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I.  INTRODUCTION TO DPAS II  

Purpose of DPAS II

	 n   Professional growth

	 n   Continuous improvement

	 n   Quality assurance

Professional growth focuses on enhancing the skills and  

knowledge of educators through: 

• Self-assessmentandgoal-setting

• Workingwithcolleagues

• Takingcourses

• Attendingworkshops

• Designingnewprograms

• Pilotingnewprogramsorapproaches

• Developingproficiencyintestdataanalysis

• Otherlearningopportunities

Continuous improvement focuses on the teacher’s commitment  

to continuously improving practice so that student performance  

is continuously enhanced. 

Quality assurance focuses on the collection of credible evidence  

about educator performance. Evaluators use the evidence to make  

important decisions:

• Recognizingeffectivepractice

• Recommendingcontinuedemployment

• Recommendinganimprovementplan

• Beginningdismissalproceedings
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Who is Included in the Teacher DPAS II?

A Teacher is an educator who does all of the following:

• HoldsaDelawareteachinglicense(eitherinitial,continuing,or
advanced)

• HoldsaDelawarecertificate(eitheremergencyorstandard)ina
particularcontentarea,suchasEnglishormathematics,orina
field,suchaselementaryorspecialeducation

• Isemployedaseitherapart-timeorafull-timeteacherina 
Delaware public school

ForthepurposesofDPASII,alleducatorswhomeetthesedefinitionswill
followtheproceduresforteachers.Theyinclude,butarenotlimitedto,
teachersofart,music,physicaleducation,vocational/tradeandindus-

try,worldlanguages,bilingualeducation,healtheducation,Englishasa
secondlanguage,drivereducation,computerscience/technology,gifted
andtalented,readingspecialists,mathspecialists,andsciencecoalition
specialists.

Specialists in the Classroom

Inaddition,anyspecialist,asdefinedinthespecialistDPASIIregulation,
who teaches in a classroom type of setting part of the instructional day 

may be evaluated using the teacher process for one announced formative 

observation.

Definitions of Novice Teacher and  
Experienced Teacher

Novice Teacher

Novice Teacher shall mean a teacher who 

holds a valid and current Initial License.

Experienced Teacher

Experienced Teacher shall mean  

a teacher who holds valid and  

current Continuing or Advanced  

License,orStandardorProfessional
StatusCertificateissuedpriorto 
August1,2003.

I.  INTRODUCTION TO DPAS II  
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II. DPAS II FOR TEACHERS

A Framework for Teachers
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Enhancing Professional Practice: A Framework for Teaching (2nd Edition) 

developedbyCharlotteDanielson,istheconceptualbasisofDPASII.It
hasbeenmodifiedtomeettheneedsofDelaware.Delaware’sframework
forteachingisadefinitionofprofessionalpractice,whichoutlines 
elementsofpracticeinfiveseparatecomponents.

The Five Components of DPAS II  
1. Planning and Preparation

2. Classroom Environment

3. Instruction

4. Professional Responsibilities

5. Student Improvement

II. DPAS II FOR TEACHERS  
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Component One: Planning and Preparation

Criteria:

The following are the basis upon which the performance 

of a teacher shall be evaluated.

• Selecting Instructional Goals 

The teacher selects instructional goals that are aligned with 

the DE content standards and the district or charter school’s 

curricula. Goals are appropriate for the learners and reflect high 

expectationsforallstudents,consistentwithStateAssessment
levels of performance where applicable.

• Designing Coherent Instruction 

The teacher plans for learning activities that align with the 

instructional goals and support student learning. Instructional 

planning shows a structure and selection of materials and  

activities that support student learning relative to the district  

or charter school’s curricula.

• Demonstrating Knowledge of Content and Pedagogy 

The teacher shows his or her knowledge of content and how 

to teach it to a variety of learners. The teacher’s plans include 

natural connections among content areas that deepen student 

learning. The content that he or she teaches is aligned to the 

district or charter school’s curricula.

• Demonstrating Knowledge of Students 

The teacher shows his or her knowledge of student developmen-

talcharacteristics,approachestolearning,knowledge,skills,
interests,culturalheritage,and,whereapplicable,StateAssess-

ment performance levels.

N
O

TE
S

II. DPAS II FOR TEACHERS

A Framework for Teachers



DPAS II TEACHER GUIDE

N
O

TE
S

5

The Importance of Component One:

Sometimesreferredtoasthe“hiddencomponent,”thiscomponentactu-

allydefineshowateacherselectsandorganizesthecontenttobetaught.
Teachers command a deep understanding of both the content and peda-

gogyrelatedtothesubjectmatter.Inplanning,teachersareexpectedto
consider and understand the skills and knowledge that students bring to 

a lesson and build upon that understanding. 

Knowledge of content alone is not enough to move students toward 

meetingDelawareContentStandardsorteacher-definedstandards.All
elementsofinstruction—activities,strategies,andmaterials—shouldbe
appropriatetoboththecontentandstudents.Asitisdesigned,content
is broken into sequences of activities and experiences aligned to the 

standards that enable students to learn.  

Further,theteacherselectsordesignsandimplementsassessmenttech-

niques,bothformativeandsummative,todocumentstudentprogress
throughoutthelearningexperience,toinformfutureinstruction,toguide
studentimprovement,andusestechnologywhenandwhereappropriate.

   Potential Evidence That Can Be Used for Component One:

• Detailedlessonandunitplans

• Goalsfortheunit

• Interestsurveysforstudents

• LearningstyleorMultipleIntelligencesurveys

• Parentsurveysregardingtheinterestsandstrengths 
of their child

• Examplesorexplanationsofresourcestobeusedforthe 
unit or lesson

• Descriptionsofactivitiestobeusedandhowtheyalign 
to instruction

• Descriptionofstrategiestobeusedtoconstructthe 
classroom environment 

• Descriptionsofstrategiestobeusedtoinstructstudents 
with diverse needs 

• Formativeandsummativeassessmentstobeused

II. DPAS II FOR TEACHERS

A Framework for Teachers
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Component Two: Classroom Environment

Criteria:

The following are the basis upon which the performance 

of a teacher shall be evaluated.

• Managing Classroom Procedures 

Theteacherhasclearlydefinedproceduresformanaginglearn-

ingtime,transitionsbetweenlearningevents,androutineproce-

duresthatmaximizelearningtime.

• Managing Student Behavior 

The teacher establishes behavioral expectations and conse-

quences and monitors student conduct. The teacher responds 

to student behavior in appropriate and effective ways to mini-

mizedisruptions.

• Creating an Environment to Support Learning 

The teacher creates an atmosphere in which learning is valued. 

Teacher-to-student and student-to-student interactions show 

rapport that is grounded in mutual respect.

• Organizing Physical Space 

Theteacherorganizes,allocates,andmanagesphysicalspace
to create a safe learning environment. The teacher uses physi-

cal resources to contribute to effective instruction and makes 

resources accessible to all students.
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II. DPAS II FOR TEACHERS

A Framework for Teachers
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The Importance of Component Two:

Creating an environment in which learning takes place is critical.  

Component Two includes management of student behavior and the  

expectation  that classroom procedures are public knowledge. 

Theaspectsofthiscomponentestablishtheparametersforinteractions,
createtheatmosphereforlearning,anddefineroutinesandprocedures.
All teacher-to-student and student-to-student interactions should elicit 

respect and rapport. The classroom culture should exhibit a climate 

wherestudentsfeelsafeandsupported.Studentsrecognizethatthe
teacher is in charge and has high expectations for their learning and 

behavior. Students see their teacher as fair and interested in them as 

individuals and learners. 

 

   Potential Evidence That Can Be Used for Component Two:

• Copiesofdocumentsusedtoestablishmanagementprocedures

• Diagramsandphotographsoftheclassroom(s)

• Rulesdirectedatkeepingstudentssafeduringinstruction

• Documentsindicatingtherulesandconsequencesforbehavior

• Documentssenthometoparentsaboutrulesorprocedures

• Seatingcharts

• Classschedules

II. DPAS II FOR TEACHERS

A Framework for Teachers
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Component Three: Instruction

Criteria:

The following are the basis upon which the performance 

of a teacher shall be evaluated.

• Engaging Students in Learning 

Contentisappropriate,clear,andlinkedtostudentknowledge
and experience. Content is aligned with the district or charter 

school’s curricula. Activities and assignments engage all stu-

dents. Instructional materials are suitable to the instructional 

goals. The instruction is coherent and paced appropriately for 

all students.

• Demonstrating Flexibility and Responsiveness 

The teacher has a repertoire of instructional strategies and 

makesuseofthemtomakemodificationstolessonsasneeded.
Teacher differentiates instruction based on learner characteris-

tics and achievement data.

• Communicating Clearly and Accurately 

Verbal and written communication is clear and appropriate to 

students’age,background,andlevelofunderstanding.

• Using Questioning and Discussion Techniques 

Questions are appropriate to the content and level of students’ 

understanding. Teacher encourages students to pose their own 

questions and is responsive to student questions. Teacher facili-

tates student-led discussions.

The Importance of Component Three:

This component depends on Components One and Two for success. 

Without a structure for instruction and a productive learning environ-

ment,contentdeliverywillbeaffectedandstudentlearningwillbe
diminished. 

ComponentThreeisobservableintheclassroom,unlikeComponent
One.Asteachersdelivercontent,theyengagestudentsintheprocess 
oflearning,involvingthemindecisionswhenpossible.Teachersnotonly
instructcontent,theyhelpstudentsseeitsvaluebymakingconnections
to other disciplines. 

II. DPAS II FOR TEACHERS

A Framework for Teachers
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Teaching Methods

No single style of teaching is advocated in the DPAS II process. Some-

times teachers use direct instruction of the content or facilitate learning 

in student groups and through collaboration. They motivate students 

through the implementation of their planned activities. Students receive 

feedback on their progress from teachers and peers. 

There is an excitement about learning crafted through the design and de-

livery of instruction. The materials provided go beyond worksheets into 

inquiry activities that pose deep questions and require students to think. 

Teachers use a variety of questioning techniques that move students 

from simple to complex answers. Students are encouraged to assume 

responsibilityfortheirownlearning,whilesupportedbytheteacher’s
guidance. Teachers employ technology skillfully when appropriate to  

the lesson.

   Potential Evidence That Can Be Used for Component Three:

• Examplesofmaterialsusedduringinstruction

• Examplesofstudentwork

• Examplesofwrittenfeedbackprovidedtostudentsduring 
instruction

• Copiesofassessmentsusedduringtheinstructionalperiod

• Scoringguidesusedtoassessstudentwork

• Examplesofhomeworkassignments

• Videoandaudioofstudentperformances

• Photographsofstudent-generatedwork

II. DPAS II FOR TEACHERS

A Framework for Teachers
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Component Four: Professional  
Responsibilities

Criteria:

The following are the basis upon which the performance 

of a teacher shall be evaluated.

• Communicating with Family 

The teacher shares information about the school’s educational 

program and expectations for student performance. Teacher 

develops a mechanism for two-way communication with  

familiesaboutstudentprogress,behavior,andpersonalneeds
or concerns.

• Developing a Student Record System 

Theteacherkeepsrecordsofattendance,disciplinaryactions,
emergencycontactinformation,andpersonalinformation.
Teacher shares relevant information with appropriate  

school personnel.

• Growing and Developing Professionally 

The teacher chooses and participates in professional growth 

that is aligned with his or her professional needs and aligned 

withtheneedsofthestudents,school,ordistrict.

• Reflecting on Professional Practice 

Theteacherengagesinreflectivethinkingasanindividual,as
ateamparticipant,orasaschoolcommunitymemberwiththe
goal of improving instruction and learning for all students.

II. DPAS II FOR TEACHERS

A Framework for Teachers
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The Importance of Component Four:

Teachers engage in many professional activities as they develop   

teaching skills. Component Four gathers evidence of such activities but 

is not expected to be an inclusive document of all professional growth 

activities. It is intended to focus on professional growth activities within 

thecontextofschool,districtandstudent.

Communication and Record Keeping

Teachersshouldcommunicatewithfamiliesabouttheacademic,devel-
opmental,andbehavioralprogressofthestudent.Thiscommunicationis
two-way and on-going. Teachers understand family needs and work with 

themtoschedulemeetings,phonecalls,e-mails,andotherinteractions
tokeepthemconstantlyinformedofprogress.Whenpossible,teach-

ers involve students in the conversations. They inform their evaluators 

of the communications when appropriate. Maintaining records such as 

attendance,disciplinaryactions,andcontactinformationareimportant
communication functions.

Professional Growth

Teachers are expected to grow as professionals throughout their careers. 

Theyunderstandthatmethods,curriculum,andtechnologyconstantly
evolveandthereisaneedtostaycurrentinthefield.Professional
growth activities may include:

• Studyingtopicsrelatedtonewcurricula

• Implementingnewstrategiesorprograms

• Workingwithothersonteamsorinstudygroups

• Conductingactionresearch

Selectionofprofessionalgoalsisdirectlyrelatedtoteachingstandards,
improvingstudentlearning,andschoolimprovement.

II. DPAS II FOR TEACHERS

A Framework for Teachers
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A Framework for Teachers

Reflective Thinking

Teachers take an active role in their school and participate in activi-

ties that will enhance their professional practice and improve student 

learning. They understand improvement of student learning should be 

a collaborative effort of school staff and administration. They reflect on 

their practice in terms of daily work and consider how to improve their 

skills and knowledge. They can self-assess their own performance against 

standards,setgoalstoimprovetheirpersonalpractice,anddocument
their progress.

   Potential Evidence That Can Be Used for Component Four:

• Logsofcommunicationwithfamilies

• Documentssenthometofamilies

• Samplesofe-mailcommunicationswithfamilies

• Interactivewebsitesthatprovideinformationabouteventsin
the classroom or homework

• Documentsthatdemonstratethatparentsareencouragedto
actively assist in their child’s education

• ProfessionalResponsibilitiesForm

N
O
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Component Five: Student Improvement 

Criteria:

The following are the basis upon which the performance 

of a teacher shall be evaluated.

• Showing Student Improvement 

The teacher uses school goals from the school success pro-

cess to set his or her annual data-driven goal(s) for student 

improvement. Data used to establish goals shall include school 

accountabilitydata,stateassessmentdatawhereavailable,and
classroom-basedassessmentdata,whereavailable.

• Aligning Assessments to Teacher Data-Driven Goals 

The teacher uses assessments and scoring criteria that  

accurately measure progress towards the student  

improvement goal(s). 

• Measuring Student Improvement 

Theteacherhasspecific,measurableevidencetoshowprogress
towards or attainment of goal(s) for student improvement.

• Reflecting on Student Improvement 

The teacher reflects on the goal-setting process and outcomes 

for the purpose of continuous professional improvement and 

shares student improvement information with other staff  

as appropriate.

  The Importance of Component Five:

  Improvement of student learning is the overall goal of all components:

• Planningsetsexpectationsforimprovement.

• Theclassroomenvironmentsupportslearning.

• Instructiondeliversthecontentinwaysthatwillmeetthe 
needs of individual learners.

• Professionalresponsibilitiesindicatethatteacherscommuni-
catewithstudents,familiesandmembersofthelearning 
community and consider student and school needs when  

choosing their professional growth activities. N
O

TE
S
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Assessment

ThroughComponentFive,teachersdemonstratetheirunderstandingof
assessmentfor,andof,learningandhoweachplaysavaluablepartin
teaching and learning.

• Teacherscananalyzedatapresentedinreportsanddetermine
how to plan instruction for the students in their classroom. 

• Teachersuseformativeassessmentslikeobservations, 
homework,andconferencestotrackandunderstandstudent 
progress. 

• Therearetimeswhensuchinformationisnotrecordedinthe
gradebook,butiscollectedtoprovidethestudentwithdescrip-

tive feedback that allows more focused revisions of the product 

before the summative assessment is conducted.   

• Withintheirclassroom-basedassessmentrepertoire,teachers
can select and use appropriate assessment methods to solicit 

student responses. They understand when a multiple-choice 

item or single-answer response is the best selection or when a 

deeper demonstration of the learning would be more appropriate.

• Teachersusecontentstandardstosetcleartargetsfortheir
students and explain the performance levels required by using 

exemplar papers and discussions. Students can use the rubrics 

to assess their own learning and understand the rubrics used on 

state tests that govern the expectation for success. 

• Usingdatafromtheirclassroomassessments,districtassess-

ments,andStateAssessments,teachersinformtheirinstruc-

tion and inform families and students of progress. They involve 

families in goal-setting that will move the students toward the 

standards.
N

O
TE
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Teachers understand that improvement of student learning is their pri-

maryresponsibility.Further,theyrecognizethatstudentscometothem
at different places along the continuum of learning. They understand 

thatinastandards-basedenvironment,theultimategoalistomoveall
students to the standard. 

Inaddition,theyrecognizethatstudentimprovementrateswillnotbe
thesameduringtheyear.However,itisreasonabletoexpectthatall
students will move further toward the standards during the school year. 

Throughcarefulplanningandevaluationofdata,teachersmodifytheir
instruction for both the class and individual students. 

   Potential Evidence That Can Be Used For Component Five:

• Resultsofclassroomassessmentsadministeredthroughout 
the year

• Disaggregatedresultsofstudentperformanceonclassroom 
assessments

• Resultsofdistrict-wide,school-wideassessmentsorother 
assessments

• Resultsofcurricula-basedassessments

15Updated 8/2008
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DPAS II: Process At-A-Glance
The two principal features of DPAS II are its conceptual framework and its 

activities. The conceptual framework consists of elements in Charlottte 

Danielson’s Enhancing Professional Practice: A Framework for Teaching 

(2nd Edition). The activities generate the data used in the appraisal.

DPASIIisacontinuousprocessofprofessionalimprovement,whichmay
entail a one- or two-year cycle. 

To the extent that the DPAS II Guide for Teachers provides a time period 

withinwhichanypartoftheprocessmustbecompleted,theguideshall
prevail unless the controlling collective bargaining agreement provides 

otherwise.Inthecaseofsuchconflict,thecollectivebargainingagree-

ment prevails.

DPAS II’s components and activities are listed below. Used in conjunction 

withtheAppraisalCyclechart(p.17),theyarethecoreofDPASII.

Conceptual Framework  

Components:

1) Planning and Preparation

2) Classroom Environment

3) Instruction

4) Professional Responsibilities

5) Student Improvement

Activities:

Forms:

Goal Form – Teachers

Pre-Observation Form – Teachers

Formative Feedback Form – Teachers

Professional Responsibilities Form – Teachers

Summative Evaluation Form – Teachers

Improvement Plan Form – Teachers

Conferences:

Goal-Setting Conference (brief) – Teachers

Pre-Observation Conference – Teachers

Post-Observation Conference – Teachers

Summative Evaluation Conference – Teachers

Improvement Plan Conference – Teachers

Observations:

Observation #1

Observation #2 (in some cases)

Unannounced Observations (optional)

III. PROCESS FOR TEACHERS

Overview

16
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III. PROCESS FOR TEACHERS

Overview

Appraisal 
Cycle— 
The diagram  

illustrates a  

suggested time-

line for the  

DPAS II evalu-

ation process 

for teachers. 

This timeline is 

intended as a 

guide,nota 
mandate.
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III. PROCESS FOR TEACHERS

Overview

A teacher who is evaluated with the Delaware Performance Appraisal  

System II will complete the following activities during each appraisal cycle.

1.  Goal-Setting  
    Component Five (Student Improvement)

• Participateinschool-widereviewanddiscussionofschool 
success plan and goals

• Meetwithinstructionalteamordepartmenttodiscusshow
school goals can be used as basis for team and personal goal(s) 

for student improvement

• Identifypersonalgoal(s)forstudentimprovement

• CompletefirstsectionofTeacherGoal-SettingFormandsubmit
to evaluator in September

• Conferencewithevaluatortoreviewandclarifypersonalgoal(s)
for student improvement

• Implementplanstoachievepersonalgoal(s)forstudent 
improvement

• Collectdata,track,andanalyzeprogresstowardattaining
goal(s)

• CompletesecondsectionofTeacherGoal-SettingFormand 
submit to evaluator in spring

• ParticipateinSummativeEvaluationConference(ifinsumma-

tive year of appraisal cycle) to discuss progress toward attaining 

goal(s) for student improvement and provide additional docu-

mentation if appropriate

• Inanon-summativeyear,theTeacherGoalFormwillbesubmit-
ted to the evaluator by the end of the school year and will be 

reviewed at the Goal Setting Conference at the beginning of the 

next year.

N
O

TE
S
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2.  Observation and Formative Feedback  
     Component One (Planning and Preparation) 
 Component Two (Classroom Environment) 
 Component Three (Instruction)

• CompletePre-ObservationForm

• ParticipateinPre-ObservationConferencetodiscussdocu-

ments,includingadetailedlessonplan,offeradditionalinforma-

tionorartifacts,andrespondtoevaluator’squestions

• Afterobservation,reflectoneventsduringobservationperiod

• ParticipateinPost-ObservationConferencetodiscussobser-

vation,respondtoevaluator’squestions,andofferadditional
information or artifacts

• ReviewwrittenFormativeFeedbackForm,signasindicated,and
return to evaluator

 Note: Unnannounced observation process does not include  

Pre-Observation Form or Conference.

3.  Professional Responsibilities Reporting  
     Component Four (Professional Responsibilities)

• CompleteProfessionalResponsibilitiesForm

• SubmitcompletedformtoevaluatorbyJanuary31 

Ifyouareonatwo-yearcycle,thisformistobesubmittedby
January31ofthefirstyear.

• Submitadditionalinformationaboutprofessionalgrowthand
activities initiated later in the appraisal cycle

• ParticipateinSummativeEvaluationConferencetodiscussdoc-

uments,offeradditionalinformationorartifacts,andrespondto
evaluator’s questions

III. PROCESS FOR TEACHERS

Overview
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4.  Summative Evaluation 
     (All Components)

A NOVICE teacher (Initial License) is on a one (1) year cycle and will receive a sum-

mative evaluation every year. An EXPERIENCED teacher (Continuing License) whose 

last evaluation was satisfactory is on a two-year cycle and will receive at least a sum-

mative evaluation every two (2) years. 

During the one-year appraisal cycle or the second year of a two-year appraisal cycle:

• Reviewalldocumentsforfullcycle:TeacherGoal-SettingForm(s),Profes-

sionalResponsibilitiesForm(s),FormativeFeedbackForm(s),andother
relevant written communications to or from evaluator.

• ParticipateinSummativeEvaluationConferencetodiscussdocuments,offer
additionalinformationorartifacts,andrespondtoevaluator’squestions.

• ReviewwrittenSummativeEvaluationForm,signasindicated,andreturnto
evaluator.

III. PROCESS FOR TEACHERS

Overview
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III. PROCESS FOR TEACHERS

Specific Steps

Teacher Goal-Setting  
Component Five (Student Improvement) 

Purpose:

Setting goals for student improvement is an important part of every  

educator’swork.Clear,measurablegoalsprovidearoadmapfor 
teachersandstudents,andenabletheteachertoplanlessonsand 
activities that help to ensure the achievement of the goals. Goals serve 

two purposes in the DPAS II system.  

• SpecificgoalsinformthePlanningandPreparationComponent
and guide the teacher’s development of a plan for learning for all 

students.

• GoalssetforthforComponentFivehelpintegrateallfivecompo-

nents of DPAS II into a cohesive system.

 Note: The dates noted in the following activities establish a gen-

eraltimeframe.Itisrecognizedthatduetothenumberofpeople
involved,thedatesrepresentaflexiblerange.

Process:

SCHOOL-WIDE GOAL-SETTING 

August–September 

Nearthebeginningoftheschoolyear,principalswillreview
the School Success Plan with staff. They will share school-

wide data and other information relevant to the goals of the 

School Success Plan. Teachers will have access to data for the 

school as well as their current students’ results from the prior 

spring’s State Assessment.

1
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TEAM GOAL-SETTING (optional) 

August–September

UsingtheSchoolSuccessPlangoals,StateAssessmentand
otherdata,teamsofteacherswillestablishstudentimprove-

mentgoalsfortheirgradelevels,departments,orcurricular
teams. 

These goals should directly relate to the School Success Plan 

goals and focus on strengthening any weaknesses discovered 

afteranalyzingthedata.

INDIVIDUAL TEACHER GOAL-SETTING 

August–September

Teachers will establish personal student improvement goal(s) 

derived from the school or team goal(s) and will identify what 

measures will be used to determine success and what evi-

dence will be provided to document progress on the goal(s).   

It is possible that each member of a team could have the 

samegoal(s),althoughteachersmayneedtodevelopad-

ditional goal(s) or modify the team goal(s) to meet their 

particular teaching assignments and students’ needs. In any 

case,theindividualteacher“owns”thestudentimprovement
goal(s).

Teacherswhoteachallstudentsintheschool,suchasphysi-
caleducation,art,andmusic,shalldevelopmeasurable
student improvement goal(s) for the school-wide student 

populationorforspecificgroupsofstudentsintheirclasses.

TEACHER GOAL FORM 
Fall

Completion of the Teacher Goal Form is a two-part process. 

Thefirstportionoftheformiscompletedinthefallandthe
remainder of the form is completed in the spring.  

This form will be used by the evaluator to provide feedback 

on Component Five: Student Improvement and to assist the 

teacher in setting student improvement goals for the follow-

ing year.  

1b

1c
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INITIAL STUDENT IMPROVEMENT CONFERENCE 

September–October

AftercompletingthefirstsectionoftheTeacherGoalForm
andsubmittingittotheevaluatorinSeptember,theteacher
will meet with the evaluator to briefly discuss the teacher’s 

student improvement goal(s).  

Throughouttheyear,teachersshouldmonitorprogressto-

wardgoalachievement,andgatherappropriateevidence.At
anypoint,theteachermayrequestameetingwiththeevalu-

atortodiscusspreliminaryfindings.AFormativeFeedback
Conference is  an opportunity for discussion of preliminary 

findings.

   Possible Evaluator Questions for the Initial Goal-Setting Conference: 

• Howdoyourgoalsfitintotheschoolgoals?

• Whydidyouchoosethisgoal?

• Howwillyourgoalscontributetostudentimprovement?

• Whatinformationwillyoucollecttomonitor 
student progress?

• Howwillyoudeterminewhetheryouhaveorhave 
not met your goals?

1e

N
O

TE
S

23



DPAS II TEACHER GUIDE

III. PROCESS FOR TEACHERS

Specific Steps

TEACHER GOAL FORM 

Spring

Inthespring,theteacherwillcompletethesecondsection
oftheformanalyzingstudents’progress,andprovideacopy
totheevaluator.Theteachermayattachartifacts,suchas
classroomassessments,schoolachievementtests,andother
documents,asevidenceofstudentimprovement.

The evaluator uses this information to provide feedback on 

ComponentFive:StudentImprovement,duringtheteacher’s
Summative Evaluation. While achievement of the goals is 

desirable,totalattainmentisnotrequiredfora“satisfactory”
rating on Component Five. 

Atthebeginningofthenextschoolyear,teacherswillreview
this information and consider follow-up as part of the process 

of setting student improvement goals for the coming year. 

1f
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Observation and Formative Feedback  
Component One (Planning and Preparation) 
Component Two (Classroom Environment) 
Component Three (Instruction)

Overview:

Observation provides a view of teacher practice and the opportunity to 

collect information to assess performance.  It serves as a snapshot of 

practicecapturedthroughwatching,teaching,andprovidingfeedbackon
whatisobserved.Insomecases,oneobservationissufficienttoclearly
seetheteacher’spractice,butsometimesmultiplesnapshotsarenecessary.

Observation Key Concepts:

• Noviceteacherswhoholdaninitiallicensereceiveamini-
mum of two (2) observations each school year. At least one 

observation must be announced and at least one must be 

unannounced.  

• Experiencedteacherswhoholdacontinuingoradvanced
license receive a minimum of one (1) announced observation 

each school year.

• Itisstronglyrecommendedthatthefirstobservationbean-

nouncedandofsufficientlengthtoseealessonfrombegin-

ning to end.  

• Subsequentobservationsmaybeannouncedorunannounced
butshouldbeofsufficientlength,atleastthirty(30)minutes,
sothattheevaluatorcananalyzethelessonandaccurately
assess performance.  

• Theremustbeanappropriateamountoftimebetweenobser-

vations for teachers to improve their performance.  

• Observationsmaynotbeginuntilstudentshavebeeninat-
tendanceforfive(5)fulldays,unlessanImprovementPlan
calls for such an observation.  

• Observationsmustbecompletedbeforethelastfive(5)days
during which students are in attendance for the entire day.

• Inasettingwheremorethanonestaffmemberisworking
withstudents,onlyonestaffmembermaybeobserveddur-

ing a single observation period.

2
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Announced and Unannounced Observations 

Insomecases,theteacherknowsthattheevaluatorwilltake
thatsnapshot,butinothers,thereisnoadvancenotification.
However,thequalityofteachingshouldbeconsistentinboth
situations.  

Announced Observations 

An announced observation is a means for the teacher and 

evaluator to discuss the context and plans for the lesson to 

be observed prior to its implementation. 

Unannounced Observations 

An unannounced observation is an unscheduled opportunity 

for an evaluator to watch a teacher in action. The evaluator 

relies solely on direct observation of events to examine the 

teacher’s practice during the observation period. Teachers 

areexpectedtoconduct“businessasusual”intheclassroom.

26
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PRE-OBSERVATION FORM AND CONFERENCE  

(for announced observation) 

Fall

Purpose: 

The Pre-Observation Form and conference provide the evalu-

ator with information about the upcoming observation and 

criteria of the components that may not be directly observ-

able. Information from self-assessment and the formal pro-

cess of sharing the evidence collected helps teachers clarify 

strengths and identify areas for growth.   

Process:  

• TheteachercompletesthePre-ObservationFormandgivesit
to the evaluator prior to the Pre-Observation Conference. 

• Acopyofthedetailedlessonplanforthelessontobe 
observed must be attached. 

• Adetailedlessonplanincludesstandards,objectives, 
descriptionsofactivities,andstudentassessmentspertinent
to the lesson.

• TheevaluatorwillschedulethePre-ObservationConference
as close as possible to the time of the scheduled observation.

• Theconferenceshouldbeheldintheteacher’sclassroom,if
possible,tofacilitateaccesstosupplementalinformationand
examinationoftheorganizationofthespace.

• DuringthePre-ObservationConference,theteacherand
the evaluator will engage in a conversation about the lesson 

including:

 • Howitfitsintotheteacher’soverallgoal,ifapplicable

 • Thestandardorstandardsthelessonisdesignedtoaddress

 • Anyuniqueissuestheclasspresents

 • Otherlesson-relatedissues

2a
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Note:  In the event that the evaluator is unable to conduct the  

observationattheagreedupontime,anadditional 
Pre-Observation Form and conference may not be necessary.  

Discussion must take place between the administrator and  

teacher to make this determination. 

 Should it be mutually decided upon that an additional Pre-Obser-

vationFormandConferencenotbenecessary,theresponsesand
plans presented in the initial conference will be used to complete 

thenarrativeinComponentOne,butwillnotbeexpectedtobedem-

onstrated during the observation. 

 The documentation of performance for Components Two and 

Three will be collected when the actual observation is conducted.

   Possible Evaluator Questions for Pre-Observation Conference:

• Describethestandardstobeaddressedinthelearning 
sequence. 

• Howwillthelearningsequencepreparestudentsto 
demonstrate their mastery of the standards?

• Describethestudentsinthisclass.

• Howdidyouuseyourknowledgeofthesestudentsasyou
selectedstrategies,activities,andmaterials?

• Outlineyourgoalsforthisunit.

• Howdoesthislessonfitintotheunit?

28
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OBSERVATION (announced or unannounced) 

Fall

See heading #2 for more on observation —page 25.

POST-OBSERVATION CONFERENCE  

Fall

Purpose:

The Post-Observation Conference provides an opportunity 

for the evaluator and the teacher to discuss the observation 

andtheteacher’sperformancerelativetoComponentsOne,
Two,andThree.

The Formative Feedback Form serves as a written record of 

the Post-Observation Conference (see 2d on page 30).

Process:

• Aftertheobservation,eitherannouncedorunannounced,a
conference is held between the teacher and the evaluator. 

This conference must take place within ten (10) working days 

of the observation.

• Theconferenceshouldbeheldintheteacher’sclassroom,if
possible,tofacilitateaccesstosupplementalinformationand
examinationoftheorganizationofthespace.

• Specificfeedbackregardingtheobservationrelativetocrite-

ria of the observed components will be discussed 

• DuringthePost-ObservationConference,theteachermay
present additional information or evidence to support the 

observed lesson.   

2b
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Possible Evaluator Questions for Post-Observation Conference:

• Howdidyouestablishandcommunicateyourexpectations,
rules,andprocedurestoyourstudents?

• Howdidyoucreateaclimateinyourclassroominwhich 
students were engaged in learning and treated each other 

with respect?

• Howdidyouensurethatallstudentshadaccesstothe 
resources needed during the course of the lesson?

• Describeanyadjustmentsyoumadetothelessonduring
instruction.

• Brieflydescribewhatcamebeforetheobservedlessonand
what took place during the next lesson or lessons.

• Howdidyouknowthatallstudentsunderstoodwhatyou
taught in this lesson?

FORMATIVE FEEDBACK FORM 

Fall

• Aftertheconference,theevaluatorwillwriteaconcisenar-

rative on the Formative Feedback Form that describes per-

formancebasedonthecriteriaoftheobservedcomponents,
discussionrelatedtothecriteria,andartifactsrelatedto
ComponentsOne,Two,andThree.

• TheFormativeFeedbackForm’scontentshouldsimplybea
verificationofwhatwasobservedandthendiscussedatthe
Post-Observation Conference. The information can help a 

teacher plan future professional growth options. This form  

is a valuable tool for teachers to use in reflection on their 

practice.

III. PROCESS FOR TEACHERS

Specific Steps
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• Thisformwillbeprovidedtotheteacherwithinten(10)workingdaysofthe
conference. Formative Feedback Forms are required for both announced and 

unannounced observations.  

• Foranunannouncedobservation,orforanobservationthatispartofthe 
ImprovementPlanprocess,feedbackonsomecriteriamaynotbenecessary.

• Ifateacher’soverallperformancerelatedtotheobservationanddiscussionis
deemedunsatisfactory,theevaluatorshallindicatethisonthelastpageofthe
FormativeFeedbackFormbywriting“PERFORMANCEISUNSATISFACTORY”on
theform,andinitialingthestatement.

• TheteachershouldsigntheFormativeFeedbackFormandreturnittothe 
evaluator within 5 working days. A copy of this form with both signatures will  

be provided to the teacher.

Response to Formative Feedback Form  

If a teacher disagrees with any feedback on the Formative Feedback Form or 

wishestoaddadditionalinformationtosupportanycomment,heorshemay
provideinformationinwritingtotheevaluatorwithinfifteen(15)workingdays
of receipt of the form. The teacher may request a second conference with the 

evaluator to discuss concerns. Additional information provided will become 

part of the appraisal record.
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Professional Responsibilities Reporting 
Component Four (Professional Responsibilities)

Overview:

Professional responsibilities include activities outside of 

classroominstruction,primarily:

• Communicatingwithstudentsandfamilies

• Maintainingstudentrecords

• Pursuingpersonalprofessionalgrowth

• Workingwithschoolstaffonwholeschoolimprovement

PROFESSIONAL RESPONSIBILITIES FORM 

by January 31st

Purpose:  

This form provides the evaluator with information about 

the teacher’s professional performance related to criteria in 

Component Four.   

Process:

• BeforeJanuary31,theteachercompletesaProfessional 
Responsibilities Form and submits it to the evaluator.  If  

youareonatwo-yearcycle,thisformistobesubmittedby 
January31ofthefirstyear.

• Sincemanyoftheseresponsibilitiesmaychangeduringthe
appraisalcycle,theteachermayneedtosubmitrelevant
updates later in the cycle. 

• Teachersshouldreviewthesubmittedinformationandthe
criteria of Component Four when they prepare for the Sum-

mative Conference. 

• Teachersmayprovideartifactsrelatedtothecriteriaordis-

cuss aspects not covered on the form with the evaluator.

The information provided on the Professional Responsibilities Form and 

any additional information presented during the Summative Conference 

will be used by the evaluator in the Summative Evaluation to determine 

the rating for this component. 

III. PROCESS FOR TEACHERS

Specific Steps
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Summative Evaluation 
All Components

Overview:

The Summative Evaluation process occurs at the end of the 

evaluation cycle. It may be yearly or every other year depend-

ing upon the experience of the teacher and his/her evaluation 

status.

Using information contained in the observation process and 

additional elements it determines a teacher’s overall per-

formancerating.ThefirststepistheSummativeEvaluation
Conference,followedbycompletionoftheSummativeEvalua-

tion Form.

SUMMATIVE EVALUATION CONFERENCE 
April–May 

Purpose:

AttheSummativeEvaluationConference,theevaluator
sharesoverallimpressionsofateacher’spractice,aswellasa
summaryoftheteacher’sperformanceasitrelatestothefive
components.  

It is an opportunity for a rich conversation between the evalu-

atorandtheteacher,whereclarificationandadditionalinfor-

mationmaybeprovided,andwhere,together,theevaluator
and the teacher may discuss future professional development 

goals that support continuous professional growth.  

III. PROCESS FOR TEACHERS
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Process: 

• Overthecourseoftheappraisalcycle,theevaluatorcompiles
all of the data sources relative to a teacher’s performance on 

allfivecomponentsofthesystem.

• Inthespring,whenallDPASIIactivitiesfortheappraisalcycle
havebeencompletedbybothevaluatorandteacher,aconfer-

ence is held to discuss the teacher’s overall performance.  

• Theteachermaybringadditionalevidencetotheconference,
and may update the Teacher Goal Form or the Professional 

Responsibilities Form prior to the conference.  

• Theevaluatorwillindicateduringtheconferencethecompo-

nent ratings and the overall summative rating that will appear 

on the Summative Evaluation Form (see pg. 35).

• Theevaluationconferencemayincludefollow-updiscussion
ongoals,clarificationofissues,otherwaystocollectdata
throughouttheyear,andotherwrittendocumentationshared
with the teacher during the course of the appraisal cycle. It 

may also begin the goal-setting process for the upcoming year. 

   Possible Evaluator Questions for Summative Evaluation Conference:

• Howdidyouanalyzeandusedataonstudentperformance 
to inform planning and instruction?

• Didyouachieveyourgoal(s)?

• Howdidyoumeasureattainmentofyourgoal(s)?

• Didyourgoal(s)leadtostrengthenedprofessional 
performance and improved student learning?

• Whatprofessionalgrowthactivitiesdidyouengagein 
this year?

• Asyoureflectonyourpractice,whatdoyouwantto 
achieve next year?

• Whatareyourprofessionalgrowthplansforthe 
upcoming year?

III. PROCESS FOR TEACHERS
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SUMMATIVE EVALUATION FORM 
April-May 

Purpose:  

The Summative Evaluation Form provides written feedback 

abouttheperformanceoftheteacherrelatedtoallfivecom-

ponents of DPAS II. It is a written record of the conversation 

during the Summative Evaluation Conference.Hence,there
should be no surprises for the teacher in the content of the 

written form.  

The Summative Evaluation Form includes the evaluator’s  

ratingsoftheteacher’sperformanceineachcomponent, 
and an overall rating.

Process: 

• Withinten(10)workingdaysoftheSummativeEvaluation
Conference,theevaluatorcompletestheSummativeEvalua-

tion Form and provides it to the teacher.

• TocompletetheSummativeEvaluationForm,theevaluator
considers all criteria and evidence and rates the teacher’s 

performance for each component as either Satisfactory or Un-

satisfactory. The meanings of these two ratings appear below:

Satisfactory—The teacher’s performance reflects the abil-

ity to demonstrate an understanding of the concepts of the 

component. This rating indicates that the teacher meets at 

leastthree(3)ofthefour(4)appraisalcriteriaspecifiedfor
that component.

Unsatisfactory—The teacher’s performance does not reflect 

the ability to demonstrate an understanding of the concepts 

of the component. An unsatisfactory rating for any compo-

nent requires development of an Improvement Plan. 

• Theevaluatoralsoassignsanoverallsummativeevaluation
ratingof“Effective,”“NeedsImprovement,”or“Ineffective”
basedonthecombinationof“Satisfactory”and“Unsatisfac-

tory”ratingsofthefivecomponents.Eachofthefivecompo-

nents is weighted equally in developing the overall rating. 

• TheteachershouldsigntheSummativeEvaluationFormand
return it to the evaluator within 5 working days. A copy of 

this form with both signatures will be provided to the teacher. 

III. PROCESS FOR TEACHERS
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The meanings of these three overall ratings:

Effective shall mean that the teacher has received Satisfactory  

Componentratingsinatleastfour(4)ofthefive(5)componentsin
accordance with the appraisal criteria.

Needs Improvement shall mean that the teacher has received three 

(3)SatisfactoryComponentratingsoutofthefive(5)componentsin
accordance with the appraisal criteria.

Ineffective shall mean that the teacher has received two (2) or fewer 

SatisfactoryComponentratingsoutofthefive(5)componentsin 
accordance with the appraisal criteria.

If a teacher’s overall Summative Evaluation rating is “Needs  

Improvement”forthreeconsecutiveyears,theratingisre-categorized 
as“Ineffective.”

Response:  

If teachers disagree with any feedback on the Summative Evaluation 

Formorwishtoaddadditionalinformation,theymayprovideinforma-

tioninwritingtotheevaluatorwithinfifteen(15)workingdaysofreceipt
of the form. The teacher may request a second conference with the 

evaluator to discuss concerns. Any additional information provided will 

become part of the appraisal record.
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The overall Summative Evaluation rating determines the teacher’s DPAS 

II activities during the next appraisal cycle as shown below.

DPAS II Component and Summative Ratings Chart

Pattern of Ineffective Teaching 

A pattern of ineffective teaching is determined by the most recent  

Summative Evaluation ratings of a teacher using the DPAS II process. The 

following chart shows the consecutive Summative Evaluation ratings that 

aredefinedtobeapatternofineffectiveteaching.
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Year 1       Year 2       Year 3

Number of

Component Ratings
Satisfactory    Unsatisfactory

5  0

4  1

3  2

        2 3

1  4

Summative

Rating

Effective

Needs

Improvement

Ineffective

Follow-up

Experienced teacher may begin two-year appraisal cycle

Novice teacher begins new one-year appraisal cycl

Effective
Improvement plan developed for unsatisfactory component

One year appraisal cycle begins

e

Annual evaluation

Improvement plan

Rating for three consecutive years begins “pattern of ineffective teaching”

Annual evaluation

Improvement plan

Begins “pattern of ineffective teaching”
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IMPROVEMENT PLANS

Purpose:

Improvement plans are developed to help teachers focus on 

area(s) where they need extra assistance to improve their 

practice. 

Process:

An Improvement Plan shall be developed when:

• Theoveralllessonisunsatisfactoryasaresultofunsatisfac-

toryperformanceinanyoneormorecomponentareas,the
evaluatorhaswrittenthewords,“PERFORMANCEISUNSATIS-

FACTORY”intheCommendation/Recommendationsectionof
theFormativeFeedbackFormandhasinitializedthestate-

ment; or

• Ateacher’sperformanceinanycomponentisratedas 
“Unsatisfactory”ontheSummativeEvaluationForm 
regardless of the overall rating; or

• Ateacher’soverallperformanceisratedas“Needs 
Improvement”ontheSummativeEvaluationForm;or

• Ateacher’soverallperformanceisratedas“Ineffective” 
on the Summative Evaluation Form.

IMPROVEMENT PLAN CONFERENCE

The teacher and evaluator should review the Improvement 

Plan Form before the Improvement Plan Conference to reflect 

on the items that will be discussed.

AttheImprovementPlanConference,theteacherandevalu- 
ator develop a plan using the Improvement Plan Form.

III. PROCESS FOR TEACHERS
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IMPROVEMENT PLAN FORM

Improvement Plans must include:

1. Identificationofthespecificdeficienciesandrecommended
area(s) for growth

2. Measurablegoalsforimprovingthedeficienciestosatisfac-

tory levels

3. Specificprofessionaldevelopmentoractivitiestoaccomplish
the goals

4. Specificresourcesnecessarytoimplementtheplan,includ-

ing,butnotlimitedto,opportunitiesfortheteachertowork
withcurriculumspecialists,veteranteacher(s),andteacher-
to-teacher cadre

5. Procedures and evidence that must be collected to determine 

that the goals of the plan were met

6. Atimelinefortheplan,includingintermediatecheckpoints, 
to determine progress

7. Procedures for determining satisfactory improvement

Teachers are accountable for the implementation and completion of the 

plan and should talk with the evaluator if amendments to the plan seem 

necessary.

Uponcompletionoftheplan,theevaluatorandteachershallsignthe
ImprovementPlanForm,documentingthecompletionoftheplan.
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CHALLENGE PROCESS 

Sometimes a teacher will disagree with the evaluator. The DPAS II pro-

cess includes two opportunities for a teacher to challenge an evaluator’s 

judgment.

1. A teacher may challenge the conclusions on the Formative  

Feedback Form if they necessitate an Improvement Plan 

(i.e.,Theoveralllessonisunsatisfactoryasaresultofunsatis-

factoryperformanceinanyoneormorecomponentareas,the
evaluatorhaswrittenthewords,“PERFORMANCEISUNSATIS-

FACTORY”intheCommendation/Recommendationsectionof
theFormativeFeedbackFormandhasinitializedthestatement.)

2. AteachermaychallengeanyratingontheSummativeEvaluation,
either a Component Rating or the Overall Summative Rating.

Itisdesirabletoresolvethedifferencesdirectlywiththeevaluator,ifat
all possible. Teachers are encouraged to discuss their concerns with the 

evaluator and attempt to resolve the issues prior to submitting a formal 

challenge. Documents generated as part of this discussion shall be  

attached to the Summative Evaluation and become part of the appraisal 

record. 

The appraisal record consists of all documents used in the appraisal  

processandthewrittenchallenge,andanyadditionaldocumentspre- 
viously shared with the teacher.

Ifresolutionisnotreachedwiththeevaluator,theteachersubmitsthe
written challenge and appraisal record to the evaluator’s supervisor.  

Iftheevaluator’ssupervisorisinthesamebuildingastheteacher,the
challenge and appraisal record are submitted to a designated district or 

charter school-level credentialed evaluator. This must be done within 

fifteen(15)workingdaysofreceiptoftheFormativeFeedbackFormor
Summative Evaluation Form.

Withinfifteen(15)workingdaysofreceivingthewrittenchallenge,the
supervisor of the evaluator or designated district or charter school-level 

credentialed evaluator reviews the challenge and the appraisal record 

and issues a written decision to the teacher.

Ifthechallengeisdenied,thedecisionshallstatethereasonsfordenial.
The decision of the supervisor of the evaluator or designated district or 

charterschool-levelcredentialedevaluatorisfinal.

Whileachallengeprocessistakingplace,theImprovementPlanmay
or may not be started by mutual agreement of teacher and evaluator. If 

agreement cannot be reached the evaluator’s decision will prevail.
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Target Dates

Observations shall not begin until students have been in attendance for 

five(5)fulldays,unlessanImprovementPlancallsforsuchanobserva-

tion.Observationsshallbecompletedbeforethelastfive(5)daysfor
which the students have been in attendance for the entire day.

To the extent that the DPAS II Guide for Teachers suggests a time period 

withinwhichanypartoftheprocesswillbecompleted,theguideshall
prevail unless the controlling bargaining agreement provides otherwise. 

Inthecaseofsuchconflict,thecollectivebargainingagreementprevails.

The following are suggested target dates:

Novice Teachers Experienced Teachers

Observation1—October31 Observation—January31 

Observation 2—February 28 Summative Evaluation—May 31  

Summative Evaluation—April 30
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IV. FORMS FOR TEACHERS 
 

 
 
 
 
 
 
 
All forms are available on the web at http://www.doe.k12.de.us/dpasii/ 
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GOAL FORM  TEACHER 
(Component Five) 

                                                                                                                                                       
 
Teacher  School Year  

 
Grade(s)  Subject Area(s)  

 
Evaluator  School  

 

 

Complete this portion of the form and bring it with you to the goal conference. 

 

September 

dentify the area(s) of need on which you will focus with your 

students this school year.   

 

 

 

 

 

 

 

 

 

Identify the measurable indicator(s) and methods of measurement you will use to show student 

progress in the area(s) identified above. 

 

 

 

 

 

 

 

 
 

Teacher 
Initials  

 Evaluator 
Initials 

 Date of  
Conference  
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GOAL FORM  TEACHER 
(Component Five) 

                                                                                                                                                       
In the spring, complete this portion of the form and give it to your evaluator.  Attach any 
applicable documents. 
 

Summarize (s) of need as shown by the indicators identified 

on the front side of this form. 

 

 

 

 

 

 

 

 

If you met your goal(s), what conditions were most helpful? 

 

 

 

 

 

 

 

 

If you did not meet your goal(s), what were your obstacles or barriers? 

 

 

 

 

 

 

 

Teacher 
Initials  

 Date  
Submitted 
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Teacher  Evaluator  

School  Date of Conference  

Grade(s)  Subject Area(s)  

Complete this form and provide a copy to your evaluator before the Pre-Observation 
Conference.  Attach your detailed lesson plan, assessments, and any other applicable 
documents. 

How does this lesson fit into the sequence of learning in your classroom? 

How will you determine student progress in meeting the goals for this lesson? 
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For the class as a whole, what challenges are presented and how are you addressing them? 

Are there any characteristics of the physical space that may negatively impact student learning?  

If yes, please describe. 

Additional comments or information that you would like to share with your evaluator. (Optional) 

Teacher 
Initials  

 Evaluator 
Initials 

 Date of  
Conference  
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FORMATIVE FEEDBACK FORM 

FOR TEACHERS 
(Components One, Two, and Three) 

 
Teacher  Evaluator  

 
School  Date of Conference  

 
Grade(s)  Subject Area(s) Observed

  
Observation Date and Time:  

 

Observation Type: Announced     Unannounced   

 

Novice Teacher  OR Experienced Teacher  

 

 
DESCRIPTION OF LESSON: 
 

 

 

 

 
COMPONENT 1:  PLANNING AND PREPARATION  
 
Narrative: 
 

 

 

 

 

 

 
 
COMPONENT 2:  CLASSROOM ENVIRONMENT  
 
Narrative: 
 

 

 

 
 



DPAS II TEACHER GUIDE

Updated 8/2008 48

 
COMPONENT 3:  INSTRUCTION 
 
Narrative: 
 

 

 

 
 
COMMENDATIONS/RECOMMENDED AREA(S) OF GROWTH: 
 

 

 

 
 
An Improvement Plan is required if the OVERALL lesson is unsatisfactory and 
“PERFORMANCE IS UNSATISFACTORY” is written in the Commendation / 
Recommendation section of this form and the statement is initialed. 
 
The Improvement Plan will be focused on the component(s) indicated: 
 

Component 1                  Component 2                  Component 3  

 
 
The teacher and evaluator shall sign the Formative feedback form to indicate that the lesson 
has been reviewed and discussed, not that the teacher necessarily agrees with the observation 
or comments on this form.  

 

 
If the teacher disagrees with any feedback on this form, the teacher may provide information in 
writing to the evaluator within fifteen (15) working days of the receipt of this form.  The teacher 
may request a second conference with the evaluator to discuss concerns.   Any additional 
information will become part of the appraisal record. 
 
A teacher may challenge the conclusions of a lesson observation if “PERFORMANCE IS 
UNSATISFACTORY” is written on this form.  This is accomplished by submitting additional 
information, specific to the point of disagreement, in writing within fifteen (15) working days of 
the teacher’s receipt of this form.  The teacher submits the challenge and record to the 
supervisor of the evaluator unless the supervisor of the evaluator is also in the same building as 
the teacher.  In this situation, the challenge, together with the record, is submitted to a 
designated district or charter school level credentialed evaluator.  Any additional information will 
become part of the appraisal record.   

Teacher’s 
Signature 

 
Date:

 

Evaluator’s 
Signature 

 
Date:
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SUMMATIVE EVALUATION FORM 
FOR TEACHERS 

Teacher Evaluator(s)

School Date of Conference 

Grade(s) Subject Area(s) Observed

Observation Date(s) 

Novice Teacher  OR Experienced Teacher 

COMPONENT 1:  PLANNING AND PREPARATION  

 The teacher selects instructional goals that are aligned with the DE content standards and 
the district or charter school’s curricula. Goals are appropriate for the learners and reflect 
high expectations for all students, consistent with state assessment levels of performance 
where applicable. 

 The teacher plans for learning activities that align with the instructional goals and support 
student learning. Instructional planning shows a structure and selection of materials and 
activities that support student learning relative to the district or charter school curricula. 

 The teacher shows his or her knowledge of content and how to teach it to a variety of 
learners. The teacher’s plans include natural connections among content areas that deepen 
student learning. The content that he or she teaches is aligned to the district or charter 
school’s curricula. 

 The teacher shows his or her knowledge of student developmental characteristics, 
approaches to learning, knowledge, skills, interests, cultural heritage, and, where applicable, 
tate ssessment performance levels. 

Narrative:

Satisfactory       Unsatisfactory

s a
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COMPONENT 2:  CLASSROOM ENVIRONMENT  

 The teacher has clearly defined procedures for managing learning time, transitions between 
learning events, and routines that maximize learning time. 

 The teacher establishes behavioral expectations and consequences and monitors student 
conduct. Teacher responds to student behavior in appropriate and effective ways to 
minimize disruptions. 

 The teacher creates an atmosphere in which learning is valued. Teacher-to-student and 
student-to-student interactions show rapport that is grounded in mutual respect. 

 The teacher organizes, allocates, and manages physical space to create a safe learning 
environment. Teacher uses physical resources to contribute to effective instruction and 
make resources accessible to all students. 

Narrative:

Satisfactory       Unsatisfactory

COMPONENT 3:  INSTRUCTION 
 Content is appropriate, clear, and linked to student knowledge and experience. Content is 

aligned with the district or charter school’s curricula. Activities and assignments engage all 
students. Instructional materials are suitable to the instructional goals. The instruction is 
coherent and paced appropriately for all students. 

 The teacher has a repertoire of instructional strategies and makes use of them to make 
modifications to lessons as needed. Teacher differentiates instruction based on learner 
characteristics and achievement data. 

 Verbal and written communication is clear and appropriate to students’ age, background, 
and level of understanding. 

 Questions are appropriate to the content and level of students’ understanding. Teacher 
encourages students to pose their own questions and is responsive to student questions. 
Teacher facilitates student led discussions. 

Narrative:

Satisfactory       Unsatisfactory
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COMPONENT 4:  PROFESSIONAL RESPONSIBILITIES  
 The teacher shares information about the school’s educational program and expectations 

for student performance. Teacher develops a mechanism for two way communication with 
families about student progress, behavior, and personal needs or concerns. 

 The teacher keeps records of attendance, disciplinary actions, emergency contact 
information, and personal information.  Teacher shares relevant information with appropriate 
school personnel. 

 The teacher chooses and participates in professional growth that is aligned with his or her 
professional needs or aligned with the needs of the school, district or charter school, or 
students.

 The teacher engages in reflective thinking as an individual, as a team participant, or as a 
school community member with the goal of improving instruction and learning for all 
students.

Narrative:

Satisfactory       Unsatisfactory

COMPONENT 5: STUDENT IMPROVEMENT  
 The teacher uses school goals from the school improvement process to set his or her 

annual data driven goal(s) for student improvement.  Data used to establish goals shall 
include school accountability data, state assessment data where available, and classroom 
based assessment data, where available. 

 The teacher uses assessments and scoring criteria that accurately measure progress 
towards the student improvement goal(s).  

 The teacher has specific, measurable evidence to show progress towards or attainment of 
goal(s) for student improvement. 

 The teacher reflects on goal setting process and outcomes for the purpose of continuous 
professional improvement and shares student improvement information with other staff as 
appropriate. 

Narrative:

Satisfactory       Unsatisfactory
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COMPONENT 5: STUDENT IMPROVEMENT  
 The teacher uses school goals from the school improvement process to set his or her 

annual data driven goal(s) for student improvement.  Data used to establish goals shall 
include school accountability data, state assessment data where available, and classroom 
based assessment data, where available. 

 The teacher uses assessments and scoring criteria that accurately measure progress 
towards the student improvement goal(s).  

 The teacher has specific, measurable evidence to show progress towards or attainment of 
goal(s) for student improvement. 

 The teacher reflects on goal setting process and outcomes for the purpose of continuous 
professional improvement and shares student improvement information with other staff as 
appropriate. 

Narrative:

Satisfactory       Unsatisfactory
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COMMENDATIONS/RECOMMENDED AREA(S) OF GROWTH: 

SUMMATIVE EVALUATION RATING: 

Effective Needs Improvement Ineffective

Improvement Plan Required for 

     Component 1   Component 2    Component 3   Component 4   Component 5

The teacher and evaluator shall sign the Summative Evaluation Form to indicate that it has 
been reviewed and discussed, not that the teacher necessarily agrees with comments on this 
form.

Teacher’s
Signature: Date:

Evaluator’s
Signature: Date:

If the teacher disagrees with any feedback on this form, the teacher may provide information in 
writing to the evaluator within fifteen (15) working days of the receipt of this form.  The teacher 
may request a second conference with the evaluator to discuss concerns.  Any additional 
information will become part of the appraisal record. 

The teacher may challenge any rating on the Summative Evaluation by submitting additional 
information specific to the point of disagreement in writing within fifteen (15) working days of 
the date of the teacher’s receipt of this form.  The teacher submits the challenge and record to 
the supervisor of the evaluator unless the supervisor of the evaluator is also in the same 
building as the teacher.  In this situation, the challenge, together with the record, is submitted to 
a designated district or charter school level credentialed evaluator.   Any additional information 
will become part of the appraisal record. 
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Improvement Plan - Teacher                                                 

1
Updated 8.2008 

Teacher______________________________School__________________________________       

Grade(s) Subject Area(s) 

Evaluator
Date of
Conference

Area(s) of 
Improvement 

The teacher and evaluator will collaboratively develop the Improvement Plan at an 
Improvement Plan conference.  If consensus between the teacher and evaluator is not 
reached, the evaluator shall develop the Improvement Plan. 

Describe specific deficiencies in performance as related to the DPAS II Component(s)/area(s). 

List the specific measurable goals to improve performance to a satisfactory level.  Indicate how 
progress will be measured for each goal.  

Specify any professional development activities, interventions, or resources needed to complete 
the goals of the Improvement Plan.  
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Improvement Plan - Teacher                                                 

2
Updated 8.2008 

Indicate the sources of evidence that will be used to document the completion of the 
Improvement Plan.  List reasonable check points and a time line for activities or events of the 
Improvement Plan.  Specify the date by which the Improvement Plan will be completed. 

Specify the procedures that will be used to collect the necessary evidence to determine that the 
goal(s) of the Improvement Plan are met.   

Indicate how satisfactory or unsatisfactory completion of the plan will be determined.  Indicate 
what will happen if there is unsatisfactory completion of the plan.   

My signature below means that I have received the Improvement Plan, understand what is 
expected of me, and will work on the plan as described. 

Teacher’s
Signature Date:

My signature below means that I have carefully reviewed the Improvement Plan with the teacher 
and have clearly communicated what is expected of the educator to complete the plan. 

Evaluator’s
Signature Date:
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Improvement Plan - Teacher                                                 

3
Updated 8.2008 

Amendments to the Plan:
If the Improvement Plan is amended during implementation, specify changes. 

Teacher’s
Signature Date:

Evaluator’s
Signature Date:

Completion of the Improvement Plan:

The teacher has completed the Improvement Plan as described. 

Satisfactory       Unsatisfactory

Teacher’s
Signature Date:

Evaluator’s
Signature Date:
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VI. APPENDICES 
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1.0 The Teacher Appraisal Process, Delaware Performance Appraisal System (DPAS II), shall be 
effective for all public school districts and charter schools beginning with the 2008-2009 school year. 

2.0 Definitions 

 shall consist of the Pre-observation Form and conference with 
the evaluator, an observation by the evaluator at an agreed upon date and time, using the associated 
formative conferences and reports. The observation shall be of sufficient length, at least thirty (30) 
minutes, to analyze the lesson and assess teacher performance. 

 shall mean a local board of education or charter school board of directors. 
 shall mean the individual, usually the supervisor of the 

teacher, who has successfully completed the evaluation training in accordance with 10.0.  The 

 shall mean the Delaware Association of School Administrators. 
 shall mean the manual that contains the prescribed forms, 

detailed procedures, specific details about the five (5) components of evaluation and other 
relevant documents that are used to implement the appraisal process. 

 shall mean the Delaware State Education Association. 
 shall mean a teacher who holds a valid and current Continuing or 

Advanced License, or Standard or Professional Status Certificate issued prior to August 1, 2003. 
 shall be the plan that a teacher and evaluator mutually develop in 

accordance with 8.0. 
 shall mean a teacher who holds a valid and current Initial License. 

formance demonstrates 
an understanding of the concepts of the component. 

license. 
 shall mean the Delaware Student Testing Program (DSTP) or its 

successor. 
 shall be the final evaluation at the conclusion of the appraisal 

cycle. 
 shall consist of an observation by the evaluator at a date 

and time that has not been previously arranged using the associated formative conferences and reports. 
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The observation shall be of sufficient length, at least thirty (30) minutes, to analyze the lesson and 

assess teacher performance. 

 

demonstrate an understanding of the concepts of the component. 

  

Summative Evaluation. 

 shall mean a day when the employee would normally be working in that 

district or charter school. 

 

3.0 Appraisal Cycles 

Summative Evaluation shall receive a minimum of one (1) Announced Observation each year with a 

Summative Evaluation at least once every two (2) years.  

Announced Observation and one (1) Unannounced Observation with a Summative Evaluation at the 

end of the one (1) year period. These teachers shall have an Improvement Plan which may require 

additional observations and other types of monitoring as outlined in the DPAS II Guide for Teachers. 

3.3 Novice teachers shall receive a minimum of one (1) Announced Observation and one 

(1) Unannounced Observation with a Summative Evaluation at the end of the one year period. Novice 

Summative Evaluation shall have an Improvement Plan which may require additional observations or 

other types of monitoring as outlined in the DPAS II Guide for Teachers. 

4.0 DPAS II Guide for Teachers 

4.1 All districts and charter schools shall use the manual entitled DPAS II Guide for 

Teachers as developed and as may be amended by the Department of Education in collaboration with 

DASA and DSEA to implement the appraisal system.  

4.2 The manual shall contain, at a minimum, the following: 

4.2.1 Specific details about each of the five (5) components listed in 5.1. 

4.2.2 All forms or documents needed to complete the requirements of the 

appraisal process.  

4.2.3 Specific procedures to implement the appraisal system. 

5.0 Appraisal Criteria 

5.1 The following five (5) components, including the four (4) Appraisal Criteria specified 

for each, shall be the basis upon which the performance of a teacher shall be evaluated by a 

credentialed evaluator: 

5.1.1 Planning and Preparation 

5.1.1.1 Selecting Instructional Goals: Teacher selects instructional 

Goals are appropriate for the learners and reflect high expectations for all students, consistent 

with State Assessment levels of performance where applicable. 

5.1.1.2 Designing Coherent Instruction: Teacher plans for learning 

activities that align with the instructional goals and support student learning. Instructional 
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planning shows a structure and selection of materials and activities that support student learning 

5.1.1.3 Demonstrating Knowledge of Content and Pedagogy: 
Teacher shows his or her knowledge of content and how to teach it to a variety of learners. The 

nclude natural connections among content areas that deepen student learning. 

5.1.1.4 Demonstrating Knowledge of Students: Teacher shows his or 
her knowledge of student developmental characteristics; approaches to learning, knowledge, and
skills; interests; cultural heritage; and, where applicable, State Assessment performance levels.

5.1.2 Classroom Environment
5.1.2.1 Managing Classroom Procedures: Teacher has clearly 

defined procedures for managing learning time, transitions between learning events, and routines 
that maximize learning time.

5.1.2.2 Managing Student Behavior: Teacher establishes behavioral 
expectations and consequences and monitors student conduct. Teacher responds to student 
behavior in appropriate and effective ways to minimize disruptions.

5.1.2.3 Creating an Environment to Support Learning: Teacher 
creates an atmosphere in which learning is valued. Teacher-to-student and student-to-student 
interactions show rapport that is grounded in mutual respect.

5.1.2.4 Organizing Physical Space: Teacher organizes, allocates, and 
manages physical space to create a safe learning environment. Teacher uses physical resources to 
contribute to effective instruction and makes resources accessible to all students.

5.1.3 Instruction
5.1.3.1 Engaging Students in Learning: Content is appropriate, clear, 

and linked to student knowledge and experience. Content is aligned with the district or charter 
tivities and assignments engage all students. Instructional materials are 

suitable to the instructional goals. The instruction is coherent and paced appropriately for all 
students.

5.1.3.2 Demonstrating Flexibility and Responsiveness: Teacher has a 
repertoire of instructional strategies and makes use of them to make modifications to lessons as 
needed. Teacher differentiates instruction based on learner characteristics and achievement data.

5.1.3.3 Communicating Clearly and Accurately: Verbal and written 
com
understanding.

5.1.3.4 Using Questioning and Discussion Techniques: Questions are 
to

pose their own questions and is responsive to student questions. Teacher facilitates student led 
discussions.

5.1.4 Professional Responsibilities
5.1.4.1 Communicating with Families: Teacher shares information 

expectations for student performance. Teacher 
develops a mechanism for two way communication with families about student progress, 
behavior, and personal needs or concerns.

5.1.4.2 Developing a Student Record System: Teacher keeps records 
of attendance, disciplinary actions, emergency contact information, and personal information.  
Teacher shares relevant information with appropriate school personnel.

5.1.4.3 Growing and Developing Professionally: Teacher chooses 
and participates in professional growth that is aligned with his or her professional needs and
aligned with the needs of the school, district or charter school, or students.



DPAS II TEACHER GUIDE

Updated 8/2008 85

Teacher Appraisal Process DPAS II (106) 
                                                                                                                                                       

5.1.4.4 Reflecting on Professional Practice: Teacher engages in 

reflective thinking as an individual, as a team participant, or as a school community member with 

the goal of improving instruction and learning for all students. 

 

5.1.5 Student Improvement 

5.1.5.1 Showing Student Improvement: Teacher uses school goals 

from the school improvement process to set his or her annual data driven goal(s) for student 

improvement.  Data used to establish goals shall include school accountability data, State 

Assessment data where available, and classroom based assessment data, where available. 

5.1.5.2 Aligning Assessments to Teacher Data Driven Goal(s): 

Teacher uses assessments and scoring criteria that accurately measure progress towards the 

student improvement goal(s).  

5.1.5.3 Measuring Student Improvement:  Teacher has specific, 

measurable evidence to show progress towards or attainment of goal(s) for student improvement. 

5.1.5.4 Reflecting on Student Improvement:  Teacher reflects on 

goal setting process and outcomes for the purpose of continuous professional improvement and 

shares student improvement information with other staff as appropriate. 

 

 

6.0 Summative Evaluation Ratings 

6.1 Each of the five (5) components pursuant to 5.0 shall be weighted equally and assigned 

a rating of Satisfactory or Unsatisfactory on the Summative Evaluation. 

6.1.1 A satisfactory rating for each component shall mean the teacher 

demonstrates acceptable performance by meeting at least three (3) of the four (4) Appraisal Criteria 

specified in each of the five (5) components set forth in 5.1. 

6.2 The Summative Evaluation shall also include one of three overall 

 

Component ratings in at least four (4) of the five (5) components in accordance with the Appraisal 

Criteria in 5.0. 

6.2.2 

Satisfactory Component ratings out of the five (5) components in accordance with the Appraisal 

Criteria in 5.0. 

ewer 

Satisfactory Component ratings out of the five (5) components in accordance with the Appraisal 

Criteria in 5.0. 

ting shall be re-
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7.0 Pattern of Ineffective Teaching Defined 

A pattern of ineffective teaching shall be based on the most recent Summative Evaluation 

ratings of a teacher using the DPAS II process. Two consecutive ratings 

deemed as a pattern of ineffective teaching. The following chart shows the consecutive Summative 

Evaluation ratings that shall be determined to be a pattern of ineffective teaching: 

 

Year 1 Year 2 Year 3 

Ineffective Ineffective  

Needs Improvement Ineffective Needs Improvement 

Needs Improvement Needs Improvement Ineffective 

Ineffective Needs Improvement Ineffective 

Ineffective Needs Improvement Needs Improvement 

Needs Improvement Ineffective Ineffective 

 

8.0 Improvement Plan 

8.1 An Improvement Plan shall be developed for a teacher who receives an overall rating 

on any component in 5.0 on the Summative Evaluation regardless of the overall rating. 

performance during an observed lesson is unsatisfactory. This unsatisfactory performance shall be 

ORMANCE IS 

 

8.2 The Improvement Plan shall contain the following: 

8.2.1 Identification of the specific deficiencies and recommended area(s) for 

growth; 

8.2.2 Measurable goals for improving the deficiencies to satisfactory levels; 

8.2.3 Specific professional development or activities to accomplish the goals; 

8.2.4 Specific resources necessary to implement the plan, including but not 

limited to, opportunities for the teacher to work with curriculum specialist(s), subject area 

specialist(s), instructional specialist(s) or others with relevant expertise; 

8.2.5 Procedures and evidence that must be collected to determine that the goals 

of the plan were met; 

8.2.6 Timeline for the plan, including intermediate check points to determine 

progress; 

8.2.7 Procedures for determining satisfactory improvement. 

8.3 The Improvement Plan shall be developed cooperatively by the teacher and evaluator. 

If the plan cannot be cooperatively developed, the evaluator shall have the authority and responsibility 

to determine the plan as specified in 8.2 above. 

8.4 The teacher shall be held accountable for the implementation and completion of the 

Improvement Plan. 

8.5 Upon completion of the Improvement Plan, the teacher and evaluator shall sign the 

documentation that determines the satisfactory or unsatisfactory performance of the plan. 
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9.0 Challenge Process 

9.1 A teacher may challenge any rating on the Summative Evaluation, either a Component 

Rating or the Overall Rating, or a teacher may challenge the conclusions of a lesson observation if the 

form.  To initiate a challenge, a teacher shall submit additional information specific to the point of 

disagreement i

Summative Evaluation. Such written response shall become part of the appraisal record and shall be 

attached to the Summative Evaluation. All challenges together with the record shall be forwarded to 

the supervisor of the evaluator unless the supervisor of the evaluator is also in the same building as the 

teacher. In this situation, the challenge together with the record shall be forwarded to a designated 

district or charter school level credentialed evaluator. 

9.1.1 Within fifteen (15) working days of receiving the written challenge, the 

supervisor of the evaluator or the designated district or charter school level credentialed evaluator 

shall review the record which consists of all documents used in the appraisal process and the written 

challenge, and issue a written decision. 

9.1.2 If the challenge is denied, the written decision shall state the reasons for 

denial. 

9.1.3 The decision of the supervisor of the evaluator or the designated district or 

 

10.0 Evaluator Credentials 

10.1 Evaluators shall have completed the DPAS II training as developed by the 

Department of Education. Evaluators shall receive a certificate of completion that is valid for five (5) 

years and is renewable upon completion of professional development focused on DPAS II as specified 

by the Department of Education. 

10.2 The training for the certificate of completion shall include techniques of observation 

and conferencing, content and relationships of frameworks for teaching, and a thorough review of the 

DPAS II Guide for Teachers. Activities in which participants practice implementation of DPAS II 

procedures shall be included in the training. 

10.3 The credentialing process shall be conducted by the Department of Education. 

 

 
11.0 Evaluation of Process 

  

11.1 The Department of Education shall conduct an annual evaluation of the teacher appraisal 

process. The evaluation shall, at a minimum, include a survey of teachers and evaluators and interviews 

with a sampling of teachers and evaluators. Data from the evaluation and proposed changes to the DPAS 

II Guide for Teachers shall be presented to the State Board of Education for review on an annual basis.
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#1 

Content 

 
The teacher understands the core concepts and structure(s) of 
the discipline(s) and creates learning experiences that make the 
content meaningful to students. 

 
#2 

Human Development and 
Learning 

 
The teacher understands how children develop and learn and 
provides learning opportunities that support the intellectual, 
social, emotional and physical development of the students. 

 
#3 

Diverse Learners 

 
The teacher understands how students differ and adapts 
instruction for diverse learners. 

 
#4 

Communication 

 
The teacher understands and uses effective communication. 

 
#5 

Learning Environment 

 
The teacher understands individual and group behavior and 
creates a learning environment that fosters active engagement, 
self-motivation, and positive social interaction. 

 
#6 

Planning for Instruction 

 
The teacher understands instructional planning and designs 
instruction based upon knowledge of the disciplines, students, 
the community, and Delaware's student content standards. 

 
#7 

Instructional Strategies 

 
The teacher understands a variety of instructional approaches 
and uses them to promote student thinking, understanding and 
application of knowledge. 

 
#8 

Assessment 

 
The teacher understands multiple assessment strategies and 
uses them for the continuous development of students. 

 
#9  

Professional Growth 

 
The teacher understands the importance of continuous learning 
and pursues opportunities to improve teaching. 

 
#10 

Professional Relationships 

 
The teacher understands the role of the school in the community 
and collaborates with colleagues, parents/guardians, and other 
members of the community to support student learning and well-
being. 

 
#11 

Educational Technology 

 
The teacher understands the role of educational technology in 
learning and uses educational technology as an instructional and 
management tool. 

 
#12 

Professional Conduct 

 
The teacher understands and maintains standards of 
professional conduct guided by legal and ethical principles. 
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