
STANDARD  1 :  PLANNI NG AND PREPARATI ON

Com ponent  1 a:  Dem onstrat ing Know ledge of  Content  and  Pedagogy

1 . < n/a> Knowledge of  the st ructure of  the discipline,  Com m on Core State Standards and other
content  standards

 

2 . < n/a> Knowledge of  prerequisite relat ionships

 

3 . < n/a> Knowledge of  content - related pedagogy

 

4 . Com m ents:

 

Com ponent  1 b: Dem onstrat ing Know ledge of  Students

5 . < n/a> Knowledge of  child  and adolescent  developm ent

 

6 . < n/a> Knowledge of  the learning process

 

7 . < n/a> Knowledge of  students’  skills,  knowledge, and language proficiency

 

I n  planning  and pract ice,
teacher  m akes content  errors
and/ or  does not  correct  errors
m ade by  students.  Teacher
dem onst rates lack of  standard
and/ or  content  knowledge.

I NEFFECTI VE

Teacher dem onst rates lim ited
knowledge of  the im portant
concepts in the standard(s)  and
m ay dem onst rate lack of
awareness of  how these
concepts and skills  relate to
one another.

MI NI MALLY EFFECTI VE

Teacher dem onst rates solid
knowledge of  the im portant
concepts and skills  in the
standard(s)  and how these
relate to  one another.

EFFECTI VE

Teacher dem onst rates
extensive knowledge of  the
im portant  concepts and skills  in
the standard(s)  and how these
relate both to  one another  and
to  other  disciplines.

HI GHLY EFFECTI VE

Teacher’s plans and pract ice
dem onst rates lit t le
understanding  of  prerequisite
relat ionships im portant  to
student  learning of  the content .

I NEFFECTI VE

Teacher’s plans and pract ice
indicate  lim ited awareness of
prerequisite relat ionships,
although  such  knowledge m ay
be inaccurate or  incom plete.

MI NI MALLY EFFECTI VE

Teacher’s plans and pract ice
reflect  accurate understanding
of  prerequisite relat ionships
am ong topics and concepts.

EFFECTI VE

Teacher’s plans and pract ices
reflect  understanding  of
prerequisite relat ionships
am ong topics and concepts and
a link  to  necessary  cognit ive
st ructures by  students to
ensure understanding.

HI GHLY EFFECTI VE

Teacher dem onst rates lit t le  or
no understanding  of  the range
of  pedagogical approaches
suitable  to  student  learning of
the content .

I NEFFECTI VE

Teacher’s plans and pract ice
reflect  a lim ited range of
pedagogical approaches or
som e approaches that  are not
suitable  to  the discipline or  to
the students.

MI NI MALLY EFFECTI VE

Teacher’s plans and pract ice
reflect  an accurate
understanding  of  a wide range
of  effect ive pedagogical
approaches in the discipline.

EFFECTI VE

Teacher’s plans and pract ice
reflect  an accurate
understanding  of  a wide range
of  effect ive pedagogical
approaches in the discipline,
ant icipat ing  student
m isconcept ions.

HI GHLY EFFECTI VE

Teacher dem onst rates lit t le  or
no knowledge of  the
developm ental  character ist ics
of  the age  group.

I NEFFECTI VE

Teacher dem onst rates part ial
knowledge of  the
developm ental  character ist ics
of  the age  group.

MI NI MALLY EFFECTI VE

Teacher dem onst rates accurate
knowledge of  the
developm ental  character ist ics
of  the age  group,  as well  as
except ions to  the general
pat terns.

EFFECTI VE

I n  addit ion  to  accurate
knowledge of  developm ental
character ist ics of  the age  group
and except ions to  the general
pat terns,  teacher  dem onst rates
knowledge of  the extent  to
which individual students follow
the general  pat terns.

HI GHLY EFFECTI VE

Teacher sees no value in
understanding  how students
learn and does not  seek  such
inform at ion.

I NEFFECTI VE

Teacher recognizes the value of
knowing how students learn,
but  this  knowledge is lim ited or
outdated.

MI NI MALLY EFFECTI VE

Teacher’s knowledge of  how
students learn is accurate and
current . Teacher applies this
knowledge to  the class as a
whole and to  groups of
students.

EFFECTI VE

Teacher dem onst rates
extensive and subt le
understanding  of  how students
learn and applies this
knowledge to  individual
students.

HI GHLY EFFECTI VE

Teacher dem onst rates lit t le  or
no knowledge of  students’

I NEFFECTI VE

Teacher recognizes the value of
understanding  students’  skills,

MI NI MALLY EFFECTI VE

Teacher recognizes the value of
understanding  students’  skills,

EFFECTI VE

Teacher dem onst rates
understanding  of  individual

HI GHLY EFFECTI VE



8 . < n/a> Knowledge of  students’  interests and cultural  heritage

 

9 . < n/a> Knowledge of  students’  special  needs

 

1 0 . Com m ents:

 

Com ponent  1 c:  Set t ing  I nst ruct ional  Outcom es

1 1 . < n/a> Align  outcom es with  Current  Standards

 

1 2 . < n/a> Value,  sequence, and alignm ent

 

1 3 . < n/a> Clarity

 

1 4 . < n/a> I ntegrat ion

 

skills,  knowledge, and language
proficiency  and does not
indicate  that  such  knowledge is
valuable.

knowledge, and language
proficiency  but  dem onst rates
this  knowledge only  for  the
class as a whole.

knowledge, and language
proficiency  and dem onst rates
this  knowledge for  groups of
students.

students’  skills,  knowledge, and
language proficiency  and has a
st rategy  for  m aintaining  such
inform at ion.

Teacher dem onst rates a lack of
understanding  of  students’
interests or  cultural  heritage
and does not  indicate  that  such
knowledge is valuable.

I NEFFECTI VE

Teacher recognizes the value of
understanding  students’
interests and cultural  heritage
but  dem onst rates this
knowledge only  for  the class as
a whole.

MI NI MALLY EFFECTI VE

Teacher recognizes the value of
understanding  students’
interests and cultural  heritage
and dem onst rates this
knowledge for  groups of
students.

EFFECTI VE

Teacher recognizes the value of
understanding  students’
individual interests and cultural
heritage and dem onst rates this
knowledge for  individual
students.

HI GHLY EFFECTI VE

Teacher lacks an understanding
of  students’  special  learning or
m edical  needs and/ or  why  such
knowledge is im portant .

I NEFFECTI VE

Teacher dem onst rates
awareness of  the im portance of
knowing students’  special
learning or  m edical  needs,  but
such  knowledge m ay be
incom plete or  inaccurate.

MI NI MALLY EFFECTI VE

Teacher dem onst rates
awareness of  students’  learning
or  m edical  needs,  collect ing
inform at ion  from  a variety  of
sources and applies the
inform at ion  in his/ her planning.

EFFECTI VE

Teacher possesses inform at ion
about  each student ’s learning
or  m edical  needs,  collect ing
such  inform at ion  from  a variety
of  sources,  and cont inually
seeks addit ional inform at ion
about  students’  special  needs,
and cont inually  applies this
inform at ion  in his/ her planning
and inst ruct ion.

HI GHLY EFFECTI VE

Outcom es do not  dem onst rate
alignm ent  with  Com m on Core
State Standards,  or  other
exist ing content  standards.

I NEFFECTI VE

Few outcom es dem onst rate
alignm ent  with  Com m on Core
State Standards,  or  other
exist ing content  standards.

MI NI MALLY EFFECTI VE

Most  outcom es dem onst rate
alignm ent  with  Com m on Core
State Standards,  or  other
exist ing content  standards.

EFFECTI VE

All  outcom es dem onst rate
alignm ent  with  Com m on Core
State Standards,  or  other
exist ing content  standards.

HI GHLY EFFECTI VE

Outcom es dem onst rate low
expectat ions for  students and
lack of  r igor. They do not
reflect  im portant  learning in the
discipline or  a connect ion to  a
sequence of  learning.

I NEFFECTI VE

Outcom es dem onst rate
m oderately  high expectat ions
and r igor. Som e reflect
im portant  learning in the
discipline and at  least  som e
connect ion to  a sequence of
learning.

MI NI MALLY EFFECTI VE

Most  outcom es dem onst rate
high expectat ions and r igor and
im portant  learning in the
discipline.  They are connected
to  a sequence of  learning.

EFFECTI VE

All  outcom es dem onst rate high
expectat ions and r igor and
im portant  learning in the
discipline.  They are connected
to  a sequence of  learning both
in the discipline and in related
disciplines.

HI GHLY EFFECTI VE

Outcom es are either  not  clear
or  are stated  as act ivit ies,  not
as student  learning.  Outcom es
do not  perm it  viable m ethods
of  assessm ent .

I NEFFECTI VE

Outcom es are only  m oderately
clear  or  consist  of  a
com binat ion  of  outcom es and
act ivit ies.  Som e outcom es do
not  perm it  viable m ethods of
assessm ent .

MI NI MALLY EFFECTI VE

All  the inst ruct ional  outcom es
are clear,  writ ten in the form  of
student  learning.  Most  suggest
viable m ethods of  assessm ent .

EFFECTI VE

All  the outcom es are clear
writ ten in the form  of  student
learning,  and perm it  viable
m ethods of  assessm ent .

HI GHLY EFFECTI VE

Outcom es dem onst rate only
one type of  learning and only
one discipline or  st rand.
Outcom es lack r igor, and

I NEFFECTI VE

Outcom es dem onst rate several
types of  learning,  but  teacher
has m ade no at tem pt  at
interdisciplinary  integrat ion  at

MI NI MALLY EFFECTI VE

Outcom es dem onst rate several
different  types of  learning and
opportunit ies for
interdisciplinary  integrat ion  at

EFFECTI VE

Where appropriate,  outcom es
dem onst rate several different
types of  learning and
opportunit ies for

HI GHLY EFFECTI VE



1 5 . < n/a> Suitabilit y  for  diverse learners

 

1 6 . Com m ents:

 

Com ponent  1 d: Dem onstrat ing Know ledge of  Resources

1 7 . < n/a> Resources for  classroom  use

 

1 8 . < n/a> Resources to  extend content  knowledge and pedagogy

 

1 9 . < n/a> Resources for  students

 

2 0 . Com m ents:

 

Com ponent  1 e:  Designing Coherent  I nst ruct ion

at tent ion to  diverse learning
styles.

appropriate levels of  r igor or
diverse learning styles.

appropriate levels of  r igor or
diverse learning styles.

interdisciplinary  integrat ion  at
appropriate levels of  r igor or
diverse learning styles. Teacher
collaborates with  colleagues to
enhance integrat ion.

Outcom es are not  suitable  for
the class or  are not  based on
any  assessm ent  of  student
needs.

I NEFFECTI VE

Outcom es are suitable  for  m ost
of  the students in the class
based on global  assessm ents of
student  learning.  However,  the
needs of  som e individual
students m ay not  be
accom m odated.

MI NI MALLY EFFECTI VE

Outcom es are suitable  for  all
students in the class and are
based on evidence of  student
proficiency.  However,  the
needs of  som e individual
students m ay not  be
accom m odated.

EFFECTI VE

Outcom es are based on a
com prehensive assessm ent  of
student  learning and take  into
account  the varying  needs of
individual students or  groups in
the class.

HI GHLY EFFECTI VE

Teacher does not  use resources
for  classroom  use that  are
available through  the school or
dist r ict .

I NEFFECTI VE

Teacher dem onst rates
awareness of  and/ or  uses
resources available for
classroom  use through  the
school or  dist r ict  but  no
knowledge of  broader
resources.

MI NI MALLY EFFECTI VE

Teacher regular ly m akes use of
resources available for
classroom  use through  the
school or  dist r ict ,  dem onst rates
som e fam iliar ity  with  resources
external  to  the school and with
current  technology.

EFFECTI VE

Teacher’s knowledge and use
of  resources for  classroom  use
is extensive,  including  those
available through  the school or
dist r ict ,  in the com m unity,
through  professional
organizat ions, universit ies,  and
with  current  technology.

HI GHLY EFFECTI VE

Teacher does not  use resources
to  enhance content  and
pedagogical knowledge
available through  the school or
dist r ict .

I NEFFECTI VE

Teacher dem onst rates
awareness of  and/ or  uses
resources to  enhance content
and pedagogical knowledge
available through  the school or
dist r ict  but  no knowledge of
broader resources.

MI NI MALLY EFFECTI VE

Teacher regular ly m akes use of
resources to  enhance content
and pedagogical knowledge
available through  the school or
dist r ict ,  dem onst rates som e
fam iliar ity  with  resources
external  to  the school and with
current  technology.

EFFECTI VE

Teacher’s knowledge and use
of  resources to  enhance
content  and pedagogical
knowledge is extensive,
including  those available
through  the school or  dist r ict ,
in the com m unity,  through
professional  organizat ions,
universit ies,  and with  current
technology.

HI GHLY EFFECTI VE

Teacher is unaware of
resources for  students available
through  the school or  dist r ict .

I NEFFECTI VE

Teacher dem onst rates
awareness of  resources for
students available through  the
school or  dist r ict  but  no
knowledge of  broader
resources.

MI NI MALLY EFFECTI VE

Teacher dem onst rates
awareness of  resources for
students available through  the
school or  dist r ict ,  som e
fam iliar ity  with  resources
external  to  the school and with
current  technology.  Teacher
knows how to  gain  access for
students.

EFFECTI VE

Teacher’s knowledge of
resources for  students is
extensive,  including  those
available through  the school or
dist r ict ,  in the com m unity,  and
with  current  technology.
Teacher assists students in
gaining  access.

HI GHLY EFFECTI VE



2 1 . < n/a> Learning act ivit ies

 

2 2 . < n/a> I nst ruct ional m aterials and resources

 

2 3 . < n/a> I nst ruct ional groups

 

2 4 . < n/a> Lesson and unit  st ructure

 

2 5 . Com m ents:

 

Com ponent  1 f: Designing Student  Assessm ents

2 6 . < n/a> Congruence with  inst ruct ional  outcom es

 

2 7 . < n/a> Criter ia and standards

Learning act ivit ies are not
suitable  to  students or  to
inst ruct ional  outcom es and are
not  designed to  engage
students in act ive intellectual
act ivity.

I NEFFECTI VE

Only  som e of  the learning
act ivit ies are relevant  and
rigorous to  students or  to  the
inst ruct ional  outcom es.  Som e
represent  a m oderate cognit ive
challenge,  but  with  no
different iat ion  for  different
students.

MI NI MALLY EFFECTI VE

All  of  the learning act ivit ies are
relevant  and r igorous to
students or  to  the inst ruct ional
outcom es,  and m ost  represent
significant  cognit ive challenge
with  som e different iat ion  for
different  groups of  students.

EFFECTI VE

Learning act ivit ies are highly
relevant  and r igorous to
diverse learners and support
the inst ruct ional  outcom es.
They are all  designed to
engage students in high- level
cognit ive act ivity  and are
different iated,  as appropriate,
for  individual learners.

HI GHLY EFFECTI VE

Materials and resources are not
suitable  for  students and do
not  support  the inst ruct ional
outcom es or  engage students
in relevant  and r igorous
learning.

I NEFFECTI VE

Som e of  the m aterials and
resources are suitable  to
students,  support  the
inst ruct ional  outcom es,  and
engage students in relevant
and r igorous learning.

MI NI MALLY EFFECTI VE

All  of  the m aterials and
resources are suitable  to
students,  support  the
inst ruct ional  outcom es,  and are
designed to  engage students in
relevant  and r igorous learning.

EFFECTI VE

All  of  the m aterials and
resources are suitable  to
students,  support  the
inst ruct ional  outcom es,  and are
designed to  engage students in
relevant  and r igorous
m eaningful  learning.  There is
evidence of  appropriate use of
technology  and of  student
part icipat ion in select ing or
adapt ing  m aterials.

HI GHLY EFFECTI VE

I nst ruct ional groups are not
suitable  to  inst ruct ional
outcom es and student  learning.

I NEFFECTI VE

I nst ruct ional groups provide
lim ited support  to  the
inst ruct ional  outcom es and
student  learning with  an effort
at  providing  som e variety.

MI NI MALLY EFFECTI VE

I nst ruct ional groups are varied
as appropriate to  support
inst ruct ional  outcom es and
student  learning.

EFFECTI VE

I nst ruct ional groups are varied
as appropriate to  the students
and the different  inst ruct ional
outcom es.  There is evidence of
student  choice in select ing the
different  pat terns of
inst ruct ional  groups.

HI GHLY EFFECTI VE

The lesson or  unit  has no
clearly  defined st ructure, or  the
st ructure is chaot ic.  Act ivit ies
do not  follow  or  show  an
organized progression  or
scaffolding,  and pacing  t im e
allocat ions are unrealist ic.

I NEFFECTI VE

The lesson or  unit  has a lim ited
st ructure, although  the
st ructure is not  uniform ly
m aintained throughout .
Progression  of  act ivit ies shows
lim ited scaffolding  and is
uneven with  som e reasonable
pacing  t im e allocat ions.

MI NI MALLY EFFECTI VE

The lesson or  unit  has a clearly
defined st ructure around which
act ivit ies are organized.
Progression  of  act ivit ies is
evenly  scaffolded,  with
reasonable t im e allocat ions.

EFFECTI VE

The lesson’s or  unit ’s st ructure
is clear  and allows for  different
pathways of  different iated
inst ruct ion  according  to  diverse
student  needs.  The progression
of  act ivit ies is highly  coherent .

HI GHLY EFFECTI VE

Assessm ent  procedures are not
congruent  with  inst ruct ional
outcom es.

I NEFFECTI VE

Som e of  the inst ruct ional
outcom es are assessed
inconsistent ly  as a whole class.

MI NI MALLY EFFECTI VE

All  the inst ruct ional  outcom es
are assessed and adapted for
groups of  students as needed.

EFFECTI VE

Proposed approach to
assessm ent  is fully  aligned with
the inst ruct ional  outcom es in
both content  and process.
Assessm ent  m ethodologies
have been adapted for
individual students.

HI GHLY EFFECTI VE

I NEFFECTI VE MI NI MALLY EFFECTI VE EFFECTI VE HI GHLY EFFECTI VE



 

2 8 . < n/a> Design of  form at ive and sum m at ive  assessm ents

 

2 9 . < n/a> Use of  assessm ent  in ongoing planning

 

3 0 . Com m ents:

 

Proposed approach contains no
criter ia or  standards.

Assessm ent  cr iter ia and
standards have been
developed,  but  they  are not
clearly  stated.

Assessm ent  cr iter ia and
standards are clearly  stated.

Assessm ent  cr iter ia and
standards are clearly  stated;
there  is evidence that  the
students have cont r ibuted to
their  developm ent .

Teacher has no plan  to
incorporate form at ive and
sum m at ive  assessm ent  in the
lesson or  unit .

I NEFFECTI VE

Teacher’s use of  form at ive and
sum m at ive  assessm ent
techniques is inconsistent ,
including  only  som e of  the
inst ruct ional  outcom es.

MI NI MALLY EFFECTI VE

Teacher has a well-developed
st rategy  to  use form at ive and
sum m at ive  assessm ent
techniques,  and has designed
part icular  approaches that  are
clearly  stated.

EFFECTI VE

Teacher’s approach to  using
form at ive and sum m at ive
assessm ent  techniques is well
designed and includes student
and teacher’s use of  the
assessm ent  inform at ion.

HI GHLY EFFECTI VE

Teacher has no plans to  use
assessm ent  results  in designing
future inst ruct ion.

I NEFFECTI VE

Teacher uses form at ive and
sum m at ive  assessm ent  results
to  plan  for  future inst ruct ion
for  the class as a whole.

MI NI MALLY EFFECTI VE

Teacher uses form at ive and
sum m at ive  assessm ent  results
to  plan  for  future inst ruct ion
for  groups of  students.

EFFECTI VE

Teacher uses form at ive and
sum m at ive  assessm ent  results
to  plan  future inst ruct ion  for
individual students.

HI GHLY EFFECTI VE


