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Section 1: PeP Introduction

MISSION STATEMENT

The Peers Educating Peers Program (PEP), supported by the Qatar Foundation 
International, is part of the global movement to develop educational systems that  
foster lifelong learning and community engagement.  In order to achieve this mission, 
PeP works with educators around the world to infuse specific practices and  
philosophies into their teaching.  These include:

•	 CONNECTING CUlTURES FOR GlOBAl GOOD 
PeP uses peer education, online collaboration, videoconferencing, and student  
exchanges to connect cultures and advance global citizenship skills.

•	 PROJECT BASED lEARNING 
PeP promotes project based learning methods that empower students to take  
ownership of their learning, and engage them in authentic performance based  
assessments that utilize skills and habits of mind that they will use in the real world. 

•	 PEER EDUCATION AND lEADERShIP 
PeP is predicated on the idea that students often learn best from each other, and 
that student-teaching is among the most effective ways for students to demonstrate 
their understanding and share their passion with their peers. Peer education devel-
ops student leadership skills and may even provoke interest in a teaching career.

•	 21ST CENTURY lEARNING SkIllS  
In a traditional classroom, students primarily receive content. PeP students actively 
choose content based on their passions and interests. Subsequently, students use 
the arts and technology to create, teach, and exhibit their content knowledge and 
comprehension by collaborating with their peers on authentic media projects.
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•	 DEVElOPING CURIOSITY 
PeP seeks to make the familiar strange—to provide students with the capacity to 
reexamine their environment and community with fresh eyes and begin to ask ques-
tions about the world we live in.  To facilitate this process, PeP uses expeditionary 
learning techniques to break the bounds of the traditional classroom so that teachers 
and students see their entire world as a place for learning and discovery.

•	 TEAChER lEADERShIP 
PeP aims to identify master teachers in PeP partner schools and support them as 
they build capacity to help their colleagues adopt these new practices. master teach-
ers are the conduits to forge strong professional learning communities within their 
schools and districts.

PROGRAM OVERVIEW

At the start of a PeP program students study local and global issues and discuss them 
online and in videoconferences with their peers in other PeP network schools.  They then 
develop lessons on these issues to teach their peers both at their own school and when 
they host visiting students and teachers from across town or around the world.  In addi-
tion to teaching, PeP students also team up with their PeP peers to create media proj-
ects on global issues that touch their lives.  The level of participation varies from school 
to school.  A PeP program can function as a stand-alone elective class or can be incorpo-
rated en masse or piecemeal into a pre-existing curriculum.  While some classes may be 
involved in all of the projects described above, some may choose one or two to  
join in on.

The PeP Summer Institute is the culminating experience of the program. Students from 
participating PeP schools gather to teach each other—and their teachers—about the 
issues that matter to them, and engage in student led seminars on global issues.  Partici-
pating teachers have the opportunity to experiment with PeP, refine their practice and 
connect with educators from around the world to plan future collaborations.  

At the present time PeP programs are up and running at Boston Arts Academy (BAA) 
and the Washington latin Public Charter School (WlPCS) in the united States, the 
musab Bin omair Secondary Independent School for Boys and the Al Wakra Secondary 
Independent School for Boys in Qatar, and the lycée Joliot Curie in France. 
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ThE ONlINE EXPERIENCE

Interacting with their peers in other schools and other nations is a key component of the 
PeP experience.  This occurs throughout all phases of a PeP project, and takes place in a 
number of formats, depending upon time constraints, available technology, and funding.  
The primary means of communication is C2C (c2c.qfi.org), a secure educational plat-
form developed by the Qatar Foundation International for schools in its network.  These 
interactions range from the casual to formal.  Both teachers and students can start 
discussions or post projects on C2C and invite others to participate.  nearly every kind 
of media can be posted directly on C2C, including most video formats.  PeP Students use 
C2C to exhibit their work, post comments on subjects that both classes are examining, 
and exchange feedback on ongoing projects.  The flexibility of C2C makes it a great place 
both for students to simply get to know each other or to collaborate on in depth projects.  
At the same time, teachers have full capability to invite and remove students, edit or 
remove comments, discussions, and work that could be disruptive or offensive.

videoconferencing also plays a major role in C2C.  Students can use Skype, google Chat, 
or any other platform, and in Fall 2013 videoconferencing capabilities will be integrated 
directly into C2C.  Initially, videoconferences may be used as a simple but exciting way 
for student in the network to get to know each other and break through any stereotypes 
or cultural barriers that might otherwise separate them.  This is something that can only 
be done thoroughly with live face-to-face interaction.  once these initial bonds have 
been made students are ready to use videoconferencing both as a platform for collabo-
ration and for online Socratic Seminars.  When, for example, students in two locations 
collaborate on a film project, they will need to videoconference several times to brain-
storm, plan, and exchange feedback on each other’s work.  The online Socratic Seminars 
can be used to go into greater depth a particular subject, or to gather information as a 
precursor to beginning a PeP project.  Whereas a live Socratic Seminar usually involves a 
whole class in one discussion, the online versions work best when students talk in groups 
of two to eight students, with one to four students joining in from each school.  As in a 
traditional Socratic Seminar (see page 17 for details), it is essential that all the students 
involved have examined a shared set of resources—articles, video, images, etc.—so that 
everyone has the same information and can therefore join in the discussion and partici-
pate on an equal basis.



Section 2  |  How Does PeP Work?

A school’s involvement in PeP can take many forms, ranging from yearlong commitments 
to a couple of days.  While one school may choose to develop a semester long PeP elective, 
another may integrate a PeP unit into an existing curriculum, and another might just en-
gage in a videoconference for a day or two.  The pages that follow provide a loose outline of 
either a PeP teaching or media project.  While the examples are taken from secondary level 
social studies, civics, and english language classes, it is important to remember that PeP 
can be integrated into almost any subject area, curriculum, or grade level. PeP methods can 
be used throughout a curriculum, or integrated into specific units.  either way, the process is 
the same. regardless of the subject area, grade level, or specific topic, a PeP project follows 
six distinct phases:

•	 PhASE 1: DEVElOPING INTEREST

•	 PhASE 2: IDENTIFYING PROJECT TOPICS 

•	 PhASE 3: RESEARCh

•	 PhASE 4: PRODUCTION

•	 PhASE 5: PRESENTATION

•	 PhASE 6: REVISION

PhASES 1 AND 2 | DEVElOPING INTEREST AND ChOOSING TOPICS

In the first phase of a PeP project, teachers work with students to identify content they are 
interested in.  The degree of freedom that the students are allowed depends upon the partic-
ular curriculum into which PeP is integrated.  If PeP is integrated into a pre-existing curricu-
lum, the content area and relevant standards will guide students’ choices.  The topics that 
students choose can also be framed by the partnerships that develop between schools in the 
PeP network—thus limiting students to more universal topics that can be explored in depth 
in a variety of locations.  At BAA and WlPCS, PeP was integrated into classes examining 

local history and contemporary issues.  At Al 
Wakra, musab Bin omair, and Joliot Curie PeP 

was in part integrated into english as a Second 
language classes, and in part completed as a 

special after school project. The topics that stu-
dents chose at these schools ranged widely, and 

included both history and current events, local 
and international issues.  Please see Figure 2 for a 

sample list of topics that students taught.  
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FIgure 1  |  THe SIx PHASeS oF A PeP ProJeCT 

IN ClASS ONlINE  
(C2C AnD vIDeoConFerenCeS)

PHASe 1: DeveloPIng InTereST, BuIlDIng relATIonSHIPS

Students study a variety of globally and locally relevant 
topics together as a class and then identify one or two  
topics they’re interested in exploring in greater depth.

Students in the PeP network use C2C and video 
conferencing to get to know each other, and discuss what 
they’re learning.  They also examine the global issues in 

more depth by engaging in online Socratic Seminars.

 
PHASe 2: IDenTIFyIng ProJeCT ToPICS

Students identify one or two topics they’re interested in 
exploring in greater depth.  They begin preliminary research 

all the while asking themselves: “Is it feasible?  Will it  
sustain my interest?” “Is it locally and globally relevant?”

Students discuss a variety of globally and locally relevant 
topics with their Peers in the PeP network.  They exchange 
feedback, identify common themes, and plan collaborations.

PHASe 3: reSeArCH AnD mATerIAlS ColleCTIon

Students research their topics and collect materials  
for their lesson/media project.  Sources include  

libraries, databases, the web, live interviews,  
and students’ own photo-video footage.

Students who are working on collaborative projects share 
resources and ideas with their partners in the PeP network.

 
PHASe 4: ProDuCTIon

Students create their lesson or media products. Students continue to plan and collaborate online.

 
PHASe 5: exHIBITIon

Students teach their lesson to classmates and/or  
visiting students, or show their media product. Students 

receive constructive criticism from their peers.

Students share their media projects on C2C and  
receive constructive criticism from their peers.

PHASe 6: revISIon

Students may revise and re-exhibit their work.   
Students might only teach once, but time permitting  

will teach a second time to a new audience.
Students revise and re-exhibit their work on C2C.
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PhASE 3 | RESEARCh

once a topic or theme has been chosen, teachers then coach students through the 
research process. The parameters of this research must be set by teachers and are 
governed by accessibility of resources and information, students’ prior experience con-
ducting research, and time constraints.  The teacher’s ability to differentiate instruction 
is important at this point. With more advanced, driven students, the research may be 
entirely up to them, with the teacher only asking questions and making the occasional 
suggestion.  With lower level or less motivated students, a greater degree of support 
and guidance may be necessary.   In such 
cases, teachers may need to motivate stu-
dents by researching a reading they might 
use in their teaching, suggesting key words 
for their google, database, or library search-
es, or finding people for students to interview 
about their topic. Students should also use 
C2C to give each other research advice and 
share resources.

PhASE 4 | PRODUCTION

In the next step, teachers coach students through the creation of their media product or 
lesson.  Again, the scope of the project and the time spent will vary depending on prior 
experience and the resources available.  The first step is modeling—showing profession-
al and student-made examples of both excellence and mediocrity for students to critique.  
This sets targets to shoot for and pitfalls to avoid, as well as providing a common vocab-
ulary to use when developing and editing work. 

In the case of student-teaching, student-centered teaching methods are not just shown, 
they must primarily be experienced.  Before students attempt to design their own les-
sons, it is essential that they experience and reflect on a variety of in-class and expedi-
tionary lesson formats taught by the teacher.  This is especially important if students are 
to break out of the traditional format of student (and most teacher) instruction—lecture 

and PowerPoint.  Students must be taught 
how to ask provocative questions, how to 

lead discussions, how to organize activi-
ties, games or performances, and how to 

use primary source materials or an outdoor 
location to teach content and provoke critical 

thinking.  



9PArT 1  |  ProgrAm overvIeW

PhASE 5 | PRESENTATION

regardless of the format, the presentation phase of a PeP unit is divided into three 
parts—presentation, discussion, and reflection. First students present their work by 
either teaching their lessons to their peers or exhibiting their media projects.  Their  
peers then discuss the works, giving the creators praise and constructive feedback.   
The creators then reflect on their experi-
ences.  It is important to note that the  
presentation phase can take place entirely 
in person, or it can be staged online using 
videoconferencing.  

PhASE 6 | REVISION

In the final phase, students revise and  
re-exhibit their work.  If it is a media project,  
they may show their work to the same audience again, or to another audience.  If it is  
a lesson, they will revise it to teach to another group of their peers or visiting students 
during a PeP student exchange.

When planning a Project Based learning unit, it is critical not to underestimate the 
importance of the revision phase.  In the world beyond school, revision is one of the 
most important aspects of work.  Workers in most professions create a product, receive 
feedback from their peers and management, and continue to refine their work.  Despite 
this, the revision phase is often absent from students’ academic experiences.  Students 
get one chance to show their ability on a test, or the never-ending press to cover state-
mandated content forces teachers to continue to advance through their tightly packed 
curriculum.  Peers educating Peers believes that the revision process is central to life-
long learning, and that no Project Based learning unit can be complete without it.
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FIgure 2  |  PeP leSSonS AnD FIlmS CreATeD By STuDenTS  
From BoSTon, WASHIngTon, D.C., AnD QATAr, 2011-2013

leSSonS AnD FIlmS BASeD In mulTIPle CITIeS

Topic essential Question(s) Teaching and/or Filming location(s)

CHAngIng CITIeS How has my city changed over the last 50 years? Interviews with the elderly in various cities

HomeleSSneSS
Why are people homeless?   
What can you do for the homeless?

Classroom/Kitchen at a school, martha’s  
Table (soup kitchen) in Washington, DC

WAr monumenTS

Do our city’s war monuments  
accurately portray war?  

How should wars be commemorated?

Boston Common, the national mall,  
Washington, DC

mASS-TrAnSIT

What are the qualities of a good  
mass-transit system?

How does my city’s mass-transit  
system compare to others’?

In classrooms and on mass-transit systems  
in Boston, Washington, DC, and Doha 

ArCHITeCTure

What are your favorite and least  
favorite styles of architecture?  

How do styles differ from city to city?

Does our city’s architecture reflect  
our national culture?

Downtown areas of Boston,  
Doha, and Washington, DC

oCCuPy BoSTon/
WASHIngTon DC  
(oCCuPy WAll STreeT)

How successful was the occupy movement? occupy movement sites in Boston and Washington

SCHool SegregATIon 
& DeSegregATIon 

How does segregation hurt people?  How was 
segregation ended in Boston and Washington?

How has desegregation changed our city and its 
schools

outside schools in Boston and Washington that 
were once segregated and were later desegregated.

HumAn TrAFFICKIng
What is human trafficking?   
How can I help stop it?

International Justice mission, Washington, DC, 
Inside Boston’s South Station where human 
trafficking takes place

THe DroPouT rATe 
AnD InCArCerATIon

Does our prison system work?

How is the dropout rate related to incarceration?  

Daybreak, a recreation center in Washington, DC 
Prisons in Boston and Washington, DC

SCHool lunCH How long should school lunch be? various public and private school sites

HIP HoP CulTure
What is Hip Hop? 

How does Hip Hop culture vary from city to city?

various sites around Boston and Washington, DC 
where Hip Hop culture can be seen and heard.

THe SyrIAn  
revoluTIon

What, if anything, does the world owe Syria?

Should the united States become involved  
in the Syrian revolution?

Does the world know what’s going on in Syria?

various locations around Doha,  
Boston, and Washington, DC
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QATAr BASeD leSSonS AnD FIlmS
Topic essential Question(s) Teaching and/or Filming location(s)

TrADITIonAl SPorTS/
PreServIng nATIonAl 
TrADITIonS

Should traditional sports be preserved?   
If so, how?

THe ArAB SPrIng  
AnD THe meDIA

What role should the media play  
in a war or revolution? 

Al Jazeera Headquarters, Doha

QATAr AnD THe 
WorlD CuP oF 2022

Will the World Cup change Qatar?

Should Qatar host the World Cup of  
2022  in the summer  the winter?

various sports sites around Doha.

eDuCATIon In QATAr
How successful is “education  
for a new era” initiative ?

various schools around Doha and a visit to the 
Supreme educational Council

WASHIngTon, D.C. BASeD leSSonS AnD FIlmS

Topic essential Question(s) Teaching and/or Filming location(s)

THe ImPorTAnCe oF 
ArT AnD BeAuTy

Is beauty objective or subjective?

Where is beauty in our lives?

Busboys and Poets restaurant,  
Washington, DC

vIolenCe In SCHoolS

What causes school violence?

How/why have school violence levels  
changed over time?

Classroom

CommemorATIon

Should we keep or tear down statues  
of people we no longer respect?

Should monuments be permanent?

In front of a statue of President  
Buchanan in Washington, DC

genTrIFICATIon  
AnD CHAngIng  
neIgHBorHooDS

How do neighborhoods change, and how  
do those changes help and hurt the people  
the people who live there? 

Columbia Heights, Washington, DC

CemeTerIeS
Should cemeteries be protected forever,  
or should they eventually be bulldozed  
and replaced with something “useful?”

Holy rood Cemetery, Washington, DC

THe BATTle oF ForT 
STevenS, 1864

Why did the Confederates lose the battle?   
Was it right for President lincoln to get  
so close to the battlefield?

Fort Stevens, a Civil War Fort in Washington, DC
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BoSTon BASeD leSSonS AnD FIlmS

Topic essential Question(s) Teaching and/or Filming location(s)

BoSTon mASSACre 
1770

Who was to blame for the “massacre?”  

What causes violence between police/soldiers and 
protesters?

Boston massacre site (old State House) 

Women’S rIgHTS
How have women’s rights changed  
over the last 100 years?

At a monument to women who  
fought for freedom and equal rights

PoeT e.e. CummIngS
What makes good poetry?

How has Cummings influenced other poets?
Harvard university, which Cummings attended

movIeS ABouT  
BoSTon

Is Boston accurately portrayed  
in Hollywood movies?

Classroom and sites around Boston

rACe & THe reD Sox
How have race relations changed  
on the Boston red Sox?

outside Fenway Park, Boston

THe BlACK PAnTHerS
What is the legacy of the Black  
Panther Party in Boston?

Site of former Black Panther Party Headquarters  
in the roxbury neighborhood of Boston

nATIonAl PrIDe

What is national pride?  

What’s the difference between ethnic  
and national pride?

Is it possible to have pride in your  
country but not your government? 

massachusetts State House and Boston Common

BoSTon’S  
PArK SySTem

Do Boston’s parks live up to the original vision of 
designer Frederick law olmsted?

various parks in Boston, including  
the Fens and the esplanade

JAzz HISTory
How has Jazz evolved?  

Is there a Boston style?
At Boston area Jazz clubs

grAFFITI
Does graffiti have a positive or  
negative effect on our city?

various alleys, train tracks, buildings and 
underpasses around Boston and Cambridge

BoSTon FASHIon Is Boston the worst dressed city in America?
newbury Street and various 
locations around Boston
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This section provides sample curriculum materials for a student teaching project.  As you read, please keep in mind 

that these are examples of how PEP projects were integrated into a local history class at the Boston Arts Academy.  

The class met five days a week in 85-minute blocks.  Most work was done in school, with little homework or  

after-school time.  Timing and implementation will vary considerably depending upon the school, subject, grade  

level and available resources.  Please feel free to revise anything in this curriculum guide, and cut or add assignments 

as necessary to fit the needs of your students.

Section 1: Preparing Students to Teach

As any educator knows, teaching is one of the most difficult arts, and we cannot ask stu-
dents to teach each other without careful preparation, scaffolding, and modeling.  This 
chapter contains two sections: a brief outline of the step-by-step process that students 
in the Boston Arts Academy PeP program went through before they began teaching (this 
is discussed in more detail in the lesson plans section of the PeP Teacher Handbook), 
and an overview of the student-centered teaching methods that PeP students should use 
to teach their peers.

Following are the six steps that students 
should follow in order to prepare their  
PeP lesson.

PEER  

EDUCATION 

CurrICulum 

guIDe



14 PeerS eDuCATIng PeerS HAnDBooK  |  2013

1. TOPIC: Students must first choose a topic.  The topic should be:

•	 Fascinating to the student-teacher
•	 researchable
•	 Provocative, interesting, and/or relevant to students’ lives and present day society
•	 It is also ideal that the topic be teachable both in and outside the classroom so that 

students can use their home city—its streets, historic sites, museum, galleries, shops, 
subways, etc.—to teach visiting students.

2. ESSENTIAl QUESTION:  The next task is to craft an essential question to guide the 
lesson.  In order to have an interesting lesson that forces students to really think 
critically, the essential question should be:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places and times, including the present
 
Please keep in mind that this list describes the perfect essential question:  
even master teachers do not hit this target every time!  Please see the handbook  
for a series of lessons helping students plan good essential questions.

3. RESEARCh:  once students have nailed down their topic and crafted a good essential 
question, they should begin their research so that they have the depth of knowledge 
necessary to plan an interesting lesson.   

4. STUDENT CENTERED TEAChING METhODS DEMONSTRATION: Before students choose 
a lesson or discussion format for the class they will teach, the teacher needs to make 
sure that each of these methods has been demonstrated for the students.  Ideally, 
they should be integrated into the regular curriculum so that all students have first 
hand experience.  especially in the weeks leading up to a student teaching unit, make 
sure to leave a few minutes at the end of each of these demonstrations for students 
to reflect on the teaching method and think about whether or not they could use it in 
their own teaching.

5. lESSON PlANNING: In the final phase students plan their actual lesson.  Please  
see the lesson planning template and sample lessons included in the Handbook.  
Students should complete two drafts of their lesson plan and receive feedback  
from their peers and teachers before finally teaching their lesson.  

6. TEAChING!  It is essential that students get the chance to teach each other in a 
low-pressure situation before they are asked to teach visitors from other schools and 
nations.  After each student-lesson, make sure there is ample time for the audience 
to fill out rubrics and give constructive feedback to the student-teacher so that all 
can reflect on the experience and improve.
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STUDENT-CENTERED TEAChING METhODS

When PeP students teach each other, it is critical that students use “student-centered” 
teaching methods that will keep their class engaged, and not revert to the same old 
“teacher centered” methods—lectures, Powerpoints, teacher-dominated discussions, 
and disconnected worksheets—that have turned so many students off from school.  
While there are of course a hundred different ways to do this, the three discussion 
methods and seven lesson formats that follow have been especially effective in the PeP 
program and should engage students at all levels.  This section includes overviews and 
examples of the following:

DISCUSSION METhODS

1. Socratic Seminar
2. Take a Stand
3. Thought museum

 
lESSON FORMATS

1. learning Stations
2. Jigsaw
3. role Play
4. Dramatization
5. expeditionary learning: learning Through Play
6. expeditionary learning: object observation
7. expeditionary learning: Scavenger Hunt

Section 1A: Discussion methods

1. SOCRATIC SEMINAR

Overview: In a Socratic Seminar, students gather information and ideas from a shared 
source (or set of sources) and then engage in an open ended discussion of the questions 
and issues raised by those sources.

Sources: Students can gather information 
and ideas from a wide variety of sources— 

videos, images, readings, monuments and 
historic sites, performances, etc.  The one 

requirement is that the sources are shared 
by all so that everyone has the same  

information and can therefore join in the dis-
cussion and understand what participants are 

talking about.
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Format: After students gather ideas and information, and come up with their own obser-
vations, reactions, and questions, the class gathers together to discuss.  Students should 
ideally sit in a circle or rectangle.  no matter the shape it is critical that all participants 
can see each other’s faces and hear what’s being said.  

Roles:  There are several possible roles. Some are required and some are optional:

Moderator (required): The moderator leads the discussion.  He/she gets things 
started and keeps the discussion going.  While the ultimate goal is for the stu-
dents to generate their own questions, the moderator should have a number of 
provocative questions ready in case the discussion flags.  The moderator can 
also intervene if the discussion 
is going off on a tangent or if 
one student is dominating or 
being disrespectful to others.  
The moderator can also coax 
students into the conversation, 
or push students to go further 
in their thinking by explaining 
an argument or providing evi-
dence to back up a claim.  The 
moderator also needs to decide 
whether or not students will 
raise their hand (with the mod-
erator calling on participants) 
or just speak freely.  While rais-
ing hands  
may be necessary at times, 
the conversation will generally 
flow much more naturally and 
go into greater depth if partici-
pants are allowed to jump in 
without raising their hand and 
waiting to be called upon.

Observers: observers sit out-
side the circle and listen with-
out engaging in the discussion.  
once the discussion is over 
the observer(s) can share their 
views on how the discussion 
went, the major themes they 
heard, or ask larger questions 
that the discussion raised or 
left out.  

EXA
M

PlE

A Socratic Seminar on  
Boston’s Demographic history

eSSenTIAl QueSTIonS

Who are we as a people, how did we get  

this way, and where are we going?

What is a census?  How do we count our people,  

and how has the way we count changed over time?

How and why have the demographics  

of Boston changed over time?

What are the demographic trends for the future?

In a Boston history class students were studying 
the demographics of Boston the history of Boston’s 
people, where and when they came from, and how 
Boston’s racial and ethnic make up has changed 
over the centuries.  To start, all students examined 
a table of statistics that provided Boston census 
information from 1790 to 2010.  They annotated 
the statistics, identifying trends, anomalies, and 
changes in the data, writing down questions the 
statistics provoked, and looking for evidence to help 
them answer the essential questions.

While students took notes, the teacher circulated, 
fielding questions, asking students to share what 
they noticed, and helping them take efficient notes.  
Afterwards the class formed a circle, and with the 
teacher leading the discussion, began to share their 
observations, questions and conclusions.  While the 
teacher picked on the first student to speak, the 
class carried on most of the discussion that followed 
without hand raising and only minimal teacher 
intervention to keep the discussion going.  
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2. TAkE A STAND

Take a Stand is a more casual discussion method.  In Take a Stand students respond 
to statements, not questions.  First the teacher posts the following signs around the 
room, “Agree,” “Disagree,” and “neutral.” Depending upon the topic the teacher might 
want to eliminate the “neutral” sign to force students to make a choice, or you might 

add “Strongly Agree” and “Strongly 
Disagree” to provide more choice.    
once the room is set up students all 
stand in the middle and the teacher 
reads out a series of statements.  
After each statement, students then 
have to move to the side of the room 
that best represents their reaction to 
the statement.  When everyone has 
chosen their place, the teacher then 
asks people from each side to explain 
why they chose that position.  Take a 
Stand works especially well when the 
issues being discussed are controver-
sial and debatable.  It gets people off 
their feet, and forces them to make 
a choice.  It also can cause a lot of 
drama as students watch to see how 
everyone else will react.  Take a Stand 
is also a nice way to get students 
involved who don’t usually speak in 
more formal sessions because they 
have to express an opinion and have 
no place to hide.  Take a Stand can be 
used any time.  It can be a great way 
to break the ice on a new unit and 
hook students into a topic.  It can also 
be used as a way to discuss a source 
such as an article, video, or perfor-
mance.

3.   ThOUGhT MUSEUM

In a Thought museum, students share 
their ideas on Post It notes before en-
gaging in discussion.  First the teacher 
posts a variety of sources at different 
stations around the room—quotes, 
very short readings, images, short 
videos, etc.  The sources cannot be too 
long as students will have to stand in 

EXA
M

PlE

Take a Stand on  
The Purpose of history Teaching

eSSenTIAl QueSTIonS

What is the purpose of learning history?

What events, topics, and people should be included  

in our history curriculum?

This Take a Stand was done as an introduction to the 
study of history.  For homework students had read and 
annotated three articles presenting different points of 
view on the purpose of a history education, how the 
curriculum should be structured in the united States, 
and which topics, events, and individuals should be 
covered.  Instead of doing a Socratic Seminar, the 
teacher chose to discuss the articles using the Take 
a Stand format.  Signs were hung in different spots 
around the room stating “Strongly Agree” “Agree” 
“Disagree” and “Strongly Disagree.”  The students 
assembled in the middle of the room, and then the 
teacher read out the following statements:

Students should be taught to love their nation

There is a historical canon of facts and heroes  

that all students must know

Nation-based history classes create narrow-minded 

nationalistic students; U.S. history should only be  

taught within the context of world history.

Our public school history curriculum is dominated  

by socialist, anti-American propaganda

each statement was related to the point of view of one 
or more of the authors, and the wording was purposely 
made as controversial as possible in order to provoke 
passionate debate.  After each statement the students 
shared the reasons for their stand and backed up their 
arguments with evidence from the readings and their 
life experiences. Some heated but respectful arguments 
followed, and almost every student participated in a 
meaningful way.
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front of them, read/watch and then write their responses quickly and move onto the next 
source.  After taking in each source, students then post a note with their reaction to the 
source.  Their reaction could be a response to a specific question or prompt, it could be 
an open-ended reflection or a question that the source provokes.  

once students have posted comments at every station (if there are a lot of stations then 
you might only ask students to post at three or four stations) everyone sits back down.  
At this point a “Curator” stands up in front of each station (these should be volunteers 
selected at the start of the Thought museum).  The curator’s job is to read over all the 
comments and then make a brief presentation to the class.  The presentation should 
sum up the general themes, conflicts, and questions raised.  The curator might want to 
read out just a few posts that sum up the discussion.  After each curator presents, there 
should be a few minutes for an open discussion where students respond to what was 
said and push the discussion deeper. 

A Thought museum is a nice way to get everyone involved.  Whereas more extraverted 
students might dominate a Socratic Seminar or Take a Stand, everyone can easily ex-
press their thoughts in a Thought museum.  Also, like Take a Stand, a Thought museum 
has the advantage of getting everyone off their feet and moving around the room.  This 
raises energy levels and keeps all engaged.  Finally, unlike a Socratic Seminar, a Thought 
museum does not depend on outside reading.  All sources are contained within the class, 
everyone has equal access and equal time to respond.  

EXA
M

PlE

Thought Museum on the Boston Massacre

eSSenTIAl QueSTIonS

How fairly and accurately does the media cover world events?

In what ways can news coverage be turned into propaganda?

Did Paul Revere fairly and accurately “cover” the Boston Massacre?

In this lesson students were not only learning 
American History, they were addressing timeless 
questions about the accuracy and bias of the media.  
Here the “media” being examined for accuracy and 
bias was Paul revere’s famous cartoon depicting 
the Boston massacre of march 1770, when British 
soldiers shot and killed several Bostonians.  revere’s 
cartoons left no doubt that the red Coats were blood 
thirsty murderers, and its circulation throughout the 
13 colonies helped turn thousands of Americans 
against British rule.  The actual events were, not 
surprisingly, far murkier, and at the trial which 
followed the incident, the soldiers were acquitted by 
the jury of Bostonians dying to convict them.  

To start the class students observed revere’s cartoon 
and discussed its message. They then proceeded to 

the Thought museum.  Around the room were posted 
several excerpts of witness testimony from the trial.  
each student was handed Post It notes, and they 
were asked to circulate, read testimony, and post 
their reactions, questions, and their thoughts on 
whether the testimony supported or contradicted 
the view presented by Paul revere’s propaganda.  
Afterwards a few student volunteers summarized 
what students wrote about at each station, and then 
a general discussion ensued comparing revere’s 
cartoon to the testimony.  The class ended by 
bringing these issues up to the present.  Students 
watched a couple of examples of BBC coverage of 
the Arab Spring and the protests in Tahrir Square, 
and then compared and contrasted this coverage to 
the example of Paul revere.  
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Section 1B  |  Student-centered Activity models

1. lEARNING STATIONS

In a traditional class all students are doing the same thing at the same time, whether 
it’s listening to a lecture, watching a video, reading, or engaging in a discussion.   While 
this may be simpler to plan, the experience can often be monotonous for students.  They 
spend a lot of time sitting, and all students are expected to move at more or less the 
same pace.  The learning Stations set up 
changes this paradigm.  Instead of everyone 
doing the same thing at the same time, the 
room is divided up into a number of learn-
ing stations, and students rotate around the 
room completing the work at each station.  For 
instance, while one group of students watches 
a video at one station, other groups could be 
listening to music, drawing, examining photo-
graphs, or reading primary source materials.  

There are two ways to organize a learning 
station.  In the group method, students are 
divided up into groups and spend the same 
amount of time at each station.  The teacher 
sets a timer, and when the time is up each 
group rotates to the next station.  Students 
could spend anywhere from 15 minutes to 
half an hour at each station depending upon 
the work, and it could take one or two class 
periods for all students to rotate through each 
station.  Another method is for students to 
rotate individually.  In this model students 
are divided up into groups and assigned to 
start at different stations.  Instead of using a 
timer, however, students now rotate individu-
ally whenever they’re done with a particular 
station.  The timed method works best if the 
teacher wants the students to stay in their 
groups and complete the work together.  The 
individual rotation method, however, gives 
every student the flexibility to work at his/
her own pace.  The work that students do at 
the learning stations can then be used as the 
research basis for other assessments like dis-
cussions or essay writing.

EXA
M

PlE

learning Station on Boston 
Educational Civil Rights Movement

eSSenTIAl QueSTIonS 

How do we commemorate our history?

Has the time come for Boston build a monument to  

honor the struggle to desegregate its schools?  If yes, 

what should the monument look like?  Who/what 

specifically should be honored?  Where should it be?

Has the time come for Boston to stop busing  

students and send elementary school students  

to neighborhood schools?

In this lesson students were studying the movement 
to desegregate Boston’s public schools that took 
place between the 1950s and 1970s.  The lesson 
had three goals.  The first was for students to learn 
about this important historical event that changed 
Boston.  The second goal was to give students 
the historical background necessary to assess the 
current mayor’s controversial plan to reform the 
city’s school assignment plan which decides which 
schools children will be sent to.  While some view it 
as a necessary reform, others are afraid that the plan 
will lead Boston back towards the segregated and 
unequal schools that existed before the educational 
Civil rights movement.  The final goal was to ask 
students to think deeply about who and what our 
city honors with statues and memorials, and to form 
their own opinion on whether or not this important 
but controversial event should be commemorated, 
and if so, where and how.  

The lesson was divided up over two days.  on the 
first day the teacher gave an introductory lecture and 
students watched a documentary on the movement.   
                                                   (continued on page 22)



20 PeerS eDuCATIng PeerS HAnDBooK  |  2013

2.   JIGSAW

In a Jigsaw all students in a class take on a 
teaching role.  Jigsaw’s get everybody talking 
and listening, and force students to collabo-
rate to build deeper understanding.  A Jigsaw 
is divided into three phases.

PhASE 1  |  RESEARCh

After the teacher introduces the lesson’s 
topic and essential question, students are 
broken up into groups to learn about a differ-
ent aspect of the lesson’s topic.  each group 
examines a different set of sources, takes 
notes, and prepares to present what they 
learned to the rest of the class.

 
 
FIgure 1  |  reSeArCH PHASe 
each group of students examines a different source. 
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PhASE 2  |  ThE JIGSAW

In traditional group work, each group would 
now get up and give a short lecture present-
ing their findings to the rest of the class.  This 
process is often tedious, and many students 

zone out.  A Jigsaw, however, keeps everyone active.  Instead of taking turns presenting 
to the whole class, new groups are now formed with a mix of students, at least one from 
each of the original groups.

The students now take turns presenting their findings to the small group instead of the 
whole class.  The presentations are thus shorter and more informal, and thus easier for 
students to listen to, ask questions, and take notes.  During this time the teacher walks 
around the class, listens in to the conversations, and only intervenes when absolutely 
necessary to get students back on track.  

EXA
M

PlE

(continued from page 21) 

The learning Station activity took place on the 
second day.  The room was divided up into three 
different stations.  

At the first station students examined photographs 
of the movement, including leaders, protestors, 
children being escorted and violent protests that 
took place against desegregation.  After drawing 
and taking notes on a photograph that touched 
them, students at this station were asked to work 
together to design their own memorial to the event.  

At the second station students listened to a radio 
news story about the mayor’s proposal to change 
the school assignment plan, and then discussed their 
views of the plan.  

At the third station students used an online tool 
created by the city of Boston to help parents see 
which schools their child would be eligible to attend 
under the new plan.  Students in this group compared 
the results for a variety of Boston neighborhoods 
representing Boston’s various ethnic groups and 
economic classes, and then discussed whether or 
not the mayor’s plan would give all students—
regardless of their geographic location, race, or 
class—equal access to quality schools. 

each group spent about 15 minutes at each station.  
once each group had visited each station, the whole 
class came back together in a circle to discuss what 
they learned and share their opinions and raise 
questions about the mayor’s plan.
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FIgure 2  |  JIgSAW PHASe 
new groups are formed with at least one  
student from each of the original groups.

A B C D e A B C D e A B C D e
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PhASE 3  |  SYNThESIS

This phase can either be done in the Jigsaw 
groups or back together as a whole class.  The 
goal now is for students to synthesize all the 
different sources and views they have heard, 
identify themes, make generalizations and ask 
larger questions.

3. ROlE PlAY

In a role Play, students take on an authentic 
role found in society and engage in the same 
kinds of thinking and actions that that person 
would do in real life.  

A role Play often has three phases:

PhASE 1  |  RESEARCh

First students learn what their role is and  
begin to research a problem.  They find out 
the relevant history, examine multiple  
perspectives, and gather the information  
they need to develop a solution.

PhASE 2  |  PRODUCTION

now that students have the information they need, students work in groups to develop 
proposals and solutions to the problem.  At this point the teacher circulates, helping  
students work through the problem, giving guidance and advice when necessary.

EXA
M

PlEJigsaw: Race and Ethnicity in Boston

eSSenTIAl QueSTIonS

What role does race and ethnicity play in urban life?

What are the differences and similarities in how different 

racial and ethnic groups have experienced Boston?  

How long does it take to be accepted as an “American?”

In this Jigsaw students were broken up into five 
groups to read primary and secondary sources 
about how different racial and ethnic groups have 
experienced Boston.  each group of students read 
about one of the following ethnic/racial groups: 
the Irish, Italians, African Americans, Haitians, and 
latinos.  After reading and annotating their sources, 
the students discussed the reading and helped each 
other answer the essential questions about that 
group.  They also generated their own questions.  

Then the Jigsaw began.  new mixed groups were 
formed, each containing at least one student from 
each of the original five groups.  

each student presented what he/she had found out 
about their ethnic/racial group, and then the group 
compared and contrasted the experiences of each 
ethnic/racial group in Boston.  many similarities and 
differences were identified, and the students spent 
a good deal of time debating the causes of these 
differences and similarities, and began to formulate 
theories as to the role that race plays in urban 
America, and identify patterns in how groups treat 
each other.
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PhASE 3  |  PRESENTATION AND REFlECTION

groups of students now take turns presenting their prototypes and/or proposals to the 
class. Depending upon the number of students, each group could take turns presenting 
orally to the whole class, or if there are a lot of groups, the proposals could be posted 
on the wall for the class to walk around and view them (this could work well with the 
Thought museum discussion model explained above).  The whole class can then discuss 
the pros and cons of each proposal, and ponder the larger questions and outstanding  
issues that have arisen from this work.

EXA
M

PlE

Role-Play: Urban Planning

eSSenTIAl QueSTIonS

What makes a good transportation system?  

How does our transportation system compare to other cities?  

How can we improve our transportation system?

In this lesson students took on the role of urban 
planners deciding how Boston should expand and 
improve its subway system.  

The lesson started out with a lecture reviewing the 
history of Boston’s mass-transit system from the 
early 19th century to the present.  Students also got 
the chance to compare Boston’s subway system to 
the much larger ones in new york, Paris, london, 
and Tokyo.  

After the presentation, the class was broken up 
into groups of three.  each group was given a set 
of markers and a large full color map of the Boston 
subway, bus, and commuter rail system.  each team 

was asked to create their own plans for expanding 
and improving the system.  Students added stations, 
extended and added lines to connect neighborhoods 
that were far from the subway or to make it easier to 
get around town.  

After about 20 minutes of planning, each group 
took turns presenting their ideas to the rest of the 
class.  After each presentation the audience asked 
clarifying questions and discussed the pros and cons 
of each proposal.  When the proposals were done, 
the teacher presented some real life plans that are 
in the works or currently being discussed to improve 
Boston’s subway system.  
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4. DRAMATIzATION

In a dramatization, students use theater to bring to life an issue that they are studying in 
class.  Thus, rather than writing or drawing, they demonstrate their understanding and 
communicate their views by acting.  A Dramatization can also be divided up into three 
phases.  

PhASE 1  |  RESEARCh

As in the role play, students must first gather ideas and information from readings,  
photographs, video, lectures, etc.

PhASE 2  |  SCRIPT WRITING AND REhEARSAl

In phase students write their script, plan out the staging of their short play (depending 
upon how time is allotted, this could be very simple or quite complex), and rehearse.  

PhASE 3  |  PRESENTATION

groups of students take turns presenting their short plays.  After each performance, the 
audience stops to discuss the performance and how it connects to the content of the 
class, and the other plays.  

EXA
M

PlE

Dramatization: Women’s Rights

eSSenTIAl QueSTIonS

How were women oppressed in the past?  

Have we achieved gender equality?

In the class before the dramatization, students 
read the 1848 Declaration of Sentiments from 
Seneca Falls.  This document—a sort of Declaration 
of Independence for the American women’s 
rights movement—laid out all the ways that men 
oppressed women and denied them equal rights.  
The Declaration lists over 20 different grievances.  
As students read, they took notes on whether or 
not each act of oppression still goes on today, 
and if so, how.  The following day students broke 

up into groups and each group chose one form of 
oppression to dramatize.  Students were given the 
freedom to dramatize the oppression that took place 
in the 1800s and/or portray what goes on today.  The 
students rehearsed for about 20 minutes, and then 
each group took turns presenting their short play 
(two to five minutes) to the class.  After each play 
the class discussed which grievances were being 
shown and whether or not this kind of oppression 
still occurred today.  



24 PeerS eDuCATIng PeerS HAnDBooK  |  2013

Section 1C  |  expeditionary learning lessons

The goal of expeditionary learning is 
to make the entire world your class-
room.  lessons could take place at a 
museum or historic site, in a park, in 
front of a monument, on the beach, in 
a subway train, or at any street corner.  
Depending upon the topic, nearly all 
of the above teaching methods could 
be used in expeditionary learning.  In 
most cases, the lesson will be very 
similar to a classroom-based lesson.  
The one key difference is that stu-
dents must have significant interac-
tion with something in their environ-
ment.

5. lEARNING ThROUGh PlAY

This model uses simulation games 
to engage students and teach ideas 
and content.  It is ideal that the game 
should simulate reality as closely as 
possible so that students really get 
a sense of what a historical or real-
life experience was like, and that real 
emotional responses are engendered 
that closely resemble people’s 
real-life reactions.  In addition, it is 
essential that the game be fun.  While 
competition is often useful, it is not 
always essential that these games 
have clear winners and losers.  A 
learning Through Play class usually 
has four phases as follows.

EXA
M

PlE

Battle of Bunker hill Simulation

eSSenTIAl QueSTIonS

What does it take to win a battle? 

Why is the high ground important in a battle?

How/why did the British “win” the Battle of Bunker Hill?

For this lesson students traveled to the site of the 
Battle of Bunker Hill in the Charlestown neighborhood 
of Boston.  The site has a huge monument and a 
park right on the grounds where much of the battle 
took place.  To start of the lesson students sat on 
the grass and the teacher presented an overview of 
the battle and set the scene for the simulation.  He 
then explained the rules of the game.  The class was 
divided into two teams, one representing the British 
and the others the Americans.  The Americans stood 
in a line at the top of the hill, and true to real life, 
the British formed up at the bottom.  each student 
was then given a number of plastic balls to simulate 
musket balls that they could “fire” at their enemies.  
The rule was that students had to play dead when 
they were hit with a ball.  At the teacher’s signal, the 
British then advanced up the hill and the firing battle 
began. 

The class did two simulations.  In the first simulation 
both sides had equal amounts of ammunition and the 
Americans easily defeated the British.  In the second 
simulation, true to real life events, the British had 
twice as many bullets as the Americans, and even 
though they lost many men, they managed to take 
the hill.

After the two simulations the teacher led the 
students through a discussion where they reflected 
on their experiences and answered the essential 
questions.  The students talked about who had the 
advantage in each simulation, their theories on why 
the British won, and the importance of holding the 
high ground in a battle.  The “battle” was a lot of 
fun for all involved, and amidst all the shouting and 
laughter, the students grasped the main points the 
teacher was trying to make.
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PhASE 1  |  INTRODUCTION

The Teachers introduces the topic with a short presentation giving an overview of the 
topic, it’s context, and the essential question for the class.

PhASE 2  |  DIRECTIONS

The teacher explains and/or hands  
out the directions for the game.  

PhASE 3  |  PlAY

Students engage in the simulation game.  The teacher helps students  
play their roles, makes sure the rules are followed, and time permitting,  
discusses students reactions as the game goes on.

PhASE 4  |  REFlECTION

After the game is complete, students discuss the game and what it taught them about 
the topic and essential question.

6. OBJECT OBSERVATION PROTOCOl

A simple way to try out expeditionary learning is to use the objective observation Pro-
tocol, a method of observational note taking and discussion first developed by Sonnet 
Takahisa at the Brooklyn museum and deepened at the new york City museum School.  
This is a simple but in depth form of observational note taking that serves as a basis for 
Socratic Seminar and other discussion formats.  The object observation is designed to:

•	 Promote extended, in depth observational note taking and drawing
•	 encourage the use of descriptive language
•	 Help students understand the difference between factual observation  

and subjective analysis
•	 Promote the development of evidence-based analytical skills

 
OBJECT OBSERVATION EXERCISE

Below is presented one way of using Object Observations.  It is not necessary to go through  

all of these steps every time you use Object Observation; let time and situation dictate.

Phase 1: Selecting an Object | The first time you try out object observation with a class, 
everyone should observe the same object together.  After that students should be en-
couraged to select their own objects from a collection or museum that is relevant to your 
curriculum.

Phase 2: Observational Note Taking | Without introducing the object or reading the 
object’s label, allow students 10 minutes to record objective and subjective observations, 
as well as questions on the attached worksheet.  remind them (over and over again until 
they get it!) that objective observations are purely descriptive, without any interpretation 
or opinion, and subjective observations include feelings, reactions, and interpretations.  
The first time you do this with students it is important to model the process and try it out 
together before they attempt it on their own.
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Phase 3: Observational Drawing | After about ten minutes, students should stop writing and 
begin an drawing.  The act of drawing forces the students to observe more closely.

Phase 4 More Observational Note Taking | It is especially effective to ask students to take 
notes, stop and draw, and then continue taking notes.  They will almost always see more details 
and draw more inferences that they didn’t see the first time.  If in a museum, students can now 
also take the time to read the label and add more notes in questions in response. 

Phase 5 Sharing Observations | Individuals present their objective and subjective observations 
and their questions to others in the group, and students discuss and debate their interpreta-
tions.  once students have been allowed to discuss the object for a while, the teacher should 
choose an appropriate time to introduce relevant outside information to deepen the conversa-
tion and make connections to the curriculum. 

7. EXPEDITIONARY lEARNING AND ThE SCAVENGER hUNTS

In most schools, a scavenger hunt is used on school field trips as a way to kill time and provide 
a fun distraction to keep kids minimally focused, and prevent them from getting into trouble.  It 
does not have to be this way.  When carefully prepared and integrated into a rigorous curricu-
lum, a scavenger hunt can be both challenging and fun, and set the stage for in depth analysis 
and discussion.  In a classic scavenger hunt, students are broken up into groups and handed a 
list of things that they must find and/or tasks to complete.  Students need to document their 
work through drawing, photography, and/or note-taking, and an extra element of fun is often 
added by rewarding the group that finds the most of something, or get’s the most right.  After 
the scavenger hunt it is critical to schedule time for students to discuss what they found, and 
integrate their new-found evidence and inferences into the curriculum.

EXA
M

PlE

Architecture Scavenger hunt

eSSenTIAl QueSTIonS

What’s your favorite style of architecture?

How has our city’s architecture changed?

Does our city have a dominant style?  Does the dominant style reflect our culture?

Before going out on an architectural styles 
scavenger hunt, students at the Boston Arts 
Academy were presented with a short PowerPoint 
lecture showing examples of several different 
periods of Boston architecture from the 1600’s to 
the present.  Students did further research online 
to find more examples of each style, and then went 
on the scavenger hunt on the next day’s class.  The 
goal of the scavenger hunt was to test students 
abilities to identify architectural styles in Boston, 
and also to begin developing their own criteria for 
judging architecture.  Before the hunt, each group 

of students was given a packet with photographs 
and drawings of each style.  Students then traveled 
around Boston—with some geographic hints from 
their teacher—looking for examples of each style.  
Their goal was to photograph and identify as many 
different examples of each style as possible.  After 
the hunt, students gathered back together to share 
what they had found—and to tally up who found 
what to see who would win the prize—and discussed 
their impressions of Boston’s architecture, what 
they liked and didn’t like, and which styles seemed 
most dominant.
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Section 2  |  Peer education Project Curriculum outline

The teaching project outlined below was preceded by a few weeks of classes where 
student-centered teaching methods described in the previous section were demonstrat-
ed by the teacher.  As a result, students had a number of experiences to reflect on when 
designing their own student-centered lessons.  

Ten 85-minute classes were used for project development. These are described in Phas-
es one through Three below. Phase Four involves several additional classes in which 
students teach their lessons.  Student-teaching time will vary depending upon class size, 
and the locations of students’ lessons.  

There are four phases to this teaching project:

PhASE 1  | INTRODUCTION

Students are introduced to the project, examine past work and learn how to craft good 
essential questions.

PhASE 2  |  RESEARCh

In lessons 1-3, students choose topics, write essential questions and begin their re-
search.  

PhASE 3  |  STUDENT-CENTERED TEAChING METhODS DEMONSTRATIONS (optional)

If the teacher has not done so already in the course of their curriculum, this is the time 
demonstrate student-centered teaching methods. 

PhASE 4  |  lESSON PlANNING

In lessons 7-10, students plan and revise their lessons and assemble the materials they 
will need to teach.

PhASE 5  |  PEER EDUCATION

Students teach their lessons.

The following materials are included in this curriculum guide:

1. Teaching Project Description Student Handout
2. Assignment list
3. overview of lessons
4. Project rubrics - a blank rubric is included so  

that students can develop their own criteria for 
excellence.

5. essential Question Practice lesson materials
6. Assignments #1 and #2 student handouts
7. Blank lesson Planning Template
8. Sample exemplary lesson Plans from 
 

Please note that with the exception of the Overview of Lessons,  

all materials are formatted to be student handouts.
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Peers educating Peers Teaching Project Assignment Description 

For this project you will teach a lesson about a subject of your choice related to your 
city’s history, current events, society, or culture.  The goal of your lesson will be to teach 
about our city in an exciting and thought provoking way that engages all learners.  The 
lesson should help student think critically about both their home and the world we live in.  

Students will work in pairs to create two lessons (expeditionary and classroom based,  
depending upon school and location).  With a few exceptions, each lesson must:

•	 Be centered around a debatable essential question
•	 Be mostly student centered—keep lecturing/PPT presentations  

to a minimum, students should be active
•	 Include an activity
•	 give students the opportunity to examine multiple perspectives  

(there are a few situations where this may not apply)
•	 Include opportunities for open-ended discussion

 
The project consists of three main components: 

1. TOPIC ESSAY, DUE _______________________. 

you will write an essay answering your own essential question.  

2. OUTDOOR/INDOOR lESSON PlANS, FIRST DRAFT DUE _________________.

you will design two version of your lesson: one that can be taught in a classroom, and 
one that uses the city itself to teach—its streets, historic sites, museum, galleries, shops, 
subways, etc. To receive approval lesson must be:

•	 researchable
•	 Provocative, interesting, and/or relevant to students’ lives and present day society
•	 Be teachable both in and outside the classroom (within reason!)

3. TEAChING YOUR lESSON

All lessons will be taught between ____________________________ either indoor or 
outdoor, weather and circumstances permitting.  Teachers of the most successful les-
sons will be invited to teach their lessons a second time to visiting students from other 
schools and nations.
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Peer education Project Assignment list

#1 lESSON IDEA BRAINSTORMING ShEET | DUE________________________________

Submit a list of at least three possible teaching topics.  For each also include an essential ques-
tion and possible teaching locations. 

#2 lESSON TOPIC, lOCATIONS, AND ESSENTIAl QUESTION(S) | DUE______________

Finalize your lesson topic and essential question, and narrow down your teaching locations.  
Please remember, great essential question(s) should be:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places and times, including the present 

#3 TOPIC RESEARCh | DUE________________________________

1. Find a minimum of six sources on your topic, including: 
a. one eBook
b. one print 
c. Two database (including newspapers and periodicals)
d. Two trustworthy internet sources (see me if you’re not sure what counts as trustworthy!)

2. Create a source list using the mlA citation format
3. Be ready to show your notes on these sources, either by printing/copying them and showing 

annotation, or by taking a minimum of three full pages of notes.
4. Find and copy (or upload to your google Drive and share) at least three images (photos, artwork, 

maps, videos, etc.) related to your topic 
 

#4 ESSAY | DUE________________________________________

Write an essay answering your essential question.  The essay will be five paragraphs for indi-
viduals and six for groups.  The suggested format is:

•	 Introduction
•	 3-4 paragraphs 
•	 Conclusion

 
The essay must be typed and double-spaced, with one-inch margins and mlA format.  
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#5 INDOOR AND OUTDOOR lESSON PlANS FIRST DRAFTS | DUE__________________

use the lesson plan template to write lesson plans for both the in school and out of school  
versions.  Please see sample lessons and rubric.  Submit all materials that you will use in  
lesson along with your lesson plan.

#6 INDOOR AND OUTDOOR lESSON PlANS SECOND DRAFTS | DUE _______________

#7 TEAChING REFlECTION | DUE AFTER YOU TEACh

Please write a minimum of four paragraphs reflecting on your teaching experience.   
Address the following questions:

•	 What went well in the lesson?
•	 What would you do differently if you could teach it again?
•	 What did you learn about the art of teaching from this process?
•	 What did you learn about history from designing and teaching a lesson?
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Teaching Project: overview of lessons

1. PROJECT INTRODUCTION (1 hOUR)

MATERIAlS: project assignment, examples of student and professional  
documentaries, blank rubric

GOAl: get students thinking about the qualities of a good lesson,  
and begin to establish a criteria for judging teaching.

•	 Do noW: What makes a good lesson?  Students brainstorm a list of kinds of lessons 
they have experienced in their educational life.  They then discuss what kinds of lessons 
they like and don’t like.  They also discuss ways that they have learned outside of school.  
often this is where the deepest learning takes place!

•	 Hand out and review project description and assignment list
•	 C2C: Students watch two videos of lessons taught by other students (this may be done 

individually or in pairs on C2C, or all together as a class).  Students then post comment 
using the following prompts:
•	 What did you like about lesson?
•	 What didn’t work?  What do you have questions about?  How could it be improved?

•	 After reading each other’s responses and/or discussing their observations as a class or in 
small groups, students work in groups to create rubric for assessing a lesson.  

•	 Three or four groups of students should then share their rubrics with the whole class.

2. WhAT MAkES A GOOD QUESTION? (90 MINUTES)

GOAlS: Teach students to ask good questions, and choose an essential question to 
guide their lesson.

MATERIAlS: essential Question lesson materials (see page 41)

•	 essential Question Practice
•	 Do noW: What makes a good question?  Write down criteria
•	 An eQ is the question that drives your research.  you need an essential  

question for your lesson
•	 review criteria for essential questions:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places and times, including the present.

•	 Practice assessing a couple of questions all together before students count off into 
groups of three.  each group will:
•	 Sort out the stack of questions into excellent, okay, limited, and useless/misleading
•	 For each question write down a few notes explaining why you put that question in 

that category  
•	 Whenever possible edit a question to improve it.
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•	 each group then looks over other groups’ choices, and prepares for the following:
•	 Choose one or two questions to discuss that another group classified differently
•	 Choose one or two questions to discuss that another group classified in  

the same way
•	 Choose one or two questions that you edited and be ready to present your  

new and improved versions.
•	 Whole class discussion of essential questions
•	 lesson planning groups now write essential questions for the lesson they will teach.

3. PRElIMINARY RESEARCh OF TOPICS (45-90 MINUTES PlUS hOMEWORk)

GOAlS: Students finalize their topic and begin research.  

MATERIAlS: Project Description and Assignment list, essay assignment, list  
of past and suggested topics, Assignment #1 topic brainstorming sheet.

•	 review teaching requirements and Assignment #1
•	 Students begin researching possible teaching topics assisted by teacher.  The teacher 

may share lists of previously taught and/or suggested topics, but students should be 
encouraged to create their won topics.  To receive approval lesson must be:
•	 researchable
•	 Provocative, interesting, and relevant to students’ lives and/or present day society
•	 Teachable outside of the classroom using expeditionary or museum learning  

methods (depending upon the weather and scheduling, the teacher may decide  
to just have students teach in school).

•	 Students do preliminary online research to identify topics. 
•	 Students hand in Assignment #1, a list of three possible topics with essential questions 

and teaching locations. 

hOMEWORk: C2C: Students post their lesson ideas, essential questions, and  
teaching locations on C2C, and give feedback to other students on their ideas.

DUE: Assignment #1

4. IN DEPTh TOPIC RESEARCh (2-3 ClASSES PlUS hOMEWORk)

GOAlS: Students will develop a deeper understanding of the topic they  
are teaching, and find resources they can use to teach their lesson.

•	 Students narrow down and deepen their topic  
research, using online and library resources.

•	 Student begin writing their topic research essays
 
DUE: Assignments #2, #3, #4
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5. TEAChING METhODS REVIEW (45-60 MINUTES PlUS hOMEWORk)

GOAlS: Familiarize students with the Student-Centered teaching  
methods they should use to teach their lesson

MATERIAlS: Copies of the Student-Centered Teaching methods  
section of this handbook

•	 Hand out and review various lesson formats (see p. 15-30), read over and watch more 
videos of sample lessons and assess using PeP Teaching rubric

•	 Students begin planning their lessons
•	 Homework: Scouting a teaching location.  over a weekend students should scout out 

and photograph possible teaching locations.  They should then create a discussion on 
C2C, post their photos and explain how they would use that location to teach.  Students 
should also comment on each other’s posts with praise and constructive criticism.

 
MATERIAlS: videos of student and/or teacher-taught lessons, sample lesson plans, 
blank lesson plan templates, copies of model lessons from PeP Handbook

6. STUDENT-CENTERED, EXPEDITIONARY AND  
MUSEUM lEARNING DEMONSTRATION lESSON(S)

If this has not already been done before the project began (which is highly recom-
mend!, it may be necessary at this time to take a break from the project to lead the 
class through some demonstration lessons in which student-centered, expeditionary, 
and museum learning lesson(s) are modeled and discussed.  make sure to leave time 
at the end of each lesson for students to debrief the lesson and think about how they 
could use each method to teach their topic.

7. lESSON PlANNING (2-4 lESSONS)

GOAlS: Students will write their lesson plans with a lot  
of coaching from their PeP teacher.

MATERIAlS: sample lesson plans, blank lesson plan templates,  
copies of model lessons from PeP Handbook

•	 Students write their lesson plans.  They submit their plans to the teacher for feedback, 
and exchange them with their classmates to do peer review.

•	 Assemble their teaching materials, including readings, images, videos, worksheets, etc. 
•	 Finalize their teaching location:  During this time all students will need to go to their 

teaching location to make sure it works for their lesson.  They need to determine whether 
the location is appropriate for teaching and consider such questions as:
•	 Is the location easily accessible?
•	 Is there enough room to teach?
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•	 Is there a place to sit down?
•	 Can we hear each other?
•	 Does the location add to or distract from the goals of the lesson?

DUE: Assignments #5 and #6: First and second drafts of indoor and  
outdoor lesson plans and teaching materials

8. STUDENT TEAChING

The time has now come for the students to teach their lessons.  Class time will vary 
depending upon the number of students and the length and location of each lesson.  
Depending upon lesson locations and potential audience, the teacher may want to 
use regularly scheduled classes or schedule special days for students to teach out-
side of class time.  After each lesson the class will use the teaching rubric to assess 
the lesson.  The class will then discuss how the lesson went, and share their construc-
tive feedback with the student teacher(s). 

DUE: Assignment #7 will be due the day after each group of students teach.
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AlIgnmenT
The lesson achieves the goals of the teacher.

The lesson and its essential questions are 
perfectly aligned.  

The lessons and the essential questions 
are m

ostly aligned.  The lesson prepares 
students to answ

er an essential question 
and back up their ideas w

ith evidence.

The lesson and the essential questions are 
not properly aligned.  The lesson does not 
adequately prepare students to thoughtfully 
answ

er an essential question or back up 
their ideas w

ith m
eaningful evidence.

The lesson and the essential questions are 
not aligned.  The lesson does not prepare 
students to answ

er an essential question or 
back up their ideas w

ith evidence.

 
ConTenT

The content of the lesson show
s that the 

teacher understands he subject and it’s 
relevance to our lives.

A
ll inform

ation in the lesson is accurate and 
up to date.  

Choice of content dem
onstrates a solid 

understanding of history and its relevance to 
the hum

an experience, m
odern society, and 

students’ lives.  A
ll inform

ation is accurate.  

Choice of content dem
onstrates a shallow

 
understanding of the subject.  The content 
has little relevance to the hum

an experience, 
m

odern society, and students’ lives.  Som
e 

inform
ation m

ay be inaccurate.

The teacher does not understand the history 
and issues he/she is teaching.  The content 
has no relevance to the hum

an experience, 
m

odern society, and students’ lives.  m
uch of 

the inform
ation is inaccurate.

 

SourCeS

The sources of inform
ation and ideas are 

interesting, clear, and understandable.

The sources are m
ostly engaging.  They 

are clear, understandable, and m
ore or less 

appropriate to the students’ reading levels.  
The selection of sources (texts, im

ages, 
videos, objects, etc.) gives students the 
chance to explore m

ultiple perspectives.

The sources turn students off.  They are 
confusing, irrelevant, and/or inappropriate 
to students’ reading levels.  The selection of 
sources does not give students the chance 
to explore m

ultiple perspectives.

n
o sources of inform

ation are used, or 
the sources are totally confusing and/or 
inappropriate. 
Sources m

ay also be totally one sided and/or 
propagandistic.

 

loCATIon

The teaching location clearly connects to the 
subject and goals of the lesson.

The location m
akes the lesson m

ore 
interesting and understandable than a 
lesson taught in a classroom

.

The teaching location connects to the 
content and goals of the lesson.  The 
location is engaging, and gives students 
som

e insights into the lesson that they could 
not have  accessed in the classroom

.  It is 
possible to teach at the location, and there 
are few

 distractions.

The teaching location does not adequately 
connect to the content and goals of the 
lesson.  The location is uninspiring, and 
does not give students any insights into the 
lesson that they could not have accessed 
in the classroom

.  The location is not w
ell 

suited for teaching, and there are m
any 

distractions.  

The teaching location does not connect to 
the content and goals of the lesson.  The 
location does not give students any insights 
into the lesson that they could not have 
accessed in the classroom

.  The location is 
so uncom

fortable and/or distracting that it 
is not possible to teach there.  

 

ACTIvITIeS

The lesson is designed so that students are 
active and not passive.  

Students are having so m
uch fun that they 

forget they are in school!

The lesson is m
ore active than passive The 

activities are m
ostly real, m

eaningful, and 
engaging.

The lesson is m
ore passive than active, and 

does not keep students active and engaged.  
m

any of the activities are boring and/or 
irrelevant to students.

The lesson is totally passive, boring and 
irrelevant.

 

DISCuSSIon

Student teachers lead a discussion that is 
deep and very interesting.  n

early every 
student participates, and backs up their 
ideas w

ith evidence from
 the lesson and 

outside experiences.  The discussion is a 
real conversation, not just a back and forth 
question and answ

er session.

Student teachers lead an interesting 
discussion.  m

ost student participates, and 
m

any use evidence to back up their ideas.  
The discussion is m

ostly a real conversation 
w

ith little tim
e spent in back and forth 

question and answ
er sessions.

Student teachers do not a very interesting 
discussion.  o

nly a few
 student participate, 

and few
 use evidence to back up their 

claim
s.  The discussion is m

ore of a  
question and answ

er sessions than a real 
conversation.

There is no discussion.
 

engAgemenT 

The lesson is deeply engaging.  It opens up 
a new

 w
orld for the students and they w

ill 
never forget it.

The lesson is m
ostly engaging.  There is 

no dow
n tim

e, and students are busy and 
interested throughout the lesson.

The lesson is som
ew

hat engaging at tim
es, 

but only in a superficial w
ay.  The class is 

m
ostly pretty boring.  

The lesson is totally boring and irrelevant.
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Peers educating Peers Student Teaching rubric
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Blank Teaching rubric

CrITerIA exCellenCe
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essential Question Practice labels
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PeP essential Question Practice Cards

When did India become  
independent?

Who has power?

Who built America?
What role should government  

play in people’s lives?

What was  
World War II like?

What is the most effective way  
to create change in society?

Is the united States  
an empire?

Why do empires fall?

Does art matter?
How did women achieve  

equality in America?
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What are the qualities  
of a good president?

Was John F. Kennedy  
a good president?

How were present day  
African borders created?

What, if anything, does  
contemporary American society 
owe native American people?

What is an American?
Why is democracy the  

best form of government?

Who won the Cold War?
Which is worse,  

communism or fascism?

What makes America special?
What were the achievements  

of the African American  
Civil rights movement?
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PeP essential Question Practice Student Directions

1. DO NOW: WhAT MAkES A GOOD QUESTION?  WRITE DOWN YOUR OWN CRITERIA.

2. REVIEW CRITERIA FOR ESSENTIAl QUESTIONS, AND PRACTICE All TOGEThER

3. COUNT OFF INTO GROUPS OF ThREE

4. IN GROUPS OF ThREE, SORT OUT ThE STACk OF QUESTIONS  
INTO EXCEllENT, OkAY, lIMITED, AND USElESS/MISlEADING

5. FOR EACh QUESTION, WRITE DOWN A FEW NOTES EXPlAINING  
WhY YOU PUT ThAT QUESTION IN ThAT CATEGORY  

6. WhENEVER POSSIBlE, EDIT A QUESTION TO IMPROVE IT

7. lOOk OVER OThER GROUPS’ ChOICES, AND BE READY TO DISCUSS ThE FOllOWING:

•	 Choose one or two questions to discuss that another group classified differently
•	 Choose one or two questions to discuss that another group classified in the same way
•	 Choose one or two questions that you edited and be ready to present your new and  

improved versions.
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ASSIGNMENT #1

PeP lesson Ideas Brainstorming Sheet

GROUP NAMES_______________________________________________________________

ToPIC eSSenTIAl QueSTIon loCATIon/TeACHIng reSourCeS 
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ASSIGNMENT #2 

PeP Final lesson Topic             

NAME(S)_________________________________________________________________________

TOPIC

The topic should be:

•	 researchable
•	 Provocative, interesting, and/or  

relevant to students’ lives and  
present day society

•	 Be teachable both in and outside  
the classroom (within reason!)

ESSENTIAl QUESTION

The essential question should be:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places  

and times, including the present

SUB-QUESTIONS

Sub-questions are smaller questions that  
prepare students to answer the essential  
question.  They can be more informa-
tional, and need not be as debatable or 
provocative.

lOCATION(S)

list a few possible locations outside of 
school where you could teach.  For the 
time being, don’t worry about time or 
money, think big (but it must be  
accessible by public transportation!).  
make sure you explain your answer fully.
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Peers educating Peers: lesson Plan Template

Please use this template to write your lesson plan.  you are encouraged  
to expand beyond this document to suit your needs.

ESSENTIAl QUESTION

Write your essential question and sub-questions.  Please remember  
our criteria for great essential questions.  They should be: 

•	 Clear and direct
•	 not leading
•	 open-ended and Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places and times, including the present

CONTENT/SkIllS GOAlS 
Describe the specific content and skills you want students to learn.

lOCATION 
It this is an outdoor lesson, describe the location and explain why you chose it for this lesson.

MATERIAlS 
list all the materials you will need to teach this lesson, including such things as stationary,  
technology, and specific articles, images, videos, etc.
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lESSON PROCEDURES 
What will both you and students do during the lesson? Include specific step-by-step details that would allow someone else 

to teach this lesson. Include specific instructional strategies, methods, student groupings, actions, and questions you will ask. 

Specify what students are to do at every stage of the lesson.  In general, most lessons should follow the format below.   

You may use another format, but please check in with your teacher first.

OPENING DO NOW/hOOk

This should be a brief activity that students begin immediately upon entering the room.  It 
should be simple but interesting and provocative, so that it hooks students into the lesson.

INTRODUCTORY lECTURE

This should be a short introductory lecture—five to ten minutes maximum—in which  
the teacher(s) give a brief outline of their topic and essential question, provide essential  
background information, and provide instructions to the class.
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ACTIVITY

This is the meat of the lesson, and take up most of the class time.  Students should be engaged 
in an activity that keeps them busy, engaged, and thinking.  The activity should provide students 
with the evidence and information they need to answer the essential question and participate in 
the closing discussion.  During the activity the teacher(s) walk around and coach the students 
through the activity, helping them and asking questions to push their thinking deeper.

PRESENTATION/DISCUSSION

The presentation/discussion provides students with the opportunity to share what they have 
created, learned, and/or discovered.  The essential question and any other sub-questions should 
be discussed at this time, with the teacher(s) moderating and students presenting evidence from 
their activity and other experiences to support their views.

ClOSING

The teachers should end with a closing statement summing up what has been learned  
and leaving students with something to think about.
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PEERS EDUCATING PEERS SAMPlE lESSON PlAN

Architecture Scavenger Hunt

ESSENTIAl QUESTIONS

What’s your favorite style of architecture?

How has our city’s architecture changed?

Does our city have a dominant style?  Does the dominant style reflect our culture?

 
CONTENT/SkIllS GOAlS

Describe the specific content and skills you want students to learn.

The lesson has two goals.  The first is to force students to see buildings as works of  
art that can be evaluated and critiqued.  The second goal is to help students see the  
history of our city reflected in our buildings

 
lOCATION

Start in class, then travel to Boston’s Financial District and/or Copley Square

 
MATERIAlS

Packets showing examples of Boston’s major architectural  
styles from the 1600s to the present, cameras

 
lESSON PROCEDURES

OPENING DO NOW/hOOk

Ask students: What’s your favorite style of architecture?  Post images of Boston’s major  
architectural styles, and ask students to look at each, and decide which is their favorite and  
least favorite.  After a few minutes let a few students share their views and debate them.

After the discussion, share the lesson’s essential questions and explain the lesson’s activities.

 
INTRODUCTORY lECTURE

Show a PowerPoint with images of the following architectural styles:

•	 Colonial: 17th -18th Centuries (1600s- early 1700s)
•	 georgian: 18th Century (1700s)
•	 Federalist: 18th & 19th Centuries (late 1700s- early 1800s)
•	 greek revival/neo-classical: 19th & 20th Centuries (early 1800s-1920s, 1980s-1990s)
•	 Second empire/Baroque/mansard: mid-19th Century (1850s-1880s)
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•	 victorian: late 19th Century (1850s-1890s)
•	 Chicago School (1880s-1920s) 
•	 Art Deco (1920s-1940s) 
•	 modern (1950s-1980s)
•	 Post-modern (1980s-2000)
•	 Contemporary (2000-present)

For each style explain briefly:

•	 When it was popular and it’s nation of origin
•	 The materials used and average size of the buildings
•	 mention some of the artistic, cultural, and historic influences that informed the style  

(i.e. the enlightenment inspired the greek revival style, the Industrial revolution made  
skyscrapers possible, and Cubism influenced Art Deco)

ACTIVITY

Break the class up into groups of two or three, give each group a packet illustrating the  
different styles, and make sure each group has a camera.  each group will then travel around 
Boston photographing as many different examples of the different architectural styles as  
possible.  A prize will go to the group that accurately photographs the most examples of the 
most styles.  

 
PRESENTATION/DISCUSSION

The class will meet at Copley Square and discuss the essential questions.  later the  
teacher will examine the photographs taken by each group and declare a winner.

 
ClOSING

After students have discussed and debated the essential question, the teacher will show some 
photographs of Boston’s most recent and proposed architectural project and ask the class if 
they believe that these buildings  connect with Boston’s history and culture, or if they will in  
fact make Boston more generic.
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PEP SAMPlE lESSON PlAN

Transportation & urban Planning role Play

ESSENTIAl QUESTION

How good is our transportation system?

How does it compare to other cities?

How could our transportation system be improved?

CONTENT/SkIllS GOAlS

This lesson will familiarize students with the past, present, and future of Boston’s mass  
transit (subways and commuter rails) and highway systems.  The lesson will give students  
a taste of what it’s like to be an urban planner, and it will hopefully provoke students to  
question why our transportation system is the way it is.

lOCATION

This lesson will take place indoors. 

MATERIAlS

list all the materials you will need to teach this lesson, including such things  
as stationary, technology, and specific articles, images, videos, etc.

•	 Boston Area subway and commuter rail maps
•	 PowerPoint on history of transportation system, including historic maps and photographs
•	 maps of highway system (1940’s, 1948 proposal, present day)
•	 magic markers
•	 Worksheet with directions

 
lESSON PROCEDURES

OPENING DO NOW/hOOk

Write on the board: How good is our transportation system? Have students  
write down their opinion of our transportation system, including the subway,  
bus, and highway systems. (10 minutes)

 
INTRODUCTORY lECTURE 
HISTory oF THe mBTA (mASSACHuSeTTS BAy TrAnSPorTATIon AuTHorITy)  
AnD BoSTon AreA HIgHWAy SySTem

The lecture below will be illustrated with historic images  
and maps show in a PowerPoint (20 minutes)

1. Horse Drawn “omnibuses” begin in 1820s

2. long distance train service begins in 1830s
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3. many elevated train lines spread throughout city in 1880s

4. Subways begun in 1901

5. most of subway system completed by 1950s
6. 1950’s to 60’s money diverted from subway construction to highways

a. many trolley lines throughout city our paved over and replaced by buses
b. Construction of highways leads to hundreds of thousands of people leaving  

Boston and moving to suburbs
7. Small expansions of existing subway lines 1960’s-1980’s

8. 1987 elevated Train on Washington Street Torn down
a. It was supposed to be replaced by a subway, but there was no funding,  

so the “Silver line” bus route took its place
9. How does Boston’s transportation system compare to other cities?   

Show examples of subway maps from other cities     
a. new york and Washington DC have similar “gaps”—neighborhoods  

with no subway service nearby
b. london, Paris, and Tokyo do not because of consistent national  

commitment to mass transit in cities

BOSTON’S hIGhWAY SYSTEM

1. getting around Boston Before Highways

2. 1948 Proposal for highways in the greater Boston Area 

3. Discuss: What are the pros and cons of highway construction?
a. Destruction of buildings, communities

b. Impact on the environmental and human health 

4. The fight to halt highway construction

a. Same fight occurred in most major cities
5. Boston’s highway system today

6. Comparison to london & Paris where highways only ring city

7. Big Dig was attempt to reclaim city from highway

ACTIVITY

URBAN PlANNING ACTIVITY (20 MINUTES)

1. Divide students up into pairs or groups of three and hand out color markers  
and greater Boston Transportation system maps.  

2. each team of students will become urban planers who will design a plan for expanding,  
improving, and “greening” Boston’s transportation system.   
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3. The will add/extend train lines to make mass transit easily available to all communities  
in the greater Boston area, and dismantle/redesign highways to reduce impact on  
environment and health. 

4. While the teams work, the teacher will circulate, asking and answering questions,  
and giving advice to students from time to time to push their thinking forward.

PRESENTATION/DISCUSSION (10 MINUTES)

1. each team will take turns presenting their design to the rest of the class.  The audience  
will ask questions, give praise, and constructive criticism to help improve the plans.  

2. After each team has presented, the teacher will present the actual plans that are being  
considered by the state and city for improving Boston’s transportation system.

3. To wrap up, the class will discuss some of the following questions:
a. Why do you think all of these changes haven’t been made already?
b. What challenges/limitations may prevent Boston and massachusetts from  

expanding their transportation system?

ClOSING

The teachers should end with a closing statement summing up what has  
been learned and leaving students with something to think about.

 The teacher will present ways that individuals can involved in the fight  
for a better, greener transportation system, including bicycles!
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PEP SAMPlE lESSON PlAN

John Boyle o’reilly monument

ESSENTIAl QUESTION(S)

How accurately do monuments capture a person’s life—who  
he/she was and what he/she stood for? 

What should we commemorate?  Should it be forever?

Does John Boyle o’reilly deserve permanent commemoration?

CONTENT/CONCEPTUAl GOAlS

•	 learn to reflect on a monument as a work of art, and think about  
whether or not it achieves its purpose.  

•	 Introduce students to the long connection between Boston and the  
Irish independence movement

•	 To see something they’ve walked past a million times and never really “seen.”

 
lOCATION

John Boyle o’reilly monument on Boylston Street.  

 
MATERIAlS

Poem: The Cry of the Dreamer, object observation sheet, pens or pencils, clipboards

 
lESSON PROCEDURES

OPENING DO NOW/hOOk

observe Photograph of o’reilly memorial and ask:   
How many times have you walked past this?   
Do you know what it is?

INTRODUCTORY lECTURE

lecture on o’reilly’s life:

•	 British oppression of Ireland
•	 Can’t speak Irish
•	 english own best land, best jobs, only recently got vote
•	 ruled by london, not own government 
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•	 Biography
•	 British Soldier
•	 Joined Fenians, a group that plotted violent overthrow of British  

government and achieve Irish independence
•	 Transported to Australia as a prisoner
•	 escaped by American Whaling Ship
•	 Settled in Charlestown neighborhood of Boston

•	 Wrote for Irish newspaper
•	 Supported Fenian fund raising and raids against British Canada
•	 After repeated failure turned against violence, supported  

independence by peaceful means
•	 Became famous poet, writer, lecturer

ACTIVITY

read The Cry of the Dreamer

•	 read silently, and annotate then read twice out loud
•	 Discuss:

•	 What imagery stands out?
•	 message, feeling of poem?
•	 Do you like it?

Do object observation of monument (write subjective and objective observations  
in T-chart) and take notes to answer the following questions:

•	 What message do you get from this monument?
•	 What do the various symbols mean?

DISCUSSION

•	 Does monument accurately portray this person?  His life, who he was,  
and what he stood for? 

•	 What changes could be made to make it more accurately represent o’reilly?
•	 Does o’reilly seem worthy of commemoration?  Should this monument  

be permanent?
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COllABORATIVE 

DOCUMENTARY 

FIlM 

ProJeCT

Section 1: Curriculum overview

While the PeP peer education curriculum connects cultures and works to builds  
a global community by bringing students together to teach each other, the PeP 
documentary film curriculum seeks to achieve these goals by asking youth to  
collaborate on an authentic media product. you can build empathy and a sense  
of community by talking, but there is no substitute for actually working together 
with people from different cultures and backgrounds.  

The following is an outline of lessons for this collaborative documentary film  
project.  At the Boston Arts Academy and the Washington latin Public Charter 
School, the project spanned four weeks.  Please keep in mind that this outline  
describes a rather complicated project involving a significant amount of research 
and live filming.  If you have a simpler project, if students can work on it at home 
and/or after school, or if students already have prior filming experience, the unit 
might be completed in significantly less time.  once again, this feel free to revise, 
cut, or expand the project requirements to fit the needs of your students.

There are six phases in this film project:

PhASE 1 PhOTO-VIDEO PRACTICE AND REFlECTION (3-4 ClASSES)

Students practice photography and film making, examine examples of professional 
and student work, and begin to develop a criteria for excellence in these media.

PhASE 2 COllABORATION AND RESEARCh (3-4 ClASSES)

Students form collaborative film groups, choose topics and begin their research.  
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PhASE 3 FIlM PlANNING (2-3 ClASSES)

Students plan their film, writing a film treatment and an outline of their shots and script.

 
PhASE 4 FIlMING EXPEDITIONS (2-3 ClASSES)

Students shoot live photo and video footage, and collect still and moving images online.

 
PhASE 5 FIlM PRODUCTION (3-4 ClASSES)

Students upload their materials and edit their films.

 
PhASE 6 PRESENTATION AND REVISION (3-4 ClASSES)

Students present and revise the first and second drafts of their films.

The following materials are included in this curriculum guide:

•	 Project Assignment Description
•	 overview of lessons
•	 Project rubrics

•	 #1 Photography and Filmmaking vocabulary    
•	 #2 Film making Shot Tally  
•	 #3 imovie Practice Assignment 
•	 #4 Topic and essential Question Worksheet 
•	 #5 Treatment requirements 
•	 #6 Script outline and Shot list 
•	 #7 Filming expedition Planning Sheet 
•	 #8 Interview Preparation  
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PEERS EDUCATING PEERS 

Collaborative Documentary Film Project Description

For this project you will team up with students in another city or country to create a three to six 
minute documentary film examining a topic in history or current events —it can be an event, 
person, movement, issue, or theme—that is relevant to both locations.

For your project you will submit:

I. ESSENTIAl QUESTION

Write an essential question that your documentary will explore.  In order to have an interesting 
film that asks your audience to really think critically, the essential question should be:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative
•	 Timeless, relevant to multiple places and times, including the present

 
II. TREATMENT

your Treatment must:

a. Provide a draft outline of your documentary film and the story it will tell.
b. explain how your documentary might answer essential question, backing  

up your argument with as much information as you know right now.
c. Provide some examples of the kinds of shots, images, and resources—locations,  

human or material resources—you might use to tell this story.

 
III. ShOT lIST AND SCRIPT OUTlINE

use the shot list t-chart to write out the script and list of shots.  For each line  
of the script provide a brief description of the shot, and words and sounds that  
will accompany it.

 
IV. FIlM

your film must include the following elements:

a. original video footage and/or photography
b. Clips from at least three interviews on the subject
c. A voiceover narrating the story and stating your views
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d. Titles, credits, and sources
e. Images from Boston’s history and/or current events (photographs,  

drawings, paintings, films, etc.)
f. Information from at least three textual sources
g. The full range of film-making techniques (see practice assignment)

V. PROCEDURE

a. research your topic.
b. Write the treatment.
c. gather textual and visual sources online and in the library
d. Write the first draft of your shot list 
e. Write interview questions
f. Film your own video and still footage
g. Write the second draft of your shot list 
h. Create the 1st draft of the documentary film
i. Present first draft for feedback
j. edit, gather more footage as necessary
k. Final Presentation 
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PeP Collaborative Film Project Assignment list

 PhOTOGRAPhY AND FIlMMAkING VOCABUlARY | DUE ________________

Working in pairs, photograph and video a series of shots demonstrating the  
techniques listed on the Photography and Filmmaking vocabulary handout.   
In Assignment #3 you will use these still and moving images to create a  
practice film that shows your mastery of imovie

 FIlM MAkING ShOT TAllY | DUE ________________

Watch one-minute clips of two professional documentaries.  For each, tally the  
number of shots that were used in a minute.  Watch again and tally the number  
of each kind of shot that were used.

 iMOVIE PRACTICE ASSIGNMENT | DUE ________________

make a 1-minute movie using the photographs and videos you collected in  
Assignment #1, as well as materials downloaded from the internet.  In making  
your movie, you must try out and include the techniques listed in the imovie  
Practice Assignment Handout.

 TOPIC AND ESSENTIAl QUESTION WORkShEET | DUE ________________

Write down your group’s topic, essential question(s), and  
what you want the audience to take away from your film.

 TREATMENT REQUIREMENTS | DUE ________________

Write at least four paragraphs explaining your topic, essential question, an  
overview of your story and how you might film it, and the audience take away.

 SCRIPT OUTlINE AND ShOT lIST | DUE ________________

use the Script outline and Shot list to plan out your documentary film.

 FIlMING EXPEDITION PlANNING ShEET | DUE ________________

Plan out where you will film and who you will interview.

 INTERVIEW PREPARATION WORkShEET | DUE ________________

Write your interview script, questions and follow up questions.
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

overview of lessons

1. PROJECT INTRODUCTION: WhAT MAkES A GOOD DOCUMENTARY FIlM? 
(1-2 lESSONS PlUS hOMEWORk)

GOAlS

•	 review the project goals and requirements
•	 Develop criteria for excellence in documentary filmmaking
•	 Introduce filmmaking techniques
 
MATERIAlS

•	 Blank Film rubric
•	 PeP Collaborative Film rubric
•	 PeP Collaborative Film making Project Description
•	 C2C: Posts with student and professional documentaries
•	 Photography and Film making vocabulary Handout
•	 Shot Tally Sheet
•	 Cameras which can shoot video and still photography 

A. CREATING CRITERIA FOR EXCEllENCE (30-40 MINUTES)

i. DO NOW: What makes a good documentary film?  What are the criteria for 
excellence?  Write this prompt on board and let students write responses individually 
before working in groups of 3-4

ii. Students work in groups to create rubrics using the Blank Film Rubric.  each rubric 
should include 4 criteria, and the group should use the space provided to describe 
what excellence looks like in each criterion. 

iii. The groups can now share their criteria and compile a single class rubric.
iv. Hand out and review PEP Film Rubric, is there anything missing we should add?   

Anything to cut?
v. Hand out and review the PEP Collaborative Film Assignment 

B. C2C: CRITIQUING PAST STUDENT WORk (30 MINUTES)

Watch 2-4 student films on C2C and post responses in which  
students rate each film using the PeP Film rubric.

C. C2C: CRITIQUING PROFESSIONAl EXAMPlES (30 MINUTES)

DO NOW: C2C Watch and post comments on brief clips of professional docu-
mentaries.  At BAA we used clips from such works as Africans in America, Sicko, 
Ken Burns’ Civil War, and various news shows from the BBC, Al Jazeera, and 
PBS.  Students should respond to the following prompts:
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1. Which style would be best for  
your documentary idea?  

2. What might you take from each?    
What might you avoid? 

D. PhOTOGRAPhY AND FIlM MAkING VOCABUlARY  
(45-60 MINUTES)

 The best way to learn the techniques of filmmaking is to try it out  

and look at professional examples. The lesson below is best done in pairs.

Hand out cameras and the Photography and Filmmaking vocabulary list.  each 
pair should now shoot photographs and video footage demonstrating their mas-
tery of each of the techniques listed in the vocabulary sheet.  Ideally this assign-
ment should be completed outdoors so students can search for interesting shots.

E. FURThER STUDY OF PROFESSIONAl EXAMPlES (20 MINUTES)

Hand out the Shot Tally Sheet, and watch one minute each of two different docu-
mentaries.  The class should watch each clip twice and fill out the worksheet.

i. During the first watching students should tally how many shots used in one minute.
ii. In the second watching students should try to count the different kinds of shots that 

were used in one minute.  every student will get a slightly different count.  This is 
okay, and will lead to students discussing the filming techniques.

iii. During the above activities take a moment to ask students to compare a few 
different kinds of shots, and discuss the different feeling you get from each.  

3. PRACTICE FIlM (2-3 hOURS)

GOAlS: Students learn basic imovie film editing techniques

MATERIAlS: imovie Practice Assignment, cameras

Students will use the iMovie Assignment to create a one-minute practice film that 
demonstrates their mastery of various imovie techniques.  The whole class can either 
use the same footage—supplied by the teacher—or the students can gather their 
own footage individually or as a class.  Students at the Boston Arts Academy, for 
instance, made practice films showing Boston’s architectural styles.  They spent one 
class photographing and videoing Boston’s architecture and one more class putting 
together their practice films.

4. FIlM IDEAS BRAINSTORMING AND COllABORATION (45 MINUTES)

GOAlS: Students brainstorm ideas for documentaries

MATERIAlS: list of past PeP Film Projects (see page 11)

a. Students look at a list of past film topics, and use the Film Ideas Brainstorming sheet to 
generate a list of film ideas.  every student should come up with 2-4 ideas.
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b. C2C Post: Students should then create a discussion on C2C where they post their film 
ideas.  They should read each other’s ideas and give feedback asking clarifying 
questions, making suggestions, and giving praise.

c. once students have gotten a chance to read each other’s ideas (from your class and 
others in the PeP network), they should hand in a list of students in their own class and 
at other schools they are interested in working with.  In order to match students up, 
make sure students have selected at least first and second choices from both within  
their class, and at other schools.  

5. FIlM COllABORATION VIDEOCONFERENCES (45 MINUTES)

GOAlS: Plan film collaborations

MATERIAlS: Topic & essential Question Worksheet

Teachers can use the PEP Collaborative Film Making Spreadsheet to group students 
and enter the email addresses and Skype usernames students need to communicate 
(this should be shared with all participating teachers and students on google Drive.  
There should be no more than two students from each school, with no more than 
five students per group. now students can meet via Skype or google video Chat to 
share ideas and begin planning their documentary.  As a group they should complete 

the Topic and Essential Question Worksheet in which 
they lay out their essential question, topic, and take away.  

This document, and all following, should be completed 
using google Drive, so that all group members can collabo-
rate on every assignment.  After the first videoconference, 

while some class time may be used for videoconferencing, 
students will need to communicate largely via email and 

arrange their own videoconferences outside of class time to 
discuss research, filming locations, and final film production.

6. INITIAl FIlM RESEARCh (2-3 ClASSES AND hOMEWORk)

GOAlS: research and finalize film topic and goals

MATERIAlS

•	 Topic & essential Question Worksheet
•	 Documentary Treatment Assignment 

1. groups should now begin researching their topic.  each group should create a google 
Document where they share resources and notes.  It is essential for all group members to 
use the same document so that they can collaborate efficiently and exchange feedback 
and suggestions on possible sources.  Students need to keep in mind that their film 
research should have two goals.  Just as if they were doing research for an essay, they 
need to find out information about their topic from a variety of sources and points of 
view.  At the same time students must conduct visual research; they need to collect still 
and moving images that they could use in their film. 
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2. Treatment Writing: using google Drive, and the PeP Documentary Film Treatment 
Assignment, each group should write their documentary treatment.  The treatment 
should be 3-four paragraphs and include:
•	 The essential question students will be exploring
•	 An overview of their topic
•	 A description of the kinds of shots and materials they will use
•	 The “take away” message they hope their audience will get  

from the documentary 

7. FIlM PREPARATION (2-3 ClASSES PlUS hOMEWORk)

GOAlS

•	 Create an outline for the documentary film
•	 Plan out interviews and filming expeditions 

MATERIAlS

•	 Shot list and Script outline
•	 Samples of student work
•	 Filming expedition Planning Sheet
•	 Interview Preparation Handout
•	 Cameras 

Shot list and Script Outline 

To prepare for this assignment students need to see examples of excellence.  They 
also need to be made aware just how detailed a shot list needs to be if it is going to 
serve as a useful guide to film making.  Try out the following to prepare your stu-
dents:

1. Practice Shot list and Script outline (20 minutes)
a. once again, watch two minutes of a documentary and keep a tally of shots.  This 

will bring home to students just how many shots they need.
b. Watch one minute of the same documentary two more times.  As students watch, 

they should use a blank template to create a shot list and script overview for just 
one minute of this documentary.   

2. examining Past exemplars (20 minutes)
 Student should now examine a couple of examples of Shot lists and script outlines from 

past PeP programs.  They should write comments on each outline, and then discuss how 
successful each outline is, and whether or not it gives a complete picture of the 
documentary.
a. Creating a Shot list and Script outline: using google Drive, each film group should 

now create a Shot outline and Script overview.  groups that include students in 
different locations may want to create one outline for their whole documentary, or 
they might choose to work separately and then put them together at a later date.
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b. Filming expedition Planning: Students should now plan their filming expeditions.  
Where will they go to get the live shots and interviews they need?  Students should 
fill out the Filming expedition Planning Sheet and submit it for feedback.  Keep in 
mind that some locations and interviewees may need to be arranged in advance, 
while others can be filmed without prior notice.  

c. Interview Preparation and Practice: Conducting an interview is a skill all to itself.  
Before students go out and interview family, friends, or members of the public, they 
need to prepare for their interviews by writing an interview script and interview 
questions.  Students should also practice doing interviews with each other in class 
before the real thing.  See the Interview Preparation Handout for details of this 
assignment.  After students have practiced interviewing each other and discussed 
the dos and don’ts of interviewing as a class, each group should write it’s interview 
script, questions, and follow up questions. 

7. FIlMING EXPEDITIONS (2-3 ClASSES PlUS hOMEWORk): 

GOAlS: gather photographs and video footage for documentary

MATERIAlS: Cameras, locations and Interviews Worksheet

each group should now gather the footage they need to make their documentary.  
Before going out to film, students should fill out and share/hand in the locations and 
Interviews Worksheet and submit it for feedback.  Some locations and interviewees 
may need to be arranged in advance, while others can be filmed without prior notice.

8. FIlM PRODUCTION (3-4 ClASSES OR hOMEWORk): 

GOAlS: edit documentary film

MATERIAlS: Cameras imovie or other video editing software

Students will now upload their shots and begin editing their films.  even though 
group members at different schools may be working on separate pieces of their 
documentary (they will combine them at the end), group members will still need to 
communicate frequently during this time to coordinate their production so that, for 
instance, they’re using the same titles, making sure music goes well together, and 
generally sticking to their goals.

Additional research and revision of their shot list may also need to be done during 
these classes.  Students might have to change plans due to weather or access to 
locations or interviewees, and the information students find out in their interviews, 
or the subjects they film may change the direction the film takes.  Additional filming 
may therefore be necessary.  
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Combining Group Members’ Work:  There are a few different ways group members 
in different schools can combine their work into one unified documentary.  Students 
can use google Drive or Drop Box to share work.  once students upload the sections 
they’ve completed, their partners can download the files and use imovie or another 
film editing program to put the pieces together.  

9. PRESENTATION OF DOCUMENTARY FIlM FIRST DRAFTS

GOAlS: Assess work so far and exchange constructive criticism

MATERIAlS: C2C, PeP Documentary Film rubrics

It’s now time for students to give and receive feedback on their films.   This should be 
done both on C2C and live with classmates.  Students should post their film projects 
on C2C with 2-3 questions on particular issues they would like feedback on.  Their 
colleagues around the world can then respond with praise, questions, and construc-
tive criticism.  It is also ideal for students to use class time to watch and critique each 
other’s work.  Students can take turns showing their films, and the audience can use 
the PeP Film rubric to give feedback.  Students can then use the rubrics and the 
advice they received on C2C to inform the creation of their second draft.

10.   FINAl FIlM PRODUCTION (1-3 ClASSES OR hOMEWORk)

While some students may only need to make a few small changes, others may need 
to put in a lot more work—doing more research, gathering more photographs and 
video footage, and refining their editing.

11.  FINAl FIlM PRESENTATION

GOAlS: Celebration and reflection

Students now post their final products on C2C, watch each other’s work and  
exchange a final round of feedback.  The films can also be watched all together  
during class, or a special evening event can be staged to share students’ work  
with the community.  
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era angles, positions and/or 

m
ovem

ents
•	

Shaky cam
era 

•	
Subjects cut off or poorly fram

ed

•	
u

ses a variety of shots
•	

r
ule of Thirds is used for m

ost interview
s

•	
Subjects are w

ell fram
ed

•	
Cam

era is focused and not shaky

•	
A

 w
ide and interesting variety of shots, angles, positions 

and m
ovem

ents are used to draw
 in the view

ers
•	

r
ule of thirds is used for all interview

s
•	

Subjects are beautifully fram
ed 

•	
Cam

era is focused and not shaky

lIg
H

TIn
g

•	
lighting is too dark or too light, subjects are backlight or 
too hard to see

•	
There are distracting lights

•	
lighting is neither too bright nor too dark and all subjects 
are clearly visible

•	
A

voids backlighting subject

•	
lighting is carefully chosen to fit intended m

ood and 
em

phasize subjects.  
•	

A
voids backlighting subject

SH
o

T  
o

r
g

A
n

IzATIo
n

10%

Shots are unorganized and do not show
 planning.  It is hard to 

follow
 the story.

Shots are clearly organized to tell a story, m
aking the them

e of 
the project clear.   

Shots are so w
ell organized that you can’t im

agine any other 
order.
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n
D
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10%

•	
Sound is not clear

•	
u

nplanned background noise
•	

H
ard to hear or understand voices

•	
m

usic and sounds do not m
atch the im

ages and w
ords, and 

distract from
 the m

essage of the film
.

•	
Sound is m

ostly clear, w
ith little unnecessary background 

noise
•	

voices are m
ostly clear and easy to understand

•	
m

usic and background sounds go w
ell w

ith the im
ages and 

w
ords and set the m

ood.

•	
Sound is very clear, w

ith no unnecessary background noise.
•	

voices are alw
ays clear and easy to understand

•	
m

usic and background sounds fit perfectly w
ith the im

ages 
and w

ords and set a pow
erful m

ood.

eD
ITIn

g

10%

•	
edits are rough and distract 

•	
from

 the flow
 of the production

•	
edits do not dem

onstrate com
petent use of edit tools and 

im
ovie/m

oviem
aker techniques

•	
edits are m

ostly sm
ooth

•	
edits dem

onstrate com
petent use of edit tools and 

techniques

•	
A

ll edits are sm
ooth

•	
edits dem

onstrate a strong com
m

and of editing tools and 
techniques

•	
edits are creative and enhance the production

Cr
eATIv

ITy  
& r

ISK
 TA

K
In

g

10%

•	
The w

ork generic, unam
bitious, and just repeats w

hat 
others have done.

•	
The film

m
akers took no risks, and did not take on any 

difficult m
ethods or subjects.

•	
The w

ork is som
etim

es creative and original, and som
etim

es 
a generic repeat of w

hat others have done.
•	

The film
m

akers took som
e risks, and took on som

ew
hat 

difficult subjects.

•	
The w

ork is am
bitious, creative, and original.

•	
The film

m
akers took m

any risks, and tried out difficult 
m

ethods and subjects.

So
u

r
CeS

10%
Film

 m
akes use of very few

 sources.  The view
er feels as if the 

film
 m

aker(s) are only show
ing one side of the story, and do 

not have a com
plete grasp of the m

aterial they are exam
ining.

Film
 m

akes use of a variety of sources, including:

•	
o

riginal video and photography
•	

Clips from
 at least three interview

s 
•	

Prim
ary source im

ages 
•	

Inform
ation from

 textual sources
•	

Presents a variety of perspectives that m
ake the view

er feel 
as if they have a solid understanding of the story.

Film
 m

akes use of w
ide a variety of sources, including:

•	
o

riginal video and photography
•	

Clips from
 num

erous and diverse interview
s 

•	
n

um
erous prim

ary source im
ages

•	
Inform

ation from
 several textual sources

•	
Presents a variety of perspectives that m

ake the view
er feel 

as if they have a deep understanding of the story.  

STo
ry /  

m
eSSA

g
e

40%

•	
Story is vague and or not carried through to com

pletion
•	

K
ey pieces of the docum

entary such as the introduction or 
conclusion are m

issing
•	

Inform
ation is unorganized, chaotic, or not clearly 

expressed
•	

o
nly one perspective is presented.

•	
Film

 show
s m

ultiple perspectives on a topic in history/
current events, and presents them

 in an even-handed non-
biased w

ay.
•	

The film
 has an angle/opinion, and or specific line of inquiry 

that goes beyond just re-telling a story.
•	

The Story is m
ostly clear and coherent, and contains an 

introduction, body, and conclusion
•	

The story achieves its intent

•	
Film

 show
s m

ultiple and diverse perspectives on a topic in 
history/current events, and presents them

 in an even-
handed non-biased w

ay.
•	

The story has an interesting and creative angle/opinion, and 
or specific line of inquiry.

•	
Story is totally clear and coherent and contains an 
introduction, body, and conclusion 

•	
Story is creative, gripping, and achieves its intent

Co
m
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r
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Documentary Film making Blank rubric
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 1 | Photography and Filmmaking vocabulary list

DIRECTIONS: Working in pairs, photograph and video a series of shots demonstrating the  
techniques listed on this hand out.  In Assignment #3 you will use these still and moving  
images to create a practice film that shows your mastery of imovie. 

1. vertical Pan: move the camera up and down as you film.  Try to get a smooth shot, without bumping 
or jerking the camera.  Try panning both with and without a tripod.

2. Horizontal Pan: move the camera left and right. Try this both with and without a tripod.

3. zoom:  With the camera rolling, zoom in from a wide shot to a tight shot and from a tight to a wide 
shot.  Try this both with and without a tripod.

4. Combination Pan & zoom:  Try panning and zooming at the same time, both with and without a 
tripod.

5. moving Camera:  In this shot, the cameraperson moves as they film.  Try this moving at different 
speeds, keeping the shot as smooth as possible.

6. Close up: In a close up shot (also called a tight shot), the frame is almost entirely filled up by the 
subject.  The subject is right in your face.

7. medium Shot: A medium shot shows the subject and the middle-ground just behind subject or the 
foreground in front of the subject.  A medium shot describes any shot that is somewhere between a 
close up and a wide shot.

8. Wide shot: A wide or long shot shows the fore, middle, and background.  It shows the subject and a 
wide are around it.  A wide shot is the opposite of a close up, and often includes feeling of distance.

9. High Angle: In a high angle shot, the photographer is above and looking down on the subject.  This 
can be done standing up and pointing the camera down.  you will often get a more interesting shot, 
however, if you dramatically change your height—go to a roof or the higher stories of a building, 
climb a hill, or just stand up on a chair or the back of a car. 

10. low Angle: In a low angle shot, the photographer is below and looking up at the subject. 
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11. The rule of Thirds: The rule of thirds is a way to make a portrait of a person more interesting.  
Instead of placing the subject in the center of your frame, you place them higher or lower, and off to 
the side.  The frame is divided up into 9 parts by four intersecting lines (see diagram).  The subject is 
then placed on one of the intersection points.  The horizon line can also be shifted from the center of 
the frame to either the higher or lower horizontal line.

12. Action:  An action shot creates a feeling or tell s a story by showing motion and action.

13. no-look: A no-look shot is used to take a photograph of someone without them knowing.  This way 
the person does not pose, and the photograph is often more realistic, catching a person as they are, 
not as they want to be seen.  To take a no-look shot, do not give yourself away by holding the camera 
up to your eye.  Instead, hold the camera away from yourself or lower down and take the photograph 
quickly.  Sometimes you may need to fake out the subject by looking away from whoever you are 
photographing.

14. Juxtaposition: In a shot that makes use of juxtaposition, two very different things are contrasted 
within the frame of the picture.  It could be old and new, beautiful and ugly, dirty and clean, large and 
small, happy and sad, etc.

15. light: Frame the photograph so that it uses a pattern of lights and darks to draw in the viewer.  
Create a feeling or tell a story with the darks and lights you find around you.

1. Color: Frame the photograph so that it uses color to draw in the viewer.  Create a feeling or tell a 
story with the colors you find around you.

2. Shapes & lines: Frame the photograph so that it uses interesting shapes and lines to draw in the 
viewer.  Create a feeling or tell a story with the shapes and lines you find around you.

3. Texture: Frame the photograph so that it uses texture to draw in the viewer.  Create a feeling or 
tell a story with the textures you find around you.

4. Focus: Frame a photograph that uses focus—both clear and blurry images—to create a feeling, 
tell a story and draw in the viewer.
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 2 | Shot Tally

What are the qualities of a good documentary film? 
What kinds of shots should I use to tell my story?

1. Watch one-minute clips of each documentary film.  For each tally the number of shots that  
were used in a minute.  remember, every time the camera cuts, it counts as a new shot. 

TAlly oF SHoTS DoCumenTAry 1 TAlly oF SHoTS DoCumenTAry 2

2. Watch the same one-minute clip again.  For each tally  
the number of each kind of shot that were used. 

KInD oF SHoT TAlly oF SHoTS DoCumenTAry 1 TAlly oF SHoTS DoCumenTAry 2

vertical Pan

Horizontal Pan

zoom

Combination Pan  
& zoom 

moving Camera

Close up

medium Shot

Wide shot

High Angle

low Angle

rule of Thirds
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 3 | imovie Practice Assignment

make a one-minute movie using the photographs and videos you collected in  
Assignment #1, as well as materials downloaded from the internet.  In making  
your movie, you must try out and include each of the following functions:

1. CREATE A NEW PROJECT. 
Select new Project in the File menu, or press “command n.” 

2. TAkE ClIPS FROM ThE EVENT lIBRARY

•	 After selecting the event you want to use, click on the event library. 
•	 Adjust the edges of the yellow box until you have the clip you want.  
•	 Drag the clip into the place you want it in your project library.

3. EDIT ThE BEGINNING OR END OF A ClIP

•	 Click on the arrows in the bottom left or the bottom right corners.
•	 Adjust the orange box to edit the beginning or end of the clip.

4. EDIT A ClIP.

•	 use the yellow box to select a piece of the clip.
•	 Press Delete.

5. INSERT A PhOTOGRAPh

•	 Click on the camera button in the lower right of the screen.  This will open iPhoto.
•	 Select an image and drag it into your project.

6. ADJUST ThE TIME DURATION ON ThE PhOTO 
either select Duration from the edit tab, or click on the clock in the bottom left corner of the 
photo.

7. USE ThE “kEN BURNS” FEATURE

•	 Click on the crop button in the image, then click on Ken Burns.
•	 Adjust the size and location of the Start and end boxes.

8. CROP A PhOTOGRAPh OR VIDEO ClIP

•	 Click on the crop button in the image, then click on Crop.
•	 Adjust the green box.

9. ADD MUSIC

•	 Click on the notes in the lower right of the screen.  This will open iTunes.
•	 Select a song, then drag it into your project.
•	 Adjust the length by dragging the yellow box.

10. ADD A TRANSITION

•	 Click on the (hour class shaped) Transition box in the lower right of the screen.
•	 Choose a transition, and insert it between two clips in your project. 
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11. ADD A VOICE OVER 
Click on the microphone tab.  Follow the instructions that appear on the screen.  

12. ADD TITlES OR SUBTITlES

•	 Click on the T tab.  
•	 Select a subtitles style, then type.

13. EXTRACT AUDIO FROM A VIDEO ClIP AND PUT IT OVER A PhOTOGRAPh OR VIDEO

•	 Select a video clip with sound you want.
•	 While holding down shift and command, drag the clip on to  

the image or video you want it on.

14. DOWNlOAD AND INSERT A VIDEO ClIP FROM ThE WEB.

•	 open Firefox, then go to youTube.
•	 Find a clip you like, and if a “download” button IS there, press select it
•	 Download the film as an mp4.
•	 If there is NOT a “download” button, do the following:

•	 In the Firefox Tools tab, select Add ons
•	 Type “youTube Downloader” into the search box.
•	 Install the youTube Downloader, then repeat the above steps a-c.  

•	 If you cannot access YouTube, do the following: 

•	 Find a video clip on the web, and copy the url.
•	 go to www.keepvid.com in another tab), and paste in the url in the box provided
•	 right click on “download mP4 High Def,” and select “Save As…” link
•	 Import the movie into imovie.  If it will not import.  Do the following:

•	 open it with QuickTime
•	 go to the file menu and choose export…
•	 Save as an mPeg with a new name (same mp4 extension).
•	 Import it into Imovie

•	 To extract a still frame from video:
•	 let the pointer hover over the video frame that you want to extract as a still image.
•	 Hold down the Control key and press the mouse button to open the menu, and then choose 

“Add still frame to project.”
•	 The image is added to the end of your open project as a four-second clip. If you created the 

still frame from a source video clip, the Ken Burns (motion) effect is automatically applied;  
if you’ve created the still frame from a project clip, the Ken Burns effect isn’t applied.

When you are finished, upload your movie onto google Docs  
or C2C and share it with the whole class.

•	 go to the Share tab in Imovie.
•	 Select “export using Quicktime”
•	 In the next window make show the export bar at the bottom says “movie to mPeg4”
•	 After it has been saved, upload your practice movie onto your google Drive  

and share it with your teacher.
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 4 | Topic and essential Question Worksheet

GROUP MEMBERS______________________________________________________________

TOPIC

ESSENTIAl QUESTION

Keep in mind a great essential question should be:

•	 Clear and direct
•	 open-ended, not leading
•	 Debatable, with no one right answers
•	 Provocative

TAkE AWAY

•	 What’s your point?  
•	 How do you think you will answer your essential question?  
•	 What do you want your audience to learn?  What do you want them to ponder?
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PEP COllABORATIVE DOCUMENTARY FIlM 

Assignment 5 | Treatment requirements

your Documentary Treatment should include four paragraphs explaining the following:

1. An essential question that your documentary will seek to answer.  It should be an  
open-ended, debatable question, which is relevant to history and current issues.   
Feel free to revise this as you work. 

15. An overview of your story, and how you will show/tell it.  your treatment should make  
clear how this will unfold in your film, and what will be in the beginning middle, and end.  

16. A description of the kinds of shots and materials you will use:
1. Who/what kinds of people will you interview?
2. Where will you shoot?
3. What kind of historical images, video footage, sounds will you use?

4. What do you hope the “take away” will be for your viewers?  What conclusions do  
you want them to reach and what questions do you want them to ponder?  What  
are your predictions for Boston’s future in the theme you have chosen?



ST
u

D
en

T 
H

A
n

D
o

u
T

PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 6 | Script outline and Shot list

SHoT # SCrIPT ouTlIne SHoT DeSCrIPTIonS
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Sample Script outline and Shot list

OCCUPY BOSTON DOCUMENTARY SCRIPT OUTlINE AND ShOT lIST (2011)

SHoT # SCrIPT ouTlIne SHoTS

1
occupy movement started in Wall Street,  
then spread around uS and world

Shots from occupy movement around uS and world

2 Came to Boston in october and drew thousands Boston shots of protests, camp site, etc.

3 Both inspired and embarrassed, created controversy
more shots of rallies, speakers, also  
embarrassing moments, drunks, mess, etc.

4 ended in December after court order Shots of end of protest and mayor speaking

5
What sparked this movement in Boston?  What brought 
people out onto streets?  Where will it go now, or is it over?

more shots of protests, camp site, shots of  
Wall street and Arab spring inspirations, etc.

6
Interviews about what inspired occupiers  
to join, and why they’re there

Interview clips, clips illustrating inequality—fancy cars and 
mansions, unemployment lines, homeless, graphs and statistics

7 Interviews with sympathetic observers Interview clips

8 Interviews with critical observers Interview clips with illustrative clips of what they’re saying

9
oB like most other occupy movements, was broken  
up in December.  What did it achieve, and what next?

Clips of end of movement

10 Interviews on what achieved and what next Interview clips

11 Influence in government and other actions still going on
Clips of laws passed or proposed in other states… 
occupation of foreclosed homes, interviews with  
participants and experts about what is next

12
Will it influence the presidential and  
Congressional elections?

Clips of politicians and candidates  
responding to occupy movement

13

last thoughts on goals of public protest.  Hard to tell  
the effect of a movement until long after it’s over…
perceived success may lead to failure, or supposed  
failure may pave the way to progress.

last shots of actual protest, mixed with protests  
movement footage from history and other nations
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 7 | Filming expedition Planning Sheet

GROUP MEMBERS ___________________________________________________________

Please list 3-5 locations in the Boston area you need to film.  For each location list the shot  
numbers from your Shot list, and briefly explain the kinds of shots (subjects, feeling, angles, 
etc.) and the role it will play in your film.  use google maps Street view to help you find exact 
locations.

loCATIon exPlAnATIon
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Please list 3-5 individuals or kinds of individuals you would like to interview.  For each  
list the shots numbers from your shot list, and explain why you chose them, and the role  
you hope their interview will play in your film.

InTervIeWee exPlAnATIon
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PEP COllABORATIVE DOCUMENTARY FIlM PROJECT

Assignment 8 | Interview Preparation Worksheet

1. Pair up with another group, and complete a series of practice interviews.  make sure  
everyone in your group gets a chance to film, ask questions, and be interviewed. 
 

2. Complete the following before the interviews:
•	 Write an interview script.  Think about how you would introduce yourself  

and your project to a stranger who knows nothing of your work.  For instance:  

“Hi I’m a student at ____________________.  Could I ask you some questions  

for a student project on _________________________?” 

•	 Write at least five interview questions and follow up questions for each.   
Try to avoid yes/no answers.

 

3. When you film use a tripod, and set up your camera with the following in mind: 

•	 Frame the subject using the Rule of Thirds (see vocabulary sheet)
•	 Be thoughtful about the background
•	 make sure there is no backlighting—The subject should generally be brighter than their  

background, so avoid filming in front of windows—otherwise you’ll be interviewing a shadow! 

4. make sure you have good sound quality.  Here are some tips: 

•	 Place the video camera no more than a foot or two (half a meter) away from the subject
•	 make sure you can clearly hear the interviewee 
•	 Avoid background noise
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Peers educating Peers Standards matrixes

This appendix suggests ways that the methods and projects of the Peers educating Peers program 
align with selected standards from the International Baccalaureate diploma program (IB), the Common 
Core Standards, and Qatar’s Supreme education Council.  It includes examples from grade 11-12 
english language arts, second language instruction, history, anthropology, environmental science, 
and IB’s Core Knowledge curriculum.  Please keep in mind, however, that this is just a sample of the 
numerous standards and curricula that PeP can align with. PeP is nothing if not flexible.  The projects 
and methods outlined in this handbook can be integrated into almost any subject area, grade level, or 
curricula, and we encourage you to do so!

 

PeerS eDuCATIng PeerS ProJeCTS AnD ACTIvITIeS

Common Core  
englISH lAnguAge ArTS  
lITerACy STAnDArDS

grADe 11-12 

C2C onlIne  
PlATForm

reading and posting 
comments in response 
to articles, media, 
student work

vIDeo  
ConFerenCeS

online Socratic 
Seminars, project 
collaboration

Peer  
eDuCATIon

research, writing, 
lesson planning, 
teaching, audience 
participation

CollABorATIve 
DoCumenTAry 
FIlm mAKIng  
ProJeCT 

research, 
writing, narrating, 
interviewing, film 
shooting and 
production

reADIng InFormATIonAl TexTS: Key IDeAS AnD DeTAIlS

CCSS.elA-literacy.rH.11-12.1 

CCSS.elA-literacy.rH.11-12.2 

CCSS.elA-literacy.rH.11-12.3 

CrAFT AnD STruCTure

CCSS.elA-literacy.rH.11-12.4 

CCSS.elA-literacy.rH.11-12.5 

CCSS.elA-literacy.rH.11-12.6 .

InTegrATIon oF KnoWleDge AnD IDeAS

CCSS.elA-literacy.rH.11-12.7 

CCSS.elA-literacy.rH.11-12.8 

CCSS.elA-literacy.rH.11-12.9 

WrITIng: TexT TyPeS AnD PurPoSeS

CCSS.elA-literacy.WHST.11-12.1 

CCSS.elA-literacy.WHST.11-12.1a 

CCSS.elA-literacy.WHST.11-12.1b 

CCSS.elA-literacy.WHST.11-12.2 

CCSS.elA-literacy.WHST.11-12.2b 

CCSS.elA-literacy.WHST.11-12.2d 

WrITIng: ProDuCTIon AnD DISTrIBuTIon oF WrITIng

CCSS.elA-literacy.WHST.11-12.4 

CCSS.elA-literacy.WHST.11-12.6 
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PeerS eDuCATIng PeerS ProJeCTS AnD ACTIvITIeS

SuPreme eDuCATIon  
CounCIl oF QATAr

C2C onlIne  
PlATForm

reading and 
posting comments 
in response to 
articles, media, 
student work

vIDeo  
ConFerenCeS

online Socratic 
Seminars, project 
collaboration

Peer eDuCATIon

research, writing, 
lesson planning, 
teaching, audience 
participation

CollABorATIve 
DoCumenTAry 
FIlm mAKIng 
ProJeCT

research, 
writing, narrating, 
interviewing, film 
shooting and 
production

grADe 11 FounDATIon englISH STAnDArDS

1 use a range of vocabulary 

2 Develop spelling knowledge

3 listen and respond

4 Develop speaking strategies

5 Speak to communicate and interact

6 Develop reading strategies

7 read and respond

8 Develop writing strategies

9 Compose written texts

grADe 11 HISTory STAnDArDS

2.3. link historic events with each other

2.3. Compare and contrast societies

2.3.1. Compare and contrast policies of various 
governments

2.3. Compare and contrast issues in contemporary 
Qatar to past societies

3.1. use various primary and secondary sources to 
investigate the past.

3.1.2. Compare and contrast, and evaluate sources 

3.2 Identify historical topics to be researched

grADe 11 ADvAnCeD level 

3.3.1 Present a strong argument orally or in writing 
to support an opinion using historical events

grADe 12 HISTory STAnDArDS

The modern world

Discussion and research

Fieldwork and Surveys
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PeerS eDuCATIng PeerS ProJeCTS AnD ACTIvITIeS

InTernATIonAl  
BACCAlAureATe  
DIPlomA ProgrAm  
CurrICulA

C2C onlIne  
PlATForm

reading and 
posting comments 
in response to 
articles, media, 
student work

vIDeo  
ConFerenCeS

online Socratic 
Seminars, project 
collaboration

Peer eDuCATIon

research, writing, 
lesson planning, 
teaching, audience 
participation

CollABorATIve 
DoCumenTAry 
FIlm mAKIng 
ProJeCT 

research, 
writing, narrating, 
interviewing, film 
shooting and 
production

Core KnoWleDge

Theory of knowledge (ToK)    

Creativity, action, service (CAS)    

lAnguAge ACQuISITIon B    

SoCIAl AnD CulTurAl AnTHroPology

PArT 2: SoCIAl AnD CulTurAl  
orgAnIzATIon (Sl AnD Hl)

   

HISTory

History of europe and the Islamic world    

20th century world history    

envIronmenTAl SySTemS  
AnD SoCIeTIeS

   
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