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Learning Goals

rowtorikson — Participants understand.

of Public Instruction

* The purpose of summative
assessments, including those in the

CAASPP System and those planned for
future introduction.

e The connection between the summative
assessment claims, the assessment
targets, and California’s new standards.



Learning Goals (cont.)

TOM TORLAKSON
State Superintendent
of Public Instruction

Participants understand:

 How to access and use summative
results to support improved teaching
and learning for all students, including
students with disabilities (SWDs) and
English learners (ELSs).

* The difference between universal tools,
designated supports, and
accommodations and the students
eligible for each.



TOM TORLAKSON

Success Criteria

State Superintendent PartiCipan ts can .

of Public Instruction

Use summative assessment results to
prioritize short- and long-term goals that
support teaching and learning for all
students, including SWDs and ELs.

Explain the connection between the
claims, assessment targets, and
California’s new standards; and read
and understand the value and use of
the test blueprints. .



Success Criteria (cont.)

TOM TORLAKSON

State Superintendent PartiCipan ts can .

of Public Instruction

« Determine which students qualify for
designated supports and
accommodations.

 Make connections between the use of
accessibility supports for all students,
including SWDs and ELs, on the
assessments and in daily classroom
use.



Assessment Cycles by Purpose:
Where Does Summative
Assessment Fit In?

TOM TORLAKSON

State Superintendent
of Public Instruction

\

Interim/Benchmark

Large-scale
Summative

Formative

Adapted from Herman and Heritage (2007)

The ELA/ELD Framework was adopted by the California State Board of Education
on July 9, 2014. The ELA/ELD Framework has not been edited for publication. © 6
2014 by the California Department of Education.
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Common
Core State
Standards

specify
K-12

expectations
for college
and career
readiness

Smarter Balanced Assessment System

Teachers Y
and schools %
have information
and tools they
need to improve
teaching and
learning

California Department of Education

All
students
leave high
school
college
and
career
ready

August 2014



Purpose of Summative
Assessments

TOM TORLAKSON

Siae Supermencen * Annual measurement of student
performance and progress (i.e., growth,

beginning in 2015-16 after two years of
data) in relation to the standards.

— What have my students learned?

— Have my students met the performance
standard?

— What are the strengths and weaknesses of
individual students or groups of students?

Citation: “Formative Assessment: Making it Happen in the Classroom”
(Heritage, 2010)



Purpose of Summative
Assessments (cont.)

s (JSEfUl IN program evaluation, as part
of accountability systems, and to
iInform decisions designed to improve

teaching and learning.

— What can the results tell us about strengths
and weaknesses in curriculum, instruction,
and programs?

— What are the relative strengths in teaching
and learning?

Citation: “Formative Assessment: Making it Happen in the Classroom”
(Heritage, 2010) 9
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Summative Assessments
the CAASPP System

California Assessment of Student Performance and Progress (CAASPP)

2015-16

CAASPP System
e W

English Language Arts/Literacy and
Mathematics Summative Assessments
Smarter Balanced
California Alternate Assessment

Science
California Standards Test
California Modified Assessment
California Alternate Performance Assessment

Reading/Language Arts
Standards-based Tests in Spanish

Additional Resources:
® |nterim assessments

m Formative ment proc (Digital Library)
m Grade two diagnostics (English language arts/literacy
and mathematics)

Califomia Department of Education September 2015

10



Activity:
How are Smarter Balanced
Assessments Different?

State Superintendent
of Public Instruction

» Take a few minutes with your table
group to talk about the following

guestion:
— In what ways are the Smarter
Balanced Summative Assessments

fundamentally different from the
California Standards Tests?

11



Smarter Balanced Summative
Assessment Results

12



Type of Reports

wowsoe  * INdividual Student Reports
 Summary Reports

* Provide:
— Overall scale score by content area

— Overall achievement levels by content
area

— Claim-level achievement level

— Include Early Assessment Program
(EAP) results for grade 11.

13



Overall Scores at a Glance

TOM TORLAKSON

« Scale scores

— Range between approximately 2000
and 3000

« Achievement levels

— Four levels that categorize a range of
scale scores

ENGLISH LANGUAGE ARTS/LITERACY
Juan’s overall score is: 2508

Juan met the achievement standard and
demonstrated the knowledge and skills in
English language arts/literacy needed for

25.03| YOUR OVERALL success in future coursework.
SCORE
Juan’s performance on the four area that
2201-2441 2442-2501 2502-2581 2582-2701 comprise this overall score can be seen on the
Standard Standard Standard Standard back of this report. 14

Not Met Nearly Met Met Exceeded



Claim Level Information

TOM TORLAKSON ]
e - ELA: Mathematics:
Problem Solving &
Data Analysi
Reading E ata Analysis
" Concepts &
Writing Procedures

Listening Communicating
e Reasoning

Research/Inquiry

15
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Claim Level Information
(cont.)

Reported at three levels because
there are fewer items within each
claim (compared to number of
items for overall test).

« Below Standard

* At or Near Standard

* Above Standard

16
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Interpreting and Using
Smarter Balanced Summative
Assessment Results

17



Understanding
Scale Scores

TOM TORLAKSON
State Superintendent
of Public Instruction

 Agrade 5 student received a scale
score of 2550 on the ELA
assessment. What can you say
about this student’s performance?

* What other observations did you
have after looking at the scale
score ranges?

ELA and Mathematics Scale Score Ranges are located at
http://www.cde.ca.gov/ta/tg/ca/sbscalerange.asp 18




Understanding Scale
Scores (cont.)

TOM TORLAKSON

State Superintendent
of Public Instruction

Achievement Level | Achievement Level . Achievement Level
Achievement Level

Scale Score Range

Minimum | Maximum
e Scale Scale
Score Score

Scale Score Range Scale Score Range Scale Score Range
for Standard Not for Standard Nearly for Standard Met for Standard

Met Met Exceeded

2201 2701 2201-2441 2442-2501 2502-2581 2582-2701

2210-2456 2457-2530 2531-2617 2618-2724

The grade 5 student score of 2550 means
that the student achieved “Standard Met” for
grade ©.

True or False
19



ELA Summary Results — Overall

ENGLISH LANGUAGE ARTS/LITERACY

Achievement Level Distribution

100 %

| | | |

4th Grade 5th Grade &th Grade Tth Grade &th Grade 11th Grade

Standard Mot Met m Standard Nearly Met | Standard Met m Standard Exceeded

English Language Artsfliteracy Achievement Level Descriptors

All Students

Owverall Achievement

3rd Grade 4th Grade 5th Grade b6th Grade ¥th Grade 8th Grade 11th Grade

Mumber of Students Enrolled 711 33 Trs 547 60T 538 687
Mumber of Students Tested 679 736 714 539 593 511 611
Fercent of Enrolled Students Tested 95.5 % 99.6 % 91.8 % 98.5 % 977 %o

Mumber of Students With Scores 679 T36 14 539 593

Mean Scale Score 2439.0 2492.2 2529.9 2552.2 2584.0

Il Standard Exceeded 30 % 36 % 31 % 26 % 28 %
- Standard Met 26 % 25 % % 36 % 3v
I Standard MNearly Met 24 % 19 % % 22 % 20

| Standard Mot Met 20 % 21 % % 16 % 15

English L anguage Ars/lLiteracy Scale Score Ranges




ELA Summary Results —
Student Group

ENGLISH LANGUAGE ARTS/LITERACY

W Black or African American

Achievement Level Distribution

100 %

Jrd Grade 4th Grade 5th Grade Gth Grade Tth Grade 8th Grade 11th Grade

1 Standard Mot Met ® Standard Mearly Met B Standard Met | Standard Exceeded

English Language Arts/Literacy Achievement [ evel Descriptors

Overall Achievement
3rd Grade Ath Grade 5th Grade 6th Grade Tth Grade 8th Grade  11th Grade

Number of Students Enrolled 1,035 970 1,022 1,092 1,014 963
Number of Students Tested 143 130 174 190 189 192
Percent of Enrolled Students Tested 13.4 % 6 % 18.6 % 19.9 %

Number of Students With Scores 143 130 189 192

Mean Scale Score 2346.9 : 2504.9 2536.6

[l standard Exceeded
Il Standard Met
[ standard Nearly Met

| Standard Not Met




A Summary Results — Claim Level

Areas

Reading: Demonstrating understanding of literary and non-fictional texts

3rd Grade 4th Grade S5th Grade 6th Grade

Above Standard 34 % 37 % 36 % 30 %
t or Near Standard c 49 % 43 % 52 %

Below Standard 22 % 18 %

Writing: Producing clear and purposeful writing

3rd Grade 4th Grade Sth Grade 8th Grade 11th Grade

Above Standard 29 % 35% 38 % 32% 44 %
At or Near Standard . 44 % 2 U 49 %

Below Standard 3 17 % 15 %

Listening: Demonstrating effective communication skills

3rd Grade 4th Grade Sth Grade B8th Grade 11th Grade

Above Standard 28 % 30 % 22 %
At or Near Standard 63 % 63 % 64 %

Below Standard 7% 14 %

Research/inquiry: Investigating, analyzing, and presenting information

3rd Grade 4th Grade Sth Grade ‘6th Grade 7th Grade 8th Grade 11th Grade

Above Standard 28 % 33 % 43 % 36 % 314 3 38 %
At or Near Standard S4 % 51 % 56 % > 9 > S0 %

Below Standard 16 % 11 % 6 % 8% % 3 12 %

English | anguage Arts/l iteracy Area Achievement L evel Descriptors




Activity:
School/District Report

TOM TORLAKSON
State Superintendent
of Public Instruction

Overall and by Claim:

* In which area(s) is the school
performing particularly well? What is the
evidence?

« Which area(s) appear to be the school’'s
biggest challenge(s)? What is the
evidence?

23



Using Summative
Assessment Results

TOM TORLAKSON
State Superintendent
of Public Instruction

* Provide “big picture”

— Comparisons across grades, schools,
student groups

— Demonstrate trends over time

— Progress toward readiness for college
and career

* With other indicators, can help
validate strengths and prioritize
needs

24



Using Summative
" Assessment Results (cont.)

* Help identify which interim assessments
could be administered to students to
learn more about strengths and areas
of improvement.

* Help identify specific instructional
resources Iin the Digital Library that
could be useful in supplementing
iInstruction.

25



Caveats When Using Results
of Summative Assessments

e ¢ DO not compare to previous testing
programs like the Standardized Testing
and Reporting (STAR) Program.

* Results should NOT be used as the
sole indicator for program placement.

* Use multiple measures to determine
overall student performance and

progress.
26
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State Superintendent
of Public Instruction

Morning Break

27



TOM TORLAKSON
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Digging Deeper: Connecting
Claims, Assessment Targets,
and Standards

28



Mindset

* Think about engaging teachers
i ~ In reflection of instructional practice
and standards implementation
— Using results and other evidence of
student learning to inform that
practice and implementation

TOM TORLAKSON

* Think about supporting teachers

— Professional learning
- Tools, materials, time

29



ELA Claim Descriptions

Area (Claim)
Descriptors

English Language Arts/Literacy

Above Standard

At or Near Standard

Below Standard

Reading
Demonstrating
understanding of
literary and non-
fictional texts

The student demonstrates a
thorough ability to read closely
and analytically to comprehend a
range of literary and informational
texts of high complexity.

The student demonstrates some
ability to read closely and
analytically to comprehend a
range of literary and
informational texts of moderate
complexity.

The student does not
demonstrate an ability to read
closely and analytically to
comprehend literary and
informational texts of moderate
complexity.

Writing
Producing clear
and purposeful

writing

The student demonstrates a
thorough ability to produce
compelling, well-supported
writing for a diverse range of
purposes and audiences.

The student demonstrates some
ability to produce effective and
well-grounded writing for a range
of purposes and audiences.

The student does not
demonstrate an ability to produce
effective and well-grounded writing
for a range of purposes and
audiences.

Listening
Demonstrating
effective
communication
skills

The student demonstrates
thorough ability to critically
interpret and use information
delivered orally.

The student demonstrates some
ability to accurately interpret
and use information delivered
orally.

The student does not
demonstrate the ability to
accurately interpret and use
information delivered orally.

Research/inquiry
Investigating,
analyzing, and
presenting
information

The student demonstrates a
thorough ability to use
research/inquiry methods as a
way to engage with a topic and
then analyze, integrate, and
present information in a
persuasive and sustained
exploration of a topic.

The student demonstrates some
ability to use research/inquiry
methods to explore a topic and
analyze, integrate, and present
information.

The student does not
demonstrate the ability to use
research/inquiry methods to
explore or produce an
explanation of a topic. The
student does not demonstrate the
ability to analyze or integrate
information through research or

inquiry.

ELA and Mathematics Claim Descriptions are located at
http://www.cde.ca.gov/ta/tg/sa/index.asp

30




Mathematics Claim Descriptions

Mathematics

Area (Claim)
Descriptors Above Standard At or Near Standard Below Standard

Concepts and The student demonstrates a | The student demonstrates The student does not
Procedures thorough ability to some ability to explain and demonstrate the ability to
Applying mathematical consistently explain and apply mathematical concepts  Jexplain and apply mathematical
concepts and procedures  |3PPlY mathematical concepts  |and interpret and camry out concepts and interpret and
and interpret and carry out mathematical procedures with | carry out mathematical
mathematical procedures with |precision and fluency. procedurss with precision and
precision and fluency. fluency.

Problem The student demonstirates The student demonstrates The student does not
Solving/Modeling and the tr:mmugh ability to some ability solve a range of |demonstrate the ability to
consistently sclve a range of |complex, well-posed problems |solve a range of complax, well-
Using appropriate tools ?DF“'IFHE.H. well—pqsed problems |in pure an!::l a::u::ulie-:_:l p-:-Se_d oroblems in pure ar'!d
and strategies to solve real | PYre :an!::l a:u:ulle-:_:l matt‘en’_na'.l-::s: making applied _rrathernat cs, making
world and mathematical mathematics, making productive use of knowledge productive use of knowledge
problems productive uss of knowledge and problem-sohving and problem-solving strategies.
and problem-sohving sirategies. The student The student does not
strategies. The student demonstrates some ability demonstrate the ability to
demonstrates the ability to to analyze complex, real-world |analyze complex, real-world
consistently analyze sCcenarnos and can construct scenarios and construct and
complex, real-world scenarics Jand use mathematical models Jusing mathematical models to
and can construct and use to interpret and solve interpret and solve problems.
mathematical models to problems.
interprat and solve problems.

Data Analysis

Communicating The student demonstrates The student demonstrates The student does not
Reasoning the thorough ability to some ability to clearly and demonstrate the ability to
Demonstrating ability to clearly and precissly construct |precisely construct viable clearly and precissly construct
support mathematical viable arguments o support arguments to support their viable arguments to support
conclusions their cwn reasoning and to W reasoning and to critigue | their cwn reasoning and to
critique the reasoning of the reasoning of others. critique the reasoning of others.
others.

ELA and Mathematics Claim Descriptions are located at 31
http://www.cde.ca.gov/ta/tg/sal/index.asp




Making Meaning

“A claim is a summary statement
about the knowledge and skills

students will be expected to CCss Sandard A

demonstrate on the assessment Target 1a TR

related to a particular aspect of CCss smndarC

Target 1b

”
the CCSS. COpER CCos sandard ©
Category 1
Ta rget 1c CCSS Standard E

CCSS Standard F
Target ... e

CC55 Standard G

CCS5 Standard H

Target 2a CCSS Standard |

Overall Claim CCSS Standard K

Target 2h
Content i

CCSS Standard L

Category 2

Farget 2c CC55 Standard M

Contant CCSS Standard N
Claim 2

“... assessment targets describe the expectations of
what will be assessed by the items and tasks within each
claim.




Resources to Support
Analysis of Summative
Assessment Results

TOM TORLAKSON
State Superintendent

« Summative Assessment Blueprints
« Claims Alignment Documents

« Threshold Achievement Level
Descriptors

« Content Specifications

* Item Specifications

* Understanding the Student Score Report
 Teacher Guides (Under Construction) ss



Summative Assessment
Blueprints
Grade Six ELA Partial Example

TOM TORLAKSON

State Superintendent
of Public Instruction

2: Central |deas

4: Reasoning and Evaluation

1: Key Details

3: Word Meanings

5: Analysis within/across Texts
6: Text Structures and Features

T: Language Use

1. Reading 9: Central |deas

11: Reasoning and Evaluation
8: Key Details
10: Word Meanings

Informational”

12: Analysis within/across Texts

13: Text Structures and Features

14: Language Use

Summative Assessment Blueprints can be found at
www.smarterbalanced.org/smarter-balanced-assessments/ 34
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Claims — Assessment Targets
— Standards — Grade Six ELA

Claim

1: Students can read
closely and analytically to
comprehend a range of
increasingly complex
literary and informational
text.

E KEY DATA}

Target Standards DOK Item Types
1: Key Details: Given an inference | 6.RL.1 Cite textual evidence to support analysis of what
or conclusion, use explicit details the text says explicitly as well as inferences drawn from
and implicit information from the | the text. 2 | MC, MS, HT
text to support the inference or
conclusion provided.
6.RL.2 Determine a theme or central idea of a text and 2 MC, MS,
2: Central Ideas: Summarize central | how it is conveyed through particular details; provide a EBSR, HT
ideas/key events. summary of the text distinct from personal opinions or 3 ST/CR
judgments.
6.RL.4 Determine the meaning of words and phrases as
they are used in_a text, including figurative and
3: Word Meanings: Determine connotative meanings; analyze the impact of a specific
intended or precise meanings of | word choice on meaning and tone.
words, including academic/tier 2 | 6.L.4 Determine or clarify the meaning of unknown and
words, domain-specific (tier 3) multiple-meaning words and phrases based on grade 6
words, and words with multiple reading and content, choosing flexibly from a range of
meanings, based on context, word | strategies.
relationships (e.g., synonyms), 6.L.5b Use the relationship between particular words
word structure (e.g., common (e.g., cause/effect, part/whole, item/category) to better | 1,2 | MC, MS, HT

Greek or Latin roots, affixes), or use
of resources (e.g., dictionary,
glossary), with primary focus on
determining meaning based on
context and the academic (tier 2)
vocabulary commaon to complex
texts in all disciplines.

understand each of the words.

6.L.5c Distinguish among the connotations (associations)
of words with similar denotations (definitions) (e.g.,
stingy, scrimping, economical, unwasteful, thrifty).

6.L.6 Acquire and use accurately grade-appropriate
general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering
a word or phrase important to comprehension or
expression.

Other grades and content areas are available on the Riverside County Office of
Education Web site at http://www.rcoe.us/educational-services/instructional-
services/california-standards/assessment/

35
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Threshold Achievement Level
Descriptors (ALDs)

GRADE 5

of words and phrases
used in context.

THRESHOLD ALD
Reading Targets 1-7

The student who just enters Level 2 should be able
to:

Cite some textual evidence to support
conclusions drawn from texts of low-to-
moderate complexity.

Use some explicit and limited implicit
information to support emerging
inferences or analyses.

Partially summarize central ideas and
some key events.

Determine the intended meaning of some
grade-appropriate words, including
academic and domain-specific words
within context.

Use some supporting evidence to justify
interpretations of information presented or
indicate how information is integrated in
one or more texts.

Identify and begin to compare how
information is presented within or across
texts of low-to-moderate complexity.

Use basic knowledge of text structures or
genre-specific features to begin to
integrate or analyze information.
Interpret the meaning of some common
figurative language.

The student who just enters Level 3 should
be able to:

« With some consistency, identify
some relevant textual evidence to
support conclusions drawn from
texts of moderate complexity.

+ Identify and interpret the meaning of
some figurative language, some
literary devices, and some
connotative meanings of words and
phrases.

* Accurately summarize central ideas
and key events.

+ With some consistency, determine
the intended or precise meaning of
grade-appropriate words, including
academic and domain-specific
words.

*  Apply some relevant reasoning and
textual evidence to justify developing
analyses or judgments.

+ With some consistency, analyze how
information is presented within or
across texts of moderate complexity,
identifying some relationships
among targeted aspects.

*  With some consistency, analyze
some text structures and genre-
specific features or formats from
multiple texts, and identify the
impact of those choices on meaning
or presentation,

The student who just enters Level 4 should
be able to:

+ Consistently cite specific and
relevant textual evidence to support
conclusions drawn from highly
complex texts.

e Accurately interpret the meaning and
impact of most figurative language
and literary devices or cognitive
meanings of words and phrases.

+ Consistently and accurately
summarize central ideas and key
events.

« Determine the intended and precise
meaning of most grade-appropriate
words, including academic and
domain-specific words.

« Apply appropriate and relevant
reasoning and a range of textual
evidence to justify analysis or
judgments.

+ Analyze and/or compare how
information is presented within or
across highly complex texts,
identifying relationships among
targeted aspects.

+ Consistently evaluate text structures
and genre-specific features across
texts, and identify the impact of
those choices on meaning or
presentation.

Mathematics and ELA/literacy ALDs and College Content-Readiness Policies
can be found at: http://www.smarterbalanced.org/achievement-levels/

36




Activity:
Review Threshold ALD for Grade
= SIX ELA, Reading, Targets 1 -7,
Standard Met

* What would be useful for your teachers to
think about when reading these ALDs?

* Do your teachers ask their students to
demonstrate these skills and knowledge?

*|n what ways?
* Do students have multiple opportunities?

37



Geometric Reflection

TOM TORLAKSON

State Superintendent
of Public Instruction

I What sits square with you?

® What's rolling around in your
head?

A VVhatare 1-3 points you want
to remember?

38



Resources to Support
Analysis of Summative
Assessment Results

TOM TORLAKSON
State Superintendent
of Public Instruction

« Summative Assessment Blueprints
* Content Specifications
* |tems Specifications

— http://www.smarterbalanced.org/smar
ter-balanced-assessments/#item

59



Resources to Support
Analysis of Summative
Assessment Results (cont.)

TOM TORLAKSON

State Superintendent
of Public Instruction

« Threshold Achievement Level
Descriptors

— http://www.smarterbalanced.org/achievem
ent-levels/

* Claims Alignment Documents

— http://www.rcoe.us/educational-
services/instructional-services/california-
standards/assessment/

40



Resources to Support
Analysis of Summative
Assessment Results (cont.)

TOM TORLAKSON
State Superintendent
of Public Instruction

* Understanding the Student Score Report

« Parent Guide to the Smarter Balanced
Assessments

— http://www.cde.ca.gov/ta/tg/ca/caasppssrepo
rts.asp

e Curriculum Frameworks

— http://www.cde.ca.qov/ci/cr/cf/index.asp

41



Smarter Balanced Assessment System

Accessibility Supports

2015-16 CAASPP Institutes
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TOM TORLAKSON
State Superintendent

Accessibility Supports:

Key Questions

* Why the need for accessibility
supports?

* What is involved in the effective
implementation of the Smarter
Balanced System of accessibility
supports?

43



Purpose and Importance of
Assessment Accessibility

Equal opportunity for all students to
demonstrate learning:

* During instruction
* On classroom assessments

 On Smarter Balanced assessments (both
summative and interim)

44



Purpose and Importance of
Assessment Accessibility (cont.)

TOM TORLAKSON
State Superintendent
of Public Instruction

» Standardization and consistency of
test administration procedures

— Statewide
— Across schools within LEAS

» Accuracy and validity of test results

45
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California Assessment of Student Performance and Progress

Student Assessment Accessibility 2015-16*

Z R
.(f\’-" Q;é“' T &\9 ieememsagm Usability, Accessibility, and
B o ua—m”am fel
:':'? § Sign Language 00/. {nttp:lwnven: smarierbalanced orgwordpress/wp-contentuploads/2014118/S

[ASL] {Math, ELA marterBalanced_Guitelines.pdf) for recommendations for use.

listening)
& = Buile
¥ Closed captioning (listening)
1 Streamlining
1 Text-to-speech (ELA passages)

¥ Abacus (math, science) ¥ Multiplication table
u Alternate response options  (grades 4-8, 11}
" ASL (science) 1 Print on demand
1 Braille {paper pencil tests) # Read aloud (ELA passages,
» Calculator (allowed items, grades primary language)
6-8,11) ¥ Scribe (ELA writing,
_e. » Large print (paper pencil) science, primary language)
¥ Speech-to-fext

O ¥ (Color contrast B Spanish stacked translation and ¥ Turn off any
1 Masking translated test directions (math) universal tools

® Text-to-speech (ELA/math items ™ Translations glossary: (math,
math stimuli) Consortium provided)

@ W Bilingual dictionary (writing) 8 B ) B Translated test directions
bb B Color contrast il i s , primary language,
& W Color overlay time;special lightinglacoustics; Consortium provided PDFs—onling
Q’ ,‘(“ B Magnification adaptive furniture) math, F:I.A} : :
Q 2 iNoisebuffers ¥ Translation olossaries (Consortium provided PDOFs ™ Word lists {science, primary language)
& ™ Read aloud (ELAImath items, math stimu for paper pencil ess)
\C? & Spanish stacked)
&QQ ) \3? ¥ English glossary ¥ Keyboard navigation 1 Sirikethrough
A 1 Expandable passages B Mark for review " Writing tools
% 1 g * Global notes ® Math tools * Zoom
@ * Highlighter 1 Spell check
’é - 1 Breaks ¥ English dictionary (ELA full write) ¥ Thesaurus (ELA full write)
$ @ :  Color overlay [science, primary language) ® Scratch paper
Y
hE

Ny
L)

*Based on propesed emergency reguiations going to SBE in November 2015
Cafifornia Department of Education @ Oclober 2015 ** Embedded Universal toos are defivered as allowed only
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California Assessment of Student Performance and Progress

Student Assessment Accessibility 2015-16*

TOM TORLAKSON

State Superintendent
of Public Instruction

°b 8 Abacus {math, science) ¥ Mulliplication table

1 Altemate response options
W ASL (science)
u Brailie {paper pencil tests)
# Calculator (allowed items, grades
ol.‘ 6-8,11)
< 1 Large print (paper pencil

& * Color contrast
>

(arades 4-8, 11)

# Print on demand

¥ Read aloud (ELA passages,
primary language)

¥ Scribe (ELA writing,
science, primary language}

¥ Speech-o-ext

& " Spanish stacked transiation and * Turn off any
bl Masking transkated test directions (math) universal tools

@ Text-to-speech (ELA/math items - ® Translations glossary: {math,
& math stimuli) Consortium provided)

W Bilingual dictionary (writing)  ® Scribe (reading, listening, math)
¥ Color contrast ¥ Separate setting (most beneficial
lime;special lightingfacoustics;

¥ Transiated test directions
(science, primary language,
Consortium provided PDFs—oniine
math, ELA)

B Magnification adaptive furniture) E ; :
¥ Noise buffers B Transiation glossasies {ConsorGum provided PDOFs @ Word lists {science, primary fanguage]
& " Read aloud (ELAImath items, math stimu, for paper pencil fests)
< Spanish stacked)

s

® English glossary ¥ Keyboard navigation & Strikethrough
® Calculator [grades 6-8, 11) ® Expandable passages ® Mark for review ® Writing tools
¥ Digital notepad ¥ Global notes ¥ Math toois " Zoom
# Engfish dictionary # Highlighter u Spell check

® English dictionary (ELA full write)
& Scratch paper

® Thesaurus (ELA full write)
& Color overlay (science, primary language)

*Based on propased emengency requiabons gaing to SBE in November 2015
* Embedded Universal tools are delvered as allowed only
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California Assessment of Student Performance and Progress

Student Assessment Accessibility 2015-16*
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 Text-to-speech (ELA passages)

eb

8 Abacus {math, science] ¥ Mulliplication table
1 Altemate response options
® ASL (science)
u Brailie {paper pencil tests)

® Calculator (allowed items, grades
< 631

éo

(arades 4-8, 11)

# Print on demand

¥ Read aloud (ELA passages,
primary language)

¥ Scribe (ELA writing,
science, primary language}

¥ Speech-o-ext

¥ Large print (paper pencil)

& ® Color contrast " Spanish stacked transiation and
b& ¥ asking transkated test directions {math)
@ " Textdo-speech (ELAmath items - ® Translations glossary: {math,
& math stimuli) Consortium provided)

® Turn off any
universal tools

¥ Transiated test directions

W Bilingual dictionary (wiiting)
¥ Color contrast

B Magnification
® Noise buffers

o B Read alowd (ELA/math items, math stimuii,

< Spanish stacked)

® English glossary
® Expandable passages
* Giobal notes

* Highlighter

¥ Engfish dictionary (ELA full write}

B Scribe (reading, istening, math)

¥ Separate setting (most beneficial
lime;special lightingfacoustics;
adaptive furniture)

B Transiation glossaries {Consortium provided PDFs
for paper pencil tests)

(science, primary language,
Consortium provided PDFs—oniine
math, ELA)

W Word lists {science, primary kanguage)

¥ Keyboard navigation
 Mark for review

¥ Math tools

u Spell check

& Strikethrough
® Writing tools
" Zoom

® Thesaurus (ELA full write)

& Scratch paper

*Based on propased emengency requiabons gaing to SBE in November 2015

Caiifomia Depariment of Educaion ®  October 2015 * Embedded Universal tools are delvered as allowed only
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Designated Supports

TOM TORLAKSON
State Superintendent
of Public Instruction

* Newest, inclusive category of
supports.

» Systematic processes across the
school and school district to identify
and address identified student needs.

* Includes language supports for ELs.
* Available to ALL students.
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State Superintendent
of Public Instruction

Pause and Reflect

* To what extent were designated
supports utilized in your LEA during
the 2014-15 school year?

» Which specific designated supports
were utilized?

 \Was there a focus on the needs of
specific student groups, such as
ELs?
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s

® Noise buffers
B Read aloud (ELAImath items, math stimuti,

California Assessment of Student Performance and Progress

essibility 2015-16*

@b  Abacus {math, science)
1 Altemate response options
W ASL (science)
u Brailie {paper pencil tests)
# Calculator (allowed items, grades
ol.‘ 6-8,11)
< 1 Large print (paper pencil

& ® Color contrast
O "Masking

" Spanish stacked transiation and
transkated test directions {math)

* Multiplication table
(grades 4-8, 11)
# Print on demand
¥ Read aloud (ELA passages,
primary language)
¥ Scribe (ELA writing,
science, primary language)
¥ Speech.-to-text
® Turn off any
universal tools

¥ Texto-speech (ELAmath items  ® Translations glossary: (math,

& math stimulr)
B Rilingual dictionary (writing)
¥ Color contrast
B Magnification adaptive furniture)

for paper pencil tests)

Q¥ spanish stacke

¥ Calcuiator (grades 6-8, 11)

¥ Digital notepad
# Engfish dictionary

& Color overlay (science, primary language)

® English glossary

® Expandable passages
* Giobal notes

# Highlighter

® English dictionary (ELA full write)
& Scratch paper

B Scribe (reading, istening, math)
¥ Separate setting (most beneficial
lime;special lightingfacoustics;

B Transiation glossaries {Consortium provided PDFs

Consortium provided)

¥ Transiated test directions
(science, primary language,
Consortium provided PDFs—oniine
math, ELA)

W Word lists {science, primary kanguage)

¥ Keyboard navigation
 Mark for review

¥ Math tools

u Spell check

& Strikethrough
® Writing tools
" Zoom

® Thesaurus (ELA full write)

*Based on propased emengency requiabons gaing to SBE in November 2015

" Embedded Unwersal tools are defivered as allowed only
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California Assessment of Student Performance and Progress

Student Assessment Accessibility 2015-16*

@b  Abacus {math, science)
1 Altemate response options
W ASL (science)
u Brailie {paper pencil tests)
# Calculator (allowed items, grades
ol.‘ 6-8,11)
< 1 Large print (paper pencil

& ® Color contrast
O "Masking

" Spanish stacked transiation and
transkated test directions {math)

* Multiplication table
(grades 4-8, 11)
# Print on demand
¥ Read aloud (ELA passages,
primary language)
¥ Scribe (ELA writing,
science, primary language)
¥ Speech.-to-text
® Turn off any
universal tools

¥ Texto-speech (ELAmath items  ® Translations glossary: (math,

& math stimulr)

W Bilingual dictionary (wiiting)
¥ Color contrast
¥ Magnification adaptive furniture)
® Noise buffers
o ™ Readaloud [ELAImath ilems, math stimui,
< Spanish stacked)

s

for paper pencil tests)

® English glossary

® Expandable passages
* Giobal notes

# Highlighter

* Calculator (grades 6-8, 1)
¥ Digital notepad
# Engfish dictionary

¥ Engfish dictionary (ELA full write}

& Color overlay (science, primary language) & Scratch paper

B Scribe (reading, istening, math)
¥ Separate setting (most beneficial
lime;special lightingfacoustics;

Consortium provided)

¥ Transiated test directions
(science, primary language,
Consortium provided PDFs—oniine
math, ELA)

B Transiation glossasies {ConsorGum provided PDOFs @ Word lists {science, primary fanguage]

¥ Keyboard navigation & Strikethrough
® Mark for review ® Writing tools
® Math toois " Zoom

u Spell check

® Thesaurus (ELA full write)

*Based on propased emengency requiabons gaing to SBE in November 2015
* Embedded Universal tools are delvered as allowed only
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Matrix One

Universal Tools, Designated Supports, and
Accommodations for the California Assessment
of Student Performance and Progress for 2014-15

TOM TORLAKSON (Revised: March 12, 2015)

State Superintendent - N
of Public Instruction Matrix One:

Purpose and Use: This document displays the universal tools, designated supports, and accommodations (embedded and
non-embedded) allowed as part of the California Assessment of Student Performance and Progress (CAASPP) for 2014-15.
This document should be used in conjunction with the Smarter Balanced Assessment Consortium: Usability, Accessibility,
and Accommodations Guidelines, available at hitp://'www.cde. ca.gov/ta/tg/sa/access.asp, and the California Code of
Regulations, Title 5, (CCR) sections 850 to 868 available at http://www cde.ca.gov/ta/tg/ca/, in the determination of supports
for individual pupils. The appropriate use of embedded and non-embedded universal tools, designated supports, and/or
accommodations on CAASPP tests are restricted to only those identified in this document. Individualized aids (an explanation
of which can be found in Part 3, beginning on page nine) contains a listing of identified individualized aids and information
about requesting the use of the identified and unidentified individualized aids.

Part 1: Embedded Supports

Embedded suppeorts are digitally-delivered features or settings available as part of the technology platform for the computer-
administered CAASPP tests. These supports do not change or alter the construct being measured.

Universal Tool (U) English-Language Arts Mathematics
Designated Support (D)
Accommodation (A) Reading Writing Listening
American Sign Language — — A A
Breaks U U U U
Braille A A A A

Are available for all pupils. Pupils may tum the support(s) on/off when embedded as part of the technology platform for the computer-administered CAASPP tests or may

Universal Tools (U) choose to use itthem when provided as part of a paper-pencil test.

All pupils shall be permitted the following designated supports on the CAASPP tests, when determined for use by an educator or group of educators or specified in a
Designated Supporis (D) | pupil's IEP or Section 504 Plan. An English leamer shall be permitied the following designated supports on the CAASPP tests when determined for use by an educator or
group of educators, who may seek input from a parent(s) or guardianis).

For the CAASPP assessment system, eligible pupils shall be permitted to take the tests with accommodations if specified in the pupil's individualized educational
program (IEP) or Section 504 plan.

Accommeodations (A)

March 2015 Page 1
2015 by the California Department of Education
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2015-16 CAASPP Accessibility
Unlisted Resources

TOM TORLAKSON

State Superintendent

wmensen o New — Unlisted Resources Request

automated process/form

— Easiler, streamlined process in the Test
Operation and Management System (TOMS)

— |EP and Section 504 Plan flags in California
Longitudinal Pupil Achievement Data System
(CALPADS) are required

— Previously called Individualized Aid Form

o4



Guidelines for Use

TOM TORLAKSON

e (General guidelines for use of all
accessibility features:

— Student is familiar with the support(s).

— Supports are the same or similar to
those used for instruction and
classroom assessment.

— Student has multiple opportunities to
practice with the support in a testing

environment.
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Implementation Goal

TOM TORLAKSON

State Superintendent

The ultimate goal of the
implementation process is to give
all students every possible opportunity
to demonstrate their best
performance in the classroom
on regular classroom assignments
and assessments.
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Key Question

TOM TORLAKSON

State Superintendent

e \What are the tasks that must be

completed to ensure appropriate and
effective use of accessibility supports
at all schools?

o7



%~¢ Individual Student Assessment
wous  ACCESSibility Process (ISAAP)

State Superintendent
of Public Instruction

1. Designate key staff roles and
responsibilities.

2. Provide information to parents and
training to all staff, as appropriate.
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Pause and Reflect
on Steps 1-2

TOM TORLAKSON
State Superintendent

» What training on accessibility
supports has previously been
provided in your LEA?

* What training needs to be planned
for 2015-167
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ISAAP Process

3. ldentify students who will benefit
from designated supports and
students who will need
accommodations per |IEP and
Section 504 Plans.

4. Select the designated supports

and accommodations for all
identified students.
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Pause and Reflect
on Steps 3—4

TOM TORLAKSON
State Superintendent
of Public Instruction

 How are decisions for the use of
accessibility supports being made
In your school or school district,
particularly for the use of
designated supports?

* Who is involved in making the
decisions?
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Effective Student Use of
Accessibility Supports

Suggested Timeline for Student Use of the Smarter Balanced Universal Tools, Designated Supports, and Accommodations (UDAs)

ENGAGE TEACHERS IN ONGOING SITE BASED PROFESSIONAL DEVELOPMENT

District and
site admins
provide
structured
opportunities
for staff to
gain expertise
with the
Smarter
Balanced

SITE ADMIN

assessments
and UDAs.

BUILD STUDENT SKILL AND EXPERTISE USING ACCESSIBILITY SUPPORTS

Teachers
generate ideas
about student
needs and
grade level
technology
skills.

TEACHERS

Teachers trained on
Matrix One, especially
the Designated
Supports.

OM atrix One*

Teachers learn about
and practice the
technology skills
students will need.

OVideos

Practice Tests
Training Tests

Teachers trained on
and participate in
local process to
identify students
who will benefit
from using
Designated
Supports,
particularly teachers
of English learners
and students with
SSTs.

*Updated version available December 2015

Teachers and
students explore
the UDAs.

OTraining Videos

Practice Tests
Training Tests

Students practice
the technology skills
needed to access
test items.

OTraining Videos

Practice Tests
Training Tests

Teachers select and
ensure students practice
the use of UDAs during
daily instruction and
classroom assessment,
including the interim
assessments;
teachers/teams reflect
on the value of the UDAs
chosen for individual
students.

OF’mctice Tests

Training Tests
Interim Assessments

Teachers and students
select and pilot the use
of specific supports to
improve accessibility.

Practice Tests
Training Tests
Interim Assessments

COMMUNICATE AND COLLABORATE WITH PARENTS /GUARDIANS ABOUT AVAILABLE SUPPORTS

Work with parents to ELAC IEPs
identify potential DELAC 55Ts
UDAs for students CAC PTA

Open House
Parent-Teacher
Conferences

WINTER BREAK

Teachers/teams
participate as
needed in the
process of updating
IEPs, 504 and
student study team
plans, and select
final Designated
Supports and
Accommodations
for entry into TOMS
for all students.

OISAAP Tool*

(Individual Student
Assessment
Accessibility Profile)

Teachers and students
evaluate the
effectiveness of the
use of specific UDAs,
adjust selection as
needed, and decide
on final selection for
entry into TOMS.

Migrant
Family Family Education
Resource Empowerment Parent
Centers Centers Committee

Teachers provide multiple
opportunities to support
ongoing, targeted student
use of the UDAs during
instruction and use of the
Interim Assessments.

Oinlen'm Assessments

Practice Tests
Training Tests

Annual testing letter
to parent/guardian to
include a statement
about the availability
of UDAs.

T

SUMMATIVE ASSESSMENT

CAASPP Timeline for Use of Accessibility Supports

10-7-15



TOM TORLAKSON

State Superintendent
of Public Instruction

Practice Tests and
Training Tests

Purpose

Universal Tools,
Designated
Supports, and
Accommodations

Provide students with a grade
specific testing experience similarin
structure and format to the summative
assessments

Each grade:
« 3-8 M1

Approximately 30 items in ELA and 30
items in math per grade level

Includes 1 ELAPT and 1 math PT per
grade level

All

Results are not scored; however, answer
keys and scoring rubrics are available

Provide students with an opportunity to
quickly become familiar with

the software and interface features.
There are no Performance Tasks (PTs).

Grade bands:

« 3-5
+ 6-8
* High school

Approximately 15 items per grade band (6
in ELA and 8-9 in math); PTs are not
available

All

Results are not scored
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Pause and Reflect

TOM TORLAKSON
State Superi

* To what extent are students being directly
taught how to use selected designated
supports and accommodations?

* To what extent are they being provided
with multiple opportunities to practice
using the selected accessibility tools?

* Do students use similar supports, to those
for which they use on assessments, in the
classroom on a regularly basis?
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ISAAP Process

. Enter or upload designated supports

and accommodations into the TOMS.

. Perform a pre-administration check of

assigned supports.

. Check the test administration interface

to confirm student has assigned
accessibility support.
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Accessibility Support
Selection Process

Refine Access
supports T Summative *
as needed Assessments
Continue use on

classroom and Interim
Assessments Match

Identify
+ needs to
studznt available
" needs supports x
Refine/revise N

supports Use supports at
as needed classroom level

¥ = ‘
-~
Enter
\ - ¥ supports
Bl ke o s into TOMS

effectiveness
of supports )
\F Use Practice Tests,
Training Tests, and

Interim Assessments
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Questions to Consider

owonasor * What will be the procedures for

State Superintendent

completing each of these tasks?
* How will support be provided to sites?

* How will the effectiveness of specific
designated supports and
accommodations be tracked and
evaluated for all students, including
SWDs and ELs?

— At classroom formative level
— On interim assessments
— On summative assessments 67



Post-Test Evaluation

TOM TORLAKSON

State Superintendent

weemnan e Interview student about the

designated supports and/or
accommodations provided and used.

* Note any difficulties experienced
and/or adjustments needed by the

student.
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Post-Test Evaluation
Sample Questions

Which supports were provided?

Were the provided support helpful? In
what ways?

Did the student experience any
difficulties in the use of the supports?

Should the student be provided the
same or different supports in the future?
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Usability, Accessibility, and
Accommodations Guidelines

Smarter
TOM TORLAKSON A Balanced

State Superintendent
of Public Instruction

Smarter Balanced
Assessment Consortium:
Usability, Accessibility, and
Accommodations Guidelines

Prepared with the assistance of the
National Center on Educational Qutcomes

The Usability, Accessibility, and Accommodations Guidelines can be found on the
CDE Smarter Balanced Accessibility and Accommodations Web page at
http://www.cde.ca.qov/ta/tg/sa/access.asp




Effective Use of Designated
Supports

Effective Use of Designated Supports
TOM TORLAKSON Designaisd supports offer an expanded range of access for all students, including language support for Englsh leamers. The use

State S u peri ntendent of designated supports does not require an Individualized Education Program (JEP) or Section 504 plan; they as avallable for use
a g oy any student for whom fhe need has been indicated by an educator {or team with educators, pareniiguardian and siudent). The
of Public Instruction consistent and effeciive use of designated supports during dafy instrucéion, on classroom assesements, and on the Smaner Balanced
assessments can help to ensure Mk al shdents in the local educational sgency (LEA) have access io Common Core Stats Standards
(CCSS) content and the opportunity o accursiely demonstrate their leaming on the Calfornia A of Stdent Peri: and
Progress (CAASPP) assessments,

A consistent approach by LEAS for the use of designaied supparts is recommended. The opbional Califomia individusl Student
Aszessment Accessibity Profile (ISAAP) process can help ensure & students receive the appropriale designated suppors and
accommodations for the CAASPP assessments. Please nole: designated supports as well as addifional accommesdations are avatable
for students with 1EP or Secfion 504 pians.

The Individual Student Assessment Accessibility Profile Procass

This optional process defineates seven steps that offer a fiexible ramework for establshing a consisient, LEA-wide system for providing
accessiility supports that will slow siudends o best demonstrate their leaming. LEAs may customize these steps and use the Caifomia
[SAAP tool (Ttipcicalifosmiasac. org'rscpdis'CAASPR isaap-tool 2014 2015.v2.xjsm) as appropriate to iocal resources and needs.

Students benaft most when they are given muifiple opportuniies to-explore and pracice the designated supports during classroom

instruciion, on classroom assessments and on the Smarter Baianced Practice Tests, Training Tests, and Interim assessments.

Step 1. Select key staff members who vill be involved in any of these seven steps and define their specific
roles, Number of atepe and roles &= customizabie to meet school nesds and rEsoUTEs.

Step 2. Provide information and training to staff according to their role; provide information to parents/
guardians; provide information and training to students as appropriate. LEA adminisirators are encowraged
1o develop 8 comprefensive plan for providing i ion and frainmng te key and staff about
acoessibility.

Step 3. Identify students who may benefit from designated supports finciuding students with IEPs and Section
504 plans, English leamers and English learners with disabiliies). Poienial decision-making fam members
far identifying designated supports for etudents may include any stafl membars who are knowledgeabie about the
aiudent’s instructional nesus, mmmmmm English learmers specialista.
academic coaches,

Step 4. Select the appropriate designated supports and accommodations for each student. Afler indwidus! student
needs are dentied, the Casomea ISAAP toof can be used fo match student needs to available designated supports

Step 6. MMWMmmm;mmTﬁmmmm
System [TOMS). Selections mads with the CaSiomia [SAAP toa (i
tml"m-'l 201542 xism) can be uploaded directly. Student selfings may aiso hznxbmmi{wmmajlm

Step 6. Perform a pre-administration check of assigned access supports.
Step 7. Check for defivery of the assigned designated supports and accommodations at the time of the test.

PP Web page at

VN CREED.O]

This document is available at 71
http://www.cde.ca.gov/ta/tg/ca/documents/designatedsupports.pdf.




Accessibility Resources

TOM TORLAKSON

State Superintendent

e o GDE's Student Accessibility Supports
Web site:

http://www.cde.ca.qov/ta/tg/ca/accesssupport.asp

« SBAC Support for Under-
Represented Students Web site:

http://www.smarterbalanced.org/parents-
students/support-for-under-represented-students/
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of Public Instruction

Job Alike
Geometric Reflection

Site or District
Administration/Leadership

ELA
Mathematics
Assessment or Accountability

English Language Development/English
Learners

Special Education
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Job Alike
Geometric Reflection (cont.)

TOM TORLAKSON
State Superintendent

B \What sits square with you?

® What's rolling around in your
head?

A What are 1-3 points you want
to remember?
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Reflection, Planning,
and Sharing
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System Readiness Rubric

TOM TORLAKSON

State Superintendent

eemcn o As @ team, identify where your
district/school falls in terms of
readiness to interpret and use
results from the summative
assessments to improve teaching
and learning.
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Summative Assessment
Planning Template

TOM TORLAKSON
State Superintendent

* Use the planning template to think
about and record ideas about using
the Smarter Balanced Summative

Assessments:
— Strengths/Readiness/Resources

— Considerations
— Possible Plans and Action Steps
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Sharing

« By table groups, be prepared to
briefly share a potential key action
step.

78



