addressed by the school-based team . Many of these can be carried out  in 
a classroom  environm ent , but  others, for reasons of privacy and dignity, require a 
m ore secluded space. The student  will also require adaptat ions to the learning 
environm ent  to part icipate in aspects of school life and to m axim ize independence.  
The student  should have access to as m any parts of the school as possible, to 
increase opportunit ies for part icipat ion. Equipm ent  accessibilit y in these areas will 
also have to be addressed. Adaptat ions to facilit ies or equipm ent  to allow access to 
school areas and program s should be m ade as quickly as possible where physical 
barriers exist . The Provincial I ntegrat ion Support  program  can provide inform at ion 
and st rategies to m axim ize part icipat ion by students with m ult iple disabilit ies. 
(Appendices H.1 Accessible School Facilit ies Planning and H.2 Access to Equipm ent ,  
Technology & Services)  

Recent  and ongoing technological advances in adapt ive devices related to com puter 
access, environm ental cont rols and augmented com m unicat ion have great ly 
enhanced learning opportunit ies for students with dependent  needs. I t  is expected 
that  specialist  staff will stay inform ed about  current  developm ents and int roduce new 
technology as appropriate. The services of the SET-BC program  m ay be appropriate 
for som e of these students (Appendix H.2.5 Special Educat ion Technology-BC (SET-
BC) ) . 

A student  with a degenerat ive and/ or term inal condit ion who is or becom es 
dependent  should have norm al rout ines m aintained as long as possible. Health care 
plans will need regular updat ing and will need to include em ergency procedures to 
m eet  individual needs and circum stances.  

Evaluation and Reporting 

I t  is expected that  dist r icts and schools will include students with dependent  needs in 
regular evaluat ion and report ing. Som e students with dependent  needs are of 
average or above average intellectual abilit y and can m eet  the learning outcom es 
ident ified in the regular curriculum  if appropriate adaptat ions are m ade to inst ruct ion 
and assessm ent  m ethods. The m ethod of evaluat ion will be consistent  with the IEP 
and with m inist ry report ing policies in respect  to the use of com m ents and/ or let ter  
grades.  

Som e students m ay require extensive m odificat ions to parts or their ent ire program  
so that  the learning outcom es will be substant ially different  from  the regular 
curriculum . I n these cases, evaluat ion will be based on the degree to which the goals 
and object ives in the IEP are achieved. Evaluat ion would be referenced to individually 
set  standards. 



SPECIAL EDUCATION SERVICES :  A  MANUAL OF POLICIES ,  PROCEDURES AND GUIDELINES 

 _____________________________________________________________________________  

E.6  PHYSICALLY DEPENDENT 

 

B C  M I N I S T R Y  O F  E D U C A T I O N  2 0 1 6  

6 5  

Reports to parents should be provided on the sam e schedule used for all students. 
Progress should be reported with respect  to all com ponents of the program  and with 
reference to progress in relat ion to the IEP goals. Report s should indicate the 
adaptat ions and m odificat ions m ade to the student 's educat ional program . All 
personnel direct ly involved in the ongoing educat ional program  (e.g., classroom  
teacher, specialist  teacher, speech-  language pathologist )  should report  on student  
progress. 

Student  progress should be evaluated using a range of assessm ent  techniques. 
These m ay include criterion-based m easures, curriculum-based assessm ents, teacher 
observat ions, sam ples of student  work, and the extent  to which IEP goals have been 
achieved. 

Personnel 

Teachers and other professionals 

The Minist ry of Educat ion expects that  with sufficient  t raining and experience, 
classroom  teachers will be com petent  in including students with dependent  needs, 
provided that  support  is available. I nservice t raining opportunit ies and a collaborat ive 
team  approach are recom m ended to support  and encourage the developm ent  of the 
skills required.  

Specialist  teachers with responsibilit ies for  support ing students with dependent  needs 
should fulfill the qualificat ions described for learning assistance (see Sect ion D1:  
Learning Assistance Services) .  I n addit ion, they should have advanced coursework 
in:   

• the characterist ics and needs of students with dependent  needs;   

• specialized inst ruct ional m ethodologies and technologies;  and  

• adaptat ion and m odificat ion of program s for  students with dependent  needs.  

There m ay also be a need for  a qualified health professional to m onitor  the qualit y of 
health services on a regular basis.   

Dist r icts should ensure that  personnel who serve students with chronic and com plex 
health needs are t rained and qualified to perform  the funct ions required. 

Teachers’ assistants  

Teachers’ assistants who work in classroom s with students with dependent  needs 
should have sufficient  skills and t raining for the dut ies they are assigned, including:   

• an understanding of the social, em ot ional, and educat ional im plicat ions of 
dependent  needs;   

• funct ional life skills and career developm ent ;  and  

• technological support .  
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I t  should be noted that  teachers’ assistants work under the direct ion of a teacher and 
the general supervision of a teacher or school principal. I n-service t raining should 
include opportunit ies to further develop expert ise in these and related areas.  

Resources 

The Provincial I ntegrat ion Support  Program  is an out reach service m andated to assist  
schools throughout  Brit ish Colum bia in m eet ing the educat ional needs of students 
with m ult iple/ severe disabilit ies. This program  is available to provide inform at ion, 
inservice and teaching st rategies to support  the classroom  teacher and support  team  
to m eet  the educat ional needs of the student  with m ult iple/ severe disabilit ies.  

Further inform at ion m ay be obtained from :   

Coordinator, Provincial Integration Support Program 
1525 Rowan Street, Victoria, B.C. V8P 1X4 

Phone: (604) 595-2088; Fax: (604) 592-5976 
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E.7 DeafBlind 

Definition 

A student  with deafblindness has a degree of visual and auditory im pairm ent  which, 
when com pounded, results in significant  difficult ies in developing com m unicat ive, 
educat ional, vocat ional, avocat ional, and social skills.  

To be considered deafblind the student 's vision and auditory im pairm ents can range 
from  part ial sight  to total blindness and from  m oderate to profound hearing loss.  

Students who are ident ified and assessed as deafblind are eligible for  supplem ental 
funding when the following condit ions are m et :   

• The student  m eets the above eligibilit y criteria;  and 

• A current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 

• m easures for  t racking student  achievem ent  in relat ion to the goals.  

• Ongoing special educat ion service(s)  m ust  be provided. 

• The services being provided are beyond those offered to the general student  
populat ion and are proport ionate to level of need(s) .  

• The special educat ion services are out lined in the IEP and direct ly relate to the 
student ’s ident ified special needs.  

• Reduct ion in class size is not  by it self a sufficient  service to m eet  the 
definit ion.  

Identification and Assessment 

Dist r icts should have current  inform at ion that  describes the sensory acuit ies (vision 
and hearing) , physical developm ent , orientat ion and m obilit y ( skills and knowledge) ,  
social developm ent , academ ic abilit ies, educat ional achievem ent , and com m unicat ive 
com petence of students who are deafblind. 

This inform at ion is best  obtained for students who are deafblind through a 
m ult idisciplinary assessm ent  process. 

Planning and Implementation 

The needs of students who are deafblind are varied. Therefore inst ruct ion should be 
adapted and the curriculum m odified to reflect  individual needs. Many students who 
are deafblind have potent ially useful hearing and/ or vision that  enhance their 
potent ial for integrat ion into the classroom . However, specific intervent ion and 
appropriate support  should be available in order for each student  t o develop and 
learn. The student 's educat ional requirem ents and any special m easures that  are to 
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be taken in order to help m eet  those requirem ents m ust  be docum ented in a form al 
I ndividual Educat ion Plan.  

When an I EP is developed, the following needs should be considered:  

• com m unicat ion skills;   

• social skills;   

• orientat ion and m obilit y skills;   

• visual skills;   

• auditory skills;   

• daily living skills;   

• academ ic skills;   

• specialized skills in reading (e.g., braille, large print , closed capt ioned TV 
[ CCTV] ) ;   

• specialized skills in m athem at ics (e.g., abacus, Nem eth Code) ;   

• access to t echnology (e.g., tape recorders, m icrocom puters) ;  and  

• study skills and note- taking st rategies.  

Evaluation and Reporting 

Reports of student  progress should be based on the goals, st rategies and outcom es 
out lined in the IEP. Som e students who are deafblind are able to m eet  the object ives 
of the curriculum  if appropriate adaptat ions are m ade to inst ruct ion and assessm ent  
m ethods.  

Parents should receive reports on the student 's progress for all aspects of the IEP as 
part  of the school's usual report ing process.  

Personnel 

Specialist  teachers with responsibilit ies for support ing students in this category  
should fulfill the qualificat ions described for Learning Assistance teacher (see Sect ion 
D.1 Learning Assistance Services) .  

School dist ricts should use the services of qualified personnel to m eet  the needs of 
students who are deafblind, as the educat ional st rategies that  are effect ive for those 
with a single sensory im pairm ent  are frequent ly ineffect ive with students with the 
dual sensory im pairm ent  of deafblindness.  

I f specialist  teachers of the deafblind are not  available then it  is recom m ended that  
consultat ion services for dist r ict  personnel be sought  from  other sources such as the 
Provincial Out reach Program  for Deafblind Students (see Resources below) .  

I f the support  of an intervenor or a teacher assistant  is warranted, the classroom  
teacher should consult  with specialist  personnel to assist  him  or her in developing, 
direct ing and m onitoring the assistant 's or intervenor's act ivit ies. Teachers’ 
assistants or intervenors should have sufficient  t raining and understanding of 
deafblindness for  the dut ies they are assigned.  
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Resources 

Provincial Outreach Program for Deafblind Students  

The Provincial Out reach Program  for Deafblind Students is available to provide 
consultat ive services to school dist ricts enrolling deafblind students.  

Consultants work with the team  of service providers t o help them  plan and 
im plem ent  a consistent  program  designed to m eet  the needs of the deafblind student  
in the school, the fam ily and the com m unity. The consultants are educat ional 
specialists in the field of deafblindness. Their experience and t raining has qualified 
them  to provide support  to other professionals and parents working with deafblind 
students. 

Provincial School for the Deaf  

Referrals to the Provincial School for the Deaf and other Provincial Resource 
Program s for the Deaf and Hard of Hearing m ay be m ade through the Provincial 
Educat ional Review Com m it tee for the Deaf and Hard of Hearing (PERCDHH) .  

Provincial Resource Centre for the Visually Impaired – PRCVI or SET-BC  

School dist ricts m ay borrow learning resources, reference m aterials and equipm ent  
for  use with students with deafblindness from  the Provincial Resource Cent re for  the 
Visually Im paired (PRCVI )  and in som e instances from  Special Educat ion Technology-
Brit ish Colum bia (SET-BC) .  

Auditory Training Equipment (ATE) 

School boards determ ine whether students who have a hearing loss need auditory 
t raining equipm ent  for  classroom  use. The Minist ry of Educat ion m akes auditory 
t raining equipm ent  available to school dist r icts for the use of deaf and hard of 
hearing students in public and independent  schools and provides for  rout ine 
m aintenance. See Appendix H.2.1 Auditory Out reach Provincial Resource Program . 
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E.8 Physical Disabilities or Chronic Health Impairments 

Definition 

A student  is considered to have a physical disabilit y or chronic health im pairm ent  
based on the need for special educat ional services due to one or m ore of the 
following:   

• nervous system  im pairm ent  that  im pacts m ovem ent  or  m obilit y;  

• m usculoskeletal condit ion;  and/ or  

• chronic health im pairm ent  that  seriously im pacts students’ educat ion and 
achievem ent .  

A m edical diagnosis, by it self, does not  determ ine the need for special educat ional 
services by students with physical disabilit ies or chronic health im pairm ents.  

Students are only eligible for funding in this category if their funct ioning and 
educat ion is significant ly affected by their physical disabilit ies or chronic health 
im pairm ents.  

Two students with the sam e physical disabilit y m ay have very different  levels of 
need. For exam ple, one student  with cerebral palsy m ay be seriously im paired in 
m obilit y, independence, cognit ive abilit y and using a wheelchair, while another 
student  with the sam e diagnosis m ay part icipate com pletely independent ly in a 
regular educat ion program . 

In som e cases, students diagnosed through the Com plex Developm ental Behavioural 
Condit ions (CDBC)  Network as children and youth with com plex needs m ay be 
included in this category. Regionally, the CDBC Network has been established to 
assess children and youth with com plex needs, including children and youth who 
m ay have fetal alcohol spect rum  disorder (FASD) . A clinical diagnost ic assessm ent  by 
the CDBC Network or by qualified specialists (psychiat r ist , registered psychologist  
with specialized t raining, or m edical professional specializing in developm ental 
disorder)  is required. The assessm ent  m ust  include and integrate inform at ion from  
m ult iple sources and various professions from  different  disciplines that  indicates the 
student  with FASD or the com plex developm ental behavioural condit ions is exhibit ing 
an array of com plex needs, with two or m ore dom ains being impacted (social-
em ot ional funct ioning, com m unicat ion, physical funct ioning, self-
determ inat ion/ independence, and academ ic/ intellectual funct ioning) . I f reported in 
this category, such students m ight  be receiving extensive intervent ion and support .  

To be eligible for  supplem ental funding in this category the following must  be m et :  

• The student  m ust  m eet  the above eligibilit y criteria;  and 

• A current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 
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• m easures for  t racking student  achievem ent  in relat ion to the goals. 

• Ongoing special educat ion service(s)  m ust  be provided.  

• The services being provided are beyond those offered to the general student  
populat ion and are proport ionate to level of need(s) .  

• The special educat ion services are out lined in the IEP and direct ly relate to the 
student ’s ident ified special needs.  

• Reduct ion in class size is not  by it self a sufficient  service to m eet  the 
definit ion.  

Identification and Assessment 

Assessm ents should integrate current , relevant  inform at ion related to the student 's 
intellectual, social/ em ot ional, sensory, physical and com m unicat ive abilit ies as well 
as his or  her abilit y to perform  act ivit ies of daily living at  school. I ndividual Educat ion 
Plans should take into account  specific health care and personal care needs, and 
out line specific st rategies to address those needs. An extended school-based team  
would typically include m edical professionals and consultat ion with parents in order 
to develop and im plem ent  an effect ive I EP.  

Planning and Implementation 

Medical diagnosis, by it self, does not  determ ine the special educat ional services 
required by a student  with physical disabilit ies or chronic health im pairm ents. I t  is 
the extent  and im pact  of the physical/ m edical condit ion on the student ’s funct ioning, 
and the consequent  need for services which enable him  or her to access an 
educat ional program  and part icipate in a m eaningful way, that  are the determ inants.  

For som e students, increasing dependence is expected due to degenerat ive 
condit ions or term inal illnesses. I t  is im portant  that  these students be encouraged to 
m aintain norm al rout ines as long as possible. At  the sam e t im e, it  is essent ial that  
the educat ional system  affirm  the r ights of students and fam ilies to part icipate 
m eaningfully in the individualizat ion of the student 's educat ional program . Health 
care plans will need regular updat ing and will need to include em ergency procedures 
to m eet  individual needs and circum stances.  

Students with physical disabilit ies or chronic health im pairm ents should have 
opportunit ies to part icipate in school act ivit ies to the greatest  extent  possible. 
Adaptat ions to facilit ies or equipm ent  to allow access to school areas and program s 
should be m ade where physical barriers exist . Refer to Appendix H.1 Accessible 
School Facilit ies Planning for m ore inform at ion. 

Evaluation and Reporting 

I n m ost  cases, students with physical disabilit ies or chronic health impairm ents will 
take part  in the regular program  with the necessary adaptat ions. Evaluat ion will be 
based on the regular standards ( i.e., extent  to which learning outcom es were 
achieved) . The m ethod of evaluat ion will be consistent  with the I EP and with m inist ry 
report ing policies in respect  t o the use of com m ents and/ or let ter  grades. 
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Som e students m ay require extensive m odificat ions to parts of their program  so that  
som e of their learning outcom es will be substant ially different  from  the regular 
curriculum . I n these cases, evaluat ion will be based on the degree to which the 
individualized outcom es are achieved. 

Reports t o parents should be provided on the sam e schedule used for all students. 
Progress should be reported with respect  to all com ponents of the program , and with 
reference to progress in relat ion to I EP goals. Reports should indicate the 
adaptat ions and m odificat ions m ade to the student 's educat ional program . All 
personnel direct ly involved in the ongoing educat ional program  (e.g., classroom  
teacher, specialist  teacher, speech-  language pathologist )  should report  on student  
progress. 

Personnel 

Teachers and other professionals 

The Minist ry of Educat ion expects that  with sufficient  t raining and experience, 
classroom  teachers will be capable of including m ost  students with physical 
disabilit ies and chronic health im pairm ents and providing a program  in which they 
can be successful, provided that  specialist  support  is available when needed. I n-
service t raining opportunit ies and a collaborat ive team  approach are recom m ended 
to support  and encourage the developm ent  of t he skills required.  

Specialist  teachers with responsibilit ies for  support ing students with physical 
disabilit ies or chronic health im pairm ents should fulfill the qualificat ions described for 
Learning Assistance teacher (see Sect ion D.1 Learning Assistance Services) .  

I n addit ion, they should have advanced coursework in:   

• the characterist ics and needs of students with physical disabilit ies and chronic 
health im pairm ents;  and  

• specialized inst ruct ional m ethodologies and technologies;  and adaptat ion or 
m odificat ion of program s for students with physical disabilit ies or chronic health 
im pairm ents.  

There also m ay be a need for a qualified health professional to assess the need for  
health services. 

Whenever there is any doubt  as to who should provide health care in the school 
set t ing, the dist r ict  staff and the school principal shall consult  with the parents, the 
local health unit  or the at tending physician. Dist r icts should ensure that  staff who 
serve students with chronic and com plex health needs are t rained and qualified to 
perform  the funct ions required.  

Recent  and ongoing technological advances in adapt ive devices related to com puter 
access, environm ental cont rols, and augm ented com m unicat ion have great ly 
enhanced learning opportunit ies for  students with physical disabilit ies. Staff will need 
to stay inform ed of current  developm ents and int roduce new technology as 
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appropriate. The service of SET-BC m ay be appropriate for som e of these students 
(see Appendix H.2.5 Special Educat ion Technology-BC (SET-BC) . 

Teachers’ assistants 

Teachers’ assistants who work in classroom s with students with physical disabilit ies 
or chronic health im pairm ents should have sufficient  skills and t raining for  the dut ies 
they are assigned. 

I t  should be noted that  teachers’ assistants work under the direct ion of a teacher and 
the general supervision of a teacher or school principal. I n-service t raining should 
include opportunit ies to further develop expert ise in these and related areas. 
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E.9 Visual Impairments 

Definition 

Visual im pairm ent  is a generic term  that  covers a range of difficult ies with vision and 
includes the following categories:  blind, legally blind, part ially sighted, low vision, 
and cort ically visually im paired. 

For educat ional purposes, a student  with visual im pairm ent  is one whose visual 
acuity is not  sufficient  for the student  to part icipate with ease in everyday act ivit ies. 
The im pairm ent  interferes with opt im al learning and achievem ent  and can result  in a 
substant ial educat ional disadvantage, unless adaptat ions are m ade in the m ethods of 
present ing learning opportunit ies, the nature of the m aterials used and/ or the 
learning environm ent . I t  is not  intended to include students described as having 
visual perceptual difficult ies unless they also have a v ision loss as descr ibed below. 

For inform at ion pertaining to students who are deafblind, refer to page 67.  

To be eligible for  supplem ental funding as a student  with a visual impairm ent , the 
following condit ions m ust  be m et :  

I n the opinion of an ophthalm ologist , optom et r ist , orthopt ist  or the Visually Im paired 
Program  at  Brit ish Colum bia's Children's Hospital, the student 's funct ioning m ay be 
described by one of the following:   

• a visual acuity of 6/ 21 (20/ 70)  or less in the bet ter eye after correct ion;   

• a visual field of 20 degrees or less;   

• any progressive eye disease with a prognosis of becom ing one of the above in 
the next  few years;  or  

• a visual problem  or related visual stam ina that  is not  correctable and that  
results in the student  funct ioning as if his or her visual acuity is lim ited to 6/ 21 
(20/ 70)  or less;  and  

The student  m ust  m eet  the above eligibilit y criteria;  and 

• A current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 

• m easures for  t racking student  achievem ent  in relat ion to the goals. 

• The student  is receiving special educat ion services that  are direct ly related to 
the student 's visual im pairm ent  on a regular basis from  a qualified teacher of 
the visually im paired.  

• The special educat ion services being provided are beyond those offered to the 
general student  populat ion and are proport ionate to the level of need(s) .  
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• The special educat ion services are out lined in the IEP and direct ly relate to the 
student ’s ident ified special needs.  

• Reduct ion in class size is not  by it self a sufficient  service to m eet  the 
definit ion.  

Identification and Assessment 

Schools personnel should recom m end to parents that  their child see an Optom et rist  
whenever they suspect  a student  is experiencing difficult ies or is having t rouble 
learning which m ay be due to vision problem s.  

General health inform at ion about  school-age children and their eyes is available at  
the following website:  ht tp: / / www.bchealthguide.org/ healthfiles/ hfile53b.stm  

Health Authorit ies vary in the services they provide in com m unit ies to ident ify vision 
problem s in young children. A case finding approach that  ident ifies children who m ay 
be at  r isk is preferable to annual screenings.  

School dist ricts should develop and im plem ent  referral procedures to ensure that  
every visually im paired student  is ident ified, and receives an appropriate educat ional 
program .  

I n order to plan the educat ional program  the teacher of the visually im paired should 
conduct  funct ional vision and learning m edia assessm ent  to ident ify the educat ional 
im plicat ions of the student 's vision loss. I n the case of students with a severe visual 
im pairm ent , a qualified orientat ion and m obilit y inst ructor should also assess the 
students' skills in orientat ion and m obilit y.  

Planning and Implementation 

A com ponent  essent ial to the establishm ent  of an effect ive system  of delivery of 
services to students with visual im pairm ent  is the availabilit y of qualified, 
experienced teachers who have regular classroom  experience and in addit ion are 
com petent  t o adapt  m aterials, teach braille, use visual aids and technological devices 
and plan, develop, deliver, and m onitor all aspects of schooling affected by visual 
im pairm ent .  

With appropriate support  services, m any students can follow the curriculum  with 
adaptat ion of learning resources or inst ruct ional m ethods. When necessary, however, 
the curriculum should be m odified to reflect  individual needs. The student 's 
educat ional requirem ents and any special m easures that  are to be taken in order to 
help m eet  those requirem ents should be docum ented in a form al I ndividual 
Educat ion Plan. 

When an I EP is developed, the following needs should be considered:  

• orientat ion and m obilit y skills;   

• visual skills;   
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• specialized inst ruct ion and adaptat ions for reading and writ ing (e.g., braille, 
m agnified print , elect ronic text ) ;   

• specialized inst ruct ion and adaptat ions in m athem at ics (e.g., abacus, Nem eth 
Code) ;   

• access to t echnologies ( e.g., braille writers and notetakers, audio calculators, 
com puters) ;   

• daily living skills;   

• social skills;   

• vocat ional planning and skill developm ent ;   

• study skills and note- taking st rategies;  and  

• concept  developm ent .   

Orientat ion and m obility (O&M)  is an essent ial com ponent  of the curriculum  for 
students with severe visual im pairm ents. I t  provides students with the skills 
necessary to know where they are in the school or com m unity, where they want  to 
go and how to get  there in a safe and efficient  m anner with as m uch independence 
as possible. Orientat ion and m obilit y t raining should not  be rest r icted to the school 
environm ent  but  should include other environm ents in which the student  is required 
to funct ion at  different  t im es of the day.  

At  the secondary level, school dist r icts m ay develop and approve orientat ion and 
m obilit y program s or braille program s for  v isually im paired students as locally 
developed or independent  study courses for credit  toward graduat ion. 

A working or inst ruct ional area for  inst ruct ion in specific skill developm ent  by the 
it inerant  or resource teacher should also be provided. This inst ruct ional area should 
be conducive to effect ive inst ruct ion ( i.e., in com pliance with health and safet y 
codes, quiet , adequately lit ,  vent ilated and free from  dist ract ions) .  

Evaluation and Reporting 

The student 's I EP should out line the specific st rategies which will be used to evaluate 
the student 's progress. Parents should receive report s on the student 's progress for  
all aspects of the I EP as part  of the school's usual report ing process.  

Due to factors such as visual fat igue, slow reading and writ ing speed, and the visual 
com ponents of evaluat ion tools such as video or m aps the student  m ay require 
adaptat ions to the usual classroom  test ing situat ion. Such adaptat ions could involve 
addit ional t im e, the use of a reader or scribe, the use of specialized equipm ent ,  
reduct ion in the volume of work to be com pleted while retaining the sam e learning 
outcom es, the provision of a descript ion of the visual com ponents, such as a video, 
and the use of an alternate set t ing for com plet ing the work. These adaptat ions 
should be docum ented in the student 's IEP and m onitored for their appropriateness 
and effect iveness. 

For students writ ing provincial exam inat ions, braille, large print , or elect ronic 
versions of exam inat ions can be provided if applied for well in advance. See 
Appendix H.3 Adjudicat ion:  Provincial Exam inat ions for m ore inform at ion on 
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procedures for  adapt ing provincial exam inat ions to accom m odate students with 
visual im pairm ent .  

Personnel 

Teacher of the visually impaired  

Specialist  teachers with responsibilit ies for support ing students in this category 
should fulfill the qualificat ions described for Learning Assistance teacher (see Sect ion 
D.1 Learning Assistance Services) .  

A specialist  teacher of t he visually im paired should have:   

• a valid B.C. Teaching Cert ificate, and  

• a Master's degree or diplom a in the educat ion of the visually  im paired.  

Where a dist r ict  is unable to em ploy a specialist  teacher of the visually im paired, this 
requirem ent  m ay be m et  by providing regular services through sharing 
arrangem ents with other dist r icts or through a fee- for-service arrangem ent  with 
qualified specialist  teachers of the visually im paired.  

Orientation and mobility instructor 

To ensure that  students have access to appropr iate orientat ion and m obilit y services, 
school dist ricts should obtain services from  qualified orientat ion and m obilit y 
inst ructors. The m inist ry defines a qualified orientat ion and m obilit y inst ructor as one 
who:   

• m eets standards established by the Academ y for Cert ificat ion of Vision 
Rehabilitat ion & Educat ion Professionals (ACVREP) ;  or  

• has a Master's degree in orientat ion and m obilit y;  or   

• has com pleted post -graduate studies in orientat ion and m obilit y which include 
at  least  300 hours of supervised pract ice in orientat ion and m obilit y working 
with individuals with a variety of visual im pairm ents.  

They should have a solid foundat ion and expert ise in the areas of educat ion of 
students with visual im pairm ent  and child growth and developm ent . They should also 
dem onst rate skills in hum an relat ions and com m unicat ion.  

Many teachers of the v isually im paired have taken addit ional t raining and are also 
qualified as orientat ion and m obilit y inst ructors. I n other cases, school dist r icts m ay 
find it  necessary to cont ract  for specialized orientat ion and m obilit y inst ructors to 
provide this t raining.  

Teachers’ assistants 

I f the support  of a teacher assistant  is warranted the teacher of the visually im paired 
should consult  with the classroom  teacher t o assist  him  or her in developing, 
direct ing, and m onitoring the assistant 's act ivit ies. Teachers’ assistants should have 
sufficient  t raining and understanding of visual im pairm ents for the dut ies they are 
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assigned, and be able to dem onst rate an understanding of the social, em ot ional and 
educat ional im plicat ions of vision loss.  

Teachers’ assistants working with braille-using students should either have, or  be 
working in a t im ely m anner toward com plet ion of,  a braille t ranscribing course (see 
Appendix H.2.4 Braille I nst ruct ional Program  (PRCVI ) .   

Braillists 

Dist r icts enrolling braille-using students will need to obtain braille t ranscript ion 
services for tests, exam inat ions and teacher- m ade m aterials. A staff braillist  should 
be available to provide these t ranscript ion services. 

I nform at ion about  personnel t raining for braille is available through the Provincial 
Resource Cent re for the Visually Im paired or PRCVI .  

Resources 

Provincial Resource Centre for the Visually Impaired - SET-BC 

School dist r icts m ay borrow learning resources, reference m aterials and equipm ent  
for the use of students with visual im pairm ents from  the Provincial Resource Cent re 
for  the Visually Im paired (PRCVI )  and Special Educat ion Technology-Brit ish Colum bia 
(SET-BC) .  
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E.10 Deaf or Hard of Hearing 

Definition 

A student  considered to be deaf or hard of hearing is one who has a m edically 
diagnosed hearing loss that  results in a substant ial educat ional difficulty  

A student  who is deaf or hard of hearing has an audiological assessm ent  by an 
audiologist  that  affirm s a bilateral hearing loss, a unilateral loss with significant  
speech/ language delay, or a cochlear im plant .  

Students with a diagnosis of cent ral auditory processing dysfunct ion are not  
considered for this category unless there is an addit ional diagnosis of peripheral 
hearing loss.  

For inform at ion pertaining to students who are deafblind, see page 66 

To be eligible for supplem ental funding as a student  who is deaf or hard of hearing, 
the following condit ions m ust  be m et :   

• A m edical diagnosis of a significant  hearing loss has been m ade;  and  

• A current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 

• m easures for  t racking student  achievem ent  in relat ion to the goals.  

• The student  is receiving special educat ion services that  are direct ly related to 
the student 's hearing loss on a regular basis from  a qualified teacher of the 
deaf and hard of hearing. 

• For students with unilateral hearing loss, there m ust  be significant  hear ing loss 
in the affected ear and an annual assessm ent  of im pact  m ust  be docum ented.  

• Those with a cochlear im plantat ion are receiving services on a regular basis 
from  a qualified educat ion professional with special t raining. 

• The services being provided are beyond those offered to the general student  
populat ion and are proport ionate to level of need(s) .  

• The special educat ion services are out lined in the IEP and direct ly relate to the 
student ’s ident ified special needs.  

• Reduct ion in class size is not  by it self a sufficient  service to m eet  the 
definit ion.  

I n general, the support  needs of students with unilateral hearing loss can be 
m anaged by classroom  adaptat ions. A student  with a unilateral hearing loss should 
not  be reported for funding unless the hearing loss is m oderate to profound ( the 
affected ear has a pure tone average loss of 50 dB or greater for the frequencies 500 
Hz to 4000 Hz)  and there is evidence of support  from  a qualified educat ion 
professional.  

A student  with educat ionally significant  problem s, which are direct ly at t r ibutable to 
the unilateral hearing loss, m ay only be reported in this category if qualified 
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personnel conduct  an assessm ent  annually to provide evidence that  the hearing loss 
seriously im pacts the student ’s educat ion. The assessm ent  typically includes 
audiology, speech language, com m unicat ion, and/ or social skills developm ent .  

Identification and Assessment 

Most  children with significant  hearing loss will have been ident ified through an 
audiological assessm ent  prior t o entering the school system . 

Any student  referred for special educat ion services during his or her school career 
should be referred for  a hearing assessm ent  in order to determ ine whether an 
interm it tent  or chronic hearing loss is the primary cause of any exhibited learning or 
behavioural problem .  

Hearing loss is generally m easured in term s of decibel loss using standards agreed 
on internat ionally. However, decibel losses do not  always correlate with educat ional 
im plicat ions and are therefore not  a sole criterion for determ inat ion of need for  
educat ional intervent ion. Following the ident ificat ion of a student 's hearing loss an 
assessm ent  to determ ine the st rengths and weaknesses of the student  in the areas 
of language developm ent  and com m unicat ion skills m ay be required. This 
assessm ent , usually adm inistered by a teacher of the deaf and hard of hearing, m ay 
include the adm inist rat ion of standardized tests in the areas of abilit y and 
achievem ent ,  as well as curriculum -based assessm ent  and observat ion and teacher 
report s. Program  planning decisions and recom m endat ions for placem ent  of the 
student  in a specific program  should occur only once a full assessm ent  has been 
com pleted.  

A crit ical part  of the assessm ent  process is determ ining the m ethod of 
com m unicat ion to be used in the educat ional set t ing. The Minist ry of Healthy Living 
and Sport  and Minist ry of Health will select  assist ive living equipm ent  from  a set  list  
of available equipm ent .  The Minist ry of Educat ion, through the Auditory Out reach 
Program , is responsible for  m aintaining this list  and m aking it  available to the health 
authority audiologist  for  select ion.   

Minist ry of Healthy Living and Sport  and Minist ry of Health will provide hearing aid 
select ion, fit t ing, verificat ion and m onitoring services.  Minist ry of Educat ion, through 
it s boards of educat ion and part icipat ing independent  school authorit ies m ay m onitor 
rem ote m icrophone hearing assistance technology in accordance with best  pract ices 
on the Board of Hearing Aid Dealers.  

Planning and Implementation 

The educat ional program s for students who are deaf or hard of hearing typically 
include specific inst ruct ion in:   

• language developm ent , auditory m anagem ent ;   

• speech developm ent , speech reading;   

• sign language as required;  and  

• deaf culture when appropriate.  
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I n addit ion to addressing the direct  effects of hearing loss and language 
developm ent , the I EP should address the social and vocat ional needs which arise as 
a result  of the hearing loss and which are known to be significant .  

Most  students who are deaf or hard of hearing can and should be educated in their 
local school dist rict . Typically, program m ing for students with hearing loss involves 
one or m ore of the following services:   

• a regular class with direct , frequent  support  from  a qualified it inerant  teacher 
of the deaf and hard of hearing;   

• a resource room  staffed by a teacher of the deaf and hard of hearing;   

• a self- contained class staffed by a teacher of the deaf and hard of hearing who 
has access to the appropriate support  services;  and/ or  

• an individual program  for students with hearing loss and addit ional special 
needs.  

The prevalence of hear ing loss is low. Therefore, the provision of a full range of 
services within a single school dist rict  is not  always feasible. I n such cases, school 
dist ricts are encouraged to collaborate to provide regional program s that  serve the 
needs of students in several dist r icts. I n part icular, the social and em ot ional needs of 
adolescent  students who are deaf or hard of hearing m ay require m ore than it inerant  
services.  

Where there are a sufficient  num ber of students, local or regional school program s 
m ay be developed with qualified staff and the appropriate services to support  those 
who are deaf and hard of hearing. 

Further t o the above opt ions, when the needs of a part icular deaf or hard of hearing 
student  cannot  first  be m et  locally or regionally, or where special circum stances 
prevail, the student  m ay be referred to the Provincial Educat ional Review Com m it tee 
for  Deaf and Hard of Hearing students for  

• recom m endat ions for program m ing;  and/ or  

• determ inat ion of eligibilit y for Provincial Resource Program s designed for 
students with hearing loss.  

Evaluation and Reporting 

School dist ricts are responsible for developing clearly defined policies and procedures 
which include a m echanism  for:   

• assessing the effect iveness of local program s for deaf and hard of hearing 
students;   

• m onitoring the educat ional program  of a student  placed in a regional or 
provincial set t ing to ensure cont inued appropriateness;  and  

• evaluat ing student  progress specific to the addit ional service provided by a 
teacher of the deaf and hard of hearing.  
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• Such evaluat ion m ay result  in adjustm ent  of com m unicat ion m ethodology, 
recom m endat ions for either addit ional or reduced service, recom m endat ion for 
alternate placem ent , et c.  

I t  is expected that  students who are deaf or hard of hearing will follow the regular 
evaluat ion and report ing procedures of the dist rict . Specific com m ents regarding 
progress in the areas of language developm ent  and com m unicat ion skill,  as well as 
other areas ident ified on the IEP, should be included in the report .   

Personnel 

Teachers of the deaf and hard of hearing 

Specialist  teachers with responsibilit ies for  support ing students reported in this 
category should fulfill the qualificat ions described for Learning Assistance teacher 
(see Sect ion D.1 Learning Assistance Services) .  

A specialist  teacher of t he deaf and hard of hearing should have:   

• a valid B.C. Teaching Cert ificate;  and  

• a Master's degree or diplom a in the educat ion of the deaf and hard of hearing;  
or  

• cert ificat ion by the Canadian Associat ion of Educators of the Deaf and Hard of 
Hearing (CAEDHH) . 

Where a dist r ict  is unable to em ploy a specialist  teacher of the deaf and hard of 
hearing, this requirem ent  m ay be m et  by providing services through sharing 
arrangem ents with adjacent  dist r icts or through a fee- for-service arrangem ent  with 
qualified specialist  teachers of the deaf and hard of hearing.  

Visual language interpreters  

Where a dist r ict  determ ines that  a student ’s program  will include the services of a 
visual language interpreter, oft en referred to as an interpreter or sign language 
interpreter, the visual language interpreter should m eet  standards established by:   

• the Regist ry of I nterpreters of the Deaf, I nc. (R.I .D) , or   

• the Associat ion of Visual Language Inst ructors of Canada (AVLIC) ;   

• or be a graduate of the Douglas College Visual Language Interpreter Training 
Program  or an equivalent  program  from  another inst itut ion.  

Supporting cochlear implant recipients 

School boards should ensure that  specialist  educators have appropriate qualificat ions 
to support  students who need services after  they have had surgery for  cochlear 
im plantat ion. 
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Teachers’ assistants 

Teachers’ assistants working with students who are deaf or  hard of hearing should 
have sufficient  t raining and understanding of hearing loss for the dut ies they are 
assigned. Teachers’ assistants should be able to dem onst rate:   

• an understanding of the social, em ot ional and educat ional im plicat ions of 
hearing loss;  and  

• com petence in the com m unicat ion m ode of the student (s) .  

Where the role of the teacher assistant  is to facilitate com m unicat ion between the 
student  and others in the environm ent  the dist r ict  should ensure the teacher 
assistant  can dem onst rate proficiency in the com m unicat ion m ode of the student . I n 
instances where sign com m unicat ion and/ or oral interpretat ion is required and the 
individual is not  a qualified interpreter, dist r icts are advised to arrange for qualified 
interpreters to evaluate the com m unicat ion com petency of the teacher assistant .  

Resources 

Provincial Education Review Committee for Deaf Students  

The Provincial Educat ion Review Com m it tee for  Deaf Students (PERCD)  is a m inist ry-
appointed body which m ay, upon the request  of a dist r ict :   

• advise a dist r ict  regarding the educat ional needs of a student  who is deaf or 
hard of hearing;   

• determ ine eligibilit y for adm ission to any of the Provincial Resource Program s 
for  Deaf and Hard of Hearing Students;  and  

• recom m end to the school dist rict  a specific Provincial Resource Program  that  
best  m eets the educat ional needs of the student .  

Auditory Training Equipment  

School boards determ ine whether students who have a hearing loss need auditory 
t raining equipm ent  for classroom  use. The Minist ry of Educat ion m akes auditory 
t raining equipm ent  available to school dist r icts for  the use of deaf and hard of 
hearing students in public and independent  schools and provides for rout ine 
m aintenance. See Appendix H.2.1 Auditory Out reach Provincial Out reach Program .  

Provincial Outreach Program  

The Provincial Out reach Program  for Deaf or Hard of Hearing Students is available to 
provide consultat ive and support  services to school dist r icts. See Appendix H.2.6 
Provincial Out reach Program  for Deaf and Hard of Hearing.  

Resource Centre 

A resource cent re for  deaf, hard of hearing and speech m aterials has been 
established as part  of the out reach program  of the Provincial School for the Deaf to 
perm it  teachers of the deaf and hard of hearing and other dist r ict  personnel to 
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review recent  professional publicat ions, assessm ent  tools and m edia m aterials.  See 
Appendix H.2.6 Provincial Out reach Program  for Deaf and Hard of Hearing. 
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E.11 Autism Spectrum Disorder 

Definition 

Aut ism  Spect rum  Disorder (ASD)  is a term  used to describe a group of lifelong 
neurodevelopm ental disabilit ies characterized by the m anifestat ion of behavioural 
characterist ics across m ult iple areas of funct ioning. ASD is defined and diagnosed 
through the observat ion of behaviours. Characterist ics are observed, in varying 
degrees, in social relat ionships, com m unicat ive com petence, pat tern and range of 
interests, and sensory responsiveness. The impact  of ASD can range from  m ild to 
severe, and m ay im prove or change across an individual’s life.  Students with ASD 
exhibit  im pairm ents in:   

• com m unicat ion;  

• reciprocal social interact ion;  and 

• rest r icted repet it ive pat terns of interests and behaviours.  

The Minist ry of Educat ion uses the definit ion of ASD as defined in the Standards and 

Guidelines for  the Assessm ent  and Diagnosis of Young Children with Aut ism  

Spect rum  Disorder in Brit ish Colum bia, produced by the Minist ry of Health. ASD 
includes all of the following DSM-1V and I CD-10 categories:  

• Aut ist ic Disorder 

• PDD-NOS/ Atypical Aut ism  

• Asperger Disorder/ Syndrom e 

• Ret t  Syndrom e 

• Childhood Disintegrat ive Disorder  

To be eligible for  supplem ental funding, the following condit ions m ust  be m et :   

• a diagnosis of ASD m ust  have been m ade by appropriately qualified 
professionals (See Ident ificat ion and Assessm ent  sect ion for  further 
inform at ion) ;   

• the ASD m ust  adversely affect  educat ional perform ance;  

• a current  I EP is in place that  includes:  

• individualized goals with m easurable object ives,  

• adaptat ions and/ or m odificat ions where appropr iate, 

• the st rategies to m eet  t hese goals, and 

• m easures for  t racking student  achievem ent  in relat ion to the goals;  

• Ongoing special educat ion service(s)  are provided;  

• the services being provided are beyond those offered to the general student  
populat ion and are proport ionate to level of need(s) ;  

• the special educat ion services are out lined in the I EP and direct ly relate to the 
student ’s ident ified special needs;  and  

• reduct ion in class size is not  by it self a sufficient  service to m eet  the definit ion.  
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Identification and Assessment 

On January 1, 2004, the Province int roduced Standards and Guidelines for  the 

Assessm ent  and Diagnosis of Young Children with Aut ism  Spect rum  Disorder in 

Brit ish Colum bia, that  govern the ident ificat ion and assessm ent  of students under  

the age of six  for a diagnosis of aut ism . The Minist ry of Educat ion adopted these 
Standards. 

The Standards require that  a clinical diagnost ic assessm ent , undertaken after  
January 1, 2004 m ust  be conducted by a qualified specialist  ( registered psychologist , 
paediat r ician, neurologist  or psychiat r ist )  with broad experience in diagnosing 
children with aut ism  and developm ental disabilit ies. The assessm ent  m ust  include 
and integrate inform at ion from  m ult iple sources and various professions from  
different  disciplines. Assessm ent  m ust  include psychological assessm ent  of cognit ive 
level and adapt ive funct ioning using standardized norm - referenced inst rum ents;  a 
com prehensive speech- language-com m unicat ion evaluat ion using standardized 
norm - referenced inst rum ents;  and a com prehensive m edical evaluat ion by a 
paediat r ician including a detailed physical exam  and appropriate laboratory  
invest igat ions. Addit ional assessm ents m ay include occupat ional therapy 
assessm ent , psychiat r ic assessm ent  or  other specialty assessm ent  as indicated. 

* For m ore inform at ion, please refer to the Standards, which can be viewed at :  
ht tp: / / www.phsa.ca/ HealthPro/ Aut ism / default .htm    

For all children and youth diagnosed on or aft er establishm ent  of provincial 
guidelines on Jan. 1, 2004 a confirm ed BC Aut ism  Assessm ent  Network (BCAAN)  
Clinical Diagnost ic Assessm ent  report  docum ent ing diagnosis of ASD should be 
accepted without  further review. 

For students with a docum ented diagnosis of ASD form  other than BCAAN, who were 
under the age of six  at  the date of diagnosis, docum entat ion should be reviewed in 
term s of m eet ing the Standards and Guidelines criteria:  

A. Com ponents of the Clinical Diagnost ic Assessm ent  
• History from  m ult iple sources 
• Mental status exam inat ion 
• Evaluat ion of developm ental level 
• Review of com m unity records and prior assessm ents 
• Consultat ion with other disciplines 

B. Clinical History 
• History guided by use of a standardized ASD diagnost ic interview with 

the prim ary caregiver(s)  (ADI -R) .   
• Docum entat ion of use of appropriate tool as well as details of data that  

the tool generated. 
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C. Clinical Observat ion 
• Adm inist rat ion of a standardized ASD diagnost ic observat ion of the 

pat ient  (ADOS) .   
•   Docum entat ion of use of appropriate tool as well as details of data that  

the tool generated. 

D Supplem ental/ Prior Assessm ents Required 
•   Paediat r ics 
•   Psychology 
•   Speech and Language Pathology 

For students with a docum ented diagnosis of ASD from  other than BCAAN, who were 
over the age of six  at  the date of diagnosis, docum entat ion should be reviewed in 
term s of m eet ing the following criteria:  

A. Com ponents of the Clinical Diagnost ic Assessm ent  
•   Mental Health Review ( including history and m ental status 

exam inat ion)  
•   Evaluat ion of developm ental level 
•   Review of com m unity records and prior assessm ents 

B. Clinical History 
•   History guided by use of a standardized ASD diagnost ic interview with 

the prim ary caregivers (ADI -R) .   
•   Docum entat ion of use of appropriate tool as well as details of data that  

the tool generated. 

C. Clinical Observat ion 
•   Adm inist rat ion of a standardized ASD diagnost ic observat ion of the 

pat ient  (ADOS) .   
•   Docum entat ion of use of appropriate tool as well as details of data that  

the tool generated. 

For all children and youth with a docum ented diagnosis of ASD from  another 
province in Canada who have m oved to Brit ish Colum bia, a confirm at ion of diagnosis 
of ASD by a qualified BC specialist  should be accepted, provided the confirm at ion of 
diagnosis includes a copy of the original assessm ent  and diagnost ic report (s) . Qualified 
specialists include paediat ricians, psychiat r ists, and registered psychologists with 
broad experience in diagnosing children with aut ism  and developm ental disabilit ies. 

"Grandfathering provisions" 

Students of any age who were ident ified by school boards in the Aut ism  category in 
the 2005/ 06 school year will rem ain eligible for  cont inued placem ent  in this category, 
provided a previous docum ented diagnosis of ASD was m ade by an appropriately 
qualified professional, a current  I EP rem ains in place and the student  cont inues to 
receive ongoing special educat ion services. Such students will be “grandfathered”  on 
the basis that  they were ident ified in the aut ism category at  2005/ 06, consistent  with 
Minist ry of Educat ion requirem ents for that  school year. All students with a 
docum ented diagnosis of ASD m ade by a qualified professional ( registered 
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psychologist , pediat r ician, neurologist  or psychiat r ist )  prior to Jan. 1, 2004 should be 
deem ed eligible.  

Planning and Implementation 

I ndividualized goals of each student ’s educat ion program  m ust  be docum ented in a 
t im ely m anner in a current  IEP. Taking individual needs into account , goals for  
students with ASD should usually address:   

• socially adapt ive behaviours and social responsiveness;   

• m otor developm ent ;   

• com m unicat ive com petence;  and  

• academ ic perform ance.  

Many children with ASD receive services from  other agencies. School personnel 
should work co-operat ively with other agency staff to create services that  are as 
integrated as possible. 

Educat ion program s for  students with ASD m ay take place in a regular classroom , 
but  this does not  preclude the use of different  learning environm ents such as sm all 
group inst ruct ion in a resource room , self- contained classes or other specialized 
set t ings. The goal of placem ent  should be to m eet  the student ’s educat ional needs.  

Career explorat ion, j ob skills t raining and work experience should be an integral part  
of the secondary school experience for students with ASD. 

Procedures and t im elines for reviewing intended inst ruct ional outcom es should be 
clearly noted in each student 's I EP. The IEP m ust  be reviewed at  least  once a year.  

Evaluation and Reporting 

I t  is expected that  dist r icts and schools will include students with ASD in regular 
evaluat ions and report ing. Reports of student  progress should be based on the goals, 
st rategies, and outcom es out lined in the IEP. When extensive program  m odificat ions 
are required, evaluat ion should be based on the degree to which the individual goals 
are achieved.  

I EPs should ident ify any adaptat ion of student  assessm ent  procedures that  are 
required to provide a fair appraisal of the knowledge and skills a student  with ASD 
has acquired. (See:  Appendix H.10 Relevant  Governing Legislat ion:  School Act  – 
Ministerial Orders for m ore inform at ion about  evaluat ion and report ing) . 

Reviews of student  progress should involve the student , if appropriate, and the 
parents or guardians. They should determ ine whether the pre-established goals are 
being at tained, and should ident ify any adjustm ents to the inst ruct ional program .  
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Personnel 

Specialist staff 

Specialist  teachers with responsibilit ies for support ing students reported in this 
category should fulfill the qualificat ions described for Learning Assistance teacher 
(see Sect ion D.1 Learning Assistance Services) .  

Specialist  teachers working with students with ASD should have or acquire skills and 
t raining in behaviour managem ent  and skill developm ent  in social interact ion, verbal 
and non-verbal com m unicat ion, and social skills. As well, specialist  teachers should 
display those skills necessary to plan, develop, im plem ent , and evaluate funct ional 
and realist ic individual program s.  

These specialist  teachers should also have com petence in consult ing with agencies 
providing com m unity services, establishing t ransdisciplinary team s for  collaborat ive 
planning, and in supervising/ co-coordinat ing the work of teachers’ assistants and 
other relevant  personnel. 

The need for specialist  support  personnel for students with ASD varies, depending on 
the student 's situat ion. Where dist r ict  support  services are required, such as psycho-
educat ional assessm ent / intervent ion or speech- language pathology, students with 
ASD should be granted equitable access to this assistance. Where specialized 
com m unity services are being provided, collaborat ive planning am ong the specialists 
is recom m ended. 

Teachers’ assistants 

Teachers’ assistants who work in classroom s with students with ASD should have 
sufficient  skills and t raining for the dut ies they are assigned, including:  

• observing and gathering data about  behaviour;  

• shaping appropriate behaviour using behavioural techniques;   

• st im ulat ing com m unicat ion;   

• developing skills for  independent  living;  and  

• facilitat ing peer interact ion and relat ionships.  

Teachers’ assistants work under the direct ion of a teacher and the general 
supervision of a teacher or school principal. I nservice t raining should include 
opportunit ies to further develop key skills.  

Resources 

The Provincial Out reach Program  for Aut ism  & Related Disorders (POPARD)  out reach 
program  is available to provide assessm ent  and consult ing services to school dist r ict  
personnel. Persons interested in finding out  about  these services to school personnel 
should m ake their inquir ies through the appropriate local dist r ict  contact , or via the 
Internet  at :  www.aut ism out reach.ca 
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Autism Spectrum Disorder Standards (for children under 6): 

 

The Practice Standards require that a clinical diagnostic assessment must be conducted by a 
qualified psychologist, paediatrician, or child psychiatrist with broad experience in diagnosing 
children with autism and developmental disabilities. The diagnosis of ASD is clinical, based on the 
most current criteria in the DSM or ICD (presently DSM-IV-TR and ICD-10). The assessment must 
include and integrate information from multiple sources and various professionals from different 
disciplines. Integration of results from multi-disciplinary assessments is necessary and essential. 
Final synthesis of the information and the decision regarding the appropriate diagnosis needs to be 
taken by an individual who has been trained to weigh the evidence, integrate the findings, and deal 
with the issues regarding differential diagnosis. The clinical diagnostic assessment of a child with 
suspected ASD should include the following components: 

• History from multiple sources, including interview(s) with the caregiver and other involved 
professionals;  

• Consultation with professionals from other disciplines; 

• An evaluation of developmental level based on history and examination, or formal measure; 

• A standardized ASD diagnostic interview with the primary caregiver(s) with at least moderate 
sensitivity and specificity for ASD; and,  

• A standardized observation of social and communicative behaviour and play. 

 

Assessment must include psychological assessment of cognitive level and adaptive functioning 
using standardized norm-referenced instructions; a comprehensive speech-language-
communication evaluation using standardized norm-referenced instruments; and a comprehensive 
medical evaluation by a paediatrician including a detailed physical exam and appropriate laboratory 
investigations. Additional assessments may include occupational therapy assessment, psychiatric 
assessment or other specialty assessment as indicated. For more information, please refer to the 
Standards, which can be viewed at: 
http://www.healthplanning.gov.bc.ca/cpa/publications/asd_standards_0318.pdf 

 

 

 
 

Autism Spectrum Disorder Standards (for children over 6): 

 

Autism Spectrum Disorder Practice Standards for children and youth over the age of 6 are currently 
under development by BC Autism Assessment Network and will be posted on this site once 
developed. 
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F. Provincial Resource Programs 

“Provincial resource program ”  m eans a program  established by order of the m inister 
and operated by a board or  a francophone educat ion authority (School Act , sect ion 
1(1) . 

F.1 Provincial Resource Programs- PRPs 

I n addit ion to the regular block of funds allocated to school dist r icts for  the provision 
of public educat ion, the Province also funds a group of educat ion alternat ives known 
as Provincial Resource Program s (PRPs) . These program s are intended to assist  
dist ricts to m eet  the educat ional needs of students in except ional circum stances.  

PRPs are operated by host  school dist ricts and are located throughout  the province to 
serve approxim ately 10,000 school-aged individuals. Som e of these program s are 
operated in co-operat ion with other provincial m inist r ies, including the Minist ry of 
Children and Fam ily Developm ent  and the Minist ry of Health. PRPs enable students 
to cont inue learning while in hospitals, t reatm ent  cent res or containm ent  cent res. 
Other PRP facilit ies provide specific services for students with special needs 
throughout  the province, either on an out reach basis or within a provincial cent re.   

Each year, the Minist ry of Educat ion establishes a budget  for the operat ion of PRPs. 
Dist r icts subm it  their proposed budgets for  the com ing school year, including 
ant icipated operat ing expenditures. A PRP review com m it tee com prising m inist ry 
staff considers all budget  requests subm it ted by school boards, on an individual 
program  basis.  

Minist ry policy for the approval of Provincial Resource Program s is governed by the 
School Act , sect ion 168 (2) ( f) :  The m inister m ay m ake an order "establishing and 
causing to be operated Provincial Resource Program s and Provincial Schools in Brit ish 
Colum bia and providing in them  specialized types of educat ion."    

F.2 Eligibility for PRP Status 

Educat ional program s that  m ay be eligible for  designat ion as a Provincial Resource 
Program  are:   

Youth Custody Cent res and Resident ial At tendance Cent re Program s operated or 
cont racted by other m inist ries which provide educat ional program s for youth 19 
years of age or younger, and which have been established in accordance with the 
current  protocol agreem ents signed between the Minist ry of Educat ion and the 
Minist ry of Children and Fam ily Developm ent .  

Resident ial Program s for the t reatm ent  and/ or rehabilitat ion of children and youth of 
school age which include an educat ional program  and which have been established 
with the m utual agreem ent  of the social service m inist r ies and the Minist ry of 
Educat ion in accordance with current  protocol agreem ents.  
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Educat ional Program s located in hospitals where the m aj orit y of students are not  
ordinarily resident  in the school dist r ict  in which the hospital is located and where the 
program  has been established in accordance with current  protocol agreem ents.  

Special Educat ion Technology Cent res and provincial out reach services designated by 
the m inister for the purpose of providing support  services to school dist r icts to assist  
them  in m eet ing the needs of students who are technology dependent , have physical 
disabilit ies or are visually im paired, beyond what  a dist r ict  can provide.  

Unique program s designated by the m inister for except ionally low- incidence or other 

targeted populat ions, when it  has been dem onst rated that  the num ber of such 
students is so low and the nature of the special needs so severe as to preclude the 
operat ion of a suitable program  in m ost  school dist r icts. The m ajorit y of students in 
such program s m ay not  be residents of the host  dist r ict .  

School dist r icts m ay apply to the m inister to have a program  designated as a PRP if it  
m eets any of the above criteria and the m ajorit y of students in the program  would 
not  norm ally be residents of the dist r ict .  

F.3 Procedures for Designation as a PRP 

For a program  to be designated under sect ion 168 (2)  ( f)  of the School Act  as a 
Provincial Resource Program , and in order to be funded, the following is required:   

1. A board seeking to operate a Provincial Resource Program  m ust  (a)  apply in 
writ ing to the m inister, providing all inform at ion required by the m inister;  (b)  subm it  
to the m inister a proposed budget  in an approved form ;  and (c)  provide the m inister  
with a writ ten copy of t he criteria for  adm ission of students t o the program .  

2. A board seeking to renew a designat ion of a program  as a Provincial Resource 
Program  m ust  com ply with sub-sect ions (a) , (b) , and (c)  of sect ion 1 above.  

3. The m inister will review an applicat ion by a board for the designat ion or the 
renewal of designat ion of a program  as a Provincial Resource Program  and m ay 
approve or not  approve the applicat ion as subm it ted.  

4. Unless the m inister orders otherwise, the designat ion of a program  as a Provincial 
Resource Program  will be for  one year only.  

5. Grants paid to a board for the operat ion of a Provincial Resource Program  m ust  be 
accounted for as t rust  funds and must  be included in the audited financial statem ents 
of the board.  

6. The m inister m ay cancel the designat ion of a program  as a Provincial Resource 
Program  at  any t im e if the board operat ing the Provincial Resource Program  fails to 
adm it  students in accordance with the writ ten criteria subm it ted by the board 
pursuant  to sect ion 1(c)  above or fails to m eet  the standards for services art iculated 
in annual agreem ents with the Minist ry.   
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F.4 List of Programs 
 

Provincial Resource/Outreach Programs Host School District 

Camp Trapping. Educational program for students in MCFD residential attendance program. 

http://www.sd57.bc.ca 
No. 57 (Prince George) 

Headstart. Educational program for students in MCFD custody program. 

http://www.sd72.bc.ca 
No. 72 (Campbell River) 

‘Am’mut Program. Educational program for aboriginal youth enrolled in addictions treatment 

program. 
No. 33 (Chilliwack) 

Fraser Park Secondary (Open) School Program. Educational program for students in 

MCFD custody program. 
No. 41 (Burnaby) 

Fraser Park Secondary (Secure) School Program. Educational program for students in 

MCFD custody program. 
No. 41 (Burnaby) 

Prince George Youth Custody Centre School Program. Educational program for students 

in MCFD custody program. http://www.sd57.bc.ca 
No. 57 (Prince George) 

Victoria Youth Custody Centre School Program. Educational program for students in 

MCFD custody program. www.sd61.bc.ca 
No. 61 (Greater Victoria) 

Oasis/Woodside School Program. For students in MCFD attendance program. 

www.sd72.bc.ca 
No. 72 (Campbell River) 

Transition Program for Gifted Students. Educational program for academically gifted 

students. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

PRP for Deaf and Hard of Hearing (Mountain Secondary). Program for secondary 

students with severe/profound hearing loss. Located in Mountain Secondary School. 
http://www.sd35.bc.ca 

No. 35 (Langley) 

BC Provincial School for the Deaf. Educational program for students who are deaf or hard 

of hearing in an ASL environment, with consultation and support services to school districts. 
http://sd41.bc.ca 

No. 41 (Burnaby) 

Provincial Oral Program for the Deaf and Hard of Hearing. Education program for 

secondary students who are deaf or hard of hearing and require an oral program. 
http://www.sd41.bc.ca/programs/provincial_oral_program.htm 

No. 41 (Burnaby) 

POPARD - Provincial Outreach Program for Autism and Related Disorders. Provides 

consultation, training, and ongoing support to schools to meet the special needs of students 
with autism spectrum disorder. http://www.autismoutreach.ca 

No. 37 (Delta) 

Provincial Outreach for Deafblindness. Consultation, training and ongoing support to 

school districts, including suggestions for IEP development, for students who are Deafblind. 
http://popdb.sd38.bc.ca/ 

No. 38 (Richmond) 
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Provincial Outreach Program for Deaf & Hard of Hearing. Provides consultation, training, 

and ongoing support to schools to meet the special needs of students who are Deaf. 
http://www.sd41.bc.ca/programs/provincial_outreach_program.htm 

No. 41 (Burnaby) 

Provincial Outreach for Cochlear Implants & Auditory Training Program. Consultation, 

training and ongoing support to schools to meet the special needs of students with cochlear 
implants and ATE needs. http://www.sd47.bc.ca/auditoryoutreach/Pages/default.aspx 

No. 47 (Powell River) 

Provincial Outreach for Students with Fetal Alcohol Spectrum Disorder. Provides 

consultation, training, and ongoing support to schools to meet the special needs of students 
with fetal alcohol spectrum disorder. http://www.fasdoutreach.ca 

No. 57 (Prince George) 

PISP - Provincial Integration Support Program. Provides support to school teams in the 

inclusion of students with sever/profound multiple physical and cognitive disabilities. 
http://www.pisp.ca/ 

No. 61 (Greater Victoria) 

Adolescent Day Treatment School Program. For adolescents attending the mental health 

day treatment program. Located at Surrey Memorial Hospital. www.sd36.bc.ca 
No. 36 (Surrey) 

Adolescent Psychiatric Unit. Educational program for students attending the psychiatric 

residential program at Surrey Memorial Hospital. www.sd36.bc.ca 
No. 36 (Surrey) 

BC Children's Hospital Eating Disorders In-Patient Program. Educational program for 

adolescents attending day treatment program at BC Children’s Hospital. 
http://www.vsb.bc.ca/programs 

No. 39 (Vancouver) 

Simon Fraser Youth Day Treatment School Program. For adolescents attending the 

mental health day treatment program at Eagle Ridge Hospital. 
No. 43 (Coquitlam) 

Victoria General Hospital School Program. For students who are admitted to VGH. 

www.sd61.bc.ca 
No. 61 (Greater Victoria) 

BC Children's Hospital School Program. Providing an educational program to inpatients, 

siblings of inpatients, outpatients attending clinic. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

BCCH - Child Psychiatric School Program. For elementary students attending residential 

psychiatric program. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

BCCH - Adolescent Psychiatric Assessment Unit School Program. For adolescents 

attending psychiatric program. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

Maples Student Assessment School Program. Educational assessment, consultation and 

planning support for students who require intensive behaviour interventions, and transition 
planning with their community schools. http://sd41.bc.ca 

No. 41 (Burnaby) 

Maples Regular School Program. Individualized education programs for those with 

behavioural needs attending Maples Adolescent Centre. http://sd41.bc.ca 
No. 41 (Burnaby) 

Interior Health Adolescent Psychiatry Unit School Program. For adolescents attending 

psychiatric program at Kelowna General Hospital. 
No. 23 (Central Okanagan) 

Prince George Regional Hospital Program. For adolescents attending day treatment 

programs at PGRH. http://www.sd57.bc.ca 
No. 57 (Prince George) 
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Ledger School Program. Educational assessment, consultation and planning support for 

students who require intensive behaviour interventions, and their community schools which 
may need transition planning support. http://www.sd61.bc.ca 

No. 61 (Greater Victoria) 

Nenqayni Wellness Centre School Program. For adolescents enrolled in addictions 

treatment program. 
No. 27 (Cariboo Chilcotin) 

Daughters & Sisters School Program. Educational program for adolescents enrolled in 

addictions treatment program. 
No. 36 (Surrey) 

Waypoint School Program. Educational program for adolescents enrolled in addictions 

treatment program. 
No. 36 (Surrey) 

Peak House School Program. For adolescents enrolled in addictions treatment program. 

http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

Kackaamin Family Development Centre School Program. For adolescents enrolled in 

addictions treatment program. 
No. 70 (Alberni) 

GF Strong Rehabilitation Centre School Program. Providing an educational program to 

those with cognitive impairments while participating in rehabilitation at G.F. Strong. 
http://www.vsb.bc.ca/programs 

No. 39 (Vancouver) 

Sunnyhill Hospital School Program. Transition planning program for students with brain 

injury, and students who are dependent, medically fragile. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

Canuck Place School Program. Education for terminally ill children and their siblings when 

they are no longer able to be at home. http://www.vsb.bc.ca/programs 
No. 39 (Vancouver) 

PRCVI – Provincial Resource Centre for the Visually Impaired. Information, training and 

consultation to support school districts in meeting the needs of students with visual 
impairments. http://www.prcvi.org 

No. 39 (Vancouver) 

Abbotsford Regional Hospital Adolescent Psychiatric Unit School Program. For 

adolescents attending psychiatric program at Abbotsford Regional Hospital.  
No. 34 (Abbotsford) 

Provincial Outreach Program for Early Intervention. Consultation, training and ongoing 

support to schools to meet the special needs of students with learning disabilities. 
No. 38 (Richmond) 

SET-BC - Special Education Technology - BC (Provincial Centre). Providing provincial 

co-ordination and support for all programs, services and resources offered by SET-BC. 
http://www.setbc.org 

No. 39 (Vancouver) 

SET-BC - Special Education Technology - BC (Vision Services). A provincial service 

providing technology, technical assistance and training to school district’s supporting 
students with visual impairments. http://www.setbc.org/contacts/default.html 

No. 39 (Vancouver) 

SET-BC - Special Education Technology - BC (Region One). Provides technology, 

technical assistance, equipment loan, training and resources to school/district’s supporting 
eligible students. http://www.setbc.org/contacts/default.html 

No. 61 (Greater Victoria) 

SET-BC - Special Education Technology - BC (Region Two). Provides technology, 

technical assistance, equipment loan, training and resources to school/district personnel 
supporting students. http://www.setbc.org/contacts/default.html 

No. 39 (Vancouver) 
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SET-BC - Special Education Technology - BC (Region Three). Provides technology, 

technical assistance, equipment loan, training and resources to school/district’s supporting 
eligible students. http://www.setbc.org/contacts/default.html 

No. 22 (Vernon) 

SET-BC - Special Education Technology - BC (Region Four). Provides technology, 

technical assistance, equipment loan, training and resources to school/district personnel 
supporting students. http://www.setbc.org/contacts/default.html 

No. 6 (Rocky Mountain) 

SET-BC - Special Education Technology - BC (Region Five). Provides technology, 

technical assistance, equipment loan, training and resources to school/district’s supporting 
eligible students. http://www.setbc.org/contacts/default.html 

No. 57 (Prince George) 

SET-BC - Special Education Technology - BC (Region Six). Provides technology, 

technical assistance, equipment loan, training and resources to school/district’s supporting 
eligible students. http://www.setbc.org/contacts/default.html 

No. 52 (Prince Rupert) 

SET-BC - Special Education Technology - BC (Region Seven). Provides technology, 

technical assistance, equipment loan, training and resources to school/district’s supporting 
eligible students. http://www.setbc.org/contacts/default.html 

No. 59 (Peace River South) 
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G. Quick Reference - Internet Resources 
G.1  Accessible School Facilities Planning 

G.2 Access to Equipment & Technology: 

 • Auditory Training Equipment (ATE) & Cochlear Implant Supp 

 • Provincial Resource Centre for the Visually Impaired (PRCVI) 

 • Special Education Technology-BC (SET-BC) 

G.3 Adjudication: Provincial Examinations 

G.4 Appeals 

 Resolution of Conflicts 

G.5  Braille Instructional Program (PRCVI) 

G.6  Child Abuse Prevention  

G.7  Classification of Educational and Psychological Tests - Information 

 

Standards – APA (American Psychological Association): 

• www.apa.org/science/standards.html#overview 

• www.apa.org/science/testing.htm 

G.8  Deaf or Hard of Hearing Programs 

G.9  Distributed Learning for Students with Special Needs 

G.10  Full Day Kindergarten (Reference: Form 1701 Instructions, p. 6) 

G.11 Funding Special Education Programs 

G.12 Graduation Requirements 

G.13 Health and Safety Information: 

 • Infectious Disease, Health Act 

 • Needle Stick Injury Information 

 • Universal Precautions 

 • Blood and Body Fluids 

G.14  Independent Schools and Students with Special Needs 

G.15 In-School Nursing Support Services  

 Support for Students with Special Needs 

G.16 Integrated Case Management Information 

G.17  Resources for Learning 

 Resource Documents - Special Education, Diversity, ESL, etc. 

  • www.bced.gov.bc.ca/specialed 

  • www.bced.gov.bc.ca/diversity 

  • www.bced.gov.bc.ca/esl 

G.18  Relevant Governing Legislation: 

 • School Act 

 • Ministerial Orders 

G.19 Student Records: 

 • Examination of Records 

 • Maintenance of Records 

G.20  Freedom of Information and Protection of Privacy 

G.21 Summary Policy Documents: 

 • Distributed Learning 

 • Funding Special Needs Policy  

 • Special Education Policy 
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G.22  Transition Planning: 

 • Graduation Requirements 

 • Career Development 

G.23 Transportation and Housing 

G.24  Work Experience 
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H. Appendices 

H.1 Accessible School Facilities Planning 

School boards are responsible for providing facilit ies that  allow equalit y of access to 
educat ional program s for  students with special educat ional needs, and should use 
their annual capital allowance of the block for sm all renovat ion proj ects t o m ake 
schools accessible. A pract ical and student -cent red approach is to address the 
facilit y 's needs when new const ruct ion or renovat ions are planned and approved, and 
to com plete those changes to exist ing buildings that  are possible and reasonable as 
students' needs are ident ified. This is a long- term  planning process that  should, 
wherever possible, ant icipate student  arr ivals and any except ional facilit y needs.  

The abilit y of students with special educat ional needs to access school facilit ies 
affects the inclusion of these students in the overall school environm ent . Planning for  
those with special needs should ensure that  they have access to the school facilit ies 
and all aspects of the school program . This access should be as seam less as 
possible;  that  is, there should not  be an obvious dist inct ion that  som e feature is only 
for  students with disabilit ies.  

When new const ruct ion or renovat ions to exist ing spaces are approved, facilit ies that  
will m eet  the requirem ents of students with special needs should be included in the 
planning. I t  is far less cost ly to design accessibilit y features at  the outset , ensuring 
that  they or an infrast ructure are in place, than to ret rofit  at  a later date.  

For up to date inform at ion and details about  Planning refer to the Minist ry’s web 
pages for “Area Standards”  

ht tp: / / www.bced.gov.bc.ca/ capitalplanning/ areastandards.pdf 
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H.2 Access to Equipment, Technology & Services  

H.2.1 Auditory Outreach Provincial Outreach Program: http://www.sd47.bc.ca 

Auditory Training Equipm ent  (ATE) , often referred to as personal FM system s, and 
som et im es as Rem ote Microphone Hearing Assistance Technology is m anaged by the 
Auditory Out reach Provincial Resource Program  hosted School Dist r ict  No. 47 (Powell 
River) .  

Mandate and purpose 

Ministerial Order 149/ 89, the Support  Services for  Schools Order,  states in sect ion 2:   
(1)  Each board is responsible for referr ing any of it s students who are hearing 
im paired to the Minist ry of Health for a needs assessm ent  to determ ine if the student  
requires auditory t raining equipm ent  for  classroom  use.  
(2)  On request  of a board, the m inister shall loan to the board auditory t raining 
equipm ent  for each student  who has been assessed under subsect ion (1)  as needing 
the equipm ent .  
(3)  The m inister is responsible for rout ine m aintenance of auditory t raining 
equipm ent  loaned to a board.  

FM Services 

Qualified audiologists assess FM equipm ent  needs for use by individual students. 
Audiologists com plete needs assessm ents,  determ ine equipm ent  required by 
students, and m ake referrals from  a pre-determ ined list .  Referrals are sent  to school 
dist ricts/  Group1 and 2 independent  schools. Once approved by the school dist r icts/  
Group1 and 2 independent  schools, referrals are forwarded to the Auditory Out reach 
PRP.  

The Auditory Out reach adm inist rator loans the equipm ent  that  has been selected 
from  the predeterm ined list  to the school dist r ict /  Group1 and 2 independent  school 
for  use by an individual student .  

Audiologists fit  the equipm ent , adjust  it  to individual student  requirem ents, and 
collaborate with school dist ricts/  Group1 and 2 independent  schools and the Auditory 
Out reach PRP to inst ruct  classroom  teachers, hearing resource teachers and students 
on the use and care of t he equipm ent .  

The provision of FM services should be aligned with the Best  Pract ices for the Fit t ing 

of Rem ote Microphone Hearing Assistance Technology to Children in an Educat ional 

Set t ing standards set  by the College of Speech and Hearing Processionals in Brit ish 
Colum bia. 

Repair and maintenance 

The school/ dist r ict , in consultat ion with the referr ing audiologist , is responsible for  
m aintaining the equipm ent  and m onitoring the student 's needs for FM system s. I f 
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any problem  arises the teacher or principal should contact  the hearing resource 
teacher im m ediately. I f unable to resolve the problem , the hearing resource teacher 
should contact  the local audiology support  or  Auditory Out reach staff. Equipm ent  in 
need of m ore extensive invest igat ion or repair has to be sent  to Auditory Out reach 
Technical Support  Cent re.  

Teachers should review the use and funct ioning of auditory t raining equipm ent  on a 
regular basis. Teachers can request  t raining from  the local audiology support  or from  
ATE program  staff to be able to do rout ine checks.  

Returns 

School dist r icts and independent  schools are responsible for the proper care of 
auditory t raining equipm ent  on loan to them  and for the return of all item s when 
they are no longer required. The equipm ent  rem ains the property of the B.C. 
Governm ent  (Minist ry of Educat ion)  and m ust  be returned to the Auditory Out reach 
Technical Support  Cent re, if the student  leaves the dist rict  or no longer requires the 
equipm ent .  

Liability 

Loss or dam age of item s m ust  be reported im m ediately to the ATE program  
adm inist rator. The school/  dist r ict  is responsible for auditory t raining equipm ent  on 
loan to it s students and should ensure that  all equipm ent  is listed in the school 
inventory for  insurance purposes.  

When m ajor ( serial-num bered)  school-assigned equipm ent  is lost  or intent ionally 
dam aged beyond use, the school/ dist rict  will be expected to cover t he cost  of the 
replacem ent .  

Schools/ dist r icts m ay elect  t o loan auditory t raining equipm ent  to students outside of 
regular hours of inst ruct ion. I n those instances dist r icts are advised to develop 
policies to ensure liability issues are stated.  

For current  inform at ion about  ATE procedures, f it t ing criteria and technical quest ions 
please contact :  

Director of Auditory Out reach 
School Dist r ict  No.47 (Powell River)  

Direct  phone:  (604)  485-6283;  toll free:  1-866-430-4327 fax:  (604)  485-2886 
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H.2.2 Cochlear Implantation Support 

The Auditory Out reach PRP also provides support  for cochlear im plantat ion. Cochlear 
im plants are now accepted as an effect ive prosthesis for students with severe to 
profound hearing loss.  As a result  of increased funding to the two im plant  cent res in 
the province (St . Paul's Hospital and B.C. Children's Hospital)  the total num ber of 
school aged children with cochlear im plants in Brit ish Colum bia has changed 
significant ly and so have the dem ographics and needs of this populat ion.  At  this 
t im e, providing appropr iate support  for these low incidence students is a challenge 
for  fam ilies and for schools/ dist r icts, especially those in m ore rem ote areas of the 
province.  The Provincial Out reach Program  – Cochlear Im plants (POP-CI )  is available 
to provide services to B.C. school dist ricts, group 1 and 2 independent  schools and 
fam ilies with children who are recipients or candidates for  a cochlear im plant . 

Mandate 

The m andate of the Auditory Out reach PRP with respect  to cochlear im plantat ion 
support  is to provide consultat ion to school dist r icts, group 1 and 2 Independent  
Schools, and where necessary support  fam ilies in the provision of effect ive educat ion 
and oral habilitat ion program s for students with cochlear im plants. The goal for the 
program  is to ident ify and/ or develop capacity to m eet  the students' needs within 
their com m unit ies and to assist  students to m axim ize the effect iveness of their  
cochlear im plants. 

Services Provided 

POP-CI  staff m em bers have expert ise in audiology, speech and language pathology, 
and educat ion of the deaf and hard of hearing and are available to consult  
throughout  the province.  A provincial resource network of speech and language 
pathologists and hearing resource teachers has been established to address local 
needs related to assessm ent  and developm ent  of the students' auditory and oral 
language skills. A list - serve and other t elecom m unicat ion m eans are used to keep 
these professionals connected and inform ed. 

Access to Services 

A principal, a school/ dist r ict  adm inist rator, an im plant  cent re, a parent  or  the student  
if over the age of 18 can init iate request  for support  from  POP-CI .  Requests for 
support  should be directed to:  

Director of Provincial Program s,  
School Dist r ict  No.47 (Powell River)  

Direct  phone:  (604)  485-6283;  toll free:  1-866-430-4327 fax:  (604)  485-2886 
 

For individuals registered at  independent  schools or public schools outside of School 
Dist r ict  No. 47, perm ission to share inform at ion m ust  be obtained from  a 
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parent / legal guardian, or  the student  if over t he age of 18 before services can be 
provided. All inform at ion collected by School Dist r ict  No. 47 (Powell River)  in the 
process of providing service to students with cochlear im plants is subject  to school 
dist rict  policy on student  records and legislat ive provisions in effect .  

 

H.2.3 Provincial Resource Centre for the Visually Impaired (PRCVI): 
http://www.prcvi.org 

Terms of reference 

The Minist ry of Educat ion has established a cent ral pool of essent ial specialized and 
adapted learning resources which m ay be borrowed at  no cost  by school dist r icts and 
Group 1 and 2 independent  schools enrolling students with visual im pairm ent . I n 
addit ion, PRCVI  is able to access resources held in all other educat ional resource 
cent res for the visually im paired in Canada, through a nat ional interlibrary loan 
agreem ent .  

I t  is expected that  schools will supply com m only available item s, such as m inor aids 
and larger item s required by the student .  Loan periods are for the durat ion for which 
the student  requires the resource and the student  is enrolled in the school. For 
inform at ion regarding services to students with a print  disabilit y, see below 
(Referrals to PRCVI  -  Students with a Print  Disabilit y) . 

Services provided by PRCVI 

• The loan of alternate form at  inst ruct ional m aterials (e.g., braille;  
elect ronic text ;  talking and enhanced print  versions of provincially 
recom m ended learning resources)  will be m ade available as resources and 
product ion capacity allow 

• Long- term  loan of specialized equipm ent  (e.g., braille writers;  talking 
calculators;  recorders)  

• Short - term  loans of professional literature and v ideos on Visual 
im pairm ent  and deaf blindness to teachers 

• Outreach services 
• Consultat ion services on the use and choice of m aterials and equipm ent   
• I n-service t raining  
• Alternate form at  digital resources and learning resources for students who 

have been ident ified as print  disabled  

Referrals to PRCVI - students with visual impairments 

To be eligible for loan services from  PRCVI , a student  m ust  be cert ified as visually 
im paired by an ophthalm ologist , optom et rist  or  orthopt ist . The request ing school 
dist rict  or independent  school m ust  subm it  a com pleted "Cert ificat ion of Eligibilit y for 
Vision Resources" to PRCVI  to establish eligibility. Services, m aterials and equipm ent  
will only be provided for students for whom  PRCVI  has an approved copy of the 
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"Cert ificat ion of Eligibilit y for Vision Resources". Loans are requested by com plet ing 
the consignm ent  sheet , "Request  For Loan of Alternate Form at  I nst ruct ional 
Materials" , and forwarding it  to PRCVI . Loans are for the school year and renewals 
can be requested. 

I nquir ies should be addressed to:  

The Provincial Resource Cent re for the Visually Im paired 
106 -  1750 West  75th Avenue, Vancouver, B.C.  V6P 6G2 

Phone:  (604)  266-3699Main Fax:  (604)  261-0778;  Orders Fax:  (604)  269-0495 

For a full list ing of services for  students with visual im pairm ents go to t he following 
website:  ht tp: / / www.prcvi.org/  

The Vision Services area of the website contains an on- line catalogue of all alternate 
form at  m aterials current ly available from  PRCVI  and is updated on a m onthly basis. 
All order and cert ificat ion form s can be downloaded from  “Form s”  and leisure reading 
lists can be downloaded from  “Lists” .  

Returns 

School dist ricts or independent  schools are responsible for the proper care and 
storage of the m aterials, equipm ent , packing m aterials and shipping cartons 
borrowed, and for  the return of all item s when they are no longer required. Loss or 
dam age of item s m ust  be reported to the PRCVI  im m ediately. The school dist r ict  or 
independent  school will be assessed the replacem ent  cost  of dam aged or lost  item s.  

Referrals to PRCVI - students with a print disability 

To be eligible for PRCVI  print  disabilit y services, a student  m ust  be cert ified as print  
disabled on the appropriate PRCVI  form  by the School Dist r ict  Superintendent  or  
designate or the designated authority of an independent  school. Print  disabilit y 
students are students who, because of a sensory, physical or neural disabilit y, 
cannot  effect ively use print  m aterials. 

PRCVI  m aintains both an accessible data base and a product ion capacity for digital or 
alternat ive form at  alternat ives to print  based on the BC K-12 curriculum . PRCVI  
works in consultat ion and partnership with BC school dist ricts, other alternate form at  
producers, and publishers to provide recom m ended and requested m aterials in a 
t im ely m anner. The m aterials are available in a range of elect ronic form ats including 
elect ronic text , talking books, braille and tact ile graphics. 

Access to the database is lim ited to registered users only. Regist rat ion is available to 
those individuals in part icipat ing BC school dist r icts and independent  schools who are 
educators support ing students with a perceptual disabilit y who are current ly enrolled 
in a BC public or independent  K-12 school.  

Copyright  regulat ions require the rest r ict ion of the use of these m aterials to students 
who are print  disabled. I t  is the responsibility of the ordering agency to ensure 
com pliance with the copyright  rest r ict ions. When m aterials are ordered the student 's 
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nam e m ust  be indicated on the purchase order. Copies of audiotapes and e- text  will 
only be provided for students for whom  PRCVI  has a cert ificate of eligibilit y for print  
disabilit y services. Orders m ay be sent  to the above address.  

Detailed inform at ion on the various aspects of the database can be found on the 
following website:  ht tp: / / setbc.org/ setbc/ curriculum / arc_m ain.htm l 

 

H.2.4 Braille Instructional Program (PRCVI) 

At  the request  of the school dist r ict , the Minist ry of Educat ion, through PRCVI , will 
fund the course fees for teachers’ assistants or other dist r ict  personnel who provide 
direct  brailling services to students with visual im pairm ent  in the public or  Group 1 
and 2 Independent  schools. Due to the nature of braille, it  has been found that  
individuals with a good understanding of English gram m ar and a tendency to pay 
close at tent ion to detail are m ost  successful in developing com petency in braille.  

The Course Inform at ion Package and Form s for regist rat ion are available at  
ht tp: / / www.prcvi.org/  or call (604)  266-3699. 

Students are responsible for the purchase of text  books, supplies and cert ificat ion 
fees.  The required m aterials can be ordered through PRCVI . I f the school dist r ict  is 
not  able to provide a brailler, then PRCVI  will lend the course part icipant  one unt il 
the course is com pleted or for 15 m onths m axim um . The dist r ict  is then expected to 
provide their t ranscribers with the necessary equipm ent  for their posit ion.  

Applicants who have been funded previously by the Minist ry of Educat ion for the 
CNIB Braille Course, will not  be eligible for new funding if they have dropped out  of 
the course. Applicat ions will be considered only for em ployees of a school dist r ict  
who will be required by the dist r ict  to ut ilize braille on a regular basis. 

 

H.2.5 Special Education Technology-BC (SET-BC): http://www.setbc.org  

Mandate and purpose 

Special Educat ion Technology-Brit ish Colum bia (SET-BC)  is a Provincial Resource 
Program  established to assist  school dist r icts and group 1 or 2 independent  schools 
in support ing educat ional program s of students through the use of technology. 
School dist r icts receive services for students who dem onst rate rest r icted access to 
the curriculum  prim arily due to the following:   

• physical disabilit y;   
• aut ism  spect rum  disorder 
• m oderate to profound intellectual disabilit y 
• and/ or visual im pairm ent .  

Dist r icts base requests for service on the following criteria:   
• how the disabilit y rest r icts the student 's access to the curriculum ;   
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• the student 's current  academ ic/ cognit ive level;   
• educat ional goals established for  the student ;  and  
• the student  being enrolled in a public set t ing.  

Services provided by SET-BC 

The SET-BC program  is im plem ented through a provincial cent re in the Lower 
Mainland and eight  regional cent res throughout  the province. Staff at  eight  regional 
sites assist  local school dist ricts in ident ifying and screening students for SET-BC 
services. They work with school-based team s to develop collaborat ive act ion plans 
involving the use of technology to m eet  educat ional goals, and m onitor and follow up 
students within the region. Regional offices serve as preview and dem onst rat ion 
cent res for special educat ion technology and provide t raining in technology 
applicat ions for  educat ional purposes.  
services provided by the SET-BC program  include:   

• assistance with the assessm ent  of students' abilit ies and needs for  
technology;   

• assistance in program  planning and t ransit ion planning, where technology 
is used to support  learning outcom es;   

• equipm ent  loans and technical support  of loan equipm ent ;  and  
• inservice and workshops to t rain teachers and other staff in the use of the 

equipm ent .  

Service and Maintenance 

Technical difficult ies with equipm ent  should be referred to the SET-BC staff in the 
regional site. When staff in the regions require assistance with technical difficult ies, 
they m ay forward equipm ent  to the provincial site, which em ploys technical staff to 
deal with m ore com plex service and m aintenance problem s.  

Loss or dam age of item s should be reported im m ediately. The school dist r ict  
m aintains prim ary responsibilit y for equipm ent  on loan, and should ensure that  it  is 
listed in the school inventory for insurance purposes.  

Returns/Transfers/Transitions 

Equipm ent  on loan rem ains the property of SET-BC. Accordingly,  
(a)  I f the student  leaves the province or if the equipm ent  is no longer needed or 
appropriate, it  should be returned to the SET-BC cent re from  which it  was obtained.  
(b)  For students in their final year of secondary school who will be cont inuing their 
educat ion at  a B.C. post -secondary inst itut ion or who plan to becom e clients of 
Vocat ional Rehabilitat ion services after graduat ion, the school-based team  should 
contact  the SET-BC Regional Co-ordinator so that  t ransit ion planning with SET-BC 
Adult  Services can begin.  
( c)  When students are planning to t ransfer t o another school dist rict  within the 
province, the school dist r icts in which they init ially reside should contact  their SET-
BC regional cent re to determ ine standard t ransfer procedures. Equipm ent  should be 
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tem porarily returned to SET-BC for t ransfer and should not  be t ransported by the 
parents.  

SET-BC Regional Centres 

Requests for SET-BC service should be directed to the regional site by the SET-BC 
dist rict  contact . I nform at ion regarding access to services m ay be obtained from  
regional sites located online at :  

ht tp: / / www.setbc.org/ contacts/ default .htm l 
 

SET BC Provincial Cent re 
105 – 1750 West  75 th Avenue, Vancouver, BC  V6P 6G2  

Tel:  (604)  261-9450;  Fax:  (604)  261-2256 

 

H.2.6 Provincial Outreach Program for Deaf and Hard of Hearing: 
http://www.deafoutreachbc.ca/ 

The Provincial Out reach Program  for deaf or  hard of hearing students is available to 
provide consultat ive and support  services to school dist r icts. Further inform at ion m ay 
be obtained from :   

Out reach Consultant , Provincial School for the Deaf 
5455 Rum ble St reet , Burnaby, B.C. V5J 2B7 

Phone:  (604)  664-8560, Fax:  (604)  664-8561, TTY:  (604)  664-8563 

 

H.2.7 Provincial Outreach Program for Autism and Related Disorders: 
http://www.autismoutreach.ca/ 

The Provincial Out reach Program  for students with aut ism  spect rum  disorder is 
available to provide consultat ive and support  services to school dist r icts. Further 
inform at ion m ay be obtained from :   

Provincial Out reach Program  for Aut ism  and Related Disorders 
4746 – 57 th St reet ,  Delta, B.C. V4K 3C9 

Phone:  (604)  946-3610, Fax:  (604)  946-2956 

 

H.2.8 Provincial Outreach Program for Deafblindness: 
http://public.sd38.bc.ca/DeafblindWeb/ 

The Provincial Out reach Program  for students with deafblindness is available to 
provide consultat ive and support  services to school dist r icts. Further inform at ion m ay 
be obtained from :   

Provincial Out reach Program  for Deafblindness 
10300 Seacote Road, Richm ond, B.C. V7A 4B2 
Phone:  (604)  668-7810, Fax:  (604)  668-7812 
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H.2.9 Provincial Outreach Program for Fetal Alcohol Spectrum Disorder: 
http://www.fasdoutreach.ca/ 

The Provincial Out reach Program  for students with fetal alcohol spect rum  disorder is 
available to provide consultat ive and support  services to school dist r icts. Further 
inform at ion m ay be obtained from :   

Provincial Out reach Program  for Fetal Alcohol Spect rum  Disorder 
3400 Westwood Drive, Prince George, B.C. V2N 4V7 

Phone:  (250)  564-6574, Fax:  (250)  563-5487 

 

H.2.10 Provincial Integration Support Program: http://www.pisp.ca/ 

The Provincial I ntegrat ion Support  Program  for students with severe/ profound 
cognit ive and m ult iple physical disabilit ies is available to provide consultat ive and 
support  services to school dist ricts. Further inform at ion m ay be obtained from :   

Provincial I ntegrat ion Support  Program  
1525 Rowan St reet , Victoria, B.C. V8P 1X4 

Phone:  (250)  595-2088, Fax:  (250)  592-5976 

 

H.2.11 Provincial Outreach Program for Early Intervention 

The Provincial Out reach for Early I ntervent ion (POEI )  is a Brit ish Columbia Minist ry of 
Educat ion Provincial Resource Program  (PRP)  with an out reach focus.  The m andate 
of the program  is to increase educators’ capacity to provide early intervent ion for 
students with learning disabilit ies. Further inform at ion m ay be obtained from :  

Provincial Out reach Program  for Early I ntervent ion 
Woodward Elem entary School 

10300 Seacote Road, Richm ond, B.C V7A 3J2 
Phone:  (604)  668-6093, Fax:  (604)  233-0150 
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H.3 Adjudication: Provincial Examinations 

Adjudicat ion policy is reviewed on a regular basis. Current  inform at ion is found 
online in the Handbook of Procedures’ chapter about  exam inat ions adjudicat ions:  

ht tp: / / www.bced.gov.bc.ca/ exam s/ adjudicat ion/  

Adjudicat ion is a process to determ ine the abilit y to m odify the adm inist rat ion of 
Provincial Exam inat ions. Modificat ions to the content  of the exam inat ion papers are 
not  allowed. Adjudicat ion is intended only for students who are able to achieve the 
intended learning outcom es for the course to be exam ined. Adjudicat ion is required 
when the student  is unable to write the exam inat ions as they are usually 
adm inistered due to either predictable (a pre-exist ing condit ion or situat ion)  or  
unpredictable circum stances (an unforeseen situat ion or condit ion) .   

A "Predictable Circum stance" is a situat ion in which a student  who has historically 
been ident ified as a special needs student  requires adaptat ion to the adm inist rat ion 
of the Provincial Exam inat ion in order and to dem onst rate his or her knowledge or 
skills on the exam inat ion.  

An "Unpredictable Circum stance"  is an unforeseen event  such as an injury, illness or 
death in the fam ily which adversely affects a student 's abilit y to write a Provincial 
Exam inat ion.  

Further inform at ion about  the adjudicat ion process is available from :  

Coordinator, Adjudicat ions 
Student  Assessm ent  Branch 

Minist ry of Educat ion 
Victoria, BC  V8W 9H1 

Phone:  (250)  387-5011, Fax:  (250)  356-8334 
 

References 

Handbook of Procedures for the Graduat ion Program  (Student  Cert ificat ion Branch, 
Minist ry of Educat ion)   
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H.4 Appeals: Resolution of Conflicts 

Under sect ion 11(2)  of t he School Act , if parents are not  sat isfied with decisions 
m ade by school officials that  significant ly affect  the educat ion, health or safety of a 
student , they m ay appeal to the local board of educat ion. Every board of educat ion is 
required to establish, by by- law, a procedure for  hearing appeals. The Office of the 
Superintendent  is able to provide inform at ion with regards to the local appeal 
process. 

The com plete text  of the School Act  can be found at :  
ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw /  

Once a sect ion 11 appeal to the board of educat ion has been concluded, under 
sect ion 11.1 of the School Act ,  the board’s decision in that  appeal m ay be appealed 
to a Superintendent  of Achievem ent  at  the Minist ry of Educat ion, if the subject  
m at ter falls within the grounds for appeal set  out  in the appeals regulat ion. See the 
appeals regulat ion at :  
ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw/ d/ bcreg_024-08.pdf  

I f you wish to appeal such a decision, please subm it  to the Regist rar,  Student  
Appeals at  the Minist ry of Educat ion a com pleted Not ice of Appeal and a copy of the 
board of educat ion’s decision in the sect ion 11 appeal. The Not ice of Appeal form  and 
inform at ion about  the appeal process is available on the student  appeals website:  
ht tp: / / www.studentappeals.gov.bc.ca/ 

According to the Special Needs Students Order, a board m ust  ensure that  a principal, 
vice principal or director of inst ruct ion offers to consult  with a parent  of a student  
with special needs regarding the placem ent  of t hat  student  in an educat ional 
program . 

According to the Individual Educat ion Plan Order, a board m ust  offer a parent  of the 
student , and where appropriate, the student  the opportunity to be consulted about  
the preparat ion of an I EP. 

References 

School Act :  Sect ion 11 “Appeals” , Special Needs Students Order,  and Individual 
Educat ion Plan Order.  
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H.5 Classification of Educational and Psychological Tests (Levels A-C) 

These guidelines relate to the use of psychological tests and the t raining of persons 
in test ing and assessm ent  pract ices. The guidelines focus on dist inct ions am ong 
levels of tests and their related rest r ict ions;  test  user 's qualificat ions and 
responsibilit ies;  and rest r ict ions for  the purchase of test s. The guidelines are a 
sum m ary of the B.C. College of Psychologists' Guidelines for Educat ional and 

Psychological Test ing:  A Report  of the Educat ional Policy Advisory Com m it tee (May, 

1994) . The m inist ry is grateful to the College for the perm ission to use it s docum ent .  

Standards for  test ing are set  by the Am erican Psychological Associat ion and 
Canadian Psychological Associat ion. Revised significant ly from  the 1985 version, the 
1999 Standards for Educat ional and Psychological Test ing has more in-depth 
background m aterial in each chapter, a greater num ber of standards, and a 
significant ly expanded glossary and index.   

Level A Tests 

These are tests which can be adequately adm inistered, scored and interpreted with 
the aid of the m anual, a fam iliarit y with the client  populat ion, orientat ion to the kind 
of set t ing within which the test ing is done, and a general knowledge of m easurem ent  
principles and of the lim itat ions of test  interpretat ions. This category includes m ost  
interest  inventories, group or individual, and m ult iple-choice test s that  em ploy a 
sim ple m et ric as the m ain avenue of interpretat ion (e.g., occupat ional clusters) .  

Administration of test (Training standards) 

No t raining beyond advanced level course (senior undergraduate or graduate)  in 
test ing from  an accredited college or university, or  equivalent  t raining under the 
direct ion of a qualified supervisor or consultant .  

Interpretation of test 

Minim um  Training Standard:  no t raining beyond advanced level course (senior 
undergraduate or graduate)  in test ing from  an accredited college or university, or  
equivalent  t raining under the direct ion of a qualified supervisor or consultant .  

Best  Pract ice:  m inimum standard plus regular consultat ion for qualit y assurance with 
som eone who has Level B or Level C t raining.  

Purchaser eligibility  

Depends on publisher,  but  generally no rest r ict ions except  that  the test  m ust  be 
ordered by the em ployee of the com pany direct ly responsible for adm inist rat ion of 
the test s or an individual qualified to purchase Level B or Level C tests.  
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Level B Tests 

These are tests that  require specific t raining for adm inist rat ion, scoring and 
interpretat ion. These tests are m ore com plex than Level A tests and require 
sophist icated understanding of psychom et ric principles, the t raits being m easured, 
the client  populat ion and clinical issues involved in the set t ing within which the 
test ing is done. This category would generally include m ost  individual or  group tests 
of achievem ent  or interest ,  screening inventories and personnel tests.  

Administration of test (Training standards) 

Advanced level ( senior undergraduate or graduate)  course in test ing from  an 
accredited college or university, or equivalent  t raining under the direct ion of a 
qualified supervisor or consultant . Minim um  preparat ion includes t raining in 
psychom et ric principles ( reliabilit y, validit y, test  const ruct ion)  and supervised 
experience in adm inistering, scoring and interpret ing tests.  

Interpretation of test 

Minim um  Training Standard:  advanced level ( senior undergraduate or graduate)  
course in test ing from  an accredited college or university, or equivalent  t raining 
under the direct ion of a qualified supervisor or consultant  including t raining in 
psychom et ric principles ( reliabilit y, validit y, test  const ruct ion) , and direct  supervised 
experience in adm inistering, scoring and interpret ing tests.  

Best  Pract ice:  m inimum  standard plus regular consultat ion/ supervision for qualit y 
assurance with som eone with Level C qualificat ions.  

Purchaser eligibility 

These tests are available to individuals m eet ing the above t raining standards and to 
agencies where qualified test  users are em ployed.  

Level C Tests 

Tests that  require advanced (graduate level)  t raining for interpretat ion in the specific 
professional field to which the tests apply (e.g., clinical psychology, counselling 
psychology, school psychology, indust r ial/ organizat ional psychology) . Som e of these 
tests m ay also require this level of t raining for com petent  adm inist rat ion and scoring. 
These tests are m ore com plex than Level A and B tests. They require an in-depth 
understanding of psychom et ric principles, the t raits and const ructs being m easured, 
the client  populat ion, and the clinical issues involved in the set t ing within which the 
test ing is done. I n addit ion, these tests require a high degree of professional skill and 
judgem ent  for their interpretat ion. This group would generally include any apt itude 
or language or personalit y or clinical diagnost ic test ,  group or individual. 
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Administration of test (Training standards) 

I n situat ions where a person qualified to use the test  closely and regularly supervises 
the person adm inistering the test , som e of these tests can be adm inistered by 
som eone with a m inim um  of a bachelor 's degree in psychology or a related 
discipline. Academ ic or supervised clinical experience m ust  include:   

• t raining in the theoret ical const ructs underlying the specific test  
inst rum ents;   

• t raining in the adm inist rat ion, scoring, and interpretat ion of these 
inst rum ents;   

• t raining in psychom et ric principles;  and  
• direct  supervision of adm inist rat ion and ( if appropriate)  scoring.  

Interpretation of Test 

Minim um  Training Standard:  a m inim um  of a m aster's degree in psychology or a 
related discipline and regist rat ion as a psychologist , or cert ificat ion by the provincial 
school psychologists' associat ion. Academ ic and supervised clinical experience m ust  
include:   

• t raining in the theoret ical const ructs underlying the specific test  
inst rum ents;   

• t raining in the adm inist rat ion, scoring, and interpretat ion of these 
inst rum ents;   

• t raining in psychom et ric principles;  and  
• supervised adm inist rat ion, scoring and interpretat ion of these 

inst rum ents.  
Best  Pract ice:  m inim um  standard plus ongoing consultat ion/ supervision for qualit y 
assurance with som eone with Level C qualificat ions.  

Purchaser Eligibility 

These tests are rest r icted to individuals who m eet  the t raining standards above and 
who are m em bers of qualified professional organizat ions, and to agencies who have 
Level C qualified test  users overseeing the test ing program .  
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H.6 Distributed Learning for Students with Special Needs 

Students want ing to learn any t im e, any place or at  any pace m ay choose dist r ibuted 
learning. I t  is an alternat ive to classroom -based inst ruct ion for kindergarten to grade 
12 students, which can be delivered using paper-based print  m aterial, elect ronic 
delivery, face- to- face com m unicat ion or com binat ions of these.  

To qualify for  supplem ental funding for those with special needs part icipat ing in 
dist ributed learning, boards m ust  m eet  specific requirem ents docum ented in the 
sources below. 

I nst ruct ion and learning resources should be provided in a form at  t hat  m eets the 
student ’s ident ified needs in accordance with the I EP.  

There should be evidence that  frequent  opportunit ies are provided for  individualized 
and t im ely interact ions between teachers and students and am ong students.  

Opt ions and requirem ents for students with special needs part icipat ing in dist r ibuted 
learning are found in the following sources:  

Dist r ibuted Learning Legislat ion:  www.bced.gov.bc.ca/ legislat ion/ schoollaw/  

Dist r ibuted Learning Policy (July 1, 2004) :  
www.bced.gov.bc.ca/ policy/ policies/ distance_ed.htm  

Guidelines for Students with Special Needs taking a Dist r ibuted Learning Program :  
www.bced.gov.bc.ca/ policy/ policies/ spneed_distance_ed.htm  
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H.7 Full Day Kindergarten 

As of the 2011/ 12 school year, Kindergarten will be delivered as a full school day 
program  in public schools in the province.  Students with special needs part icipate in 
the full day Kindergarten program  as any other student .  

To ensure cont inuity when a child has been in a special needs preschool or  child 
developm ent  cent re program , dist r icts are advised to co-ordinate the ent ry of the 
child to school and the planning of the Kindergarten program  with program s or 
services which have been offered in the preschool years.  
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Som e if the I nter-
Minister ial Protocols 

are under review. 
 

Pending revision, the 
rem aining 1989 

Protocols are 
considered “act ive”  

unt il replaced or 
deleted. 

H.8 Inter-Ministerial Protocols - Provision of Support Services 

Services for school-aged children are supported and/ or funded by the Minist ries of 
Children and Fam ily Developm ent , Educat ion, Health Services and Public Safety and 
Solicitor General, but  are delivered through the Minist ry of 
Children and Fam ily Developm ent  regions, Boards of 
Educat ion and independent  school authorit ies, Health 
Authorit ies or by local agencies.   

At  t im es school-aged children receive services that  cross the 
jurisdict ion of m ore than one Minist ry or Minist ry- funded 
service.  I n these circum stances inter-m inist ry protocols are 
required so that  services are provided in an accessible, 
understandable and co-ordinated m anner.  

I nter-m inist ry protocols are intended to support  and guide 
the co-ordinated delivery of effect ive services to school-aged 
children by:  

• establishing an agreed-upon range of services;  
• clarifying the roles and responsibilit ies;  
• establishing a process for the regular review of the protocols;  and  
• ident ifying a dispute resolut ion process.  

The protocols apply to services, funded and/ or delivered by the Governm ent  of 
Brit ish Colum bia, that  support  school-aged children at  school or  in their hom es and 
com m unit ies.  For the purposes of the protocols, school-aged children are defined in 
the School Act .  

I n October 1989, part icipat ing m inist r ies reached agreem ent  on a set  of inter-
m inist ry protocols agreem ents, describing how m inist ries would work together t o 
provide coordinated services to school-aged children and youth.  

As of Septem ber, 2010, six protocols were updated and agreed to by part icipat ing 
m inist ries.  

• Audiological Services.  
• Generalized School Health Services 

• School Environm ent  and Health I nspect ion of Schools 

• Nursing Support  Services for Children and Youth with Special Health Care 
Needs 

• Speech and Language Therapy  

• Educat ional Program s in Youth Custody Services Cent res, the Maples 
Adolescent  Treatm ent  Cent re and Court  Ordered Resident ial At tendance 
Program s 

See the com plete text  of these protocols at :  School Act  can be found at :  
ht tp: / / www.bced.gov.bc.ca/ specialed/ docs/ interm inisterialprotocols.pdf 
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I n addit ion, the following protocols are in the process of being updated during the 
Spring of 2011. 

• Educat ional Program s in Hospital or Resident ial Treatm ent  Program s 
• Psychological Assessm ent  Services for  School-aged children 
• Services for Children and Youth with Mental Health Problem s and Disorders 

and/ or Substance Use Problem s 
• Safe Schools 

The following are som e key elem ents of the agreem ents that  can provide direct  
benefit s to students:   

• sharing inform at ion (within provisions of freedom  of inform at ion legislat ion) .  
• co-ordinat ing service responses such as intervent ions in cases of abuse and 

neglect .  
• providing specialized services.  
• avoiding duplicat ion of services.  
• shortening response t ime.  

I t  is intended that  the agreem ents form  the fram ework for ongoing discussion and 
service developm ent  at  the local level.  

References 

Ministerial Order 149/ 89, the Support  Services for  Schools Order  
Fam ily and Child Services Act   
I nter-Ministerial Protocols for the Provision of Support  services to Schools (1989)   
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H.9 Removal Health Safety 

Brit ish Colum bia's School Act  m akes the following provision for the rem oval of a 
student  from  school:   
91 (4)  I f a teacher, principal, vice-principal or director of inst ruct ion suspects a 
student  is suffering from  a com m unicable disease or other physical, m ental or 
em ot ional condit ion that  would endanger the health or welfare of the other students,  
the teacher, principal, vice-principal or director of inst ruct ion, m ust  report  the m at ter  
to the school m edical officer, to the school principal and to the superintendent  of 
schools for the dist r ict  and m ay exclude the student  from  school unt il a cert ificate is 
obtained for the student  from  the school m edical officer or a private m edical 
pract it ioner perm it t ing the student  t o return to school.  

Local policies and procedures should focus on proact ive preventat ive m easures 
rather than giving sole at tent ion to react ive processes.  

Local agreem ents with em ployee groups m ay determ ine or influence the procedures 
adopted.  

The board m ust  cont inue to m ake available an educat ional program  for any student  
rem oved or excluded from  school for health or safety reasons. I t  is therefore 
recom m ended that  boards establish policies and procedures related to the provision 
of educat ional program s to excluded students.  

References 

School Act , sect ions 85, 89 -  91  
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H.10 Steps for Protection against Germs and Disease 

(Minist ry of Health:  Health File # 29, May, 2008)  

Blood and Body Fluids -  I f you com e into contact  with blood and body fluids 
(except  sweat ) , always t reat  them  as potent ially infect ious. Clean up spills quickly 
using absorbent  m aterial first ,  such as paper towels. Then clean m ore thoroughly 
with soap and water. Finally, disinfect  with household bleach. 

Gloves -  Use clean, disposable gloves when handling any body fluids or cleaning 
cuts, scrapes or wounds. Wash hands after  rem oving gloves, and dispose of the 
gloves in a plast ic bag. Add gloves to your first  aid kit  so you prepared.  

Needle St ick  I njur ies -  Wash the area with warm  soapy water.  Do not  squeeze the 
wound or soak it  in bleach. Go to the nearest  health unit  or hospital em ergency 
departm ent  im m ediately for care.  

Sharp Objects -  Place needles and syringes in a sealed puncture-proof m etal or 
plast ic container with a lid. Never re-cap, bend or break off used needles. Dispose of 

them  according to local bylaws. 

Personal Art icles -  Never share toothbrushes or razors. They can t ransm it  sm all 
am ounts of blood from  one user t o the next .  Dispose of razors carefully. Handle 
bedding or clothing soiled with body fluids caut iously, and wash in hot  soapy water. 
Hand washing is the best  way to prevent  the spread of germ s from  one person to 
another.  Wash hands thoroughly with soap and water for at  least  15 to 20 seconds. 
Waterless alcohol-based hand rinses can be used as long as hands aren’t  heavily 
soiled.  Cover your m outh with your arm , when you cough or sneeze, and then wash 
your hands. Don't  pass your  germ s onto others.  

How  can you keep yourself  safe?  

The guidelines out lined here are im portant  to follow to keep yourself protected from  
germ s. Blood or body fluids splashed on your skin are very unlikely to cause infect ion 
unless you have fresh cuts or raw chapped areas. I f you are exposed to blood or 
other body fluids, protect  yourself by wearing disposable gloves. I f this is not  
possible, cont inue to help the person, and then wash im m ediately afterwards. 
Rem em ber, it  is im portant  to always wash your hands carefully after  touching any 
body fluids, even if you have worn gloves. 

How  can you safely clean up spills of blood or  other body f luids? 

1.  Protect  yourself by wear ing disposable gloves or rubber work gloves. I f t here 
is a r isk of splashing, use protect ive eye wear.  

2.  Use disposable absorbent  m aterial, such as paper towels, to clean m ost  of the 
spill.  Place these in a plast ic bag and put  in the garbage.  

3.  Clean the surface using soap and water to rem ove any rem aining blood or 
body fluids. 

4.  Wipe contam inated surfaces with a disinfectant  solut ion. Mixing one part  
household bleach to 50 parts of water m akes a good solut ion. This type of 
bleach solut ion should be m ade freshly before use, or it  m ay lose it s st rength. 
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For carpets or upholstery that  m ay be dam aged by bleach, other household 
germ icides or disinfectant  agents can be used. Soak m ops or cloths used for  
cleaning in a disinfectant  for 20 m inutes, or  wash in hot  water and detergent .  

5. When you are finished, wash your hands thoroughly with soap and warm  
water.  

W hat  should you do if  you find a  used needle or condom ?  

A needle that  som eone else has used m ay contain a sm all am ount  of his or her  
blood, which could carry HIV, hepat it is B or hepat it is C virus. Used condom s can also 
contain infect ious body fluids. NEVER t ouch needles, syringes or condom s. I f you 
find a used syringe or condom , especially in a park, school or playground, it  is 
im portant  to dispose of them  prom pt ly and carefully. 

1. Use a pair of tongs, pliers, or a pair of sturdy st rong gloves, t o pick up these 
item s.  

2. Discard condom s in a plast ic bag.  
3. Discard syringes or needles in a puncture-proof container, preferably one 

intended for such purposes. Any plast ic or  m etal container with a lid, such as 
a coffee can, will also do. Do not  place these containers in your recycling bin. 

4. When you have finished, wash your hands carefully with soap and warm  
water.  

While the risk of infect ion from  used condom s and syringes is very low, it  is best  to 
lim it  this r isk as m uch as possible. 

W hat  should you do if  you accidentally pr ick  yourself  w ith a  dirty needle? 

I f possible, put  the pricked area low to the ground to prom ote bleeding. Do not  
squeeze. Wash the area well with soap and water. Do not  soak the wound in bleach. 
Go to the nearest  local health unit  or hospital em ergency departm ent  im m ediately 
for  care. 

Rem em ber -  the blood and a ll body fluids ( except  seat )  of every person are 

potent ia lly infect ious. 
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H.11 Integrated Services & Case Management 

To provide an effect ive service to children, youth and their fam ilies, it  is becom ing 
increasingly recognized that  the co-ordinat ion of a variety of services from  various 
agencies is required.  

This m odel uses a team  approach to develop and m onitor a plan. The team  is 
com posed of representat ives from  all agencies who are providing services to the 
individual and is m anaged by the individual student , a parent , or one of the other  
team  m em bers. Am ong other advantages, t his approach provides for sustained 
cont inuity of service for  an individual with com plex needs should team  m em bership 
change.  

Docum ents from  a student 's file should be disclosed to m em bers of t he integrated 
case m anagem ent  team  on a 'need to know' basis that  is consistent  with freedom  of 
inform at ion and protect ion of privacy legislat ion. Procedures should be put  in place to 
protect  the security and confident ialit y of the case m anagem ent  files.  

Once a case m anager or key worker has been ident ified, the team  should gather and 
pool inform at ion as soon as possible to generate a com plete picture of the case 
circum stances and ident ify st rengths and problem s. This inform at ion will provide 
m aterial on which to build an integrated case plan. (Note:  provisions of the Freedom  
of I nform at ion and Protect ion of Privacy Act  govern the exchange of inform at ion) .  

Where the child or youth m oves to a new locat ion, the case m anager or key worker 
should assist  the individual or fam ily to m ake contacts in the new com m unity. School 
dist ricts are encouraged to t ransfer student  inform at ion to the new locat ion in a 
t im ely m anner. Evaluat ion of the process allows the team  to analyze the success of 
the plan and ident ify issues and barriers that  m ay be useful in future planning.  

The following governm ent  website provides m ore detail on the developm ent  and 
im plem entat ion of an integrated case m anagem ent  approach:   

ht tp: / / www.m cf.gov.bc.ca/ reports_publicat ions.htm  

A copy of the Minist ry of Children and Fam ily Developm ent ’s I ntegrated Case 

Managem ent  User's Guide is current ly (June, 2005)  available for  review at :   

ht tp: / / www.m cf.gov.bc.ca/ icm / pdfs/ icm _user_guide_2006.pdf 
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 H.12 Children & Youth with Special Needs (CYSN) Framework for Action 

The cross-m inist ry CYSN Fram ework for  Act ion is a joint  init iat ive of the Minist ry of 
Children and Fam ily Developm ent , the Minist ry of Educat ion and the Minist ry  of 
Health Services. 

The Fram ework provides a foundat ion for coordinated, collaborat ive act ion am ong 
people working in the health, educat ion and social service sectors in B.C., and a 
plat form  of com m on values, principles and overarching st rategies to guide the work. 
Part icipat ion and act ion from  all sectors and from  fam ilies will be required to help us 
reach the goal of bet ter support ing children and youth with special needs.  

Provincial, regional and com m unity effort s to create an integrated cont inuum  of 
qualit y services will be guided by the vision, m ission, values and principles of the 
Fram ework and by the six st rategies for  act ion:  

   1. Placing children’s and fam ilies’ needs first :  

       Funct ionally-based and accessible services 

   2. Support ing our people:  

       Training, recruitm ent  and retent ion 

   3. Ensuring qualit y and perform ance:  

       Im proving qualit y m easurem ent  and accountabilit y 

   4. Building and using the evidence base:  

       Prom ot ing evaluat ion and research 

   5. Sim plifying the pathway to services:  

       Providers, agencies and m inist r ies coordinat ing, collaborat ing and integrat ing 

   6. Planning together:  

       I nst itut ing a province-wide integrated planning m echanism  

For m ore inform at ion, see Children and Youth with Special Needs – A Fram ework for 
Act ion:  www.m cf.gov.bc.ca/ spec_needs/ cysn_fram ework.htm   
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H.13 Relevant Governing Legislation: School Act - Ministerial Orders 

 

H.13.1 Special Needs Students Order 

ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw/ e/ m 150-89.pdf 
 
This Minister’s order defines students with special needs, describes the obligat ion of 
Boards of Educat ion to consult  with parents in the placem ent  of students with special 
needs and describes policy regarding integrat ion. 
 
 

H.13.2 Individual Education Plan Order 

ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw/ e/ m 638-95.pdf 
 
This Minister’s order sets out  the requirem ents for  Boards of Educat ion to design and 
im plem ent  individual educat ion plans for  students with special needs.  
 
 

H.13.3 Student Progress Report Order 

ht tp: / / www.bced.gov.bc.ca/ legislat ion/ schoollaw/ e/ m 191-94.pdf 
 
This Minister’s order describes report ing requirem ents for  students who have special 
needs. 
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H.14 Student Records: Use and Management  

A student  record is defined in legislat ion as any record of inform at ion in writ ten or 
elect ronic form  pertaining to (a)  a student , or (b)  a child registered with a school but  
receiving a hom e educat ion. Under the Freedom  of I nform at ion and Protect ion of 

Privacy Act ,  a student  record includes any writ ten record regarding a student .  

Sect ion 79 of the School Act  requires that  boards shall establish and m aintain a 
record for each student  and each child registered with the board's school. This 
sect ion also requires a board to perm it  a person providing health services, social 
services or other support  services to obtain from  the records inform at ion that  is 
required to carry out  those services.  

Writ ten procedures regarding storage, ret r ieval and appropriate use of student  
records m ust  be established by boards, with provisions to ensure confident ialit y and 
privacy for  students and their fam ilies. I n the case of students with special needs this 
sect ion is part icularly im portant  because clinical reports are often m ade available to 
school dist ricts with the consent  of the students' parents/ guardians. Dist r icts should 
ensure that  pract ices for  the collect ion, use and disclosure of personal student  
inform at ion com ply the Freedom  of I nform at ion and Protect ion of Privacy Act .  

Sect ion 9 of the School Act  ent it les a student  and his or her parents " to exam ine all 
student  records kept  by a board pertaining to the student  while accom panied by the 
principal or a person designated by the principal to interpret  the records."  I ndiv iduals 
through the Freedom  of I nform at ion and Protect ion of Privacy Act , subject  to the 
except ions allowed by the Act ,  m ay also request  inform at ion.  

Records m aintained for  students with special educat ion needs will t ypically include 
inform at ion related to ident ificat ion and assessm ent , an Individual Educat ion Plan 
and relevant  follow-up and review data and inform at ion related to m onitoring of 
progress or placem ent .   

School dist ricts should m aintain records of those students resident  in the dist r ict  who 
have been placed by the board in Provincial Resource Program s or in program s in 
other dist r icts. Dist r icts should also m onitor the appropriateness of these 
placem ents.  

For your considerat ion:  A sam ple independent  school student  record “ set  of best  
pract ices”  is available for review online at :  
ht tp: / / www.bced.gov.bc.ca/ independentschools/ is_resources/ welcom e.htm  

References 

School Act , sect ions 9, 79  
Ministerial Order 14/ 91, the Student  Records Disclosure Order  
Freedom  of I nform at ion and Protect ion of Privacy Act  (1992) :   
ht tp: / / www.qp.gov.bc.ca/ stat reg/ stat / F/ 96165_01.htm # part3_division2 
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H.15 Summary: Distributed Learning Policy  

Requirem ents and Guidelines for Students with Special Needs Taking a Dist r ibuted 
Learning Program :  

ht tp: / / www.bced.gov.bc.ca/ policy/ policies/ spneed_distance_ed.htm  

Policy Statement 

These requirem ents and guidelines apply to Boards of Educat ion and authorit ies that  
have signed Dist ributed Learning (DL Agreem ents with the Minist ry. Dist r ibuted 
learning is one opt ion for inst ruct ing students with special needs.  This policy also 
applies to students with special needs in a dual enrolm ent  situat ion. These guidelines 
are not  for  students who are hom e schooled. 

When a dist ributed learning student  in Grades 10, 11, or 12 who has special needs is 
enrolled with m ore than one board or authority, the Minist ry will fund a single board 
or authority.  The board or authority that  ident ifies it self as responsible for a 
student ’s special needs services, is responsible for the IEP.  All boards or authorit ies 
where a student  is enrolled m ust  be consulted regarding services and m eet ing IEP 
requirem ents.   

Dist r ibuted learning students in K-9 with special needs m ay enrol with only one 
board or authority.  However, school dist r icts m ay take their own arrangem ents to 
provide students with access to dist r ibuted learning. 

Rationale 

As of July 1, 2006, students in Grades 10, 11, or 12 who enrol in dist r ibuted learning 
courses m ay also enrol in other public or independent  schools.  This policy allows 
special needs students to have the sam e educat ional program  opt ions as other 
students while avoiding the com plexity of m ult iple IEPs.  The funding m odel also 
retains funding equity for special needs because all students in a category, in all 
delivery com binat ions, will generate the sam e supplem entary funding support .  

Legislation/regulations 

See Ministerial Order 638/ 95, the Individual Educat ion Plan Order, Ministerial Order 
150/ 89, the Special Needs Students Order and the Educat ional Standards Order 
( I ndependent  Schools) .  

Policy & procedures 

The Policy sect ion, below, includes Requirem ents that  m ust  be followed.  The 
Guidelines are considerat ions for planning a program  for students with special 
needs.  The requirem ents and guidelines both apply to new program s as well as 
exist ing dist ributed learning program s. 
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Requirements 

I f a student  with special needs in Grades K-9 wishes to receive part  of an educat ional 
program  through DL, boards or authorit ies m ay m ake their own arrangem ents to 
coordinate this.  All students in Grades 10-12 that  enrol in a dist r ibuted learning 
school m ay also enrol in other schools, and generate course-based funding for their 
DL school. 

To qualify for Level 1, 2 or 3 special needs funding, school boards m ust  m eet  the 
following requirem ents:  
 
1. Students with special needs m ust  be included in accountabilit y processes.  
 
2. Minist ry of Educat ion guidelines found in Special Educat ion Services:  A Manual of 

Policies, Procedures and Guidelines, which contain requirem ents for  assessm ent  
and provision of services for students with special needs, m ust  be followed.  

 
3. For students with special needs in Grades 10-12 who enrol with m ore than one 

board or authority, school dist ricts/ authorit ies will be expected to deem  which is 
responsible for  supplem entary services. I n all cases, the Board of 
Educat ion/ authority receiving supplem entary funding is expected to develop the 
student ’s I EP and to provide and/ or coordinate supplem ental services. I t  will also 
be responsible for  coordinat ing the student ’s t ranscripts and exam inat ions. The 
Minist ry of Educat ion will fund a single board or authority with special needs 
supplem entary funding. 

 
4. I ndividual Educat ion Plans ( IEPs)  m ust  follow Minist ry of Educat ion guidelines 

found in Special Educat ion Services:  A Manual of Policies, Procedures and 

Guidelines.  
 
5. The dist r ibuted learning program  provided for a student  with special needs m ust  

com ply with provincially prescribed outcom es of Brit ish Colum bia K-12 curriculum  
or the achievem ent  of goals in a student 's I EP. 

 
6. When m ore than one Board of Educat ion or authority provides services, one Board 

of Educat ion or authority m ust  take responsibilit y for ident ificat ion of a student  
with special needs and consult ing with parents on the student 's I EP.  Each of the 
boards or authorit ies m ust  have a copy of the I EP in the student ’s file and 
cooperate with the funded board or authority to m eet  the student ’s special needs.  

 
7. Only a qualified teacher*  can deliver inst ruct ion through dist ributed learning 

schools. School boards or authorit ies are responsible for  ensuring appropriate 
technical support  is available. 

 
8. A board or authority m ust  have a policy that  addresses roles and responsibilit ies, 

including custodial care, for a student  engaged in dist r ibuted learning. Neither a 
Board of Educat ion nor an authority is responsible for providing custodial care, 
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personal care or behaviour m anagem ent  for a student  taking dist r ibuted learning, 
while the student  is at  hom e. 

 
9. Students whose prim ary educat ional set t ing is at  hom e m ay have the opt ion, 

according to school policy,  of part icipat ing in a school set t ing and with school-
based support  as the need arises.  

 
10. Each student  enrolled in a dist r ibuted learning program  m ust  have access that  is 

equitable to other dist r ict  or authority  students to school-based, non-categorical 
resource services, such as learning assistance services, counselling, school 
psychology services, speech- language pathology, physiotherapy/ occupat ional 
therapy, and hospital services with the except ion of hospital/ hom ebound services. 

 
11. I n the event  that  services are provided by m ore than one Board of Educat ion, 

authority or service provider, a writ ten agreem ent  led by the Board of Educat ion 
or authority that  receives funding m ust  be in place, ident ifying the roles and 
responsibilit ies of each party. Planning such services m ust  be part  of the I EP 
developm ent  and the parents m ust  be consulted. Service providers m ust  be under 
supervision of a qualified teacher*  or principal. 

 
12. Docum entat ion m ust  be kept  on file recording the frequency and durat ion of 

student / program  and/ or service provider contact  as a m easure of student  
part icipat ion. 

*qualified teacher: In reference to a public school, a teacher certified by the 
BC College of Teachers.  In reference to an independent school, a teacher 
certified is either by the BC College of Teachers or by the Inspector of 
Independent Schools. 

 

Guidelines 

The following are considerat ions for Boards of Education and authorities as they plan 

dist ributed learning program s for students with special needs:  

1. The organizat ion of t he Board of Educat ion's or authority’s program  should be 
consistent  with the role and m ission of the board or authority.  

2. The board or authority should have in place clear policy and procedures for 
elect ronic com m unicat ions, including an acceptable code of conduct  and 
expectat ions for part icipat ion in elect ronic com m unicat ions. 

3. When students with special needs require specialized inst ruct ion, assessm ent  
and/ or assist ive technologies, this should be done in consultat ion with a school or  
dist rict / authority team , the parents, and, when appropriate, the student . 

4. I n considering the appropriateness of a program  delivered at  a distance, the 
school board should:   
a)   assess the learning needs and fam iliarit y with technology of each student ;  and 
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b)   inform  the student / parent  of:   
( i)   required access to t echnologies;   
( ii)  technical com petence required by the student  in the program ;  
( iii)  the com ponents and expectat ions of the program ;  and,  
( iv)  the learning and support  services available through the program  and/ or the  

school board. 

5. I nst ruct ion and learning resources should be provided in a form at  that  m eets the 
needs in accordance with the IEP. 

6. Frequent  opportunit ies should be provided for  individualized and t im ely 
interact ions between teachers and students and am ong students.  

References/ Resources 

 
Distributed Learning – Active Policy: 
http://www.bced.gov.bc.ca/policy/policies/active_learning_distance_ed.htm 
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H.16 Summary: Funding Special Needs Policy 

Policy statement 

Students with special needs m ay require addit ional support  and accom m odat ions to 
enable them  to access and part icipate in educat ional program s. The Basic Allocat ion, 
a standard am ount  of m oney provided per school age student  enrolled in a school 
dist rict , includes funds to support  the learning needs of students who are ident ified 
as having learning disabilit ies, m ild intellectual disabilit ies, students requir ing 
m oderate behaviour supports and students who are gifted. Addit ional supplem entary 
funding recognizes the addit ional cost  of providing program s for students with special 
needs in the following categories:  physically dependent , deafblind, m oderate to 
profound intellectual disabled, physically disabled/ chronic health impaired, visually 
im paired, deaf/ hard of hearing, aut ism  spect rum  disorder, and intensive behaviour 
intervent ions/ serious m ental illness. 

Rationale 

I n order t o provide an inclusive educat ion system  in which students with special 
needs are fully part icipat ing m em bers of a com m unity of learners, addit ional support  
m ay be required by m eans of addit ional staff, specialized learning m aterials, physical 
accom m odat ions or equipm ent , and assessm ents to enable them  to m eet  their 
educat ional and social needs. 

Legislation/Regulations 

Sect ion 106.3 (5)  of the School Act  provides the legal authority for special needs 
funding. See also Ministerial Order M150/ 89, the Special Needs Students Order.  

Levels and categories: 

 

Level 1  Level 2  Level 3  

Physically 
Dependent  (A)  
Deaf/ Blind (B)  

Moderate to Profound Intellectual 
Disabilit ies (C)  
Physically Disabled or Chronic Health 
Im pairm ent  (D)  
Visually Im pairm ent  (E)  
Deaf or Hard of Hearing Im pairm ent  
(F)  
Aut ism  Spect rum  Disorder (G)  

I ntensive Behaviour 
I ntervent ions or Serious 
Mental I llness (H)  

Policy 

I n order for a student  to qualify for Special Needs funding, the student  m ust  be 
appropriately assessed and ident ified, and have an Individual Educat ion Plan ( IEP)  in 
place. School dist r icts that  report  students on the Form  1701 as one of the three 
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levels ident ified above, and who are provided with special needs supports, will 
receive supplem ental Special Needs funding, which is provided in addit ion to the 
Basic Allocat ion. These funds are not  targeted to specific students;  however, are 
provided to school dist r icts to support  the needs of students within their dist r ict .  

As part  of the funding form ula school dist r icts will receive:  

Level 1 supplem entary funding ...............  $37,700 per student  

Level 2 supplem entary funding ...............  $18,850 per student  

Level 3 supplem entary funding ................  $ 9,500 per student  
 

The Basic Allocat ion provided for all students includes funds to support  students with 
other special needs, including students with Mild I ntellectual Disabilit y, Learning 
Disabilit y, Moderate Behaviour Support / Mental I llness, and students who are Gifted. 
The Basic Allocat ion also includes funds to support  Boards of Educat ion in providing 
learning assistance, speech- language pathology services, hospital hom ebound 
services, and assessm ent  services. A student  with special needs m ay also be eligible 
to receive funding for Aboriginal Educat ion or English as a Second Language if the 
requirem ents of these program s are also m et .  Students with special needs m ay be 
enrolled in Distributed Electronic Learning (DEL) program s. To qualify for funding, Boards 

of Education m ust  adhere to program  requirem ents and procedures as out lined in 

"Requirem ents and Guidelines for Students with Special Needs Taking an Dist r ibuted 
Learning Program ". 

Procedures  

Students should be reported on Form  1701 in the appropriate category. School 
boards will be funded at  the corresponding per student  am ount  listed above. 
Docum entat ion to support  the claim  for Level 1, 2 and 3 students m ust  include:  

• Assessm ent  and ident ificat ion in relat ion to the criteria for that  category  
• Current  I ndividual Educat ion Plan ( IEP)  containing appropriate goals for  

category of student   
• Support  services out lined in the IEP related to the student 's needs  
• Evidence that  a parent  has been offered the opportunity to consult  on the IEP  
• Evidence of learning act ivit ies offered in accordance with the IEP  
• Methods for m easuring the student ’s progress.  

Students claim ed in Levels 1 through 3 m ust  be receiving special educat ion services 
on a regular basis, other than Learning Assistance, Speech/ Language Pathology, 
Counselling, Physiotherapy, Occupat ional Therapy, Psychology, and 
Hospital/ Hom ebound Inst ruct ion. 

Provincial Resource Program (PRP) Grants 

Under the provisions of sect ion 115 of the School Act , grants are provided to school 
dist ricts that  administer  Provincial Resource Program s. The m inist ry provides funding 
to the host  dist r ict  to m eet  it s costs for operat ing the Program s, within the guidelines 
for various com ponents of a program . Budget  proposals are subm it ted for special 
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purpose grants annually.  Sect ion F of this m anual describes the program s’ funding 
procedures and criteria for  eligibilit y  

For som e Provincial Resource Program s that  are not  resident ial program s in which 
students are placed by another m inist ry, the Minist ry of Educat ion reim burses 
dist ricts for the approved costs of the student ’s t ransportat ion. 

Specialized Equipment Grants 

Funds are provided on an annual basis to assist  school boards in providing the 
specialized equipm ent  required by students reported to the m inist ry for Level 2 and 
3 funding. 

References/ resources 

 

Funding Allocat ion System :  ht tp: / / www.bced.gov.bc.ca/ k12funding/ welcom e.htm  
K-12 Form  1701 Inst ruct ions:  

ht tp: / / www.bced.gov.bc.ca/ datacollect ions/ septem ber/ public.htm  
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H.17 Transition Planning 

Students experience significant  t ransit ion points throughout  their educat ion, from  
hom e or day-care to kindergarten, from  class to class, school to school, from  school 
dist rict  to school dist r ict , and from  school to post -secondary or work situat ions. 
These t ransit ions alm ost  always involve changes in:   

• locat ions, expectat ions, rules, services;   
• peer groups, staff;  j ur isdict ion;  and/ or life-style.  

The t ransit ion process for a student  with special educat ional needs requires 
especially careful planning to ensure that  the elem ents of the Individual Educat ion 
Plan and the support  services required to carry it  out  are not  disrupted or lost  in the 
process. I n establishing procedures for t ransit ion points, school dist r ict  personnel 
should keep in m ind that  t ransit ion goals:   

• are cont inuous;   
• occur as part  of a planned educat ion program ;   
• involve preparat ion, im plem entat ion and evaluat ion;   
• should be art iculated in the Individual Educat ion Plan;  and that   
• school team s should be aware of and use the services available for the 

t ransit ion process.  

Transit ion planning involves individual t ransit ion goal developm ent , student  follow-up 
studies, and long- range planning. I t  is essent ial that  school dist r ict  and individual 
schools establish procedures to support  collaborat ive consultat ion in the t ransit ion 
into and from  the school system . Collaborat ion in t ransit ion planning should involve 
school personnel, dist r ict  staff, and representat ives from  com m unity services such as 
pre-schools and post -secondary inst itut ions, professionals from  other m inist ries, 
parents and the students them selves. Students with special needs are at  r isk of 
being uninvolved in decision m aking, uninvolved in their com m unity life, under-
em ployed and unem ployed, unable to access further educat ion or t raining, and 
generally unable to lead fulfilling lives.  

For m ost  t ransit ions the roles and responsibilit ies will need to be form alized. A 
carefully developed and co-ordinated t ransit ion plan will specify the supports and 
services necessary to enable the student  to be successful at  school and in the 
com m unity. IEP t ransit ion planning should begin at  least  one year before school 
ent ry, one year before the t ransit ion to another school, and two to three years 
before school leaving. Planning should be specific to individual student  needs and 
should address the specifics in m eet ing those needs. Plans should include the act ions 
needed, the init iator for  each act ion, and approxim ate date for t he act ion and 
com plet ion or follow-up dates. 

I n addit ion to the Minist ry of Educat ion’s docum ent  (1)  Career/ Life Transit ions for  

Students with Diverse Needs:  A Resource Guide for Schools (2001) , two other 
recom m ended sources of inform at ion are the Minist ry of Children and Family 
Developm ent ’s (2)  Your Future Now:  A Transit ion planning & Resource Guide for  

Youth with Special Needs and their Fam ilies ( 2005)  and (3)  Transit ion Planning for 

Youth with Special Needs:  A Com m unity Support  Guide (2005)  
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(1)  ht tp: / / www.bced.gov.bc.ca/ specialed/ docs/ m oe_clt_resource_rb0144.pdf 
 
(2)  ht tp: / / www.m cf.gov.bc.ca/ spec_needs/ pdf/ your_future_now.pdf 
 
(3)  ht tp: / / www.m cf.gov.bc.ca/ spec_needs/ pdf/ support_guide.pdf 
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H.18 Transportation  

Local school dist r icts set  student  t ransportat ion policy.  I n their planning, dist r icts are 
advised to develop procedures related to t ransportat ion of students with special 
needs.  

Transportat ion act ivit ies m ay involve bus scheduling, com m unicat ions with schools 
and parents, the conveyance of students to and from  school on a regular basis, and 
supervision of busing.  The m ethod of t ransportat ion m ay be bus, water taxi, ferry,  
t rain, etc.  

I n developing procedures, boards should consider the following:   

• Unless it  is in the educat ional interests of the student  to do otherwise, 
regular t ransportat ion services should be provided as a first  opt ion.  

• Transportat ion routes and schedules should be designed to ensure that  
students with special needs do not  have their inst ruct ional t im e shortened.  

• Students with special needs who require supervision should not  be left  
unat tended at  t ransportat ion drop-off or pick-up points.  

• For students with special health or behavioural concerns, dist r icts should 
consider assigning support  staff t o accom pany and supervise these 
children on the bus;  these staff should have appropriate t raining to deal 
with the student 's needs while in t ransit .  

• Where a student  requires com plex (Level I I I )  health care procedures on a 
cont inuous or unpredictable basis, a qualified staff m em ber should 
accom pany the student  while in t ransit .  

• Guidelines are set  for walk lim its and for  m axim um  t im e in t ransit  which 
allows provision for the individual needs of students with disabilit ies.  

• Where appropriate, t ravel- t raining program s for  students with special 
needs ( including orientat ion and m obilit y program s)  should be provided as 
part  of the Individual Educat ion Plan.  

• Whenever feasible, the use of public t ransit  by the student  should be 
considered to enhance student  independence and growth.  

Reference 

School Act , sect ion 85 (2) ( iv)  
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H.19 Work Experience  

Revised August  2002. Further inform at ion at :  
ht tp: / / www.bced.gov.bc.ca/ policy/ policies/ work_experience_req_sec2.htm  

The career paths for students with special needs will be as varied as for other 
students. While som e students will wish to enter a university or  a com m unity college, 
others m ay want  an apprent iceship program .  

For som e, perhaps because of their interests or the challenging nature of their  
special needs, an approach that  includes extensive on-site t raining and the provision 
of t echnical aids m ay be required. Som e students m ay require pre- job preparat ion 
and extensive sim ulat ion and pract ice.  

Dist r icts are encouraged to develop st rategies for support ing the career and life 
t ransit ions of all students, including those who have special needs.  

Students part icipat ing in Career Preparat ion, Co- operat ive Educat ion, Career 
Technical program s, and Secondary School Apprent iceship Program s should be 
reported each year on the 1701 enrolm ent  form , under Career Program  Enrolm ent .  

Each work experience course a student  com pletes should be reported to the 
Minist ry’s t ranscript  service (TRAX) . 

Individual Education Plan  

As in other areas of the curriculum , work experience act ivit ies should be 
individualized for students with special needs. Such adjustm ents and support  
services should be docum ented in the IEP.  

Training Experience for Students who have Special Needs 

Students with special needs should have access to all career educat ion opportunit ies 
available to students in the school that  they at tend, including job shadowing, career 
preparat ion, co- operat ive educat ion and any other career program  or act ivit y offered 
to students.  

Within the regular curriculum , accom m odat ions for students with special needs m ay 
include:   

• increased t im e for vocat ional t raining;   
• appropriate on-site supervision and support  in the workplace;  and  
• specific and direct  opportunit ies to increase work- related skills such as 

appropriate com m unicat ion, hygiene and dress, t ransportat ion and m oney 
skills.  
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Developing a Transition Plan 

Elem ents that  help to m ake the t ransit ion process successful are:   
• one or m ore career object ives ident ified in a student 's I EP for the current  

year;  
• j ob explorat ion in a variety of real work sites in the com m unity;   
• student  and parental input ;  and  
• collaborat ive planning with com m unity partners.  

References 

Ministerial Order 282/ 04 Work Experience Ministerial Order  
B.C. OIC 406/ 08, Workers' Com pensat ion Coverage Order  



 

 

 


