Life Skills:

Supporting Student Success

About This Resource

This Life Skills framework is intended to guide and inform program planning teams in the identification of

appropriate outcomes on the life skills continuum for individual students. It may compliment,

but does not replace a student’s individual program plan.

Life skills enable individuals to function effectively within their environment and lead

healthy, meaningful, and productive lives. Successtul acquisition of these skills

and strategies allows individuals to make informed decisions, communicate

effectively, and cope with the demands of daily living.

Four Domains—Definitions

Healthy living: Leading a balanced lifestyle resulting in emotional, mental, physical, and spiritual well-being

Independent living: Managing self-care and the activities of daily living

Career development: Increasing work/employability skills by acquiring experiences, knowledge, and the abilities to attain them

Self-awareness: Developing understanding; accepting and advocating your strengths and challenges, preferences, and needs

Key Principles

The following Key Principles, as stated in the Special Education Policy (2008), provide the context for the development of

outcomes on the life skills continuum. Program planning teams work collaboratively to profile the student’s strengths and

challenges to identify individual outcomes that will ultimately support student success.

Right to an Appropriate Education

A right to an appropriate education means the fundamental
educational human right of every individual to have their unique
learning needs responded to on an individual basis.

Right to Quality Education and Qualified Teachers
All students have a right to a quality education taught by licensed
qualified teachers.

Right to an Inclusive Education

Inclusive education embodies beliefs, attitudes, and values that
promote “...the basic right of all students to receive appropriate
and quality educational programming and services in the company
of their peers.”!

Teacher’s Responsibility

Teachers are responsible for teaching all students who are placed
under their supervision and care. This includes responsibility

for safety and well-being, as well as program planning,
implementation, and evaluation. This is not a responsibility that
can be transferred or delegated to non-teaching staff.?

Parental Involvement

Parents/guardians have a duty and a responsibility to support
their children in achieving success. They are an integral part of
their children’s education and should be involved in program
planning from the outset.?

Student Involvement

All students are expected to achieve to the best of their
individual abilities the essential graduation learnings as stated
in the Public School Programs.*

Individual Program Plan and Accountability

An individual program plan (IPP) is developed in consideration

of the student’s strengths and needs. The outcomes in the IPP
form the foundation for the evaluation of student progress. This
progress is an important component in measuring school success.

Collaboration

Collaboration and consultation are essential in planning and
supporting students with special needs to ensure a co-ordinated
and consistent approach to program planning and service delivery.

Inclusion Fact Sheet. See also Education Act, Section 64(2)(d).

Responsibilities of teachers and principals are outlined in the Education Act, Sections 26, 38.
3Education Act, Section 25; Special Education Policy (2008), Policy 2.2.

“Education Act, Section 24.
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Website References

Website references contained within this document are provided solely as a convenience and
do not constitute an endorsement by the Department of Education of the content, policies, or
products of the referenced website. The department does not control the referenced websites
and is not responsible for the accuracy, legality, or content of the referenced websites or for that
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School boards and educators are required under the department’s Public School Programs’
Network Access and Use Policy to preview and evaluate sites before recommending them for
student use. If an outdated or inappropriate site is found, please report it to links@EDnet.ns.ca.




How to Use This Resource

This resource is a discussion tool for parents/guardians, teachers, and program planning teams to
support the selection of appropriate life skills curriculum outcomes. A check mark in the J column
indicates that the program planning team has selected this element, in that particular domain, as a
priority in programming and services for this student, this school year, and/or this semester.

The other three columns are explained below.

Why? What? Where? How?

These are questions to inform the selection of How should this element be addressed?

the element: Options could include one or more of the following:

Wbe're is the ?tudent currently functioning in e within existing curricular outcomes
relation to this element? S
. - e within individual program plan outcomes
What evidence (assessment/observation) identifies N , . L d .
; : : * through support from home and communit
the student’s strengths and challenges in relation to &h supp Y

this element?

Why is this element important for this student at
this time?

Strategies and Resources

*  What human and material supports are required to address this outcome?
* What role might the community play in the generalization of this skill?
* What strengths and emerging skills does the student have that support the acquisition of the new skill?

* What adaptations and assistive technologies can be used to facilitate independent functioning?

The attached disk includes a Word template of the Life Skills: Supporting Student Success table, as well

as a list of supplementary resources and links.

How Life Skill Credits Are Recognized on a Senior High Transcript

Life skills credits not aligned with public school program credits will be shown on the student transcript
using the course title from the provincial course code files provided by the Nova Scotia Department of
Education (e.g., Daily Living Skills 10, 12 IPP, etc.).

Should a program planning team determine that the life skill outcome(s) cannot be specified as an IPP
utilizing general curriculum outcomes of a public school program course, a course from the provincial
course code files, or using an approved locally developed course title, a request can be made to aquire a
new course code, using the Course Code Request Form (www.EDnet.ns.ca).




Healthy Living
Includes

J Why/What/Where

Strategies and Resources

Fostering friendships

Participating in leisure/recreation activities

Understanding your body

Coping with stress/anxiety

Developing and maintaining personal fitness

Making healthy food choices

Having a healthy self-esteem

Participating in spiritual activities

Making choices and decisions

Understanding personal safety and awareness
of risks

Developing problem-solving and negotiating skills

Using medication safely

Developing alcohol and drug awareness

Acquiring knowledge of available support structures

Knowing and contacting your own heath-care team

Maintaining family relationships

Other (Specify)

Other (Specify)

Career Development
Includes

Why/What/Where

Strategies and Resources

Understanding the world of work

Developing job readiness e.g., prior to going to work

Exploring career options

Preparing portfolios and résumés

Developing interview skills

Developing employability skills specific to a job

Knowing workplace responsibility, e.g., work ethic

Understanding and practicing work safety

Other (Specify)

Other (Specify)




Independent Living Skills
Includes

J Why/What/Where

Strategies and Resources

Communicating wants and needs

Using assistive technology

Managing personal care routines e.g., hygiene,
toileting, dressing, feeding

Managing time

Moving about your community

Taking responsibility for a job or chore

Developing consumer skills

Taking care of clothing

Planning and preparing food

Accessing community resources and services

Managing money and personal finances

Managing emergency situations

Being a responsible citizen

Exploring housing options

Understanding legal responsibilities, e.g., taxes,
passport, SIN, MSI

Other (Specify)

Other (Specify)
Self-awareness
Includes

VAV LEVAVLEE

Strategies and Resources

Making choices

Developing social and intrapersonal skills

Knowing my disability

Understanding and expressing my strengths and
challenges

Developing resiliency/perseverance skills

Knowing my rights and responsibilities

Knowing how to advocate for myself

Addressing sexuality

Other (Specify)

Other (Specify)




What options exist to address elements
of the life skills domains?

The curriculum of the Public School Program (PSP)
provides many opportunities to address the development
of life skills through both instructional content and

the teaching of specific strategies. For some students,
individualized programming for life skills is necessary.

When this happens the program planning team (PPT)
should consider programming that provides authentic
opportunities for learning in inclusive environments
considering the principle of “Only as Special as Necessary.”

Do all students with IPPs need
life skills programming?

No, life skills programming is not the result of a student’s
programming being individualized in other areas. Like all
individualized outcomes, life skills outcomes are developed
in response to the individual student’s strengths, challenges,
and interests.

This resource will support program planning teams’
identification of particular life skills element(s) for
individualization, which may result in a more comprehensive
and focused life skills programming,.

How important are life skills in
transition planning?

Very important!

Managing and coping with change is an important
contributing factor for all students in making successful
transitions. Proactive student-centered programming
minimizes barriers and contributes to personal growth.

There are often specific new skills necessary for students to
successfully engage in their changing environment.

How important is the tracking and
evaluation of elements to successful
life skills programming?

This resource asks the team not only why the element
is important but also where the student is currently
functioning in relation to the element.

This baseline data provides vital information required to
track growth over time. The program planning team needs
to be clear about how progress will be tracked, and achieved,
and if necessary, revised. Data collection will provide a
review of what has been accomplished and what remains to
be worked on.

The reporting template for IPPs provides a rubric for both
the focus of instruction and reporting student progress.

What is meant by the gradual shift
of responsibility?

Gradual shift of responsibility can refer to a student’s growth
toward independence and/or the shift of responsibility from
one service provider to another.

In terms of personal growth, the student will most likely
need greater support when beginning to acquire an
essential life skill. By providing opportunities for a student
to gradually take greater responsibility for the skill, we

are helping the student to become more independent

and promoting greater success for his or her future life
experiences in the community. This is the optimal outcome

of life skills programming,.

However, some students will require ongoing support
beyond the school system. In these instances, the shift of
responsibility refers to a collaborative/integrative service
approach for ongoing support particularly from school to
post-secondary settings.

NOVIPSC TIA

Education




