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Introduction
TheUnitedStateshasapersistentproblem,anditisgettingworse.Eventhough
thegovernmentisusingmethodsthatvastlyunderestimatethenumberofpeo-
plewhoarepoor,itisstillthecasethattheseindicatorsrevealthatthenum-
bersofpoorpeopleintheUSareincreasing.Infact,despiteamodesteconomic
recoveryintheworlds‘economicpowerhouse,thenumbersinpovertyintheUS
haverisenineachofthelastfouryears(MillerandPaulson,2005).Atthesame
timeaspovertybecomesmorecommon,theknowledgeneedsoftheeconomy
arethoughttoberapidlyincreasing.Theproblemthatisthesubjectofthispaper
arisesfromthefactthatthecorrelationbetweenfamilyincomeandchildren‘s
educationalattainmentisalwayspositiveandusuallyhigh.Withitscurrentand
growingrateofchildhoodpoverty,thisproblemresultsintheUSbeingunableto
meetitseducationalaspirations.

ItislikelythatiftheUScannoteducatepoorchildrenwell,almostallthebetter
payingjobsstillleftintheUSeconomyinevitablywillgotoworkerswhosefamily
wealthobtainedforthemresidenceswithaccesstogoodpublicschools,orsuch
wealthpurchasedgoodprivateeducationorothereducationalopportunitiesnot
availabletopoorchildren.Withcollegealmostalwaysrequiredforahighpaying
job,itistheyoungworkersfromwealthierfamilieswhocompeteforthosebet-
terjobsingreaterandgreaterpercentages.Inasinglegenerationsocialmobility
couldbereducedtolevelsevenlowerthantheyarenow.Thiscouldchangethe
UnitedStatesindramaticways,noneofwhichareappealing.

Figure1 illustratestheproblem. Itrevealsthat ina1988surveyofeighth
gradestudentstwo-thirdsofthestudentssaidtheyplannedtocompleteafour-
yearcollegedegree.Butwhenfolloweduptwelveyears later,only29percent
ofthosesurveyedhadactuallyearnedafour-yeardegree.Thatmightbeenough
tosustaineconomicgrowth,buthiddenintheseaggregatedataaresocialclass
differencesthatneedtobeunderstood.

Almostninetypercentofstudentsfromupperclassfamiliessaidtheyplan-
nedtocompletecollege,comparedtolessthanhalfofthestudentsfromlower
classfamilies-aratiooftwotoone.Buttwelveyearslaterthesedifferencesby
socialclasswereevenmorepronouncedthentheywereatthestartofthesur-
vey.Sixtypercentofupperclassstudentscompletedcollege,comparedtoonly7
percentoflowerclassstudents-aratioofmorethan8to1.Inotherwords,upper
classstudentswereeighttimesmorelikelytocompletecollegethanlowerclass
students,andthejobstheyenteraremuchmorelikelytopaywellthenthoseof
theirage-mateswhodidnotfinishcollege.Moreover,thesedifferencesincollege
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4 TheStateversusThePoor  TheStateversusThePoor 5

attainmentarenotduetoabilitydifferences.Wheneighthgradetestscoreswere
usedtocontrolforacademicability,studentsfromupperclassfamilieswerestill
fivetimesaslikelytocompletecollegeasstudentsfromlowerclassfamilieswith
exactlythesameacademicability.

DatasuchasthesecertainlyarenotnewinAmericansociety.Butnowthecon-
sequencesofnothavingacollegedegreearemuchmorepronouncedthaninthe
1950s,orbeforethen.Andtheclasslinesnowseemlesspermeable.Forexample,
thecorrelationofincomebetweensiblingsintheNordiccountriesisaround.20,
indicatingthatonlyaboutfourpercentofthevarianceintheincomesofsiblings
couldbeattributabletojointfamilyinfluences(Björklund,Eriksson,Jäntti,Raum,
&Österbacka,2002).ButintheUSthecorrelationbetweentheincomeofsiblings
isover.40,indicatingthatabout16percentofthevarianceamongincomesof
siblingsintheUSisduetofamily.ThismakestheNordiccountriesappeartobe
muchmoremeritocraticthantheUS.Family,forgoodorforbad,exerts4times
theinfluenceonincomeearnedbysiblingsintheUSthanintheNordiccoun-
tries.SiblingincomealsoprovidesevidencethatclasslinesintheUSareharder

toovercometodaythanpreviously(Mazumder&Levine,2004).Siblingincomes
havegrownquiteabitcloserintheUSoverthelastfewdecades,indicatingthat
familyresources(orthelackofthem)playanincreasingroleinone‘ssuccessin
life.Atleastonereasonforthatistheincreasinglyunequalschoolingprovided
ournation‘smiddle-andlower-classchildren.

Anyon(2005,p.69)bluntlydescribesthepervasivefailureofallourefforts
atschoolreforminourinnercities.Shesays:

„Currently,relativelyfewurbanpoorstudentsgopastninthgrade:The
graduationratesinlargecomprehensiveinner-cityhighschoolsare
abysmallylow.InfourteensuchNewYorkCityschools,forexample,only10
percentto20percentofninthgradersin1996graduatedfouryearslater.
Despitethefactthatlow-incomeindividualsdesperatelyneedacollege
degreetofinddecentemployment,only7percentobtainabachelorsdegree
byagetwenty-six.So,inrelationtotheneedsoflow-incomestudents,urban
districtsfailtheirstudentswithmoreegregiousconsequencesnowthanin
theearlytwentiethcentury.“

MythologicalAmericapridesitselfonhavinganeducationalsystemthatal-
lowsallchildren,regardlessofraceandfamilyincome,toreachtheirmaximum
educationalpotential.Thatsurelywasneverastrueasitshouldhavebeen,butit
seemsevenlesstruetodaythaneverbefore.Suchastateofaffairsisprofound-
lyun-American,andsoitcanbeexpectedthatsomedaythepublicwilldemand
moreeducationalequitytopromotemorefiscalandsocialequityinoursociety.
Butinthemeantime,theelectorateisnowvotingforpoliticianswhopromote
bothincomedisparitiesandwhoalsobelievethattheproblemsintheschoolsfor
poorchildrenoriginatewithlazyanduncaringteachersandadministrators,who
provideanon-rigorouscurriculumforlowersocialclasschildren.

Asthesepoliticiansseeitthesolutiontotheproblemismoretesting,with
severeconsequencesforschools,administrators,teachers,andchildrenthatfail
thetests.Itisabusinessmodelofaccountability:Defineanindicator,measure
itwell,andsetstandardsforachievementusingtheindicatortojudgesuccess
andfailure.Ifthatisdonethenanyonewhodoesnotmeetthestandardcanbe
fired,andrewardscanbegiventothosewhoexceedthestandard.Thismodelof
accountabilitymaybereasonablyappropriateforthemanufactureandthesale
ofwidgets.ButthisalsoisthemodelthatunderliestheNoChildLeftBehindAct
(NCLB)successfullypassedafewyearsagobyPresidentGeorgeW.Bush,with
thefullsupportofbothpoliticalpartiesoftheUScongress.Formanyreasonsan

figure1:socialclass,collegeaspiration,andcollegecompletion.(Rumberger,2005).
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6 TheStateversusThePoor  TheStateversusThePoor 7

overwhelmingmajorityofeducatorsandpsychometriciansseethismodelasquite
inappropriateforassessingschoolsandchildren(Nichols&Berliner,2005).

OneofthemanyreasonsforopposingNCLBisthattheaccountabilitymodel
usedinNCLBignorescompletelyhowexogenousvariablessuchaspovertyinflu-
enceschoolachievement.Furthermore,theNCLBactwasnotneededtotellpo-
licymakersorparentspreciselywherefailingschoolsarelocatedintheUS,and
whoinhabitsthem.Thenationhashadthatinformationforoverahalfcentury
andpoliticianshavenotcaredenoughtodoanythingaboutit.Ithasbeenwell
knownforoveracenturythatthecommoncharacteristicfoundacrossmostfai-
lingschoolsispoverty.Byconsistentlyignoringpovertyanditsmanydirectand
indirecteffectsonschoolachievement,thinkingabouthowtomakeAmerica‘s
schoolsbetterisseverelylimited.

TheBasicProblemofPovertyandEducationalReform
Intherushtoimprovestudentachievementthroughaccountabilitysystemsrelying
onhigh-stakestests,policymakersseemtohaveforgottenthatourchildrenlive
mostoftheirlivesoutsideofschools.Figure2presentsatypicalpatternoftime
allocationacrossayearforthewakinghoursofstudentsinmostUSdistricts.

IntheUS,neighborhoodsarehighlysegregatedbysocialclass,andthus,also
segregatedbyraceandethnicity.Soeducationaleffortsthatfocusalmostexclu-
sivelyonclassroomsandschools,asdoesNCLB,couldbenegatedbyfamilyand
neighborhood.Schooleffectsmighteasilybesubvertedorminimizedbywhat
happenstochildrenoutsideofschool.Anyon(1995)saysitwell:

„...thestructuralbasisforfailureininner-cityschoolsispolitical,economic,
andcultural,andmustbechangedbeforemeaningfulschoolimprovement
projectscanbesuccessfullyimplemented.Educationalreformscannot
compensatefortheravagesofsociety(p.88).“

JamesTraub(2000)writingintheNewYorkTimessaidthisallquitewella
fewyearsago.Henotedthatitwashardtothinkofamoresatisfyingsolutionto
povertythaneducation.Schoolreform,asopposedtootherthingsthatmightbe
doneintheUStoimproveachievement,reallyinvolvesrelativelylittlemoneyand,
perhapsmoreimportantly,askspracticallynothingofthenon-poor,whooften
controlasociety‘sresources.Traubalsonotedthatschoolreformisaccompanied
bythegoodfeelingsthatcomefromthecollectiveexpressionoffaithbyUSciti-
zensinthecapacityofthepoortoovercomedisadvantageontheirown.Themyth
ofindividualismthroughouttheUSfuelstheschoolreformlocomotive.

Ontheotherhand,theideathatschoolscannotcurepovertybythemselves
soundssomethinglikeavoteofnoconfidenceinthegreatAmericancapacityfor
self-transformation,amajorelementinthestoriesthattheAmericannationtells
itself.TraubnotesthatwhenAmerican‘squestiontheschools‘abilitytofoster
transformationtheyseemtoflirtwiththeracialtheoriesexpressedbyRichard
HerrnsteinandCharlesMurray,whoarguedinTheBellCurve(1994)thateducati-
onalinequalityhasitsrootsinbiologicalinequality.Butanalternativeexplanation
toHerrnsteinandMurray,„isthateducationalinequalityisrootedineconomic
problemsandsocialpathologiestoodeeptobeovercomebyschoolalone.Andif
that‘strue,thentherereallyiseveryreasontothinkaboutthelimitsofschool“
(Truab,2000,p.54).Schoolingalonemaysimplybetooweakaninterventionfor
improvingthelivesofmostchildrennowlivinginpoverty.Theseviewsareechoed
byeconomistRichardRothsteininhisrecentbook,Classandschools(2004).

America‘sPovertyProblem
TheUNICEFreportfromtheInnocentiFoundation,(UNICEF,2005),whichregularly
issuesreportsonchildhoodpoverty,isamongthemostrecenttoreliablydocu-
mentthisproblem.Theentirereport issummarizedquitesimplyinonegraph,
presentedasfigure3.

Figure2:Approximatewakinghours,peryear,forstudentsinschoolandinneighbor-
hoodandwithfamily.
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Inthissetofrichnations,TheUSisamongtheleadersinchildhoodpover-
tyoverthedecadeofthe1990s.Theonlynationwitharecordworsethanours
isMexico,and,contrarytoUNICEF,IwouldnotconsiderMexicoarichnation.
Using2003datatocomputeGrossNationalIncomepercapita,theUSAranked
fourthat$37,750percapita,whileMexicoranked80thwith$8,900percapita
(WorldBank,2005).IntheimaginaryworldinwhichUScitizenslive,itshould
notbeinthesameleagueasMexico,but,alas,theUSturnsouttobecloserto

Mexicoinpovertyratethantootherswhomitmight,morecommonly,thinkof
asitspeers.

Figure3 informsusthattheUShasthehighestrateofchildhoodpoverty
amongtherichnations,whichiswhatotherstudieshaveshownforoverade-
cade(BerlinerandBiddle,1995).ThegoodnewsaboutpovertyintheUSisthat
overthedecadeofthe1990sitsembarrassingrateofpovertywasloweredagreat
deal,almost2.5percent.ThegraphinFigure3,therefore,presentsameasureof
childhoodpovertyintheUSAafteryearsofimprovement.Butthereisalsosome
badnews.TheexpansionofjobsandincomegrowthintheintheUSstoppedat
theendofthe1990s,andthegainsthathadbeenmadehavebeenlost.With
thesharpincreaseinhousingpricesthathasoccurredsincethen,nonoticeable
increasesintherealwagesforthepoor,aneconomicexpansionthathasfailed
tocreatejobs,andareductionintaxrevenues(resultinginareductionofaidto
thepoor),itisquitelikelythattheUSrateofchildhoodpovertyisbacktowhere
itwas.Thatwouldbeabout2ormorepercentagepointshigherthanthefigure
givenintherecentUNICEFreport.ApparentlythisisaboutwheretheUSwants
theratetobe,sincethegraphmakesitabundantlyclearthatifUScitizensca-
redtodosomethingaboutittheycouldemulatetheeconomicpoliciesofother
industrializednationsandreducechildhoodpovertydramatically.

Figure4presentsthepercentageofpeopleintheUSwhoarelivingathalf
therateofthoseclassifiedasmerelypoor(Mishel,Bernstein&Allegretto,2005,
p.323,fromdatasuppliedbytheUSBureauoftheCensus).Thesearethepoo-
restofthepoorintheUS,constitutingover40%ofthetensofmillionsofpeo-
plethatareofficiallyclassifiedasthe„poor“bytheUSgovernment.Butitshould
benotedthattheclassificationschemeusedbytheUSgovernmentissuspect.
Almostalleconomistsbelievethatthelevelofincomeatwhichthegovernment
declaresapersontobepoormisleadscitizensintothinkingtherearefewerpoor
thantherereallyare.So it is likelythattherearemoreverypoorpeoplethan
suggestedinthisgraph.

AttentioniscalledinFigure4totheoverallupwardtrendofthedesperately
poorinthisgraph,particularlytheupturnafter2000.Thatiswhytheratesgiven
inFigure3maybeanunderestimateoftheconditionsthatpertainnow,in2005.
SomethingelseneedstobenotedaboutthepovertyseenintheUS.Itisnotran-
dom.Povertyisunequallydistributedacrossthemanyracialandethnicgroups
thatmakeuptheAmericannation.

Figure5makesclearthatpovertyisstronglycorrelatedwithraceandethni-
city(Mishel,Bernstein&Allegretto,p.316,fromdatasuppliedbytheUSBureau

Figure3:Childhoodpovertyratesinrichcountries.(ReprintedfromUNICEF,2005,used
bypermission.)

13-OC-innen.indd8-9 13.12.200510:26:41Uhr



10 TheStateversusThePoor  TheStateversusThePoor 11

oftheCensus).Noteonceagaintheupwardtrendforpovertyamongminorities
aftertheroaring90‘sended.Newimmigrants,African-Americans,andHispanics
(particularlythosewholiveinurbanareas),areheavilyoverrepresentedinthe
groupsthatsufferseverepoverty.Thus,whilethisisapaperaboutpoverty,itis
inextricablytiedtoissuesofraceinAmerica.Thereisnoeasywaytoseparatethe
two,thoughherethefocusisonpoverty,perhapsthemoretractableissue.

TheUNICEFreport(2005,p.8)alsoremindsreadersthatthereisacharter
abouttherightsofchildrentowhich192UNmembershaveagreed.Onlytwo
nationshaverefusedtosignthistreaty.OneofthesenationsisSomalia,theother
nationistheUS.ApparentlytheAmericanpeopledonotagreewitharticle27of
theUNcharter,whichstates,thatgovernmentsshould:„recognizetherightof
everychildtoastandardoflivingadequateforthechild‘sphysical,mental,spi-
ritual,moralandsocialdevelopment“(UNICEF,2005,p.8).

Actually,theUSdoeshavemanyprogramstohelpparentsandchildren,but
becausetheyaresofragmented,donotcovereveryoneeligible,andaresubject
tovariabilityinfundingateverylevel(local,state,andfederal),theyendupnot
nearlyasgoodnorashelpfulassimilarprogramsfoundinmanyothercountries.
Thisisquiteevidentwhenexamininghowothernations‘attendtotheirpoor.

Figure4:Percentofthepoorlivingathalftheofficialpovertyrate.(ReprintedfromMishel,
BernsteinandAllegretto,2005,bypermissionofthepublisher,CornellUniversityPress.)

Table1showsthattheUSisaleaderamongtherichnationsoftheworld
intermsoffailingtohelppeopleexitfrompovertyoncetheyhavefalleninto
poverty(Mishel,Berstein&Allegretto,p.409,fromdatasuppliedbytheOECD).
Onecolumninthistableshowsthepercentofindividualswhobecameimpove-
rishedonceinathreeyeartimeperiod,saythroughillness,divorce,child-birth,
orjobloss-thebigfourpovertyproducersamongthosewhohadpreviouslybeen
non-poor.ThereweseethattheUSrate isquitehigh,butnotmuchdifferent
thanthatofmanyothernations.Povertybefallsmanypeople,inmanycountries,
onceinawhile.

TheproblemthatplaguestheUSisfoundinthenextcolumn.There,theper-
centofpeoplewhostayedpoorfortheentirethreeyearsaftertheyhadfallen
intopovertyisdisplayed.Atarateroughlytwicethatofotherwealthynations,
theUSleadstheindustrializedworld.Unlikeotherwealthycountries,theUShas
fewmechanismstogetpeopleoutofpovertyoncetheyfallintopoverty.

Figure5:USpovertyratesbyethnicity.(ReprintedfromMishel,BernsteinandAllegretto,
2005,bypermissionofthepublisher,CornellUniversityPress.)
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ThelastcolumnofTable1suggestshowcatastrophicitcanbetostumble
intopovertyintheUS,comparedtomanyothernations.Inthatcolumnwesee
thepercentofpeoplewhostayedbelowthepovertylevelonarelativelyperma-
nentbasis.TheUSclaimsthehighestrateofthepermanentlypoorofalltheother
industrializednations.IfthedatafromDenmark,IrelandortheNetherlandsare
comparedtothatoftheUSitiseasytoseethedifferencebetweennationsthat
abhorpoverty,andonethatacceptspovertyasagiven.

PovertyandStudentAchievement
ButwhatdoesthismeanfortheUSintermsofstudentachievement?Theeffects
ofpovertyonstudentachievementcanbeexamininedusingsomeoftheinter-
nationalstudiesofeducationalachievement.FirsttobeexaminedistheTrends
inInternationalMathematicsandScienceStudy,knownasTIMSS2003,released
attheendof2004(Gonzales,Guzmán,Partelow,Pahlke,Jocelyn,Kastenberg,&
Williams,2004).

Table2presentsdataonmathematicsandsciencescoresforAmerican4th
and8thgradeyouth,disaggregatedbythedegreeofpovertyintheschoolsthey
attend.InthistablethreeaspectsoftheperformanceofUSstudentsareinstruc-

tive.First,scoresinbothsubjectareasandatbothgradelevelswerecorrelated
almostperfectlywiththepercentofpoorstudentswhoattendaschool.These-
condnoteworthypointisthattheaveragescoresfortheschoolswithlessthan
50percentoftheirstudentsinpovertyexceededtheUSaveragescore,whilethe
averagescoresfortheschoolswithgreaterthan50percentoftheirstudentsin
povertyfellbelowtheUSaveragescore.Thistellsuswhoisandwhoisnotsuc-
ceedinginUSschools.

The thirdnoteworthypointpertains to schools that serve themost impo-
verishedstudents,where75%ormoreof thestudentsareeligible for freeor
reducedlunch.Intheseschoolsmoststudentsliveinextremepovertyandtheir
scoresfallwellbelowtheinternationalaverageobtainedinthisstudy.Ingeneral,
Table2suggeststhatpoorstudentsintheUSarenotcompetitiveinternationally,
whilemiddleclassesandwealthypublicschoolchildrenintheUSaredoingwell
incomparisontothepoolofcountriesthatmadeupTIMSS2003.

The European community has instituted a three-year cycle for looking at
reading,mathematics,andsciencefor15yearolds,calledthePISAstudies-The
ProgramforInternationalStudentAssessment(Lemke,Calsyn,Lippman,Jocelyn,
Kastberg,Liu,Roey,Williams,Kruger,&Bairu,2001).Unfortunately,PISAhasnot
doneaverygoodjobofbreakingdownthedatabysocialclass.Sohereethnici-
tyandraceareusedtoexaminetheeffectsofpovertyonachievement.Thehigh
inter-correlationsbetweenpoverty,ethnicity,andschoolachievementintheUSA
allowsfortheuseofethnicityasaproxyforpoverty.

Table1:PovertyinOECDcountriesoverathree-yearperiod,andpermanentpoverty,du-
ringthe1990s.(ReprintedfromMishel,BernsteinandAllegretto,2005,bypermissionof
thepublisher,CornellUniversityPress.)

Country Percentpooronce forallthree permanently
 inthreeyears years  poor
UnitedSates 23,5 9,5 14,5
Denmark 9,1 0,8 1,8
Ireland 15,3 1,3 5,3
Netherlands 12,9 1,6 4,5
France 16,6 3,0 6,6
Italy 21,5 5,6 10,4
UnitedKingdom 19,5 2,4 6,5
Canada 18,1 5,1 8,9
Belgium 16,0 2,8 5,2
Germany 19,2 4,3 8,1
Finland 25,1 6,5 12,2
Portugal 24,2 7,8 13,4
Spain 21,3 3,7 8,7

Table 2: Fourthandeighthgrademathematics and science scores fromTIMMS2003
(Gonzales,et.al.,2004).

Povertylevelof Fourth Fourth Eighth Eighth
school(percentfreeor grademath gradescience grademath gradescience
reducedlunch) scores scores scores scores
Lessthan10%inpoverty 567 579 547 571
(schoolswithwealthy
students)
10%-24,9%inpoverty 543 567 531 554
25%-49,9%inpoverty 533 551 505 529
50%-74,9%inpoverty 500 519 480 504
75%ormoreinpoverty 471 480 444 461
(schoolswithpoor
students)
USAverageScore 518 536 504 527
InternationalAverageScore 495 489 466 473
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Table3displaystheperformancein2000ofUS15yearoldsinscienceinre-
lationtoothernations.ThePISAscoredistributionoftheUSinmathematicsand
literacylookalmostidenticaltothis,soonlythistablewilldisplayed.Whatstands
outfirst isacommonlyfoundpatternininternationalstudiesofachievement,
namely,thatUSaveragescoresareveryclosetotheinternationalaverage.Butin
acountryasheterogeneousandassociallyandethnicallysegregatedastheUS,
meanscoresofachievementarenotusefulforunderstandinghowthatnation
isdoingininternationalcomparisons.Achievementdatamustbedisaggregated.

Whenthatisdone,whitestudents(withoutregardforsocialclass)werefoundto
beamongthehighestperformingstudentsintheworld.ButUSAfricanAmeri-
canandHispanicstudents,alsoundifferentiatedbysocialclass,wereamongthe
poorestperformingstudentsinthisinternationalsample.

Lookingatallthreesubjectareasrevealssomethingveryimportantaboutin-
equalityintheUS.Iftheeducationalopportunitiesavailabletowhitestudentsin
USpublicschoolsweremadeavailabletoallUSstudents,thatnationwouldhave
beenthe4thhighestscoringnationinscience,the7thhighestscoringnationin
mathematics,and2ndhighestscoringnationinreading.Schoolingformillionsof
USwhitechildrenisclearlyworkingquitewell.Ontheotherhand,wereUSmino-
ritystudents„nations,“theywouldscoreamongthelowestoftheindustrialized
countriesintheworld.Whitestudentsscorehigh,HipanicandAfricanAmerican
studentsscorelow.The2003PISAdatamirrorthe2000data,however,allUSscores
werelower(Lemke,Sen,Pahlke,Partelow,Miller,Williams,Kastberg,&Jocelyn,
2004).The2006testingcyclewillrevealwhethertheUSismakinganyprogress
ornotinreducingtheachievementgapbetweenethnicgroupsandimprovingin
overallachievement,aspromisedbythosewhopassedtheNCLBlaw.

GiventhesePISAfindings,whatplausiblehypothesesmightdifferentiatethe
educationofwhite,AfricanAmerican,andHispanicstudentsfromoneanother?
Segregatedschoolingseemstobeoneobviousanswer.OrfieldandLee(2005)make
clearhowraceandschoolingareboundtogether,asillustratedinTable4.

OrfieldandLee‘sdataindicatethatsegregationmaybeanoverridingcon-
tributortotheobviousscoringdisparitiesthatexistbetweenraces.Only12%of
whitechildrengotoschoolswherethemajorityofthestudentsarenotwhite.
Eighty-eightpercentofwhitechildrenareattendingschoolsthataremajority
white.Incontrast,almostallAfricanAmericanandLatinostudentsareinschools
wheretherearestudentsverymuchlikethemraciallyandsocio-economically.

Table3:Sciencesscores(mean500)fromPISA200(Lemke,etal.,2001).

Country Score
Korea,Republicof 552
Japan 550
Finland 538
UnitedStatesAverageScoreforWhiteStudents 535
UnitedKingdom 532
Canada 529
NewZealand 528
Australia 528
Austria 519
Ireland 513
Sweden 512
CzechRepublic 511
France 500
Norway 500
UnitedStatesAverageScore 499
Hungary 496
Iceland 496
Belgium 496
Switzerland 496
Spain 491
Germany 487
Poland 483
Denmark 481
Italy 478
Greece 461
Portugal 459
Luxembourg 443
UnitedStatesAverageScoreforHispanicStudents 438
UnitedStatesAverageScoreforAfricanAmericanStudents 435
Mexico 422

Table4:Minoritymakeupofschoolsattendedbydifferentracial/ethnicgroups(Orfield
&Lee,2005).

 Minoritymake-upofschool
 50–100% 90–100% 99-100%
WhiteStudents 12 1 0
LationStudents 77 38 11
BlackStudents 73 38 18
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LatinosandAfricanAmericansareassegregatedbytheirpoverty,astheyareby
raceandethnicity.Anditistheirpovertythatisthemoreimportantissuewith
whichourschoolshavetodeal.

Onemorestudyisinformativeinthisbrieflookatpovertyandtheperfor-
manceofUSstudentsininternationalcomparisons.ThisisthePIRLSstudy(Ogle,
Sen,Pahlke,Jocelyn,Kastberg,Roey,&Williams,2003).PIRLSstandsforProgress
inInternationalReadingLiteracy,areadingassessmentadministeredto9and10
yearoldsin35nations.ThedatafromthiscomparisonarepresentedinTable5.
TheUSdidquitewell,rankingninth,thoughstatistically,thisplacedtheUSina
tiewithothersatthirdplace.

ButPIRLSrevealedmorethanthefactthatforthesecondtimeinabouta
decadeUS9yearoldsshowedremarkablyhighliteracyskills.Forinstance,the
meanscoreofUSwhitechildren,withoutanyconcernabouttheirsocialclass
status,wasquiteabithigher thanthatof theSwedishchildren,who in this
studyshowedthehighestlevelofliteracyintheworld.Onceagainmillionsof
USwhitechildrenarefoundtobedoingwellagainstinternationalbenchmarks.
Further,whensocialclassistakenintoconsiderationbylookingatthescoresof
USstudentswhoattendschoolswheretherearefewornochildrenofpoverty,
itislearnedthatthisgroupofpublicschoolchildrenperformedextraordinarily
well.Infact,thesehighersocialclasschildrenfromtheUSscored585,anave-
rageof24pointshigherthantheaveragescoreobtainedbySwedishstudents.So
publicschoolstudentsbythemillions,fromUSschoolsthatdonotservemany
poorchildren,areapparentlydoingfineininternationalcompetition.

Butthescoresobtainedbystudentsattendingschoolswherepovertyispre-
valentwereshockinglylow.Themeanscoreonthisliteracytestinschoolswhere
morethan75%ofthechildrenareonfreeandreducedlunchwas485,100points
belowthescoresofthewealthyUSstudents,andwellbelowthoseofnations
thatareeconomiccompetitors.ThePIRLSstudyrevealedthatcomparedtoother
nations, the USA had the largest urban/suburban score difference among the
competingnations.Inthatfinding,asinthesegregationdata,isfoundamajor
contributortomanyofthenations‘educationalproblems.Theurban/suburban
socialclassdifferencesintheUSresultindefactosegregationbyraceandeth-
nicity.Middle-andupper-classwhitefamiliesinthesuburbslivequitesepara-
telyfromthepoorandethnicallydiversefamiliesoftheurbanareas.Schooland
communityresourcesdifferbysocialclass,theythereforedifferalsobyraceand
ethnicity.Kozol(2005)convincinglyarguesthatthedifferentschoolsystemsthat
resultfromthisinequalityresemblethoseofanapartheidstate.

Fromtheserecentinternationalstudies,andfromliterallythousandsofother
studiesbothdomesticandinternational,welearnthattherelationshipbetween
socialclassandtestscoresispositive,high,andwellembeddedintheoriesthat
canexplaintherelationship.InCaliforniaurbanschoolsforexample,onlythree
variablespredict school levelachievement scores:percentof studentson free
lunch,percentofstudentsthatarenon-Englishspeaking,andthemobilityrate
ofstudentsatthatschool.Thesethreevariablespredictabout80percentofthe
varianceinschoollevelachievement(Powers,2003).Afurtherillustrationofthe
importanceofsocialclassisfoundinarecentmeta-analysisofsocialclassand
achievement at the school level. The average correlation across many studies
wasfoundtobeabout.65(Sirin,2005).Thusabout40percentofthevariance
inachievementbetweenschoolsisexplainedbythesocialclassmakeupofthe
schools‘ students.Thesekindsof researchstudiessuggestahypothesis that is
frighteningtohearutteredinacapitalistsociety,namely,thatiftheincomesof
ourpoorestcitizensweretogoupabit,somightachievementscoresandother
indicators thatcharacterizeawell-functioningschool.Sometimescorrelations
existbecausecausationexists.

Table5:Highestscoringnationsinreadingliteracyfornine-andten-years-oldsin35
countries(PIRLS2001,Ogleetal.,2003)

Rank Country Score
 1 Sweden 561
 2 Netherlands 554
 3 England 553
 4 Bulgaria 550
 5 Latvia 545
 6 Canada 544
 7 Lithuania 543
 8 Hungry 543
 9 U.S.A. 542
10 Italy 541
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Howpovertyaffectsachievement
Canareductionofpovertyimprovetheachievementofthepoorandtheschools
theyarein?Afewofthemanystudiesthatsuggestthisarepresentednext.One
suchstudyevendemonstratesthatpoverty,pureandsimple,preventsthegenes
involvedinacademicintelligencetoexpressthemselves(Turkheimer,Haley,Wald-
ron,D‘Onofrio,&Gottesman,2003).

Forexample,storieshaveemergedabouttheoccasionalferalchild,orabout
thechildkeptlockedinaclosetforsomeyears.Whatwaslearnedfromthosesto-
rieswasthatunderextremeenvironmentalconditionswhatevergeneticpotential
forlanguage,height,socialrelationshipsorintellectualfunctioningthatachild
hadcouldnotbeexpressed.Thepowerfulandawfulenvironmentinwhichthese
childrenlivedsuppressedtheexpressionofthegenesnecessaryforanormallife.
Thereisnowastudydemonstratingthatasimilarsuppressionofgenetictalent
foracademicworktakesintheverylowestsocialclassesintheUSA.

Turkheimerandhiscolleagues(2003)determinedthehereditabilityofIQin
twinswhowereandwerenoteconomicallyadvantaged.Thefindingsareclear
andpresentedinfigure6.

Figure6presentsthesmoothedcurveoftherelationshipbetweengenotype
andphenotype,betweenhereditabilityanditsexpression.Atthelowendofthe
100pointscalethatwasusedtomeasuresocioeconomicstatus,sayatSESlevel
20,theheritabilityofIQwasfoundtobeabout0.10onascaleofzero(nohere-
ditability)toone(100percenthereditable,asiseye-color).Attheotherendofthe
SESscale,sayatSESlevel80,forfamiliesofthehighestsocioeconomicstatus,
theheritabilitywasestimatedtobeit0.72.

Thatis,amongthelowestsocialclasses,wherethemeanIQisquiteabitlower
thanthatofthoseinthehighersocialclasses,only10percentofthevariationwe
seeinmeasuredIQisduetogeneticinfluences.Thus,theenvironmentaccounts
foralmostallthevariationinintelligencethatisseen.Geneticvariationinintel-
ligenceintheseimpoverishedenvironmentsisnotbeingstronglyexpressedinthe
measuresweusetoassessintelligence.AtthetopendoftheSESscale,almost
threequartersofthevariationfoundinmeasuresofintelligenceisduetogenetic
influences.Thesefindingssuggestanumberofthings.

First,amongthepoor,thenormalvariationweseeinacademictalenthasbeen
vastlyrestricted.Second,allchargesofgeneticinferiorityinintelligenceamong
poorpeople,minoritiesornot,havelittlebasis.Genesarenotaccountingformuch
oftheirphenotypicIQ.EnvironmentistheoverwhelminginfluenceonmeasuredIQ
amongthepoor.Thissuggeststhatunlessenvironmentsforthemostimpoverished
improvewewillnotseetheexpressionofthenormalhumangeneticvariationin
intelligencethatisexpected.Ifwedesiretoletallthegenetictalentthatexists
amongthepoorflower,thentheirenvironmentsneedtobechanged.

Third,ifgenesarenotaccountingforagreatdealofvariationinIQamong
thepoor,andenvironmentis,thenenvironmentalinterventionsforpoorpeople
areverylikelytochangethings.Infact,environmentalchangesforpoorchildren
mightbepredictedtohavemuchbiggereffectsthansimilarchangesmadeinthe
environmentsforwealthierchildren.Thisoftenappearstobethecase,aconclu-
sionreachedbyDuncanandBrooks-Gunn(2001)usingdifferentdata.Examining
thestudiesoftheeffectsofsmallclasssizeforthepoor,ortheeffectsofearly
childhoodeducationforthepoor,ortheeffectsofsummerschoolprogramsfor
thepoor,itisdiscoveredthatthelargesteffectsarefoundamongthepoorest
children.ThusTurkheimetal.,bringgoodnewsfromtheirstudyofgeneticinflu-
encesonIQ.TheracismandpessimismexpressedintheBellCurvebyHerrnstein

Figure6:PercentageofvariationinIQattributabletogenes,forvariouslevelsofsocio-
ecomomicstatus(Turkheimer,etal.,2003,usedbypermissionoftheauthors).
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andMurray(1994)cannowbeseenascompletelyunjustifiedbecauseamong
theverypoorgenesarenotverypowerfulinfluencesonintelligence,whileen-
vironmentsare.

Resilientchildrenandexemplaryschoolsthatexistamidstpovertyattestto
thefactthatindividualchildrencanovercomehandicapsandthatteachersand
administratorscanmakeadifferenceinthelivesofchildren.Butthefactsalso
informusthatmostchildreninpovertyandmostschoolsthatservethosechild-
renarenotdoingwell.Perhapsthesimplestwaytogetahealthierenvironment
inwhichtoraisepoorchildrenistoprovidemoreresourcesforparentstomake
thosechangesforthemselves.Despitetheshortcomingsofmanyparentsatevery
levelofsocialclass,itseemsreasonabletosuggestthatasolutiontotheproblem
oflowachievementandrestrictionofgenetictalentamongpoorfamiliesisby
makingthosefamilieslesspoor.Thisisnotarecommendationforagovernment
giveaway.Whatissoughtisonlyemploymentthatcansupplyfamilieswiththe
incomethatgivesthemthedignityandhopeneededtofunctionadmirably,allo-
wingthemtoraisetheirchildrenwell.

Howmoneyaffectsschoolachievement
Howwouldabitmoreincomeperfamilyinfluenceeducationalattainment?Im-
provedhealthcareandbetterneighborhoodsarethetwoanswersthatfirstspring
tomind.

Healthissuesaffectingthepoor.Themanymedicalproblemsthatarerelatedto
socialclassprovideobviousandpowerfulexamplesofproblemsaffectingschool
achievementthatareremediablewithalittleextramoney.Forexample,otitis
mediaisasimpleandcommonchildhoodearinfection,frequentlycontractedby
richandpoorchildrenalikebetweenbirthand3yearsofage.Inanumberofstu-
dies,recurringotitismediainthefirst3yearsoflifehasbeenrelatedtohearing
impairments,andthustolanguagedevelopment,andthustoreadingproblemsin
school,andthereforetodeficitsontestssuchastheStanford-Binetintelligence
test.OtitismediaisalsoimplicatedinthedevelopmentofAttentionDeficitand
HyperactivityDisorders (see, forexample,AgencyforHealthcareResearchand
Quality,2005;Hagerman&Falkenstein,1987;Knishkowy,Palti,Adler&Tepper,
1991;Luotonen,Uhari,Aitola,Lukkaroinen,Luotonin,Uhari,&Korkeamaki,1996).
Theproblemisthatpoorchildrenhavemoreuntreatedcasesofotitismediathan
dothosewhoarefinanciallybetteroff,especiallythosewithmedicalinsurance.

Recurrentotitismediaaswellasotherchildhooddiseasesbeforeage3are

stronglyandnegativelyrelatedtobreast-feeding-thelessbreastfeeding,thegre-
atertherateofanumberofchildhooddiseases.Butbreast-feedingofinfantsin
Americaoccurssignificantlylessfrequentlyamongwomenwhoarepoor(Center
forDiseaseControl,2005).Breast-feedingisalsodonesignificantlylessoftenby
thosewhoonlyhavehighschooldegreesorhavenotfinishedhighschool,and
bythosemotherswhoareunder19andwhoarenotmarried(CenterforDisease
Control,2005).

Inotherwords,povertyaffectsotitismediaandotherchildhooddiseasesin-
directlythroughhomepracticesthataremorecommonamongthepoorandless
commoninthemiddleclass.Anotherexamplemakesthispointaswell.Therelati-
onshiptorecurringotitismediaisalsostronglypositiveforpacifieruse(Niemela,
Pihakari,Pokka,Uhari,&Uhari,2000).Pacifiersareusedmorecommonly,andfor
longerperiodsoftime,amongthelowersocialclasses.

Inthefinalanalysis,whileotitismediaisn‘tadiseaseofthepoor,thecha-
racteristicsofchildrearingandofhomeenvironmentamongthepoorofallra-
cesandethnicitiesleadstomoremedicalproblemsforthechildrenofthepoor.
Andthen,sincethepooroftenlackpropermedicalinsurance,theyhaveamuch
greaterchanceofhavinghearinghandicapsatthestageoftheirliveswherelan-
guageisbeingdeveloped.
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dentsimproveinschoolthandoesdirectinterventionintheirhealthandwelfare,
perhapsmosteasilyaccomplishedbyensuringthatthefamiliesofthesechildren
earnadequateincomesandareprovidedmedicalinsurance.

Thecomplexityofthemedicalproblemsincreaseswhenwediscussasthma.
Asthmahasnowreachedepidemicproportionsamongpoorchildren.Onesurvey
intheSouthBronxfoundafourthgradeteacherwhere12ofhis30students
haveasthmaand8ofthosehavetobringtheirbreathingpumpstoschooleve-
ryday (Books,2000).Sevenyearsago,accordingto theNational Institutesof
Health,asthmaaloneresultedin10millionmissedschooldaysayear,withmany
individualchildrenmissing20to40schooldaysayear(NationalInstitutesfor
Health,1998,citedinBooks,2000).In2005,however,asurveyputmissedschool
daysduetoasthmaat21million(Children&AsthmainAmerica,2005).Asthma
ispreventingmillionsofchildrenofallsocialclassesfromattendingschooland
studyingdiligently.Butasthma‘seffectsonchildrenfrommiddle-incomefami-
liesarenotnearlyassevereastheyareonthechildrenoflow-incomefamilies.
Sincetime-on-taskisoneofthestrongestpredictorsoflearninginschools,itis
nogreatleapoflogictopointoutthatpoorchildren,comparedtotheirmiddle
classcounterparts,missalotmoreschoolbecauseofasthma.Thereforetheywill
learnalotless.

Anotherlevelupintheseriousnessofthemedicalproblemsthatafflictthe
poorhastodowiththeeffectsof leadonmental functioning(Martin,2004).
Nooneinthemedicalprofessiondisputesthefactthatverysmallamountsof
leadcanreduceintellectualfunctioninganddiminishthecapacityofachildto
learn.,Moreover,thedamagefromleadisirreversible.Thegoodnewsisthatlead
poisoningisindecline.ThebadnewsisthattheCentersforDiseaseControlstill
estimatesthatsome450,000childrenintheUnitedStatesbetween1and5years
ofageshowlevelsofleadintheirbloodthatarehighenoughtocausecognitive
damage(CenterforDiseaseControl,2004).TheK-12schoolingpopulationcon-
tainsatleastanothermillionstudentswithlevelsofleadinthebloodhighenough
tocauseneurologicaldamage.Theseleaddamagednervoussystemsamongour
youthareassociatedwithavarietyofproblemsincludinglearningdisabilities,
ADHD,increasedaggression,andlowerintelligence.Amongolderchildrenlead
poisoningisalsolinkedwithdruguseandagreaterlikelihoodofcriminalbeha-
vior(seereviewsbyBooks,2000;andRothstein,2004).Noteworthyisthatthese
arepreciselythestudentproblemsthatnewteachersdiscuswhentheyteachin
schoolsthatservethepoor.

Thoughareductionof,say,4or5IQpointsisnotdisastrousinasinglepoisoned
child,thatIQreductioninapopulationwillincreaseby50percentthenumberof

childrenwhoqualifyforspecialeducation.Thisisjustaboutwhatweseeinthe
schoolsservingthepoor.BailusWalker,amemberofboththeNationalAcademy
ofSciencesandtheInstituteofMedicinesays:

Theeducationcommunityhasnotreallyunderstoodthedimensionsofthis
becausewedon‘tseekidsfallingoveranddyingofleadpoisoningintheclass-
room.Butthere‘saverylargenumberofkidswhofinditdifficulttodoanalytical
workor[even]lineupinthecafeteriabecausetheirbrainsareladenwithlead
(citedinMartin,2004)

Spacelimitationsdonotallowadiscussionofmercurypoisoning–aterribly
powerfulneurotoxinthatgetsintotheairaroundmedicalwastedisposalplants
andcoalfiredpowerplants.Poorfamilies,however,mostlyHispanicsandAfrican
Americans,arethosewholiveclosesttothesetoxicfacilities.Thatisthebasis
forchargesaboutenvironmentalracism,thoughitisevenmoreaccuratetocall
itenvironmentalclassism,becausethepoorfeelthebruntoftheseproblemsre-
gardlessofethnicity.

Itisimportanttonotethatthesymptomspresentedbyleadandmercuryex-
posure,likeADHD,irritability,problemsofconcentration,andthelike,areproblems
thatdisplaydegreesofimpairment(Lanphear,Dietrich,Auinger,&Cox,2000).But
evenslightneurologicalandbehavioralimpairmentstranslateintomisbehaviorin
school,probablyresultinginmorepoorchildrenreceivingpunishmentandhaving
negativeschoolexperiencesthanmighttheirhealthiermiddle-classpeers.

Thereisanothermedicalproblemthatisdirectlyrelatedtopoverty.Premature
birthsandlowbirthweightchildrenaremuchmorecommonproblemsamongthe
poor.Neuralimagingstudiesshowthatprematureandlowbirthweightchild-
renareseveraltimesmorelikelytohaveanatomicbrainabnormalitiesthando
full-term,fullbirthweightcontrols(Peterson,Anderson,Ehrenkranz,Staib,Ta-
geldin,Colson,Gore,Duncan,Makuch&Mendt2003).Quantitativecomparisons
ofbrainvolumesin8-year-oldchildrenbornprematurely,andage-matchedfull-
termcontrolchildrenalsofoundthatbrainvolumewaslessintheprematurely
born.Thedegreeofthesemorphologicabnormalitieswasstronglyandinversely
associatedwithmeasuresofintelligence(Peterson,Vohr,Staib,Cannistraci,Dol-
berg,Schneider,Katz,Westerveld,Sparrow,Andersobn,Duncan,Makuch,Gore,&
Mendt,2000).Unfortunately,socialclassandbirthdefectshavebeenfoundto
besignificantlycorrelatedinhundredsofstudies.Someofthereasonsforthis
seemassociatedwithlifestyleproblems(drugandalcoholuse,vitamindeficien-
cies),whilesomeseemneighborhoodrelated(wastesites,lead,pesticides).Butin
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eithercase,neurologicallyimpairednewbornswillshowupinthepublicschools
fiveyearslater.

Howneighborhoodsaffectthepoor
Neighborhoodscommunicatenormsforbehavior,suchas inthecaseofdrugs
and alcohol use, breast-feeding or pacifier use, and achievement. Garner and
Raudenbush (1991), forexample, lookedat studentachievement in literacy in
16secondaryschoolsandin437neighborhoodsinasetofschooldistricts.The
neighborhoodswerescaledtoreflectsocio-demographiccharacteristics,precisely
thekindsofthingsthatmakeonechoosetolivein(ornotlivein)aneighborhood.
Theseincludedoverallunemploymentrate,youthunemploymentrate,numberof
singleparentfamilies,percentoflowearningwageearners,overcrowding,and
permanently sick individuals. When Hierarchical Linear Modeling was used to
analyzethesedata,significantschool-to-schoolvariancewasfoundevenwhen
controllingforfamilybackgroundandneighborhood.Happily,thistellsusthatwe
shouldcontinueworkingonmakingschoolsbetter.Thisstudyandmanyothers
demonstratethatschooleffectsarerealandpowerful:Schoolsdoexertpositive
influencesonthelivesofthepoor.

Buttheanalysisdidnotstopthere.Theneighborhooddeprivationvariable
showedanegativeeffectoneducationalattainmentevenaftervariationinthe
individualstudentsandtheschoolstheyattendedwerestringentlycontrolled.This
wasnotatrivialstatisticalfinding.Fortwostudentswithidenticalpriorback-
groundinachievement,withidenticalfamilybackgrounds,andevenwithidentical
schoolmembership,thedifferencesintheireducationalattainmentasafunction
oftheirneighborhooddeprivationwasestimatedtobeadifferenceofbetween
the10thandthe90thpercentileonanachievementtests(seealsoCatsambisand
Beveridge,2001,forareplicationofthesefindings.)Tragically,goodparentstoo
frequentlyloosetheirchildrentothestreetsbecauseneighborhoodeffectsare
strong.Familieswhohaveenoughmoneytomoveoutofadysfunctionalneigh-
borhooddoso.Ontheotherhand,povertytrapspeopleinbadneighborhoodsthat
affecttheirchildrenseparatelyfromtheeffectsofhomeandschool.

It isnotsurprisingthatBrooks-Gunn,Duncan,Klebanov,&Sealand(1993)
foundthatneighborhoodeffectsactuallyrivalfamilyeffectsininfluencingchild
development.Inaddition,theseresearchersalsofoundthattheabsenceofmore
affluentneighborsismoreimportantthenthepresenceoflowincomeneighbors.
Thismeansthatwell-functioningadult rolemodelsareneeded in low-income

neighborhoods,andthatsuchpositiverolemodelscountforalotinthelivesof
poorchildren.

Insum,zipcodesmatter.Butthezipcodesofthemiddleclasshaveinfluence
too.Severalempiricalstudieshavefoundthatattendingamiddleclassschool
exposesminoritystudentstohigherexpectationsandmoreeducationalandca-
reeroptions.Oneteamofresearchersstudiedvoluntarytransferpoliciesinme-
tropolitanSt.Louis(Wells&Crain,1997).Theyobservedthatminoritystudents
whoattendmiddle-andupper-classschoolshadhighereducationalachievement
andcollegeattendanceratesthantheirpeersinschoolswherepovertywascon-
centrated.StudiesofBostonstudentswhoattendedsuburbanpublicschoolsre-
vealedthattheyhadaccesstoknowledgeandnetworksofknowledgethattheir
peersininnercityBostonlacked(Eaton,2001).Theseexperiencesincreasedtheir
educationalandprofessionalopportunities.ThefamousGautreauxstudyofChi-
cagomadethisplainyearsago(Rubinowitz&Rosenbaum,2000).Inthatnatural
experimentarandomsetoffamiliesreceivedvoucherstomovefromtheghet-
totothesuburbs.Theirchildrensucceededmuchbetterthandidanequivalent
controlgroup.TheGautreauxstudyprovidesconvincingevidenceofthepower
ofneighborhood,andtheschoolsavailabletothoseneighborhoods,toinfluence
ournation‘syouth.

Appaently,whenamiddleclasscultureiswellentrenchedinaneighborhood,
itisinsurancethattheschoolsinthatneighborhoodwillhavethequalityandthe
studentnormsforbehaviorthatleadtobetteracademicachievement.Perhaps
thatisbecausemiddleclassandresidentiallystableneighborhoodsoftenmanifest
acollectivesenseofefficacyandthat,inturn,determinesthewaysthatyouth
inthoseneighborhoodsaremonitoredastheygrowup(Sampson,Raudenbush
&Earls,1997).Ontheotherhand,neighborhoodsthatperpetuatethecultureof
povertycannothelpbuthavethatculturespilloverintotheschoolstheirchil-
drenattend.Obviously,then,onewaytohelptheAmericanschoolsachievemore
istoweavelow-incomehousingthroughoutmoremiddleclasszipcodes.This
wouldprovidemorelow-incomepeoplewithaccesstocommunitieswheresta-
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Yetanotherwaytoharnessneighborhoodeffectsonachievementisbyensu-
ringthatlow-incomepeoplehaveaccesstobetterpayingjobssotheycanspend
moreondecenthousing.Povertyiswhatdrivesfamiliesintozipcodesthatarenot
healthyforchildrenandotherlivingthings.Andallthoseunhealthythingsthey
experienceendup,eventually,tobedealtwithinsidetheschoolhouse.

Povertyisalsoassociatedwithmanyothereventsthatinfluenceschoolachie-
vement.Forexample,theratesofhungeramongthepoorcontinuetobehigh
foranindustrializednation(Nord,Andrews&Carlson,2004).In2003about12.5
millionhouseholds,around36millionpeople,sufferedfoodinsecurity.About4
millionofthosehouseholds,oraround9.5millionpeople,actuallywenthungry
sometimeinthatyear.Sadly,one-thirdofthisgroupexperiencedchronichunger.
Seventeenpercentofthehouseholdswithfoodinsecurityhavechildren,andthese
childrendonotordinarilylearnwell.Perhapsequallyunfortunateisthefactthat
theneighborhoodnormsforpeoplewhoarepoorpromotenon-nutritionalfoods
anddietsthatleadtomedicalproblems.Anemia,vitamindeficiencies,obesity,
diabetesandmanyotherconditionsthataffectschoollearninghelptokeepthe
academicachievementofpoorchildrenlowerthanitmightotherwisebe.

Thelackofhighqualityaffordabledaycareandqualityearlychildhoodlear-
ningenvironments isaproblemofpovertythathasenormouseffectson later
schooling.Theearlychildhoodeducationalgapbetweenmiddleclassandpoor
childreniswelldocumentedbyLeeandBurkham(2002).Morerecentstudiesof
theeconomicreturnstosocietyofprovidingbetterearlychildhoodeducationfor
thepoorhavelookedatthemostfamousoftheearlychildhoodprogramswith
longitudinal data. Fromprojects suchas thePerryPreschool, theAbecedarian
Project,theChicagoChild-ParentCenters,andtheElmiraPrenatal/EarlyInfancy
Project,scholarsfindthatthereturnstosocietyrangefrom$3toalmost$9for
everydollarinvested.GrunewaldandRolnick(2004,p.6),oftheMinneapolisFe-
deralReserve,notedthatwhenexpressedasarateofreturn„thereal(adjusted
forinflation)internalratesofreturnontheseprogramsrangefromaboutseven
percenttoabove16percentannually“(seealsoLynch,2004,forasimilarargu-
ment).Sincethereturnoninvestmenttosocietyformakinghigh-qualityearly
childhoodprogramsavailabletoallofthenation‘schildrenisremarkablylarge,
whyarethoseinvestmentsnotbeingmade?AplausibleansweristhatUSciti-
zenswillnotinvestinpoorchildren‘sfuturesduetosimplemeanspiritedness.It
isclearlynotduetoeconomics!

Familyincomealsoplaysaroleindeterminingthelearningopportunitiesthat
areavailabletochildrenduringthesummermonths.Childrenofthepoorconsis-
tentlyshowgreaterlearninglossesoversummerthandochildrenofthemiddle-

class(Cooper,Nye,Charlton,Lindsay&Greathouse,1996).Middleclasschildren
apparentlygetamorenutritiousculturalandacademicdietduringthesummer
thanthepoor.Thisresultsinmiddleclasschildrengaininginreadingachievement
overthesummer,whilelowerclasschildrenloseground.Everysummerthegap
betweentheaffluentandthepoorthatshowsuponthefirstdayofkindergarten
getslargerandlarger.

Theeffectsofsmoking,alcoholandotherdrugs,lackofadequatedentaland
medicalcare, increasedresidentialmobility, fewerpositiveafterschoolgroups
inwhichtoparticipate,andmanyotherfactorsalltaketheirtollonthefami-
liesandchildrenofthepoor.Whilethesefactorsallinteractwiththequalityof
theteachersandtheschoolsthatpoorchildrenattend,thesesocial,educational,
medical,andneighborhoodproblemsarealsoindependentoftheschools.Thus
povertyseverelylimitswhatourschoolscanbeexpectedtoaccomplish.

Asummaryoftheargumentsmadeaboveisthatreliableinformationindicates
thata)theUShasthelargestpercentageofpoorchildrenintheindustrialized
world,b)peoplestaypoorlongerintheUSthanelsewhereintheindustrialized
world,c)povertyisnegativelyrelatedtoschoolachievementandpoverty‘sef-
fectsonourinternationalcompetitivenessappeartobeserious,d)povertyhas
powerfuleffectsonindividualsthatlimittheexpressionofgeneticdiversity,as
wellasstronglyinfluencingthehealthandplaceofresidenceinwhichchildren
areraised,ande)improvementintheschoolachievementofstudentsfromlow
incomefamilieswillhavetocomeasmuchfromimprovementsintheiroutside-
of-schoollivesasfromtheirinside-ofschoollives.Infact,thereiseveryreason
tosuspectthatchangesintheincomeofpoorfamilieswillleadtochangesin
theschoolrelatedbehaviorandachievementoftheirchildren.Thatthesisisexa-
minednext.

Howincreasedfamilyincomeaffectsstudent
behaviorandschoolachievement
Threestudies fromagrowingnumberabout theeffectsof incomegrowthon
familiesandchildrenwillbediscussed.FirstisthestudybyDearing,McCartney,
andTaylor(2001),whousedasameasureofpovertytheratioofincomeavai-
labletotheneedsfacedbyafamily.Aratioof1.00meansthatthefamily is
justgettingby,thattheirfamilyincomeandtheirneedssuchashousing,food,
transportation,andsoforth,arematched.Aratioof3.00wouldbemorelike
thatofamiddleclassfamily,andaratioof.8wouldindicatepovertyofsome
magnitude.Alargeandreasonablyrepresentativesampleofpoorandnon-poor
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familieswerefollowedfor3yearsandtheirincome-to-needsratioscomputed
regularly,asweretheirchildren‘sscoresonvarioussocialandacademicmeasu-
res.Whatwasfoundwasthataspoorfamilieswentfrompoortolesspoor,their
children‘sperformancebegantoresemblethatoftheneverpoorchildrenwith
whomtheywerematched.

Figure 7 presents data illustrating the performance of poor children on a
measureofschoolreadiness,astheincomeofpoorandnon-poorchildrenchan-
gedoverthesethreeyears.Themeanchangeinincome-to-needsratiosoverthe
timeperiodofthestudyiswherethelinescross.Plottedagainstameasureof
schoolreadiness,theslopeofthenon-poorchildrenisseentohardlyhavechan-
gedatall.Whetherfamilyincome-to-needratioswentuporwentdownseemed
unrelatedtotheschoolreadinessscoresofthenon-poor.Buttheslopeofthe
poorchildrenshowedquitealargechange.Poorchildreninfamiliesexperiencing
lossofincomeoverthethreeyearslostgroundtothenon-pooronthismeasure
ofacademicreadiness.Butchildreninfamilieswhoseincomeimprovedshowed
growthinschoolreadinessoverthethreeyears.Mostinterestingofall,thepoor
childreninfamilieswhoseincomewentup,endedupscoringaswellasthestu-
dentswhohadneverbeenpoor.Thiswastrueeventhoughthesetoffamilieswho
werenotpoorearnedconsiderablymoremoneythanthosewhohadbeenpoor.
Althoughtherearemanypossibleexplanationsforthis,areasonableoneisthat
risingincomesprovidefamilieswithdignityandhope,andtheseinturnpromote
greaterfamilystabilityandbetterchildcare.

Analmostidenticalrelationshipwasfoundwhenplottingchangeinincome-
to-needsratiosagainstotheracademic-likeoutcomemeasuressuchasmeasures
ofachild‘sexpressivelanguage,oroftheirreceptivelanguage.AndinFigure8
weseethesamerelationshipshownforameasureofsocialbehavior,anon-aca-
demicmeasurethatidentifieschildrenwhosepresenceinclasseswillpromoteor
impedetheworkoftheirteachers.

Figure8illustratesthatasincome-to-needratioschangedforthepoorand
thenon-poor,thepooragainshowedsignificantslopechangesandthenon-poor
onceagaindidnot.Furthermore,poorchildreninfamiliesexperiencinggrowth
inincomeoverthethreeyearsonceagainendedupscoringaswellinsocialbe-
haviorasthechildrenwhohadneverbeenpoor.

Asnotedearlier,biggerchangesareexpectedtooccurforthepoorthanthe
non-pooraspositivechangesintheirenvironmentsoccur.Weseethathere.Also
worthnoting is thatDuncanandBrooks-Gunn(2001)foundthatthegreatest
impactoffamilyincomeonchildren‘sacademicoutcomesiswhentheyarethe
youngest,andthiswasastudyofchildrenfrombirthtothreeyearsofage.

Inaninterestingfollow-uptotheoriginalstudy,theseresearcherswenton
toestimatetheeffectsizeofmakingtheincomechangesthathadoccurredper-
manentinthesampleofpoorfamilies,andcomparingthateffectsizetothose
thattheDepartmentofHealthandHumanServicesestimatesfortheearlyhead
startprogram(Taylor,Dearing&McCartney,2004).BothintheHeadStartstudy

Figure7:Therelationshipbetweenschoolreadinessandincomechangeamongpoorand
non-poorfamilies(reprintedfromDearing,McCartney&Taylor,2001,usedbypermission
oftheauthors).

Figure8:Therelationshipbetweenpositivesocialbehaviorandincomechangeamong
poorandnon-poorfamilies(reprintedfromDearing,McCartney&Taylor,2001,usedby
permissionoftheauthors).
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andthisonethesameMentalDevelopmentIndexwasusedtolookatintellectual
functioningandbothstudiesmeasuredstudents‘negativebehavior,aswell.Those
interestingfindingsarepresentedasTable6.

Thefirstrowoftable6showsthatchildrenenrolledintheheadstartpro-
gramincreasedbetween12and15percentofastandarddeviationontheMen-
talDevelopment Index.Thesechildrenalsoshowedadeclineof10-11percent
ofastandarddeviationintheirnegativebehavior.Thoseoutcomesaresocially
significantandlargeenoughtoclaimeffectivenessforthegiganticheadstart
apparatus.ThesecondrowofthistableareTaylor,Dearing&McCartney‘s(2004)
estimatesofwhatwouldhappenweretheincomeofthepoorfamiliesintheir
studyincreasedonestandarddeviation,orabout$13,000peryear.Thisestimate
showsthatthechildrenforlowincomefamilieswouldhavehadgainsinIQof
about15percentofastandarddeviation,andthatthechildrenwoulddeclinein
negativebehaviorabout20percentofastandarddeviation.

Thesuccessbroughtaboutbyan increase in the incomesofpoor families
apparentlymatchesorexceedsthesuccesstheUSobtainsfromrunningagiant
programlikeHeadStart,thatenrollsonlyabout60%ofthosethatareeligible.
Equallyintriguinginthisstudywasthatraisingtheincomeoffamiliestoimprove
thelivesofpoorchildrenwasactuallyabitlessexpensivethantheannualcost
per-childofattendingHeadStart.Itisimpossiblenottospeculateaboutwhat
theresultsmightbeforUSsocietyiftheycombinedbothapproachestoschool
improvement,providingbothhighqualityearlychildhoodprogramsandbetter
incomesforthepoor!

ThesecondstudyofincomechangeandschoolsuccessisfromNorthCaroli-
naandisalmostanaturalexperimentinincomeredistribution(Costello,Comp-
ton,Keeler,&Angold,2003).ADukeuniversityteamnoticedthattheirstudyof
psychiatricdisordersanddrugabusewithinaruralcommunityincludedagroup

ofpeoplewhohadrisenoutofpovertybecauseofthe incomederivedfroma
recentlyopenedgamingcasino.Duringthesechangestheresearchershadbeen
givingannualpsychiatricassessmentstoabout1,400children,350ofthemAme-
ricanIndians,andtheydidsooveraneight-yearperiod.Thechildrenrangedin
agefrom9to13andwereinthreedistinctgroups:thosewhohadneverbeen
poor,thosewhohadbeenpersistentlypoor,andagroupthathadbeenpooruntil
thecasinocametothereservation.

Theresearchersdiscoveredthatmovingoutofpovertywasassociatedwith
adecrease in frequencyof psychiatric symptomsover the ensuing four years.
Infact,bythefourthyear,thepsychiatricsymptomlevelwasthesameamong
childrenwhosefamiliesmovedoutofpoverty,asitwasamongchildrenwhose
familieswereneverinpoverty.Asmallreplicationofthefindingswasavailable
foragroupofnon-Indiansthatalsomovedoutofpovertyoverthissametime
period.Onceagain,asintheDearing,McCartneyandTaylor(2001)study,andin
themainpartofthisstudy,negativepsychiatricsymptomsdisappearedasincome
rose.Theresearchersofferedanexplanationforthesefindings,namely,thatre-
lievingpovertyappearedtoincreasethelevelofparentalsupervisionofchildren.
Onelastfindingofinterestfromthisstudyisthatadditionalincomeforthefa-
miliesofthenever-poorhadnoeffectonfrequencyofbehavioraloremotional
symptoms.Asiscommoninthisareaofresearch,andalsonotedearlier,improving
theincomeoftheverypoorhaslargeeffects,whileimprovingtheincomeofthe
lesspoorhassmallereffects.

AthirdstudycomesfromeconomistsworkingwiththeNationalBureauof
EconomicResearch(Dahl&Lochner,2005).TheseresearchersusedtheEarned
IncomeTaxCredit(EITC),afederalsubsidygiventotheworkingpoor,toestimate
iftheincreasesinfamilyincomeassociatedwiththetaxcreditwereassociated
withstudentachievementgains.Allthefamiliesstudiedwerepoor,earningon
averageonlyabout$15,000peryear.ThatisverypoorbyUSstandards.Thesedata
indicatethatforevery$1000ofincreasedincomeforthepoorfamilies,student
achievementinreadingwentupbyanaverageover2%ofastandarddeviation
andbyover3%ofastandarddeviationinmathematics.Itwasamongthepoo-
restofthesefamiliesthatchildrengainedthemostinachievementfromchanges
inincomethatweresustainedovertime.

Althoughtheliteratureisnotvoluminous,thesearenottheonlystudiesto
showthatalesseningofpovertyhelpsyoungchildrensucceedbetteratschooland
inlife(seeSalkind&Haskins,1982;alsoHuston,Duncan,Granger,Bos,McLoyd,
Mistry,Crosby,Gibson,Magnuson,Romich,&Ventura,2001).Theevidenceofthe
positiveinfluenceonstudentachievementwhenfamiliesareabletoleavepo-

Table6:Comparisonoftheeffectsoftraditionalheadstartandsimplegrowthinfamily
incomeonchildren´scognitiveandaffectivebehavior(reprintedfromTaylor,Dearing&
McCartney,2004,bypermissionoftheauthors).

 MentalDevelopment NegativeBehaviorIndex
 Index(percentofa (percentofastandard
 Standarddeviation) deviation)
HeadStartProgram Up12-15percent Down10-11percent
IncomeGrowthStudy Up15percent Down20percent
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vertyisconsistentandreplicable,suggestingthatinside-of-schoolreformneeds
tobeginwithoutside-of-schoolreform.

Whatweneedtodo
Poverty,throughitsmanyconnectionstootherpartsofpeople‘slives,isanobstacle
thatisnoteasyformosteducatorstoovercome.Povertyinacommunityalmost
ensuresthatmanyofthechildrenwhoentertheirneighborhoodschoolscannot
maximallyprofitfromtheinstructionprovidedthere.Helpingtoeliminatesome
ofthatpovertyisnotjustmorallyappropriate,thoughitisthat,firstofall.But
toaconvincingdegreereducingpovertytoimproveschoolingisevidencebased.
Ittakesnocomplextheorytoexplainthephenomena:Familieswithincreasing
fortuneshavemoredignityandhope,andarethusabletotakebettercareof
theirchildrenthandofamiliesinmoredirestraights,whereanxietyanddespair
arethemorecommonemotionalreactions.

SowhenUScitizenspushforhigherqualificationsfortheteachersofthe
poor,astheyshould,theymayalsoneedtopushthemselvestostopshoppingat
companieslikeWal-Mart.Thelogicofthisissimple:iftheUSwantstoprimarily
holditsteachersresponsibleforincreasingtheirstudents‘educationalattainment,
thentheUSneeds,ataminimum,toprovidethoseteacherswithchildrenwho
entertheirclassroomshealthyandreadytolearn.Twentyyearsagothiswasone
ofthenation‘sgoals,tobereachedbytheyear2000.Butoneoftheimpediments
toreachingthatgoalwasWal-Mart,nowthelargestemployerintheUSA.Wal-
Martandcompanieslikethemdonotprovidethegreatmajorityoftheiremplo-
yeestheincome,medicalinsuranceorretirementplansneededtopromotehealthy
familiesorraisehealthychildren.Wal-Mart,inparticular,hasahorriblerecord
initstreatmentofwomanwithchildren,agroupwhomakeupabigshareofthe
poorhouseholdsintheUS(Shulman,2003).ThusWal-Martandcompanieslike
it,areanimpedimenttoschoolreformandalthoughitisnotusuallynoted,the
employmentpracticesofWal-Martandsimilarcompaniesisoneofthereasons
theUSdidnotreachtheirnationalgoal.

Whencitizenspushformorerigorousstandardsfortheirschoolstheyshould
alsopushforaraiseintheminimumwage,orbetteryet,forlivablewages.Ifthe
USdoesnotdothisthenitensuresthatthevastmajorityofthosemeetingthe
increasinglyrigorousrequirementsforhighschoolgraduationwillbestudents
fortunateenoughtobebornintotherightfamilies.IftheUSwantsamoreega-
litariansetofeducationaloutcomes,thatnationneedsamoreequalitarianwage
structure.

Forthesesamereasons,whencitizenspushformoreprofessionaldevelop-
ment for teachersandmentoringprograms fornewteachers, theymightalso
demand thatwoman‘swagesbe setequal to thoseofmendoingcomparable
workItisworkingwomanandtheirchildrenwhomakeupalargepercentageof
America‘spoor.

Whencitizenspushforadvancedplacementcourses,orcollegepreparatory
curriculaforallUSstudents,theymightwanttosimultaneouslydemanduniversal
medicalcoverageforallthosechildren.OnlythenwillallUSchildrenhavethe
healththatallowsthemtoattendschoolregularlyandlearneffectively,instead
ofmissingopportunitiestolearnduetoalackofmedicaltreatment.

Whencitizenspushforalldaykindergarten,orqualityearlychildhoodcare,
orde-trackedschoolstheyneedalsotoargueforaffordablehousingthroughout
ourcommunities,soneighborhoodshavethepossibilityofexertingmorepositive
influencesonpoorchildren.Affordablehousingindecentneighborhoodsremoves
peoplefromleadandmercurypollutedareas,allowingchildreninthoseneigh-
borhoodstoavoidneurotoxinslikelytocausebirthdefects.Educators,parents
andotherconcernedcitizensneedtobeintheforefrontoftheenvironmental
movement.Tofightforcleanairandwater,andforlessuntestedchemicalsin
allourfoodproducts,isafighttohavemorehealthychildrenforourschoolsto
educate.Thepsychologicalandfinancialcostsonfamiliesandthebroadersoci-
etybecauseofstudentsneedingspecialeducationcanbereducedbyprovidinga
healthierenvironmentforallUScitizens.

Thethesisofthispaperisthatwewillgetbetterpublicschoolsbyrequiring
ofeachotherparticipationinbuildingamoreeconomicallyequitablesociety.This
isofequalorgreatervaluetoournation‘sfuturewell-beingthenafightover
whetherphonicsisscientificallybased,whetherstandardsarerigorousenough,
orwhetherteachershaveenoughcontentknowledge.

Conclusion
Schools,allalone,cannotdowhatisneededtohelpUSstudentsachievehigher
levelsofacademicperformance.AsJeanAnyon(1997,p.168)putit„Attempting
tofixinnercityschoolswithoutfixingthecityinwhichtheyareembeddedislike
tryingtocleantheairononesideofascreendoor.“

Tocleantheaironbothsidesofthescreendoorweneedtobeginthinking
aboutbuildingatwo-waysystemofaccountabilityforcontemporaryAmerica.
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Theobligationthateducatorshaveacceptedtobeaccountabletotheircommu-
nitiesmustbecomereciprocal.Communitiesmustalsobeaccountabletothose
whoworkintheschools,andtheycandothisbycreatingsocialconditionsfor
thenationthatalloweducatorstodotheirjobswell.Citizensneedtofacethe
factthatthewholesocietymustbeheldasaccountableforprovidinghealthy
childrenreadytolearn,asourschoolsarefordeliveringqualityinstruction.One-
wayaccountability,wheretheschoolsarealwaysblamedforthefaultsthatare
found,isneitherjust,norlikelytosolvetheproblemsthattheUSwantstoaddress.
PerhapstheoldAfricansayingisasappropriateinmoderncitiesasitwasinthe
ruraljungle:Ittakesavillagetoraiseachild.
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