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Instructed Second Language 

Learning

Instructed Second Language 

Learning

A m odel for the study of classroom  

teaching

Classroom  discourse
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Does classroom  inst ruct ion m ake a 

difference?

Focus on form

A MODEL FOR THE STUDY OF 

CLASSROOM TEACHING

I nst ructed Second Language Learning
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A Model for the Study of Classroom 

Teaching

Presage Variables
Process Variables

4

Context Variables

Product Variables

A Model for the Study of Classroom 

Teaching

Presage Variables
Process Variables
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Context Variables

Product Variables

A Model for the Study of Classroom 

Teaching: Presage Variables

Teacher’s form at ive experiences
Social class

Age

Gender
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Gender

Teacher t raining experiences
College at tended

Features of program

Pract ice teaching experiences
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A Model for the Study of Classroom 

Teaching: Presage Variables

Teaching skills

I ntelligence

Mot ivat ion
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Personality

A Model for the Study of Classroom 

Teaching

Presage Variables
Process Variables
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Context Variables

Product Variables

A Model for the Study of Classroom 

Teaching: Context Variables

Student  form at ive experiences
Social class

Age

Gender
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Gender

Student  propert ies
Ability

Knowledge

At t itudes

A Model for the Study of Classroom 

Teaching: Context Variables

School and com m unity contexts

Clim ate

Ethic composit ion of the community

Bussing
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School size

Classroom  contexts

Class size

Textbooks

I nst ruct ional technology

A Model for the Study of Classroom 

Teaching

Presage Variables
Process Variables
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Context Variables

Product Variables

A Model for the Study of Classroom 

Teaching: Product Variables

I m m ediate student  growth

Learning subject  m at ter

At t itudes toward the subject

G th f th  kill
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Growth of other skills

Long term  effects on students

Adult  personality

Professional or occupat ional skills



English 333: Instructed SLL

3

Inside the Black Box

Presage Variables
Process Variables
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Context Variables

Product Variables

Classroom Discourse
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DOES CLASSROOM 

INSTRUCTION MAKE A 

DIFFERENCE?

I nst ructed Second Language Learning

15

Does Classroom Instruction Make a 

Difference?

This com plex quest ion can be 

broken into 4 sim pler quest ions.  

What  is the effect  of inst ruct ion on

Accuracy orders or developm ental 
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1. Accuracy orders or developm ental 

sequences?

2. Acquisit ion processes?

3. The rate of acquisit ion?

4. The level of ult im ate L2 at tainm ent?

Classroom Instruction and 

Developmental Sequences

Krashen argues that  classroom 

learning shows up only on certain 

“monitorable”  tasks.

Cl  l i  i  t  f l f  
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Classroom  learning is not  useful for 

com m unicat ive tasks.

Com m on developm ental sequences 
are a reflect ion of language 

universals.

Classroom Instruction and 

Developmental Sequences

Krashen’s conclusion is …

Most  of a second language cannot  
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be taught  in a form - focused 

classroom .  I t  m ust  be acquired.
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Classroom Instruction and 

Developmental Sequences

Manfred Pienem ann studied the 

acquisit ion of Germ an as a second 

language (GSL)  by Gastarbeiter 
from  I taly  Spain  and Turkey
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from  I taly, Spain, and Turkey.

He found a developm ental sequence 

in the acquisit ion of GSL word order 

rules.

Developmental Sequence of GSL Word 

Order Rules

Stage X :  Canonical word order 

(SVO)

die kinder spielen m im  ball

th  hild  l  ith th  b ll

20

the children play with the ball

S                 V     O

Developmental Sequence of GSL Word 

Order Rules

Stage X +  1 :  Adverb pre-posing

da kinder spielen

there children play

ADV   S          V
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ADV   S          V

Developmental Sequence of GSL Word 

Order Rules

Stage X +  2 :  Verb separat ion

alle kinder m uss die pause m achen

all children m ust  the break have

S              MOD   O            V
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S              MOD   O            V

Developmental Sequence of GSL Word 

Order Rules

Stage X +  3 :  I nversion

dann hat  sie wieder die knoch gebringt

then has she again  the bone  brought

ADV  AUX S            O            V
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ADV  AUX S            O            V

Developmental Sequence of GSL Word 

Order Rules

Stage X +  4 :  Verb → End

er sagte dass er nach hause kom m t

he said   that  he hom e         cam e

S   V     [ COMP S ADV            V]
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S   V     [ COMP S ADV            V]
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Developmental Sequence of GSL Word 

Order Rules

Stage X :  Canonical word order

Stage X +  1 :  Adverb pre-posing

Stage X +  2 :  Verb separat ion
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Stage X +  3 :  I nversion

Stage X +  4 :  Verb → End

Pienemann’s Teachability/Learnability 

Hypothesis

Learners can only learn the next stage in 

the developm ental sequence.

I f they are at  stage N, they can only learn 

N +  1.
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I f they are taught  an N +  3 st ructure, 

they cannot  learn it .

They can only learn N +  1.

This is a testable version of Krashen’s

i +  1 hypothesis.

Classroom Instruction and Acquisition 

Processes

Teresa Pica com pared the 

acquisit ion of English m orphem es 

by three groups of Spanish ESL 
learners
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learners.

Adults at  EFL schools in Mexico City

I m m igrants in Philadelphia with very 

lit t le or no ESL inst ruct ion

ESL students at  the University of 

Pennsylvania’s EPFS

Classroom Instruction and Acquisition 

Processes

I nst ruct ion only

Adults at  EFL schools in Mexico City

Naturalist ic learners
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I m m igrants in Philadelphia with very 

lit t le or no ESL inst ruct ion

Mixed learning group

ESL students at  the University of 

Pennsylvania’s English Program  for 

Foreign Students

Classroom Instruction and Acquisition 

Processes

Nat  Ord I nst ruct Natural Mixed

PROG 1 1 1 1

PLUR 2 3 5 4

COP 3 2 2 2
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COP 3 2 2 2

AUX 4 5 4 6

ART 5 4 3 3

I RREG 6 6 6 5

PAST 7 8 7 7

3PS 8 7 8 8

Classroom Instruction and Acquisition 

Processes

Accuracy was calculated by the 
percentage of suppliance of a 
m orphem e in an obligatory context .

Pica found a high degree of 
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Pica found a high degree of 
correlat ion am ong the accuracy 
orders of the 8 m orphem es in all 
three groups.

But  different  groups m ade different  
types of errors. This was revealed 
by a target - like use analysis.
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Error Types for Progressive -ing

%  TLU I nstructed Natural Mixed

0-9

10-19

20-29 Overuse
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30-39

40-49 Overuse

50-59 Overuse Overuse Overuse

60-69 Overuse Om ission Overuse

70-79 Overuse Om ission and Overuse

80-89 Overuse Overuse

90-100 Overuse Overuse Overuse

Error Types for Plural -s

%  TLU I nst ructed Natural Mixed

0-9

10-19

20-29 Om ission
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30-39 Om ission

40-49 Om ission

50-59 Om ission

60-69

70-79 Om ission Om ission Om ission

80-89 Overuse Om ission Om ission

90-100 Overuse Om ission Om ission

Classroom Instruction and Acquisition 

Processes

Pica found different  groups m ade 

different  types of errors.

The naturalist ic group tended to om it

–s and –ing
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–s and –ing.

The inst ructed group oversupplied –s

and –ing.

The m ixed group pidginized early but  

shook it  off later.

Classroom Instruction and Acquisition 

Processes

Pica concluded …

Differ ing condit ions of exposure to the 

L2 appear to affect  the hypotheses that  

learners create about  the target  
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learners create about  the target  

language, and also learners’ st rategies 

for using the target  language.

Classroom Instruction and Acquisition 

Processes

Pica concluded …

Sim ilar it ies across the three learner 

types support  the idea that  a great  deal 

of second language acquisit ion depends 
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of second language acquisit ion depends 

on the learner, and not  on 

environm ental or contextual factors.

Classroom Instruction and Acquisition 

Processes

Pica concluded …

I nst ruct ion affects the product ion and 

perform ance of second language 

learners by 
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learners by …

Triggering oversuppliance of grammat ical 
m orphology, and

Inhibit ing (but  not  prevent ing altogether)  

the use of ungram m at ical const ruct ions 
found in pidgins, even if these forms are 

com m unicat ively effect ive.
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FOCUS ON FORM

I nst ructed Second Language Learning
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Second language instruction does

make a difference

Doughty (1991)  used a com puter to 
teach English relat ive clauses to 
three groups of ESL learners.

MOG (a m eaning-oriented group, which ( g g p,
received help on the m eaning of 
relat ive clauses)

ROG (a rule-or iented group, which 
received help on the gram m ar of 
relat ive clauses)

A cont rol group

38

Second language instruction does

make a difference

SKI M

MOG Control ROG

SCAN

RECALL
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SKIM

Students are inst ructed to skim  for 

overall content . Com puter guidance 

is provide by highlight ing.

40

READ

Students are inst ructed to read the ent ire 

passage and to at tem pt  to understand 

m ost  of it .  The two experim ental groups 

are given assistance in com prehension. 

The cont rol group is just  given t im e to 

read.

41

SCAN

Students are inst ructed to study 

som e scanning quest ions. The 

passage is then presented again, 
and the students m ust  answer the and the students m ust  answer the 

quest ions.

42
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RECALL

Students are inst ructed to write a 

sum m ary of the passage in their  L1.
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How was learning measured?

Pre- test  and post - test  of English relat ive 

clauses:

The people who live in Philadelphia are 

busy.

The people who we know live in 

Philadelphia.

The people who I  gave the t ickets to live 

in Philadelphia.

The people who you talked with live in 

Philadelphia.

I  know the people whose nam e is Taylor.

44

Second language instruction does

make a difference

20

25

30

0

5

10

15

MOG ROG Control

Gain
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Second language instruction does

make a difference

Doughty dem onst rated the 

im portance of drawing learners’ 

at tent ion to the target  of 
inst ruct ioninst ruct ion.

Both types of inst ruct ion (m eaning 

or iented and rule-or iented)  were 

effect ive, and were m ore effect ive 

than exposure only.
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Il nuovo vicino

Giacomo La signora
47

Il nuovo vicino

Giacom o:

Mi scusi, signora.

Sono un suo 

nuovo vicino

Signora:

Sì, che cosa vuole?

nuovo vicino.

Sono appena 

arr ivato in questo 

quart iere.

Mi chiam o 

Giacom o.

48
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Il nuovo vicino

Giacom o:

Mi dica,

c'è un 

superm ercato 

Signora:

Sì,

ce n'è uno

in via delle pinesuperm ercato 

vicino?
in via delle pine.
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Il nuovo vicino

Giacom o:

Va bene.

E c'è una 

lavanderia?

Signora:

Beh ...  credo che

ce ne sia una

davant i allavanderia?

Giacom o:

Grazie, signora.

davant i al

superm ercato.
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Il nuovo vicino

Signora:

E poi là

c'è anche un 

barbiere

Giacom o:

Un barbiere?

barbiere.
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Il nuovo vicino

Mi scusi,  signora.  
____________  un suo 
nuovo vicino.  
____________ appena 
arr ivato in questo 
quart iere.  Mi  
____________ Giacom o.

Sì, che cosa vuole?

Mi dica, c'è un 
superm ercato vicino?

Va bene.  E c'è una 
lavanderia?

Grazie, signora.

Un barbiere?

Sì, ce n'è uno in via delle 
pine.

Beh .. .  ____________ che 
ce ne sia una davant i al 
superm ercato.

E poi là c'è anche un 
barbiere.
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Ristorante Rigoletto
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Ristorante Rigoletto

Zuppe e Minest re

Zuppe di Verdure

Zuppa di Cipolle

Pietanze

Pollo ai Ferr i

Pizza alla 
Margherita

Pasta

Spaghet t i alla 

Bolognese

Spaghet t i al 

pomodoro

Pesce

Gam beroni ai Ferr i

Garupa alla Griglia

54
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Ristorante Rigoletto

Verdure

Pom odori alla Perugina

I nsalata alla Rigolet to

Café

Café Espresso

Cappuccino
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Ristorante Rigoletto

1. Buon giorno.  Mi dica.

2. Beh, … prendo ____________ .

3. Alt ro?

4. Sì, prendo ____________ .

V d ?5. Verdure?

6. Sì, prendo ____________ .

7. Café?

8. No, grazie.

9. Basta così?

10. Basta così.
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Ristorante Rigoletto

1. Café ____ Espresso

2. Cappuccino

3. Gam beroni ____ 
Ferr i

G   G i li

7. Pollo ____ Ferr i

8. Pom odori ____ 
Perugina

9. Spaghet t i ____ 

Pomodoro4. Garupa ____ Griglia

5. I nsalata ____ 

Rigolet to

6. Pizza ____ 

Margherita

Pomodoro

10. Spaghet t i ____ 

Bolognese

11. Zuppa ____ Cipolle

12. Zuppa ____ Verdure
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So getting learners to focus on forms is 

good, but …

Williams and Evans (1998)  asked ...

Which form s should learners focus 

on?

How best  to focus learners’ 

at tent ion?
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Which forms should learners focus on?

Sim ilar form s that  learners are 

likely to m isinterpret , for exam ple 

present  and past  part iciples used as 
adject ives:adject ives:

This club is interest ing.

I  am  interested in that  guy.
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Which forms should learners focus on?

Form s that  are infrequent  in the 

input , for exam ple the passive:

The sem ester ends on May 15.  All 

grades m ust  be sent to students within 

two weeks of the end of the sem ester.

60
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How best to focus learners’ attention?

I Explicit  I nst ruct ion and feedback 

on gram m at ical rulesg

F A Flood of posit ive evidence but  

no explicit  rules
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Gain for adjectives

3

3.5

4

4.5

5

1 5

2

2.5

0

0.5

1

1.5

2

2.5

3

I F Control

0

0.5

1

1.5

I F Control

Grammat icalit y Judgment Sentence Complet ion
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Gain for passives

1 5

2

2.5

1.5

2

2.5

0

0.5

1

1.5

I F C

-0.5

0

0.5

1

I F C

Narrat ives Sentence Complet ion
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Cathy Doughty & Jessica Williams
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