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ACCESS provides systemic support in more than a hundred campuses and has the potential of providing as-
needed services at all campuses:

Dropout Prevention Specialist

Expect Respect (SafePlace)

Framework for Understanding Poverty

Gang Specialist Resource Officer

Incredible Years

Mental health therapeutic services (Austin Travis County Mental Health Mental Retardation)
Nurse-Family Partnership (Any Baby Can)

Parenting With Love and Limits (Austin Child Guidance Center)
Positive Behavior Support

Responding in Positive and Peaceful Ways

Transition School to Community Liaisons

Positive Behavior Support continues to be the internal cornerstone of the ACCESS program, implemented at
more than eighty schools. Additionally, the evaluation team is supporting PBS through the development of un-
precedented tools that will allow campus support to determine the level of fidelity and to measure effectiveness.
These tools are being shared through national and international presentations, and will be shared through a
state-wide, SS/HS wide training conference being planned for December 2010.

In addition to progress in direct services and supports to students, the two technology initiatives have con-
tinued to develop:

Youth Service Mapping web-based system is online and contains valuable provider information for all
the campuses and neighborhoods in Austin. Extensive outreach and training for community providers
and school personnel on the YSM system has taken place.

Geographic Information System map development is underway on four projects: Early Childhood
Landscape, Middle School Landscape, Student Mobility, and Attendance. A new project, Mental
Health is in the planning stages.

The Core Management Team has expanded its focus to explore sustainability plans while maintaining its focus
on the following:
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Articulate the unique roll that ACCESS has in relation to the many collaborations in Austin
Identify goals for sustaining mental health services particularly for students in the juvenile justice sys-
tem or at risk of entering the juvenile justice system
Develop a community and district plan for supporting early childhood through multi-agency develop-
ment of Incredible Years and Devereux resources
Identify and share key data points among agencies

o Students served by multiple agencies can be more effectively monitored

o Grant/foundation/funding proposals can be based on data pulled across agencies
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SECTION A - Performance Objectives Information and Related Performance Measures Data (See Instructions. Use as many pages as necessary.)

1. Project Objective [ 1 Check if this is a status update for the previous budget period.
Safe school environments and violence prevention activities

1.a. Performance Measure Measure Type Quantitative Data
The percentage of students who report missing one or more days of school GPRA Target Actual Performance Data
during the previous 30 days because they felt unsafe at school or on the Raw Raw
way to and from school will decrease 5% from baseline (6.87%) as meas- Number Ratio % Number Ratio %
ured by the percentage of students who skip school district-wide because
they do not feel safe (in school or on the way to or from school). 6.56% 574/8,162 6.65%
1.b. Performance Measure Measure Type Quantitative Data
The percentage of students involved in a physical fight on school property GPRA Target Actual Performance Data
during the just completed school year will decrease by 7% compared to Raw Raw
baseline (2.52%) as measured by the amount of students with a referral for Number Ratio % Number Ratio %
“fighting”.

2.33% 1,651/90,848 | 1.82%

District levels of student fighting continued to decrease further below the target value. In addition, students reported that they skipped school
because they didn’t feel safe at a lower rate than they had in the previous year (from 7.65 % to 6.65%). This decrease reversed the trend of increased
reporting of school skipping that was observed during the 2007-08 to 2008-09 period, and very nearly brought the rate down to the target percentage.
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SECTION A - Performance Objectives Information and Related Performance Measures Data (See Instructions. Use as many pages as necessary.)

2. Project Objective [ ] Check if this is a status update for the previous budget period.

Alcohol, tobacco, and other drug prevention activities

2.a. Performance Measure Measure Type Quantitative Data
The percentage of students who report using marijuana on one or more GPRA Target Actual Performance Data
occasions during the previous 30 days will decrease 14% from baseline Raw Raw
(14.4%) as measured by student responses to self reported marijuana use Number Ratio % Number Ratio Y%
in last 30 days on survey given to secondary students.

124 947/7,732 12.25
2.b. Performance Measure Measure Type Quantitative Data
The percentage of students who report consuming alcohol on one or more GPRA Target Actual Performance Data
occasions during the previous 30 days will decrease 28% from baseline as Raw Raw
measured by student responses to self reported alcohol use in last 30 days Number Ratio % Number Ratio Y%
on survey given to secondary students.

16.2 1,092/8,816 | 14.12

Note: that the target for alcohol use was slightly modified based on more complete data analysis.

The trend of increasing percentage of students reporting marijuana use in the district was reversed this school year, decreasing from 15.7% to
12.25%, slightly exceeding the goal that was set. In addition, the rate of reported alcohol use also continued to decline (from 20.7% to 14.12%), also
exceeding the program goal. Although the PTND program was only being implemented at one campus this year, it is possible that independent ef-
forts at education and prevention were also happening at campuses across the district that contributed to this positive effect. Declines in reported al-
cohol and marijuana use between the 2008-09 and 2009-10 school years are opposite that which is reported nationally by the Monitoring the Future

Survey and the National Survey on Drug use and Health.'

" Substance Abuse and Mental Health Services Administration (2010). Results from the 2009 National Survey on Drug Use and Health: Volume I. Summary of National Findings
(Office of Applied Studies, NSDUH Series H-38A, HHS Publication No. SMA 10-4586Findings).
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SECTION A - Performance Objectives Information and Related Performance Measures Data (See Instructions. Use as many pages as necessary.)

4. Project Objective

Mental health services

[ 1 Check if this is a status update for the previous budget period.

4.1. Performance Measure Measure Type Quantitative Data

The number of students who receive school based mental health services GPRA Target Actual Performance Data

as defined below will increase to 1023 from baseline (104) as measured by Raw Raw

program attendance records. Number Ratio % Number Ratio %
1023 / 944 /

4.2. Performance Measure Measure Type Quantitative Data

The number of students referrals (in AISD zip codes) that result in mental GPRA Target Actual Performance Data

health services being provided in the community will increase by 95 from Raw Raw

baseline (1791)as measured by program attendance records Number Ratio % Number Ratio %
1886 / 2438 /

School Based Mental Health Services. Three primary activities have been undertaken by the ACCESS initiative to address performance
measure 4.1. These activities are; hiring of a counselor for Lucy Read (AISD’s pre-k school), expanding SafePlace’s Expect Respect group counsel-
ing, and implementing Parenting with Love and Limits (PLL) by Austin Child Guidance Center (ACGC). Note that Lucy Read Enrollment decreased
by 83 students from 2008-2009 to 2009-2010.

Community Based Mental Health Service Referrals. Four primary activities have been undertaken by the ACCESS initiative to address
performance measure 4.2. These activities are: developing an improved referral system, funding two new therapists at Austin Travis County Integral
Care (ATCIC, Formerly Travis County Mental Health and Mental Retardation), funding two new case management positions at ATCIC, and provid-
ing funding for Any Baby Can’s (ABC) implementation of the Nurse-Family Partnership (NFP) model.

ED 524B



U.S. Department of Education LA
Xp.
Grant Performance Report (ED 524B)
Project Status Chart

PR/Award # (11 characters): Q1841070214

SECTION B - Budget Information (See Instructions. Use as many pages as necessary.)

Narrative:
Category Expenses Yr1 | YR 3 -TOTAL | Elem 1,2,3 | Expenditure Elem 4 & 5 | Expenditure Total
(07-08) & Yr2 BUDGET 1,2,3 4.5 Expenditures
(08-09)

1. Personnel Cost 1% 29%

Program Director 117284 94000 66740 48401 27260 38729 87130

Administrative Supervisor 68093 83000 58930 41045 24070 32844 73889

Program Facilitator 79296 66000 46860 32225 19140 25785 58010

Program Secretary (2 FTE's) 80360 86000 61060 25220 24940 20180 45400

PBS Technical Faciliator(s) (aka 22737 65000 46150 26749 18850 10926 37675

'PBS Development Coordinator")

PBS Specialist (7 FTE's) & 1 FTE 449550 422205 239416 208070 97789 166596 374667

Dev Coor

School to Community Liaison (3 193072 144000 102240 70512 41760 56423 126935

FTE's)

Counselor at Lucy Read - Early 78864 53042 37660 26374 15382 21104 47478

Childhood

Dropout Prevention Specialist - 66376 38500 27335 19860 11165 15892 35752

Mendez MS

Violence Prevention Coordinator - 24580 37000 26270 22059 10730 17651 39711

Garcia MS

School Resource Officer - Gang 73464 46359 46359 46492 46492

Specialist

Evaluation Team - Internal (1.5 FTE) 143697 100365 71259 45977 29106 22694 68672

Technology Programmer - GIS 4339 55000 39050 25619 15950 20541 46160

Part Time Assistance 4712 0 0 0
0 0 0 0
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Training Stipends - Lucy Read (Extra 2800 0 0 0 0
Duty)
Training Stipends - Violence Preven- 360 0 0 0
tion (Extra Duty)
0 0 0 0

Total Personnel Cost 1409585 1290471 869329 638605 336142 449366 1087971
2. Fringes
Program Director 25,803 20,680 14,683 8,449 5,997 4,445 12,894
Administrative Supervisor 14,980 18,260 12,965 7,460 5,295 3,925 11,385
Program Facilitator 17,445 14,520 10,309 5,932 4,211 3,121 9,053
Program Secretary (2 FTE's) 17,679 18,920 13,433 3,361 5,487 2,690 6,051
PBS Development Coordinator 5,002 14,300 -
PBS Specialist (7 FTE's) & 1 FTE 98,901 92,885 65,948 16,182 26,937 18,605 34,787
Dev Coor
School to Community Liaison (3 42,476 31,680 22,493 10,357 9,187 8,285 18,642
FTE's)
Counselor at Lucy Read - Early 17,350 11,669 8,285 3,533 3,384 2,827 6,360
Childhood
Dropout Prevention Specialist - 14,603 8,470 6,014 3,159 2,456 1,820 4,979
Mendez MS
Violence Prevention Coordinator - 5,408 8,140 5,779 3,364 2,361 1,770 5,134
Garcia MS
School Resource Officer - Gang 16,162 10,199 10,199 5,794 5,794
Specialist
Evaluation Team - Internal (1.5 FTE) 31,613 22,080 15,677 4,604 6,403 2,338 6,942
Technology Programmer - GIS 955 12,100 8,591 1,356 3,509 1,015 2,371

1,037 - -
Training Stipends - Lucy Read (Extra 616 - - - -
Duty)
Training Stipends - Violence Preven- 79 - - - -
tion (Extra Duty)
Total Fringes 310109 283904 194376 73551 75227 50841 124392
Personnel and Fringes 1719693.92 1574374 1063705 712156 411369 500207 1212363

3. Travel
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Early Childhood - Incredible Yrs 12868 0 0 0
Training TBD

Early Childhood - Devereux (Testing) 7211 4454 4454 4222 4222
Training TBD

Early Childhood - Play Therapy, Tx 573 1468 545 1468 300 300
Couns Assoc, Tx Neuro Rehab -

Conff(s).

SSHS - Core Team Meetings (Pre- 3915 0 0
vious)

SSHS - Sustainability Meeting - May 0 5508 5508 4328 4328
2010 - Staff

SSHS - Sustainability Meeting - May 0 2754 2754 4410 4410
2010 (2 Non-Empl)

SSHS - Proj Director Meetings (Pre- 5710 0 0 0
vious)

SSHS - Project Director Meeting - 0 3354 3354 898 898
Mar 2010

SSHS - Project Director Meeting - 0 3354 3354 706 706
July 2010

Mental Health CHSM Conf. - Nov 09 0 3754 3754 3280 3280
- 2 Staff

Mental Health CHSM Conf. - Nov 09 0 3754 3754 3361 3361
(2 Non-Empl)

PBS - 7th International Conf. - Mar 4342 6808 6808 1148 1148
2010 - 4 staff

PBS - 53rd Annual Greater Cities 0 6688 6688 5311 5311
Conf - Portland Conf - Spring 2010 -

3 Staff & esx 13 Regist

Gang Conf. (Previous) 1296 0 0
Tx. Gang Investigators Association - 325 1740 1740 831 831
TBA 2010 -

US Border Patrol _Anti Gang Conf - 0 177 177 0
Sept 09

OJJDP Gang Conf - TBD 2010 0 1636 1636 0
OSDFS Conf - August 2009 885 0 0
OSDFS Conf - TBD 2010 0 2754 2754 0
Communications Training 1221 0
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Blue Print Violence Prevention Conf 0 2474 2474
UT - GIS - Statistics 2000 2000
GIS - ERIS Training 829 829
Total Travel 38347 48203 35318 22935 13430 11163 34098
4. Equipment

5. Supplies

Reading Materials 8766 0 0
Incredible Years Training 0 1400 1400 7848 7848
Project Towards No Drug PTND 331 3600 3600 0 0
Responding to Peaceful and Positive 0 6000 6000 3400 3400
Ways

PBS Reading Material 0 8000 8000 0
Testing Material 0 0 0
IY - Devereux - Assessments 0 1200 1200 0
Project Towards No Drugs - Pre As- 0 1250 1250 0
sessments

Desktop & Notebooks, Monitors & 47829 9500 9500 2544 2544
Printers

IY General & Play Therapy Supplies 13927 15000 15000 2999 2999
Software (ARC GIS & Network Ana- 11102 1000 1000 0
lyst) & Sch Based Reporting, Desk-

top Publishing

Equipment & Furniture 0 0
General Supplies (Includes Evidence 26140 12500 6250 3764 6250 1600 5364
Based Material)

Social Marketing Message (Smoking, 0 0 0
Drugs, Alcohol)

Total Supplies 108095.71 59450 25100 7164 34350 14991 22155
6. Contractual

Safe Place - Expect Respect 87285 94082 94082 94082 94082
ACGC - Parents Love & Limits 226589 213141 213141 213141 213141
MHMR - Therap. & Psychiatric Ser & 314200 306353 306353 280828 280828

Care Coordinator
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ABC - Nurse Family Partnership 69333 69333 69333 69333 69333
Seton - GIS Technology 10620 62365 31183 23752 31183 27718 51470
Shore Research - Eval. External Fi- 71587 36000 9000 12983 27000 16572 29555
delity Assurance

Human Service Tech. Innov. - Sus- 80000 40000 20000 24172 20000 19728 43900
tainability Coordinator

Community Sync - Youth Service 99500 48325 24163 34407 24163 29041 63447
Mapping

Incredible Years - Training 0 9409 9409 5600 5600
Project Towards No Drugs - Training 2656 0 0 0
Responding to Peaceful and Positive 0 1000 1000 0
Ways

Austin Voices - Skills for Living 4290 9945 9945 0
Duplication Services (PbS & RIPP) 1412 0 0 2663 2663
Total Contractual 967471 889953 189372 189395.5 700581 664623.63 854019.13
7. Construction

8. Other

Food / Refreshments 400 4500 2250 53 2250 52.5
Misc. Operating Expenses 0 0 0 0
Postage 548 800 400 400 0
Translation 0 2000 1000 1000 0
Field Trips 160 160.05
Professional Dues 125 125
Total Other 948 7300 3650 338 3650 0 338
9. Total Direct Costs (lines 1-8) 2834556 2579280 1317144 931988 1163380 1190985 2122972
10. Indirect Costs 115000 46575 30706 24448 15869 20633 45081
11. Training Stipends 3380 15245 8170 870 7075 6391 7261
12. Total Costs (lines 9-11) 2952936 2641100 1356020 957306 1186324 1218009 2175314

Expensed funds that have not been drawn down from GAPS to pay for approved and budgeted expense(s):

$890,994.00
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Explanation of funds not expended at the expected rate during the reporting period:

Total estimated expenses since inception: $5,075,908.00 of which $4,184,914.00 has been drawn down, the district anticipates drawing down $890,994.00 shortly
after September 30, 2010. All funds requested from GAPS have been fully expensed by the district.
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Section C — Additional Information (See Instructions. Use as many pages as necessary.)

Data and analysis for all SS/HS performance measures (including GPRA and specific examples of actual accomplishments and outcomes for
each objective:

Element 1: Safe school environments and violence prevention activities

Positive Behavior Support. PBS was implemented with district level support at 80 AISD schools during 2009-2010 (up from 62, prior year).
Participating schools were encouraged to focus on developing or sustaining their team systems to provide a strong foundation for implementing their
schoolwide, classroom, and individual student systems.

Gang Specialist Resource Officer.

A new officer assumed the position of the Gang Specialist Resource Officer (SRO) early in the fall semester of the 2009-2010 school year. During
the school year the SRO conducted 108 campus gang assessments and 104 campus consultations. The officer conducted 113 presentations during this
period which reached a total of 1099 adults and 2444 youth. In addition, the SRO attended two weeks of Gang Resistance Education and Training
(G.R.E.A.T.) as well as several days of juvenile gang and violence training.

SafePlace. SafePlace served a total of 108 AISD youth through Expect Respect boys groups between July 2009 and June 2010..

Transition School to Community Liaison (SCL). During the 2009-2010 School Year, the three Transition SCLs funded through ACCESS
provided services to a total of 260 students. One-hundred and twenty-three (123) students were served by the SCL assi%ned to the Alternative Center
for Elementary Students (ACES — Pre-K-6" grade), 69 were served through the Alternative Learning Center (ALC — 6' 12 grade) SLC, and 68
were served through the SCL assigned to work with the juvenile justice alternative education program (Gardner-Betts).

Element 2: Alcohol, tobacco, and other drug prevention activities

LifeSKkills. No ACCESS supported LifeSkills programming occurred during the 2009-2010 school year. During this period ACCESS staff
worked to identify a variety of non-ACCESS funded organizations delivering LifeSkills to AISD students. This information will be used to better
understand how ACCESS can support the implementation of LifeSkills moving forward.

Project Toward No Drug Abuse. The Project Toward No Drug Abuse (PTND) program was implemented during the fall and spring seme-
sters as a component of the speech communication class conducted at the Ann Richards School for Young Women Leaders. Seventy-five students
participated.

ED 524B



Element 3: Student behavior, social, and emotional supports

Positive Behavior Support. PBS was implemented with district level support at 80 AISD schools during 2009-2010 (up from 62, prior year).
Participating schools were encouraged to focus on developing or sustaining their team systems to provide a strong foundation for implementing their
schoolwide, classroom, and individual student systems.

Mendez Dropout Intervention Specialist. The ACCESS funded dropout intervention specialist completed a total of 562 in person student
contacts during the 2009-2010 School Year. During the same period she completed 768 parent contacts; conducted 28 home visits, and represented
the school at 179 truancy court hearings. In addition, the specialist facilitated two supportive guidance groups in the fall semester serving 22 6™ grad-
ers (boys group and girls group) which incorporated team building and ropes skills and an academic goal-setting group involving 16 students in the
spring semester.

Responding in Positive and Peaceful Ways (RIPP). During the fall semester the campus based program coordinator taught the first year
RIPP curriculum to 214 6™ grade students and the second year curriculum to 236 7t grade students. The campus coordinator rotated through multiple
sections of the World Cultures (6™ grade) Texas Geography and History (7™ grade) to teach the program within the context of existing courses.

Framework for Understanding Poverty (FUP). No formal FUP activities occurred during the 2009-2010 School Year. The training pro-
vided through ACCESS in the previous school remains as a tool available to PBS coaches for use with individual campuses.

Element 4: Mental health services

Austin Travis County Integral Care (ATCIC) (formerly Austin Travis County Mental Health and Mental Retardation). Between Ju-
ly, 2009 and June 2010, ATCIC served 61 youth via the ACCESS “quick” referral process and by ACCESS counselors.

Parenting with Love and Limits Austin Child Guidance Center. Between July, 2009 and June 2010, the Austin Child Guidance Center
(ACGC) worked with 30 youth (and families) utilizing Parenting with Love and Limits. ACGC also worked with 50 youth as part of their Austin
Family Services (AFS) program. AFS was developed in January of 2010 in collaboration with the AISD ACCESS team due to challenges in referring
and recruiting families for PLL services. AFS offers family counseling for short or long term cases on a flexible schedule to accommodate busy fami-
lies.

Technology Initiative. Three technology focused initiatives are supported through ACCESS: Youth Services Mapping (YSM), geo-mapping
(GIS), and the Student Aggregate Reports for Student Service Providers tool (SAR-SSP).

The SAR-SSP tool was developed over the past 18 months by the AISD Department of Program Evaluation and AISD Management Informa-
tion Services and launched September 17, 2010. This self-service data portal address the need for community service providers and funders to obtain
aggregate information on targeted student performance indicators. In particular, service providers can now download group-level information for
their student populations for the following indicators: demographics (including grade level, ethnicity, special education status, low income status, and
English language learning status), academic performance on standardized tests, promotion and graduation rates, school attendance rates, and discip-
line rates. Reports are auto-generated, with longitudinal and comparison group analysis available.

ED 524B



The development of the YSM tool continued into the fall of 2009. During December, training was delivered to service provider staff to assist
them in entering organization and program level data into the system. During the fall of 2009 the GIS Systems Analyst was hired for AISD, with di-
rect report to the ACCESS Grant Director. Multiple mapping initiatives have been advanced with community partners, including looking at the so-
cial/emotional landscape for Austin's youngest children; developing an understanding of student residential and school mobility patterns, developing
the scope for a study of student chronic absenteeism and related factors, and understanding the distinctions between school attendance zones and ac-
tual campus enrollment patterns. The latter two studies are still being designed. New capacity has been established for the district and community
through the development of a database, which maintains an archive of student residential addresses and school changes. Nineteen percent of the dis-
trict's enrollment is mobile, with some campuses having mobility rates in excess of 40%. We are beginning to map data derived from this database.
The database can be sustained beyond the life of the grant.

Administrative Support and Centralized Referral.

The program facilitator continues to work closely with the program managers of the four external agencies to ensure that social marketing and pro-
motion, material development, referral processes and client follow up all operate in an well coordinated and time efficient manner. The referral pro-
cedures for each of the four agencies differs slightly due to the nature of the service offered.

e The prescreening process set up by the ACCESS project facilitator with Austin Travis County MHMR-whereby referrals are first screened
and approved by him-has greatly enhanced the identification of youth who are of the highest priority, and thus are entered and processed into
the MHMR system with greater efficiency. In fact, students and their families referred through the ACCESS program show a significantly
higher likelihood to attend the first MHMR intake session that non-ACCESS clients.

e The referral system for the Parenting with Love and Limits (PLL) program does not require referrals to be prescreened by the ACCESS pro-
gram facilitator. Referrals are sent directly to the three PLL therapists, who then follow up directly with the family, using a motivational in-
terview technique to ensure that the family is ready for services.

o Referrals for pregnant middle school girls flow directly from the campus nurse to the Nurse Family Partnership (NFP) program manager at
Any Baby Can. Continual review of referral procedures between the contract agency, the ACCESS program facilitator and campus referral
sources ensures that an effective service delivery of all programs continues. Furthermore, the ACCESS program facilitator facilitates the
promotion and clarification of all programs to all campus staff that are likely to use and refer clients to ACCESS programs. This is particular-
ly critical at the beginning of the school year when campus staff are being updated on program and service capacity. Program managers for
all of the ACCESS funded programs regularly speak directly with campus staff, explaining in greater detail referral procedures and program
results. These meetings help to strengthen the school-to-community collaboration that is so critical to the ACCESS program mission.

Element 5: Early childhood social and emotional learning program

Lucy Read Counselor. During the fall, the Lucy Read counselor began a series classroom groups following an 18 lesson social/emotional
skills curriculum developed grounded in the Incredible Years and Devereux training received during the 2008-2009 school year. During the 2009-
2010 school year, these groups were implemented school-wide in each of 26 classrooms on a bi-weekly basis. During the school year, the counselor
also provided individual counseling to 18 students and small group counseling to 12 students. In addition, the counselor provided consultation and
teacher training on an as needed basis.
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Any Baby Can. Between July, 2009 and June 20101, 25 pregnant youth were served by the Nurse Family Partnership program delivered
through Any Baby Can via ACCESS initiation.

Discussion of unanticipated outcomes or benefits from this project:

The (GIS) Geographic Information Systems capabilities have led to an unanticipated outcome. For many years the Housing Authority has
been interested in gaining insight into how students are benefiting from student support service they fund for students in public housing; however,
they are not able to collect student ID numbers and have no way of tracking progress of students who live in public housing. With GIS software, we
are able to receive addresses from the Housing Authority and match them with ID numbers of students who live at the addresses, while remaining
FERPA compliant. We will be able to generate aggregate reports on discipline, attendance and academic indicators that we can share with the Hous-
ing Authority.

Additionally, the GIS projects played a pivotal role in demonstrating to the City, County, and District the nature of student mobility, as re-
ported in the white paper:

In compliance with legal and regulatory guidance, AISD maintains and reports to the TEA information about campus mobility and student
homelessness. The reports are produced annually, although a significant time lag can occur between the date range being reported and the state fil-
ing date for the report. Students may change campus and change residence independently. The greatest likelihood of a residential address change
being reported to school officials is if it affects the campus of enrollment, or if the student is dependent on bus transportation. Other residential
moves may or may not be reported to AISD. Despite this limitation, school district records of student residential change probably are the most robust
data source available for tracking this issue.

Historically, AISD has not had the capacity to archive changes in student residential address. Using technology resources under the Safe
Schools/Healthy Students ACCESS grant, a database has been developed within AISD to capture and archive student residential address changes,
using a periodic, point-in-time data capture procedure. This database currently is being populated. By capturing and archiving residential address
data in this way, more timely analysis and GIS mapping of student residential change will be feasible. This approach can help identify neighbor-
hoods where residential mobility is concentrated, to guide resource allocation and to monitor change over time. After the data are available in a us-
able format, spatial analysis techniques can be employed to identify patterns in residential movement (e.g., average distance moved, and movement
within versus into or out of neighborhoods).

Under the ACCESS grant, a student mobility mapping project is being developed. Initial maps have been produced that show campus mobility
in relation to school academic rating. Similarly, campus-level representation of homeless students is feasible. Residential mobility by neighborhood
also has been mapped, showing students who moved between school year 2007-2008 and school year 2008-2009. The project can continue while
ACCESS resources are available. (Appendix 10: Student Mobility White Paper)

Extensive study of the exploding population of young children in Central Texas has continued, with ACCESS participating in the develop-
ment and publication of the mapping project, Young Children by Physical and Social Environment. (Appendix 11—Young Children’s Mapping
Project). In a summit attended by more than 70 non-profit and agency leaders, ACCESS represented Safe Schools/Healthy Students alignment with
the mission to help raise community awareness and action to help assure that our youngest children have a healthy and safe start in life. The maps
were shared as a starting point to encourage conversation and collaborative commitment to actions that will positively affect the early climate for
young children.

ED 524B



Evidence of the integration of grant-funded activities between elements and partners, as well as integration with non-grant-funded activities,
programs, and services in the schools and communities:

The coordinator of the Incredible Years and Devereau implementation at Lucy Read Early Childhood Center and other staff have been called
upon to share the strategies with various groups:

o February 25, University of Texas state conference of social workers, hospital workers, and community agencies

Advisor on the AISD Behavior Task Force: share strategies that can be replicated across the district
Partner in community Early Childhood Stakeholders’ meetings
Wesley Center, a private day care, requested assistance in setting up their social emotional training
AISD Director of Early Childhood requested assistance/guidance be provided for Patton Elementary School
AISD Director of Early Childhood requested district wide training sessions for June and August teacher professional development

000D Do

ACCESS participated in and helped facilitate a community-wide Results Based Accountability training led by Karen Finn, Senior Consultant
with Results Leadership Group and the Forum for Youth Investment, October 13-16, at Goodwill Community Center. A day-long orientation was
open to 100 community members, followed by a two-day Train the Trainer capacity building session for 16 community leaders across institutions.
Financial support for the training was provided by United Way Capital Area, additional funding from Seton Family of Hospitals and St. David’s
Community Health Foundation with in kind support provided by Ready by 21, Success by 6, the Austin Community Collaboration to Enhance Stu-
dent Success (ACCESS), the Child and Youth Mental Health Planning Partnership, and Children’s Optimal Health. The training was free of charge
to participants but each was asked to bring a donation to Goodwill. Results Based Accountability (RBA) is a disciplined way of thinking and taking
action which communities can use to improve the lives of children, youth, families and the community as a whole. This interactive workshop pro-
vides an overview of RBA that will help participants be able to:

O establish results and indicators of community well-being

Ol identify performance measures for programs, agencies and service systems

O use performance measures to improve performance

Ol link program accountability to cross community efforts

ACCESS staff and the sustainability contractor were invited to participate in a community effort to organize around issues of student mobility
and absenteeism. The Governmental Joint Subcommittees group led by city, county and district leaders, including the mayor, superintendent, county
judges, and school board members, created two working groups. ACCESS contributed to both groups with staff time and Geographic Information
System resources. A report presented to the leaders at Austin City Hall February 19, 2010, included valuable direction and insight into the important
role that ACCESS has played:

There is a synergy in the work of the Joint Subcommittee and that of the ACCESS grant. The intent of the ACCESS grant is to improve
systems integration. This holds whether we are talking about truancy, student mobility, behavioral health, the Promise Neighborhoods, or
other initiatives. In addition to the Mobility WG, I would like to thank Jim Lehrman, Barbara Swift, Willie Williams, Arturo Hernandez and
Dr. Hummel, as ACCESS Core Team members, for their participation in this presentation.

It seems to me that the overarching value we share across organizations is along the lines of: Austin as a safe, supportive community
where every child has an equal opportunity for success. That leads to a vision of a well-integrated service system that maximizes its re-
sources to assure all children are in school each day, prepared to learn.
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Through collaborative planning efforts we are succeeding at breaking down institutional silos. These efforts are important and
should continue.

However, we also note that without an adequate information infirastructure, properly implemented, our community will not succeed
in effectively improving student attendance and school success. Our support services will remain fragmented, difficult to evaluate, and conse-
quently inefficient and costly. It’s as simple as that. Data is siloed in legacy systems across our institutions in ways that prohibit effective
sharing and analysis.

We must improve the coordination of services and information, monitor our success, and make adjustments for improvement. Over-
coming the human silos is not enough, we need technology support. It is not that technology will solve the problem, but rather, we can’t solve
the problem without the right technology.

We believe the specific technology solution lies in implementation of an existing proven system that is designed for performance
management, supports inter-organizational collaboration, creates community outcome reports, facilitates integrated case management for
children with complex needs, and does not require capital investment

The February 19 presentation resulted in joint resolution adopted by the Governmental Subcommittees and the development of a comprehen-
sive white paper. (Appendix 12: Connecting the Dots Joint Sub Committee 6.15.10) Throughout the spring and summer of 2010, ACCESS staff par-
ticipated in the preparations for the September 13, 2010, the City, County, and District Summit called “Connecting the Dots” at the Goodwill Com-
munity Training Center. The purpose of the Summit was to devise a student-centric, seamless system to increase graduation and attendance rates and
significantly reduce dropout and truancy rates. Initially, organizers planned for 30 to 40 attendees from local governmental agencies, non-profits, and
the offices of the Travis County Legislative Delegation. RSVPs just prior to the Summit projected 65 — 70 attendees. Eight-four people arrived the
morning of the Summit to participate.

In the first part of the event, Summit participants focused on building relationships. They acknowledged that they could not effectively
communicate and collaborate on behalf of students if they did not know each other and what resources and capabilities each brought to the table. The
morning session also focused on data. Participants affirmed that if they did not share and use the same vocabulary and operate off of the same data
sets, students in need would not be served efficiently, timely, or effectively. The District’s Chief Academic Officer, Chief Schools Officer, and Chief
Performance Officer, along with senior officials from the City and the County, answered a wide variety of questions from participants, and represent-
atives from the District’s Performance Office shared their work with the participants. Their presentations along with Powerpoints from AISD staff
including the director of ACCESS. (Appendix 13, Powerpoint—Connecting the Dots)

The remainder of the event was devoted to results, specifically using relationships and shared data to construct a student-centric, seamless
system for better ensuring that students at-risk, of which there are more than sixty thousand in AISD, WALK THAT STAGE. Please see the attached
for the visual of the system to which all agreed. Going forward, the focus is on effective, timely implementation using metrics with which the City,
County, District and participating non-profits agree. Parallel work is going forward by special task forces in the areas of (1) youth justice to ensure
that the emphasis is on student supports and not punishment; (2) academics to ensure that curriculum and extra-curricular opportunities are available,
relevant, rigorous and specific to each student’s special strengths and needs; (3) workforce development to ensure that students do not have to choose
between school and a paycheck to take home to help support the family; and (4) mobility to ensure that students remain in a stable educational envi-
ronment on one school campus, if possible, even though the family may choose to move to different locations.
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Relevant information demonstrating how activities funded under SS/HS are linked to interventions and strategies not funded but included
as part of the overall comprehensive approach to violence prevention and healthy youth development:

On August 24, 2010, the District Discipline Coordinator submitted a three-year summary report to the Superintendent. Three year data sum-
maries, which cover the first three years of ACCESS, show decreases in disciplinary removals across the district: 760 students at the high school
level, 1,405 students at the middle school level, and 264 students at the elementary level. The report does not give conclusions about factors relative
to these improvements; however, the report does include a comparison of disproportionality with Positive Behavior Support Schools and non-
Positive Behavior Support schools. “The disproportionality ratio for African American students in all PBS schools was comparatively lower than
non-PBS schools (3.30). (Appendix 14: August 24, 2010, Summary Report: Discipline Data for 2009-2010)

The ACCESS Project Facilitator was elected December 2009 to serve as co-chair of the Children and Youth Mental Health Planning Partner-
ship, a collaborative of more than forty Austin area service providers. In this role, the Project Facilitator is well positioned to ensure that integration
efforts of ACCESS will be conveyed to these members who have direct connection with multiple violence prevention and healthy youth development
programs throughout Austin. He is currently connecting the work of three subcommittees —all related to mental health-with ACCESS sustainability,
particularly for the Transition SCL’s and PBS as it relates to decreasing discipline referrals. Concurrently, ACCESS has been asked to play an active
role in the actualization of the new Superintendent’s Strategic Plan. The plan has been divided into four focus areas that community agencies can
become involved in. ACCESS, together with other AISD departments, will work with numerous community agencies to-develop a work plan that
articulates the roles that community agencies will play in meeting the goals of the Strategic Plan.

The ACCESS Administrative Supervisor organized a series of meetings with community agencies involved in youth violence prevention
for the purpose of reviewing the OJJDP proposed plan for 2010 and identifying the potential alignment of those program plans (potential funding
sources) with our existing district and community efforts in this area. In addition, the group reviewed the 21 indicators identified in the ‘Indicators of
School Crime and Safety: 2009’ report http://nces.ed.gov/programs/crimeindicators/crimeindicators2009 as a potential organizing tool in facilitating
a broader resource / program and training alignment efforts among all parties engaged in this issue area. This series of meetings will serve to align
community organizations with national indicators and allow the local agencies to become integrated.

Changes to MOA: N/A

Evidence of continued (and perhaps increased) collaboration between agencies included in the SS/HS application’s signed agreements:

The Core Management Team has expanded membership to additional partners, including the Director of Communities in Schools, the Director
of City of Austin’s Health and Human Services (Children and Family Division), Director of Travis County Office of Children’s Services. The struc-
ture of the team has shifted to having the chair be a community member with the SS/HS director functioning as a facilitator. This shift has generated
an increased sense of ownership in the community members of the Core Management Team. Austin’s progress in integration was featured in the in-
teractive Safe Schools/Health Students “Leading for Change” Plenary Webinar February 23 and 24. The event introduced the process and tools to
enable the 2008 sites to integrate partners’ strategic plans, resources, mission and goals with the vision and mission of the Safe Schools/Healthy Stu-
dents Initiative. Core members (police, mental health authority, juvenile probation, Travis County, director) of the Austin SS/HS Core Management
Team shared the Austin experience and answered questions from sites around the country.

Core Management Team members and staff have taken a leadership role in the Education Subcommittee of a newly formed group called Intergo-
vernmental Stimulus Effort Steering Committee. The goal this broad-based collaboration is to maximize the regional impact of ARRA (American
Recovery and Reinvestment Act) stimulus funding to address short-term economic hardship and transformational investment in infrastructure, tech-
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nology, and human capital. The governmental agencies and non-profits making up the steering committee include Austin Community College,
AISD, Capital Metro, City of Austin, Travis County, Travis County Healthcare District, Workforce Solutions, and Community Action Network.
There are eight subcommittees, and the ACCESS director is co-chairing the education subcommittee to address five priorities: (1) Coordination with
Title 1 IDEA Funds, (2) K-12 Literacy, Dropout Recovery, (3) Dropout Recovery, (4) English Language Learners, (5) College & Career Readiness.
With participants from the other agencies, the subcommittee is exploring the following questions:

e Are there priorities for which ARRA funds are not available?

e Are area non-profits, agencies, and the District collaborating to maximize available ARRA resources?

e Are other organizations receiving stimulus funding for education?

A total of $69,187,958 in ARRA funds have been approved for the education, early education, and child care for Austin and Travis County

community, with AISD approved to receive the following:

o Title 1, Part A: $21,484,478

e IDEA Special Education: $17,000,000

e Full day Pre-K and East Green Tech: $23,800,000
A full report on the total stimulus funding, $489,748,412, to government agencies and nonprofits in Austin Travis County is on the Community Ac-
tion Network website at http.// www.caction.org/stimulus.php.

Demographic Characteristics, Fall 2009

District PBS Lucy Read Mendez PTND SCL RiPP

Gender

Female 48.2% 48.1 45.6 46.3 100.0 24.9 44.7

Male 51.8% 51.9 54.4 53.7 0.0 75.1 55.3
Ethnicity

African American 11.8 13.4 7.9 9.4 16.1 29.3 37.8

Hispanic 59.0 64.6 88.6 89.4 61.7 63.6 61.1

White 25.3 19.1 1.7 1.0 18.5 6.7 0.8

American Indian/Alaskan Native 0.3 0.2 0.0 0.3 0.0 0.4 0.2

Asian/Pacific Islander 3.6 2.7 1.9 0.0 3.7 0.0 0.2
At Risk 52.1 55.0 75.9 100.0 24.7 79.1 73.5
Free/Reduced Lunch 65.9 75.3 98.5 97.1 75.3 933 97.7
Sample Size 91535 59722 535 801 81 253 524

Source: Program records and district student records.

An update of local evaluation activities:

ACCESS has received numerous inquiries from other grantees regarding the unique evaluation design that consists of both internal and exter-
nal evaluators. (Appendix 15, 2009-10 Internal External ACCESS Evaluation Plan) The evaluation team continues to collect data on a regular basis
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through interviews, assessment instruments, and extracts from district data systems. These data serve two key purposes, to provide the basis for for-
mal program evaluation, as well as to provide feedback to programs to assist in improving the quality of implementation. As the ACCESS project
has evolved from a focus on establishing systems and ensuring fidelity to a focus on deep level, systemic improvement, staff members have become
increasingly conscious of the rich benefits derived from ACCESS’s unique evaluation team. Taking advantage of having both a contracted external
evaluator as well as district-employed evaluators, we are focusing on assisting contracted services as well as staff providers to utilize the next year of
evaluation support to the fullest.

A summary report for the contracted services completed during 2009-2010 is now available (Appendix 16 Data Brief: ACCESS Con-
tracted Service Partners Implementation Process Update 2009-10 End of Year Report) and the program evaluation of internal programs and technol-
ogy initiatives is underway and expected to be published before the end of October 2010. In addition, The SAR-SSP tool was developed over the past
18 months by the AISD Department of Program Evaluation and AISD Management Information Services and launched September 17, 2010. This
self-service data portal address the need for community service providers and funders to obtain aggregate information on targeted student perfor-
mance indicators. In particular, service providers can now download group-level information for their student populations for the following indica-
tors: demographics (including grade level, ethnicity, special education status, low income status, and English language learning status), academic per-
formance on standardized tests, promotion and graduation rates, school attendance rates, and discipline rates. Reports are auto-generated, with longi-
tudinal and comparison group analysis available.

Grantee progress towards planning for sustainability at the end of Federal funding:

The Core Management Team worked through the Sustainability Worksheet to identify possible sources of funding as well as ways to inte-
grate. Also, the Core Management Team and some additional community partners participated in a six-hour training with the SS/HS communica-
tions specialist to identify strategies to communicate sustainability goals. As the Core Management Team has evolved, the leadership of the team has
shifted to a shared model with community members leading and the director serving more as an operational facilitator. The team envisions the func-
tions of this leadership group as continuing after SS/HS funding ends.

It is noteworthy that there is a growing acknowledgement among community leaders that the grant funding will end August 31, 2011, and
that agencies need to be preparing to sustain components. At a presentation to the Governmental Subcommittees at City Hall, consisting of the
mayor, superintendent, county leaders, and school board members, on February 20, 2010, the contributions of the GIS mapping projects in the work
on mobility and attendance were noted as key elements in the community’s plans to coordinate efforts around solutions, and several commentators
stated that the important work of this initiative must be sustained when grant funding ends.

A variety of indicators are evolving that show a broad appreciation of the values of ACCESS contributions: One of ACCESS’s key positions,
the counselor/coordinator of Incredible Years/Devereau at the Lucy Read Pre-K Center, was picked up by the local budget for 2010-11. This deci-
sion was based on the availability of a local FTE and the desire to make sure that Lucy Read does not lose the progress made in developing systems
at that campus after the SS/HS funding ends. The Director of Learning Support Services is advocating for a redesign of the department that would
incorporate and fund two of the ACCESS positions. Community wide discussions are evolving about the future of Youth Service Mapping and geo-
graphic information systems (data sharing) initiatives.

Brief summary of National Center’s technical assistance and Communications Team technical assistance services requested and utilized dur-
ing the reporting period:

ED 524B



Mary Thorngren provides active support on a regular basis; her input on integration strategies and planning for sustainabili-
ty has been invaluable. She is usually accessible immediately, and she is adept at posing the right questions to help us think through the range of
possibilities in problem solving. Her assistance led us to reshape our Core Management Team meeting structure, identify a need for communication
training on sustainability goals, and assisted us in being featured in the February 23 and 24 plenary Webinar. As we closed the third year, she pro-
vided excellent guidance on ways to help partners recognize the contributions of other partners toward sustainability. Her objective insight is ex-
tremely valuable to us and allows us to achieve a broader perspective as we work with partners.

Jean Synodinos provided specialized guidance (October 8) on Youth Service Mapping communications that resulted in a
successful presentation during which the Superintendent spoke to Executive Directors of non-profits in Austin about their participation in the new
data base. Jean also led a training for the Core Management Team on Feb. 17 on the 5-step process (from Frameworks Institute) on messaging and
how messages impact behavior. One of the goals of the day was to become unified as a team in our messaging around sustaining ACCESS supports
and programs. Several guest participants were in the workshop, and they have already provided glowing feedback about the value of the training to
them—not only in terms of our current grant, but in terms of communicating in general about the importance of student support services. As the
third year drew to a close, she provided guidance on how to package our sustainability goals so that we are truly responding tour various audiences.

New staff hired (Appendix 4, Resumes):

Basu, Semonti—Positive Behavior Support Development Specialist
Burden, Susan E.—Positive Behavior Support Specialist

Johnson, Beth—Evaluation Analyst

Linahan, Lauren—Positive Behavior Support Specialist

Packham, Barbara—Secretary

Tidd, Simon — Evaluation Analyst

Wallace, Leah—Positive Behavior Support Specialist

Wilson, Zachary—Geographic Information Systems Technician
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APPENDIX 1:

ACCESS Referral Process for Services
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APPENDIX 2

Austin Independent School District - Safe Schools / Healthy Students Logic Model

Austin Community Collaboration Ensuring Student Success (ACCESS)

Element 1: Safe school environments and violence prevention activities

Needs and Gaps Goals: A Objectives Activities Partner Process Indicators and GPRA
ments Measures

The percentage of students in a To build and | Element 1: 1.1 Student fighting | 1. Implement PBS in PBS staff implement la. Number of 1.1. 6% reduction in student fighting as
physical fight in the past 12 months expand a Safe school will be reduced all schools using 14 school-wide behavior PBS staff hired measured by student discipline records
is currently 2.53% safe, civil, environments district-wide by at Support Specialists. support systems and and trained 1b. (GPRA) 1.2. 5% reduction in percentage of
15.7% of students reported they did and produc- and violence least 6% from base- | District PBS Coordina- | improved classroom Number of cam- students who skip school because they do not
not feel safe at school in 06-07 tive learning | prevention line (2.53%) by tor will work with each | management activities | puses that re- feel safe (in school or on the way to or from
Fighting and Physical Aggression is environment | activities 2011 campus to organize in all schools (activity ceived PBS train- school) as measured by Student Substance
considered “most serious problem” through 1.2 The percentage school-wide student 1) SafePlace imple- ing Use and Safety Survey (SSUSS) (GPRA) 1.3.
for 23.5% of secondary students district plans, of students who skip | behavior support sys- ments Expect Respect 1c. Number of 80% of participants in Expect Respect Boys
surveyed in 06-07 52.8% of second- processes school district-wide tems and improve Boys Groups (activity PBS activities at Groups will increase knowledge and skills of
ary students reported experiencing and policies because they do not classroom manage- 2) New and estab- each level of healthy relationships as measured by pre- and
bullying at least one time during the that promote feel safe (in school ment lished SCLs provide intervention 2a. post-test of program participants 1.4. 13%
06-07 school year 16.25% of stu- safe and or on the way to or (Obj—1.1;1.2) 2. services to students Number of partic- | reduction in the percentage of students with
dents in 06-07 referred to alternative | disciplined from school) will be | Implement Expect transitioning from ipants in Expect repeat referrals to alternative learning centers
learning centers were for repeat schools reduced by at least Respect Boys Groups alternative placement Respect Boys as measured by student attendance records

discipline offenses 36.5% of second-
ary students reported in 06-07 that
they had a friend in a gang. 43.2% of
secondary students in 06-07stated
that there was regular gang activity
at their campus. A city-wide com-
mittee proposed a School Resource
Officer (SRO) position dedicated to
anti-gang activities

5% from baseline
(7.5%) by 2011 1.3.
At least 80% of
participants in Ex-
pect Respect Boys
Groups will increase
knowledge and skills
of healthy relation-
ships by the end of
the program

1.4. The percentage
of students with
repeat referrals to
alternative learning
centers will decrease
by at least 13% from
baseline (16.25%) by
2011 1.5. Student
report of regular
gang activity on
campus will be re-
duced by at least 5%
from baseline (from
43.2%) by 2011

on campuses with
highest need (Obj —
1.3) 3. Establish
School Community
Liaisons (SCL) to
provide services to
students transitioning
from Alternative
Learning Center, Ju-
venile Justice Alterna-
tive Education Pro-
gram, Juvenile Proba-
tion Department, or
Alternative Center for
Elementary Education
(Obj — 1.4) 4. Establish
SRO position to pro-
vide gang assessments
and implement Com-
prehensive Gang Mod-
el focusing on six
middle schools and
four high schools with
high gang activity (Obj
-1.1;1.2; 1.5)

(activity 3) AISD and
Austin police depart-
ments assist with SRO
position focused on
gang prevention (activ-
ity 4)

Groups 3a. Num-
ber of transition-
ing youth served
by SCLs 4a.
Number of gang
assessments per-
formed 4b. Num-
ber of schools that
received consulta-
tion and/or educa-
tion programs
from SROs (for 10
targeted schools)

1.5. 5% reduction of student report of gang
activity as measured by SSUSS

9/15/2008; p. 1 Austin Independent School District - Safe Schools / Healthy Students Logic Model Austin Community Collaboration Ensuring Student Success (ACCESS)
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Element 2: Alcohol, tobacco, and other drug prevention activities

Needs and Gaps Goals: SS;IiI;tlzle- Objectives Activities Partner Process Measures Indicators and GPRA
693 students in AISD with drug use To promote a culture that | Element 2: For Secondary 1. Train PBS staff in Project To- PBS staff provide la. Number of PBS For Secondary Students
offenses in 2006. This data indicated | promotes a healthy life- Alcohol, Students only: wards No Drug Abuse (Project Project TND curri- staff trained in Project | only: 2.1. 28% reduction
a need to supplement the PBS model | style including non- tobacco, and | 2.1. Student re- TND) curriculum. Expected culum training, PBS | TND 1b. Number of in self reported alcohol
with a focus on school-wide, coordi- | tolerance of substance other drug port of current school wide impact but goal is to teams provide in- campus teams trained use as measured by
nated anti-drug, anti-alcohol strate- use i.e., alcohol, tobacco | prevention alcohol use will run one group per semester on school program in Project TND lc. SSUSS (GPRA) 2.2.
gies 22.4% of secondary students and other drugs activities be reduced dis- each high school campus, an early | (activity 1) Austin Number of students 19% reduction in self

used alcohol, 11.9% of secondary
students used tobacco, and 14.4% of
secondary students used marijuana in
2006-07

trict-wide by at
least 28% from
baseline (22.4%)
by 2011

2.2. Student re-
port of current
tobacco use will
be reduced dis-
trict-wide by at
least 19% from
baseline (11.9%)
by 2011

2.3. Student re-
port of current
marijuana use will
be reduced dis-
trict-wide by at
least 14% from
baseline (14.4%)
by 2011

intervention reaching potentially
240 students per year (Obj - 2.1;
2.2,2.3) 2. PBS staff trained in
LifeSkills program (with focus on
middle schools) would be ex-
panded and sustained in the future
(Obj -2.1;2.2;2.3)

Voices for Education
staff provide training
to PBS staff on
curriculum (activity
2)

that receive Project
TND 2a. Number of
PBS staff trained in
LifeSkills 2b. Number
of PBS campuses that
use LifeSkills

reported tobacco use as
measured by SSUSS
2.3. 14% reduction in
self reported marijuana
use as measured by
SSUSS (GPRA)

9/15/2008; p. 2 Austin Independent School District - Safe Schools / Healthy Students Logic Model Austin Community Collaboration Ensuring Student Success (ACCESS)
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Element 3: Student behavior, social, and emotional supports

SS/HS

Needs and Gaps Goals: Elements Objectives Activities Partner Process Measures Indicators and GPRA
Discipline challenges such as disrup- | To foster a culture Element 3: | 3.1. Mean scores for 1. Implement PBS in all PBIS staff implement la. Number of PBS staff 3.1. 5% improvement in
tive behavior and acts of disrespect that supports the Student the positive behavior schools using 14 Support school-wide behavior hired and trained 1b. Num- overall school climate
in addition to student mobility con- social-emotional behavior, climate items from Specialists (Obj - 3.1) 2. PBS support systems (activ- | ber of campuses that re- ratings as measured by
tribute to poor school climate. 53.5% | and behavioral social, and student climate survey | staff will utilize the Respond- ity 1) PBS staff pro- ceived PBS training Student Climate Survey
of secondary students in 06-07 re- well-being of all emotional will improve to 3.23 ing in Peaceful and Positive vide RPPW curriculum | lc. Number of PBS activi- 3.2. 5% reduction in
ported that teachers had to spend children and youth | supports (baseline of 3.09) by Ways curriculum for AISD training (activity 2) ties at each level of interven- | suspensions as measured

class time, at least daily, disciplining
disruptive students. 53% of second-
ary students in 06-07 reported daily
student acts of disrespect towards.
Teachers. Austin’s 2005-06 mobility
rate was 27.1%, compared to 22.3%
at the state level. Data reveal the
need for improved individual beha-
vior and student climate During 06-
07 school year, 53% of Mendez
middle school students were in vi-
olation of State School Compulsory
Attendance Laws Disparities in
discipline practices between ethnic
groups exist as shown by the finding
that African American students
comprise 37% of discretionary re-
movals but only make up 14% of the
population

2011 3.2. Suspensions
for participants in
Responding in Peace-
ful and Positive Ways
(RPPW) will reduce
by at least 5% from
baseline (2.32%) by
2011

3.3. Rate for unex-
cused absences for
students at Mendez
will decrease by 10%
from baseline (5.11
days per student) by
2011 3.4. District-
wide discipline dis-
parity will reduce by
50% from baseline
(161% disproportion
for African-American
students) by 2011

middle schools. PBS staff will
train ~three school and student
support staff per middle
school (10 middle schools out
of 18) in the first year, with
ongoing program support over
time. Trained staff will run
one group per semester on
their campus, reaching poten-
tially 200 students per year
(Obj - 3.2) 3. A dropout inter-
vention specialist will be
recruited for Mendez (Obj -
3.3) 4. One PBS staff member
will be trained and will train
campus PBS team members
on "Framework for Under-
standing Poverty" curriculum
(Obj -3.4)

AISD Dropout Inter-
vention specialist for
Mendez (activity 3)
PBS staff provide
training on "Frame-
work for understanding
poverty" curriculum
(activity 4)

tion 2a. Number of PBS
staff trained in RPPW 2b.
Number of campus teams
trained in RPPW 2c¢. Num-
ber of students that receive
RPPW 3a. Mendez DIS
hired 3b. Mendez DIS per-
forms responsibilities of
position 4a. PBS staff mem-
ber is trained in FUP 4b.
Number of other staff and
PBS teams trained in FUP
by PBS staff 4c. Number of
PBS teams that use FUP

by student discipline
records 3.3. 10% reduc-
tion in rate for unex-
cused absences as
measured by Mendez
student attendance
records 3.4. 50% reduc-
tion in discipline dispar-
ity as measured by
discipline referrals
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Element 4:

Mental health services

health (MH) agencies are work-
ing beyond their case capacity
Current processes (through such
groups as campus IMPACT
teams) limit proper referral of
students to appropriate MH ser-
vices. No effective mental health
needs/services database is availa-
ble to AISD staff and community
organizations.

motes mental well-
ness of all children
and youth especial-
ly those with com-
plex needs

to 1023 per year from
baseline (104) by 2011
4.2. Mental health
referrals for students
(in AISD zip codes)
that result in therapeu-
tic services being
provided in the com-
munity will increase to
1886 annually from
baseline (n=1791) by
2011 4.3. Students
being processed by
IMPACT teams will
increase by 10% from
baseline levels that
will be identified in
2008

4.4. The outreach
capability of services
through technological
support systems will
be enhanced by 2011

Limits (PLL) curriculum (Obj -
4.1) 3. Fund two licensed therapist
positions at community agency
(Obj - 4.2) 4. Add case manage-
ment position at community agen-
cy (Obj - 4.2) 5. Develop Ready by
21 (RB21) Youth Service Mapping
(Obj -4.4) 6. Develop GIS tech-
nology to fully utilize RB21 maps
for information exchange

(Obj -4.4)

utilizes two new staff
(activity 3) Austin Tra-
vis County MHMR
utilize new staff (activi-
ty 4) AISD - MIS staff,
RB21, and YSM/GIS
contractors (activity 5
and 6)

are for mental health
services 2a. Number
of families that partic-
ipate in PLL 3a. Aus-
tin Travis County
MHMR hires two staff
3b. Number of youth
served by community
agency 4a. Austin
Travis County MHMR
hires case manager 4b.
Number of youth
served by community
agency 5-6a. Percen-
tage of RB21/GIS
process completed 5-
6b. Use of RB21/GIS
by stakeholders

Needs and Gaps Goals: E?esrg;lr?ts Objectives Activities Partner Process Measures Indicators and GPRA
There is an identified need for To implement an Element 4: 4.1. Increase the num- 1. Students are identified and re- Austin Child Guidance la. Number of refer- 4.1. Increase of students
school-based and community integrated plan to Mental ber of students that ferred as in need of targeted inter- Center implements PLL | rals to Impact Team that receive school-
mental health services for AISD support and sustain | health ser- receive school-based vention (Obj - 4.1; 4.3) 2. Imple- (activity 2) Austin Tra- 1b. Number of IM- based mental health
students Locally available Mental | a culture that pro- vices mental health services | ment Parenting with Love and vis County MHMR PACT referrals that services as measured by

service provider atten-
dance records (GPRA)
4.2. Increase of students
that receive mental
health referrals that
result in services being
provided in the commu-
nity as measured by
intake data from com-
munity agency (GPRA)
4.3. 10% increase in the
number of students
being processed by
IMPACT teams as
measured by IMPACT
team documentation 4.4.
Stakeholders’ percep-
tions of enhanced out-
reach capability result-
ing from new technolo-
gies as indicated via
survey.
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Element 5: Early childhood social and emotional learning programs

Needs and Gaps

Goals:

SS/HS
Elements

Objectives

Activities

Partner

Process Measures

Indicators and GPRA

Low-income children who are
eligible to attend public
school in AISD pre-
kindergarten programs need
curricula that emphasizes how
to manage conflict, express
frustration, process feelings
and create supportive learning
communities. This type of
curriculum does not currently
exist at the pre-kindergarten
level There are no current
AISD resources dedicated to
working with pregnant middle
school students. Last year
there were some 60 girls in
middle school reported preg-
nant. These students generally
have little access to resources
and information that would
help improve their own and
their children’s outcomes

Increase readi-
ness to learn in
children 0-5 who
are at a higher
risk of having
complex needs

Element 5:

Early
childhood
social and
emotional
learning
programs

5.1. Percentage of
students at the Pre-K
Demonstration Cen-
ter who are success-
fully prepared for
transition to kinder-
garten will increase
to 90% from baseline
(65%) by 2011
5.2.90% of students
who give birth will
return to school
within 6 months and
will have babies with
greater than 2500
grams birth weight

1. Hire full time counselor to
implement the Incredible Years
Curriculum (IYC) and to in-
crease the ability to do general
counseling for students at Lucy
Read Pre-K (Obj - 5.1) 2. Im-
plement the Nurse Family
Partnership (NFP) (Obj - 5.2)

Staft and counse-
lor at Lucy Reed
(activity 1) Local
agency imple-
ments NFP (ac-
tivity 2)

la. Counselor is hired 1b.
Number of youth served
by counselor 1c. Number
of students that received
IYC 2a. NFP develops
process to gather referrals
from AISD partners 2b.
Number of youth and
families served by NFP

5.1. 90% rate of kindergarten readiness
of students at the Pre-K Demonstration
Center as measured by the Devereux
Early Childhood Assessment 5.2. 90%
of mothers return to school within 6
months of birth as measured by student
attendance records; and 90% of babies
have birth weight of greater than 2500
grams as collected by FNP staff

9/15/2008; p. 5
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APPENDIX 3

Austin Independent School District — Safe Schools / Health Students Grant
Evaluation Plan Worksheet

GOAL #1: To build and expand a safe, civil, and productive learning environment through district plans,
processes and policies that promote safe and disciplined schools

Element(s): Safe school environments and violence prevention activities
Objective 1.1: Student fighting will be reduced district-wide by at least 6% from baseline (2.53%) by 2011

Activities Related to Objective 1.1: Implement PBS in all schools using 14 Support Specialists. District PBS
Coordinator will work with each campus to organize school-wide student behavior support systems and im-
prove classroom management

Establish School Resource Officer (SRO) position to provide gang assessments and implement Comprehen-
sive Gang Model focusing on six middle schools and four high schools with high gang activity

Outcome Measure 1.1: Student fighting

» Baseline Data: 2.53% fights in the last 12 months

 Evaluation Design: Annual pre-&post-test design

* Source of Information/Instrument(s): Student discipline data

* Who Will Collect the Data: Entered at the campus level by data entry clerks

* Timing of Data Collection: Ongoing

* Population or Sample: sample 1) Campuses implementing PBS, and sample 2) campuses implementing
the Comprehensive Gang Model

* How Will the Data be Described/Analyzed: Comparison of pre/post fighting rates

Process Measure 1.1a: Number of PBS staff hired and trained

» Source of Information/Instrument(s): PBS coordinator, PBS training schedules and records

* Who Will Collect the Data: PBS evaluator will interview PBS coordinator and will review training records &
schedules.

* Timing of Data Collection: Annual, late spring (May-June)

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of hires and qualitative description of process

Process Measure 1.1b: Number of campuses that received PBS training

» Source of Information/Instrument(s): PBS training schedules and records

*» Who Will Collect the Data: PBS coaches will maintain records of training schedules.
* Timing of Data Collection: Annual, late spring (May-June)

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of campuses

Process Measure 1.1c: Number of PBS activities at each level of intervention

* Source of Information/Instrument(s): Campus PBS logs

* Who Will Collect the Data: PBS coach will complete information for each campus. PBS evaluator will con-
solidate data for all campuses

* Timing of Data Collection: Annual, late spring (May-June)

* Population or Sample: Selected campuses

* How Will the Data be Described/Analyzed: Counts of campus activities by level of intervention, qualitative
data of program descriptions from campus logs

Process Measure 1.1d: Number of gang assessments performed
» Source of Information/Instrument(s): Log of AISDPD SRO

* Who Will Collect the Data: SRO and Internal Evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Population served by SRO
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How Will the Data be Described/Analyzed: Counts of assessments

Process Measure 1.1e: Number of schools that received consultation and/or education programs from SRO

*» Source of Information/Instrument(s): Log of AISDPD SRO, participant surveys

* Who Will Collect the Data: SRO and internal evaluator

e Timing of Data Collection: Ongoing

* Population or Sample: Population served by SRO

* How Will the Data be Described/Analyzed: Counts of consults and programs, qualitative descriptions of
program quality.
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GOAL #1: To build and expand a safe, civil, and productive learning environment through district plans,
processes and policies that promote safe and disciplined schools

Element(s): Safe school environments and violence prevention activities

Objective 1.2: The percentage of students who skip school district-wide because they do not feel safe (in
school or on the way to or from school) will be reduced by at least 5% from baseline (7.5%) by 2011

Activities Related to Objective 1.2: Implement PBS in all schools using 15 Support Specialists. District PBS
Coordinator will work with each campus to organize school-wide student behavior support systems and im-
prove classroom management

Establish SRO position to provide gang assessments and implement Comprehensive Gang Model focusing
on six middle schools and four high schools with high gang activity

Outcome Measure 1.2: Skipping school

» Baseline Data: 7.5% using modified SSUSS survey in 2007-08

e Evaluation Design: Annual pre-&post test design

*» Source of Information/Instrument(s): Student Substance Use and Safety Survey (SSUSS)
* Who Will Collect the Data: AISD Department of Program Evaluation

» Timing of Data Collection: Annual, In Spring

* Population or Sample: Random sample of AISD secondary students (n~8000)

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measures 1.2: See section 1.1, PM 1.1A-1.1E
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GOAL #1: To build and expand a safe, civil, and productive learning environment through district plans,
processes and policies that promote safe and disciplined schools

Element(s): Safe school environments and violence prevention activities

Objective 1.3: At least 80% of participants in Expect Respect Boys Groups will increase knowledge and skills
of healthy relationships by the end of the program

Activities Related to Objective 1.3: SafePlace (a local community agency) will implement Expect Respect
Boys Groups on campuses with highest need

Outcome Measure 1.3: Knowledge and skills of healthy relationship

» Baseline Data: No Baseline data

+ Evaluation Design: Post-test only

» Source of Information/Instrument(s): SafePlace program survey

* Who Will Collect the Data: SafePlace personnel and external evaluator

* Timing of Data Collection: End of program

* Population or Sample: All program participants

* How Will the Data be Described/Analyzed: Mean survey scores, qualitative data from surveys (where
success’ is defined as 80% participants respond with increased skills, based on previous research)

Process Measure 1.3: Number of participants

» Source of Information/Instrument(s): SafePlace program attendance records
* Who Will Collect the Data: SafePlace and external evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: All participants in the SafePlace program

* How Will the Data be Described/Analyzed: Counts of participants
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GOAL #1: To build and expand a safe, civil, and productive learning environment through district plans,
processes and policies that promote safe and disciplined schools

Element(s): Safe school environments and violence prevention activities

Objective 1.4: Percentage of students with repeat referrals to alternative learning centers will decrease by at
least 13% from baseline (16.25%) by 2011

Activities Related to Objective 1.4: Establish School Community Liaisons (SCL) to provide services to stu-
dents transitioning from DAEP - Alternative Learning Center, Juvenile Justice Alternative Education Program,
Juvenile Probation Department, or Alternative Center for Elementary Education

Outcome Measure 1.4: Repeat referrals to DAEP

» Baseline Data: 16.25% of referrals were repeaters in 2006-07

 Evaluation Design: Annual pre-&post test design

» Source of Information/Instrument(s): Student attendance and discipline data
* Who Will Collect the Data: AISD Department of Program Evaluation

» Timing of Data Collection: Ongoing

* Population or Sample: All students with a referral to DAEPs

* How Will the Data be Described/Analyzed: Count of repeat referrals

Process Measure 1.4: Number of transitioning youth served by SCLs

» Source of Information/Instrument(s): SCL logs

* Who Will Collect the Data: SCL and internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Youth served by SCL

* How Will the Data be Described/Analyzed: Counts of transitioning youth
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GOAL #1: To build and expand a safe, civil, and productive learning environment through district plans,
processes and policies that promote safe and disciplined schools

Element(s): Safe school environments and violence prevention activities

Objective 1.5: Student report of regular gang activity on campus will be reduced by at least 5% from baseline
(43.2%) by 2011

Activities Related to Objective 1.5: Establish SRO position to provide gang assessments and implement
Comprehensive Gang Model focusing on six middle schools and four high schools with high gang activity

Outcome Measure 1.5: Gang activity

» Baseline Data: 43.2% report of secondary students report regular gang activity

* Evaluation Design: Annual pre-&post-test design

* Source of Information/Instrument(s): Student Substance Use and Safety Survey (SSUSS)
* Who Will Collect the Data: AISD Department of Program Evaluation

* Timing of Data Collection: Every spring

* Population or Sample: Random sample of AISD secondary students (n~8000)

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

* Process Measures 1.5: See section 1.1, PM 1.1D and 1.1E
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GOAL #2: To promote a culture that promotes a healthy lifestyle including non-tolerance of substance abuse
i.e., alcohol, tobacco and other drugs

Element(s): Alcohol, tobacco, and other drug prevention activities

Objective 2.1: Student report of current alcohol use will be reduced district-wide by at least 28% from base-
line (22.4%) by 2011

Activities Related to Objective 2.1: Train PBS staff in Project Towards No Drug Abuse (Project TND) curri-
culum. Expected school wide impact but goal is to run one group per semester on each high school campus,
an early intervention reaching potentially 240 students per year

PBS staff trained in LifeSkills program (with focus on middle schools) would be expanded and sustained

Outcome Measure 2.1: Student current alcohol use

» Baseline Data: 22.4% have used in last 30 days

 Evaluation Design: Annual pre-&post-test design

*» Source of Information/Instrument(s): Student Substance Use and Safety Survey (SSUSS)
* Who Will Collect the Data: AISD Department of Program Evaluation

¢ Timing of Data Collection: Annual, In spring

* Population or Sample: Random sample of AISD secondary students (n~8000)

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measure 2.1a: Number of PBS staff trained in Project TND

» Source of Information/Instrument(s): PBS coordinator, PBS training records and schedules

* Who Will Collect the Data: PBS evaluator will interview PBS coordinator and review PBS training records
» Timing of Data Collection: Annual, In spring

* Population or Sample: n/a

» How Will the Data be Described/Analyzed: Counts of trained personnel

Process Measure 2.1b: Number of campus teams trained in Project TND

* Source of Information/Instrument(s): Campus PBS logs, PBS training records and curricula, Campus
PBS team members

* Who Will Collect the Data: PBS coach will complete information for each campus. PBS evaluator will con-
solidate data across all campuses

* Timing of Data Collection: Ongoing

* Population or Sample: Campuses utilizing the Project TND curriculum

* How Will the Data be Described/Analyzed: Counts of campuses, qualitative data from team member in-
terviews(?)

Process Measure 2.1c: Number of students that receive Project TND

* Source of Information/Instrument(s): Campus PBS logs, PBS coach

» Who Will Collect the Data: PBS coach will complete information for each campus, PBS evaluator will con-
solidate data for all campuses

* Timing of Data Collection: Ongoing

* Population or Sample: Students from selected campuses

» How Will the Data be Described/Analyzed: Counts of students receiving curriculum

Process Measure 2.1d: Number of PBS staff trained in LifeSkills

» Source of Information/Instrument(s): PBS coordinator, PBS training records and schedules

* Who Will Collect the Data: PBS evaluator will interview PBS coordinator and will review PBS training records
* Timing of Data Collection: Annual, late spring (May-June)

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of trained personnel
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Process Measure 2.1e: Number of PBS campuses that use LifeSkills

* Source of Information/Instrument(s): Campus PBS logs, PBS coach

* Who Will Collect the Data: PBS coach will complete information for each campus, PBS evaluator will con-
solidate data for all campuses

* Timing of Data Collection: Ongoing

¢ Population or Sample: Campuses utilizing Lifeskills

* How Will the Data be Described/Analyzed: Counts of campuses, qualitative data of program description
from campus PBS logs
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GOAL #2: To promote a culture that promotes a healthy lifestyle including non-tolerance of substance abuse
i.e., alcohol, tobacco and other drugs

Element(s): Alcohol, tobacco, and other drug prevention activities

Objective 2.2: Student report of current tobacco use will be reduced district-wide by at least 19% from base-
line (11.9%) by 2011

Activities Related to Objective 2.2: Train PBS staff in Project Towards No Drug Abuse (Project TND) curri-
culum. Expected school wide impact but goal is to run one group per semester on each secondary campus,
an early intervention reaching potentially 240 students per year

PBS staff trained in LifeSkills program with focus on middle schools would be expanded and sustained in the
future

Outcome Measure 2.2: Student current tobacco use

» Baseline Data: 11.9% have used in last 30 days

 Evaluation Design: Annual pre-&post-test design

*» Source of Information/Instrument(s): Student Substance Use and Safety Survey (SSUSS)
* Who Will Collect the Data: AISD Department of Program Evaluation

» Timing of Data Collection: Every spring

* Population or Sample: Random sample of AISD secondary students (n~8000)

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measures 2.2: see Section 2.1, PM 2.1A - 2.1E
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GOAL #2: To promote a culture that promotes a healthy lifestyle including non-tolerance of substance abuse
i.e., alcohol, tobacco and other drugs

Element(s): Alcohol, tobacco, and other drug prevention activities

Objective 2.3: Student report of current marijuana use will be reduced district-wide by at least 14% from
baseline (14.4%) by 2011

Activities Related to Objective 2.3: Train PBS staff in Project Towards No Drug Abuse (Project TND) curri-
culum. Expected school wide impact but goal is to run one group per semester on each secondary campus,
an early intervention reaching potentially 240 students per year

PBS staff trained in LifeSkills program with focus on middle schools would be expanded and sustained in the
future

Outcome Measure 2.3: Student current marijuana use

* Baseline Data: 14.4% have used in last 30 days

 Evaluation Design: Annual pre-&post-test design

* Source of Information/Instrument(s): Student Substance Use and Safety Survey (SSUSS)
* Who Will Collect the Data: AISD Department of Program Evaluation

» Timing of Data Collection: Every year

* Population or Sample: Random sample of AISD secondary students (n~8000)

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measures 2.3: see Section 2.1, PM 2.1A - 2.1E

ED 524B




GOAL #3: To cultivate and enhance a culture that supports the social-emotional and behavioral well-being of
all children and youth

Element(s): Student behavior social and emotional supports

Objective 3.1: Mean scores for the positive behavior climate items from student climate survey will improve
to 3.23 (baseline of 3.09) by 2011

Activities Related to Objective 3.1: Implement PBS at school-wide, targeted & intensive levels in all schools
using 15 Support Specialists. District PBS Coordinator will work with each campus to organize school-wide
student behavior support systems and improve classroom management

Outcome Measure 3.1: School Climate

» Baseline Data: Mean behavior positive behavior climate items of 3.09 on School Climate Survey
 Evaluation Design: Annual pre-&post-test design

» Source of Information/Instrument(s): School Climate Survey

* Who Will Collect the Data: AISD Department of Program Evaluation

* Timing of Data Collection: Annual

* Population or Sample: AISD student population

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measure 3.1: See section 1.1, PM 1.1A-1.1C
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GOAL #3: To cultivate and enhance a culture that supports the social-emotional and behavioral well-being of
all children and youth

Element(s): Student behavior social and emotional supports

Objective 3.2: Suspensions for participants in Responding in Peaceful and Positive Ways (RPPW) will be
reduce by at least 5% from baseline (2.32%) by 2011

Activities Related to Objective 3.2: PBS staff will utilize the RPPW curriculum for AISD middle schools.
PBS staff will train ~three school and student support staff per middle school (10 middle schools out of 18) in
the first year, with ongoing program support over time. Trained staff will run one group per semester on their
campus, reaching potentially 200 students per year

Outcome Measure 3.2: Student suspension for fighting

+ Baseline Data: 2.32% fights in the last 12 months lead to suspension
 Evaluation Design: Annual pre-&post-test design

» Source of Information/Instrument(s): Student discipline data

* Who Will Collect the Data: Entered at the campus level by data entry clerks

* Timing of Data Collection: Ongoing

* Population or Sample: Students participating in RPPW

* How Will the Data be Described/Analyzed: Counts of student referrals for fights

Process Measure 3.2a: Number of PBS staff trained in RPPW

» Source of Information/Instrument(s): PBS coordinator, PBS staff training records and schedules

* Who Will Collect the Data: PBS evaluator will interview PBS coordinator and review staff training records
* Timing of Data Collection: Annual, late spring (May-June)

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of trained personnel

Process Measure 3.2b: Number of campus teams trained in RPPW

» Source of Information/Instrument(s): Campus PBS logs, PBS training records and schedules, Campus
PBS team

* Who Will Collect the Data: PBS staff will complete information for every campus. PBS evaluator will conso-
lidate data for all campuses

* Timing of Data Collection: Ongoing

* Population or Sample: One group at 10 middle schools

* How Will the Data be Described/Analyzed: Counts of campuses, qualitative data of program descriptions
from campus logs, team member interviews

Process Measure 3.2c: Number of students that receive RPPW

* Source of Information/Instrument(s): Campus PBS log

* Who Will Collect the Data: PBS coach will complete information for each campus. PBS evaluator will con-
solidate data for all campuses

* Timing of Data Collection: Annual

* Population or Sample: students from selected campuses (n~200)

* How Will the Data be Described/Analyzed: Counts of students receiving curriculum
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GOAL #3: To cultivate and enhance a culture that supports the social-emotional and behavioral well-being of
all children and youth

Element(s): Student behavior social and emotional supports

Objective 3.3: Rate for unexcused absences for students at Mendez will decrease by 10% from baseline
(5.11 days per student) by 2011

Activities Related to Objective 3.3: A dropout intervention specialist will be recruited for Mendez

Outcome Measure 3.3: Unexcused absences

» Baseline Data: 5.11 days per student

* Evaluation Design: Annual pre-&post-test design

» Source of Information/Instrument(s): Mendez attendance records

* Who Will Collect the Data: Mendez Attendance Specialist

* Timing of Data Collection: Ongoing

* Population or Sample: Mendez students

* How Will the Data be Described/Analyzed: Comparison of pre- & post-test attendance rates

Process Measure 3.3a: Mendez Dropout Intervention Specialist hired

* Source of Information/Instrument(s): Interview with Mendez staff

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Qualitative data describing the process

Process Measure 3.3b: Mendez specialist performs responsibilities of position

» Source of Information/Instrument(s): Interview with Mendez staff

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Mendez staff

* How Will the Data be Described/Analyzed: Qualitative data describing performance
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GOAL #3: To cultivate and enhance a culture that supports the social-emotional and behavioral well-being of
all children and youth

Element(s): Student behavior social and emotional supports

Objective 3.4: District-wide discipline disparity will reduce by 50% from baseline (161% disproportion for Afri-
can-American students) by 2011

Activities Related to Objective 3.4: One PBS staff member will be trained and will train campus PBS team
members on "Framework for Understanding Poverty" curriculum

Outcome Measure 3.4: Discipline disparity

» Baseline Data: 161% disproportion for African American students

 Evaluation Design: Annual pre-&post-test design

» Source of Information/Instrument(s): School discipline records

* Who Will Collect the Data: AISD Department of Program Evaluation

* Timing of Data Collection: Ongoing

* Population or Sample: AISD students

* How Will the Data be Described/Analyzed: Comparison of pre-and post-test attendance rates (where suc-
cess is defined as reduction of discipline disparity by 50%)

Process Measure 3.4a: PBS staff member is trained in FUP

* Source of Information/Instrument(s): PBS coordinator, PBS staff training records and schedules

* Who Will Collect the Data: PBS evaluator will interview PBS coordinator and review PBS staff records
* Timing of Data Collection: Annual

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of trained personnel

Process Measure 3.4b: Number of campus PBS team members trained on FUP

» Source of Information/Instrument(s): Campus PBS logs, PBS training records and schedules, campus
PBS team members

* Who Will Collect the Data: PBS coach will complete information for every campus. PBS evaluator will con-
solidate data for all campuses

» Timing of Data Collection: Ongoing

* Population or Sample: Selected campuses

* How Will the Data be Described/Analyzed: Counts of campuses, qualitative data from team member in-
terviews

Process Measure 3.4c: Number of PBS campus teams that use FUP

* Source of Information/Instrument(s): Campus PBS logs

* Who Will Collect the Data: PBS coach will complete information for every campus. PBS evaluator will con-
solidate data for all campuses

» Timing of Data Collection: Ongoing

* Population or Sample: Selected campuses

* How Will the Data be Described/Analyzed: Counts of students receiving curriculum, qualitative data of
program implementation from campus PBS logs
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GOAL #4: To implement an integrated plan to support and sustain a culture that promotes mental wellness of
all children and youth especially those with complex needs

Element(s): Mental health services
Objective 4.1: Increase the number of students that receive school-based mental health services to 1023 per
year from baseline (104) by 2011 and 4.3 Students being processed by IMPACT teams will increase by 10%

from baseline levels that will be identified in 2008

Activities Related to Objective 4.1 and 4.3: Students are identified and referred as in need of targeted in-
tervention

Implement Parenting with Love and Limits (PLL) curriculum

Outcome Measure 4.1: Students receiving in-school mental health services

» Baseline Data: 104 students received in-school mental health services from ACCESS partners

+ Evaluation Design: Post-test only design

* Source of Information/Instrument(s): Program attendance records

* Who Will Collect the Data: Internal and external evaluator

» Timing of Data Collection: Ongoing

* Population or Sample: Students served by SafePlace (see section 1.3), Lucy Read Counselor (see section
5.1) and Austin Child Guidance Center (ACGC)

* How Will the Data be Described/Analyzed: Counts of students in programs (where ‘success’ is defined as
845 students receiving services)

Outcome Measure 4.3: Students receiving IMPACT team referrals

+ Baseline Data: 4314 in 60 schools

 Evaluation Design: Post-test only

* Source of Information/Instrument(s): IMPACT team logs

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Students with IMPACT referrals

* How Will the Data be Described/Analyzed: Counts of IMPACT referrals

Process Measure 4.1a: Number of students that are identified as in need of targeted intervention and re-
ferred to in-school services (including SafePlace, Lucy Read, and ACGC)

* Source of Information/Instrument(s): Program logs

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Students with referrals

* How Will the Data be Described/Analyzed: Counts of referrals for mental health services

Process Measure 4.1b: Number of families that participate in PLL

» Source of Information/Instrument(s): PLL program logs

* Who Will Collect the Data: External evaluator

» Timing of Data Collection: Ongoing

» Population or Sample: Families served by PLL

* How Will the Data be Described/Analyzed: Count of families served by PLL

Process Measure 4.3: Number of students referred to IMPACT teams

» Source of Information/Instrument(s): IMPACT team logs

* Who Will Collect the Data: Internal evaluator

» Timing of Data Collection: Ongoing

* Population or Sample: Students with referrals

* How Will the Data be Described/Analyzed: Counts of IMPACT referrals (with ‘success’ being defined as
10% increase in referrals)
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GOAL #4: To implement an integrated plan to support and sustain a culture that promotes mental wellness of
all children and youth especially those with complex needs

Element(s): Mental health services

Objective 4.2: Mental health referrals for students residing in AISD zip codes that result in therapeutic servic-
es being provided in the community will increase to 1886 annually from baseline (n=1791) by 2011

Activities Related to Objective 4.2: Fund two licensed therapist positions and add case management posi-
tion at Austin Travis County MHMR (ATCMHMR) and fund Any Baby Can’s implementation of Nurse- Family
Partnership

Outcome Measure 4.2: Students receiving community based mental health services

* Baseline Data: 1791 received community based services from ACCESS partners

+ Evaluation Design: Post test only

* Source of Information/Instrument(s): Program logs

* Who Will Collect the Data: External evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: students served by ATCMHMR and Any Baby Can (ABC)

* How Will the Data be Described/Analyzed: Counts of students receiving services (success measured by
increasing capacity by 80)

Process Measure 4.2a: ATCMHMR staff Intervention Specialist hired

* Source of Information/Instrument(s): Interview with ATCMHMR staff

* Who Will Collect the Data: External evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: ATCMHMR

* How Will the Data be Described/Analyzed: Determination of employment status

Process Measure 4.2b: Number of youth served by ATCMHMR and ABC

* Source of Information/Instrument(s): ATCMHMR and ABC intake logs

* Who Will Collect the Data: External evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: Youth served by ATCMHMR and ABC

* How Will the Data be Described/Analyzed: Count of youth served by ATCMHMR and ABC
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GOAL #4: To implement an integrated plan to support and sustain a culture that promotes mental wellness of
all children and youth especially those with complex needs

Element(s): Mental health services

Objective 4.4: The outreach capability of services through technological support systems will be enhanced by
2011

Activities Related to Objective 4.4: Develop Ready by 21 (RB21) Youth Service Mapping
Develop GIS technology to fully utilize RB21 maps for information exchange

Outcome Measure 4.4: Technical capacity for mapping social services is effectively increased
» Baseline Data: n/a

 Evaluation Design: Qualitative assessment of technology

* Source of Information/Instrument(s): Interviews of stakeholders

* Who Will Collect the Data: Internal evaluator and program specialists

* Timing of Data Collection: Ongoing

¢ Population or Sample: n/a

* How Will the Data be Described/Analyzed: Qualitative analysis

Process Measure 4.4a: Percentage of RB21/GIS process completed

* Source of Information/Instrument(s): Program specialist

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Qualitative analysis describing process

Process Measure 4.4b: Use of RB21/GIS by stakeholders

» Source of Information/Instrument(s): Log of use, interview of stakeholders
* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: users of RB21/GIS

* How Will the Data be Described/Analyzed: Qualitative analysis of use data
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GOAL #5: Increase readiness to learn in children 0-5 who are at a higher risk of having complex needs.
Element(s): Early childhood social and emotional learning programs

Objective 5.1: Percentage of students at the Lucy Reed (LR) Pre-K Demonstration Center who are success-
fully prepared for transition to kindergarten will increase to 90% from baseline (65%) by 2011

Activities Related to Objective 5.1: Hire full time counselor to implement the Incredible Years Curriculum
(IYC) and to increase the ability to do general counseling for students at Lucy Reed Pre-K

Outcome Measure 5.1: Kindergarten readiness

» Baseline Data: 65% of LR students are ready for kindergarten

* Evaluation Design: Annual pre-&post-test design

» Source of Information/Instrument(s): Modified Devereux assessment

* Who Will Collect the Data: LR counselor and internal evaluator

* Timing of Data Collection: Annual

* Population or Sample: Students at LR that receive IYC

* How Will the Data be Described/Analyzed: Comparison of pre/post test scores

Process Measure 5.1a: LR counselor hired

¢ Source of Information/Instrument(s): Interview with LR staff

* Who Will Collect the Data: Internal evaluator

» Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Determination of employment status

Process Measure 5.1b: Number of youth served

* Source of Information/Instrument(s): Counselor logs

* Who Will Collect the Data: LR counselor and internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of youth served

Process Measure 5.1c: Number of children served by IYC

» Source of Information/Instrument(s): Counselor logs

* Who Will Collect the Data: LR counselor and internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Counts of children in IYC
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GOAL #5: To implement an integrated plan to support and sustain a culture that promotes mental wellness of
all children and youth especially those with complex needs

Element(s): Early childhood social and emotional learning programs

Objective 5.2: 90% of middle school students who give birth will return to school within 6 months and will
have babies with greater than 2500 grams birth weight

Activities Related to Objective 5.2: Implement the Nurse Family Partnership (NFP)

Outcome Measure 5.2: Birth weight of child and return to school rates of mother

+ Baseline Data: Target return to school within 6 months for mother and 2500 gram birth weight for child

* Evaluation Design: Post-test only

» Source of Information/Instrument(s): NFP client logs

* Who Will Collect the Data: Internal evaluator and NFP specialist

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Success measured if >90% of mothers return to school within
6 months >90% of babies have >2500 gram birth weight

Process Measure 5.2a: NFP develops process to gather referrals from AISD partners
* Source of Information/Instrument(s): Program specialist

* Who Will Collect the Data: Internal evaluator

* Timing of Data Collection: Ongoing

* Population or Sample: n/a

* How Will the Data be Described/Analyzed: Qualitative data describing process

Process Measure 5.2b: Number of youth and families served by NFP

* Source of Information/Instrument(s): Program attendance records

* Who Will Collect the Data: Internal evaluator

» Timing of Data Collection: Ongoing

* Population or Sample: Pregnant middle school students

* How Will the Data be Described/Analyzed: Count of youth served by NFP
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CROSS GOAL (if applicable)
Element(s):
Objective:

Activities Related to Obijective:

Measure:

* Baseline Data (if applicable):

« Evaluation Design (if applicable):

* Source of Information/Instrument(s):

* Who Will Collect the Data:

* Timing of Data Collection:

* Population or Sample:

* How Will the Data be Described/Analyzed:
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REPORTING

Reporting to the local project (how and when): See timeline below

Reporting to the NET (how, when, and in what format data on GPRA indicators will be submitted):
See below - Utilize suggested formatting and documentation at February workshop.

PROJECT STAFFING AND TIMELINES

Staffing
Staff Person Percent Time Tasks
Simon Tidd 75% Oversee all evaluation tasks for elements 1 through 4 and gen-
eral report writing
Beth Johnson 25% Assist in evaluation, oversee element 5, and assist report writ-
ing.
Shore Research Staff | 25% Work with all external contractors to ensure fidelity of implemen-
tation and progress and data reporting to Cinda Christian.
Cinda Christian 50% Coordinate NET evaluation component, develop and supervise
data reporting systems, supervise evaluation team
Timeline
Evaluation Activity Due Date
Quarterly reports to internal evaluator from contractors 11/15; 2/15; 5/15
Annual report to internal evaluator from contractors 8/15
Quarterly reports compiled by external an internal evaluators 12/15, 3/15, 6/15
Mid-Year compiled and written 3/31
Annual report compiled and written 9/30

PROVISIONS FOR THE PROTECTION OF HUMAN SUBJECTS AND IRB

CHECKLIST

| understand how my evaluation plan flows from my logic model

| understand how to incorporate GPRA and other required performance measures into my
evaluation plan.

| understand how to incorporate the design and measures best suited for my site into my evaluation

plan.

| understand how to address project management needs in my evaluation plan.

If IRB is required, | know how to write an IRB plan and to include it as an appendix to my evaluation

plan

If | don’t feel comfortable addressing all of the areas above by the set deadline, | know how to
contact my TAS.
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APPENDIX 4

Program Director: 1.0 FTE
Employee: Brenda Hummel — 1.0

Director’s Secretary: 1.0 FTE
Employee: Barbara Packham— 1.0

Program Facilitator: 1.0 FTE
Employee: Kemal Taskin — 1.0

Evaluation Analyst: 1.5 FTE
Employee: Beth Johnson - .25

Employee: Cinda Christian - .50

Employee: Simon Tidd - .75

Positive Behavior Support Specialist: 7.0 FTE
Employee: Susan E. Burden — 1.0

Employee: Noah Diggs — 1.0

Employee: Karen Jones — 1.0

Employee: Lauren Linahan — 1.0

Employee: Martha Mahan — 1.0
Employee: Carrie Stavenhagen — 1.0

Employee: Leah Wallace — 1.0

Administrative Supervisor: 1:0 FTE
Employee: Jose Del Valle — 1.0

GIS Programmer Analyst: 1.0 FTE
Employee: Zachary Wilson — 1.0

School to Community Liaisons: 3.0 FTE
Employee: Joseph Dias — 1.0 [ALC]
Employee: Margaret Bachicha — 1.0 [JJAEP]
Employee: Colette Williams — 1.0 [ACES]

Dropout Prevention Specialist: 1.0 FTE

Employee: Vanesa Espinoza — 1.0

School Resource Officer: 1.0 FTE
Employee: Officer Rose Perez — 1.0

Violence Prevention Coordinator: 1.0 FTE
Employee: Terrence Stith — 1.0

PBS Technical Assistance Facilitator: 1.0 FTE

Employee: Semonti Basu — 1.0




APPENDIX 5

Austin ACCESS

Austin Community Collaborative to Enhance Student Success
Safe Schools/Healthy Students Initiative

Memorandum of Agreement

Mission Statement:

Austin ACCESS (Austin Community Collaboration to Enhance Student Success) embraces the Thriving Goal of the Ready

by 21 Youth Coalition, composed of thirty Austin youth serving organizations—All youth are physically and mentally healthy, social-
ly responsible (help themselves and others), and avoid violence, substance abuse, pregnancy, delinquency and other risk-
compromising behaviors. Our mission is to secure the achievement of this goal by insuring ACCESS to school/community supports.

Needs, Goals, Objectives, Activities, Partners’ Roles, Outcomes, Measures

The Austin ACCESS Logic Model summarizes the elements and their alignment with the proposal.

Authorized Representatives and Selection Rationale:
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Pascal D. Forgione, Jr., Ph. D. is the Superintendent of AISD and a passionate leader in the district’s development of the
three-tiered continuum of support services for students. This continuum, which includes both district and community services
and initiatives, is a graphic illustration of the effort to pool resources. Dr. Forgione leads his staff in ongoing collaboration
and communication with the City and County through a rich network of efforts to maximize support for students. AISD edu-
cators work closely with the Mayor’s Mental Health Task Force Monitoring Committee, a broad-based community effort
with the goal of making Austin/Travis County a national model of a mentally healthy community. In 2003, after the stabbing
death of a student in a high school hallway, Dr. Forgione led a year-long process with the formation of the AISD Community
Safety Task Force. He initiated the process saying, “It is our hope that out of this tragedy will come a more closely united
school district and a well-articulated, comprehensive district safety plan that enhances our community’s ability to put its arms
around all our schools and keep them safe.” Sadly in 2005 another student’s murder in a gang related shooting led Dr. For-
gione to form, with the Austin Police Department, the Joint Steering Committee on Gang Activity to seek solutions to this
growing threat to Austin inner city students.

David Evans. Executive Director of Austin Travis County Mental Health Mental Retardation Center successfully extends the
agency’s services by actively participating with the Child and Youth Mental Health Planning Partnership, an initiative com-
posed of AISD and community stakeholders to leverage mental health services and supports. Center staff members also
work with the Crisis Intervention Teams of the Austin Police Department and Travis County Sheriff’s Office to insure that
mental health services are appropriately provided to children and families. ATCMHMR has been instrumental in fostering
services to children of adults with mental illness through participation in the Mental Health Association of Texas’ “Invisible
Children” project. ATCMHMR works closely with the Travis County Juvenile Court and Substance Abuse and Specialized
Services Network. Collaborative efforts between ATCMHMR and AISD to fully serve children includes frequent joint train-
ing sessions with staff from both entities and collaboratively seeking ways to make the referral and access to services more
streamlined and efficient for children. ATCMHMR staff serve on the Mayor’s Mental Health Task Force Monitoring Com-
mittee (MMHTFMC), provide administrative support and leadership to MMHTFMC, and stay in touch with the community
needs and available services through active work with members from a wide range of agencies and stakeholders.

Chief Estela P. Medina heads the Travis County Juvenile Probation Department. Chief Medina’s team and the Juvenile
Court work collaboratively with the legal community, prosecutor’s office, schools, service providers, social services, law en-
forcement, mental health services, juveniles, and families. One of the strongest collaborations is with AISD and includes the
Juvenile Justice Alternative Education Program, the secure detention program, secure residential program, and Truancy
Court. A long history of collaboration includes Chief Medina’s services on the AISD Blue Ribbon Task Force that addressed
the issue of violence in our schools and her work with the Joint Steering Committee on Gang Activity. Recent community
initiatives have identified gaps in services including the need for programs to help youth who have educational and/or mental
health delays and/or disabilities. Specifically, the Travis County FY2005 Community Plan for Coordination of Criminal Jus-
tice and Related Activities concluded that a disproportionate number of youth in the juvenile justice system have develop-
mental and/or mental health challenges and disabilities. In an effort to provide more support for these students, TCJPD wel-
comes the collaboration with community mental health providers, local school systems, and representatives of the legal sys-
tem to develop and sustain the proposed Safe Schools Healthy Students initiative.

Chief Pat Fuller leads the AISD Police Department of sixty-five sworn personnel and thirty-three support staff to provide
safety for approximately 82,000 students and 11,000 staff daily. All AISD officers, within their first year of employment, re-
ceive Mental Health Officer training. And within their first two years, receive Crisis Intervention Training. Working closely
with the Austin Police Department and the Travis County Sheriff Office, AISDPD provides a supervisor and a detective to



the Joint Juvenile Gang Response Unit—a venture involving AISD, Travis County Sheriff's Department, Travis County Ju-
venile Probation, and Austin Police. The AISDPD is also an active member of the Regional Radio System to insure interope-
rability of all communication functions with area first-responders.

Support and Commitment to Implement and Sustain Project:

As illustrated on the AISD Continuum of Student Support Services, there is a deliberate plan for integration of school and
community for insuring support to our students. This plan has immerged through years of efforts to meet the complex needs of our
students. The violent deaths of two students, one in 2003 and one in 2005, intensified the community agencies’ goal to work together
to analyze the needs and study preventative measures. The visionary founders of the Austin ACCESS proposal see a model of data and
resource sharing, actualized with cutting edge technology, that will provide unprecedented access to provider information and receiver
services. The crafting of the infrastructure has been conceptualized, and the community commitment is strong. The funds and philos-
ophy of the SSHS grant will enable Austin to move forward and materialize its vision of ACCESS for all students, and to develop a
model that will be of value to every city in America.

AISD has achieved a rich relationship with community law enforcement, juvenile probation department, and the mental health re-
sources. In order to provide updates on social and mental health services to district staff, AISD Student Support Services collabo-
rate regularly with the following community agencies and organizations to maximize counseling and social support services for stu-
dents.

1. Austin Travis County Suicide Coalition —To address suicide prevention (City of Austin has the highest suicide rate in the
state).

2. Children & Youth Mental Health Planning Partnership — Collaborative of over 40 mental health organizations to promote the
mental health of Travis County children and youth.

3.  CPC (Community Partners for Children) — Integration of community resources, which meets three times a month to provide
staffing for children and youth with complex needs

4. Travis County Juvenile Drug Court and Truancy Court—Provide ongoing monitoring and services for students, with AISD
staff person serving as liaison between courts and school

5. Family Violence Prevention Task Force — Countywide task force that works to increase the awareness and prevent domestic
violence

6. Interagency Council — Network system for community agencies to share and update information

7. Ready by 21 — Collaborative group of youth service providers, educators, government agency representatives, and teen advi-
sors who are concerned about youth in the community

8. Mayor’s Mental Health Task Force Monitoring Committee — Formed by the Austin Mayor in regard to community concerns
over the challenges facing Austin /Travis County residents with mental health needs; document and assist in coordination of
behavioral health service system

9. Mayor’s Mental Health School and Youth Sub Committee — Identifies ways to integrate services and supports for children
and families and to expand the partnership and representation with other entities in the community.

10. Mayor’s Mental Health Suicide Prevention Sub Committee —researching reasons Austin has highest suicide rate in Texas; re-
searching preventatives

11. Austin Travis County Victim Services Task Force — A branch of the Austin Police Department with a steering committee of
twenty-nine community members to address the needs of victims of crimes

12. SHAC (School Health Advisory Council) — School board appointed advisory group of individuals who represent different
segments of the community, working together to improve the health of all students and families through coordination of
school health programs.

13. CARY (Council on at Risk Youth) — Dedicated to helping youth prevent violence, drug abuse and delinquency through pub-
lic information, training, research and management of youth violence prevention programs.

14. AISD & Seton Student Health Service Advisory — Planning body to monitor student health needs and priorities in within
AISD.

15. Seton Family Hospital Children’s Optimal Health —Focuses on range of health issues and ways to better track (systems map-
ping) health issues in the community

16. United Way Success by 6 — Advisory group focusing on needs and development of early childhood

Core Management Team of Senior Representatives: Team will meet with the Director monthly or as needed; the Team will also
attend the quarterly evaluation meetings of Austin ACCESS Advisory council.

ACCESS Director will provide monthly updates for the Core Management Team:
e Evaluation updates; progress toward goals
e Budget updates

e Staff/contractual updates
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Monthly Feedback from the Team to the Director:

e Recommendations on evaluation (progress toward goals), budget, and/or staff

e Recommendations for topics to be taken to quarterly ACCESS Community Advisory Council meetings
Guidelines to Insure Against Conflict of Interests:

e All members of the Core Management Team will excuse themselves from influencing any decisions that may impact mone-
tary compensation to their organization.

e  The AISD General Counsel will provide guidance to the Core Management Team regarding safeguards to protect against
conflict of interests.

Involvement of Multiple and Diverse Sectors of the Community—Design, Implementation, Continuous Improvement:

Design: Community agencies have been involved in the design of Austin ACCESS from the day that AISD Student Support Services

Required Partner

Member

Support Project Director

Local Juvenile Proba-
tion

Gail Penney
Chapmond, Travis
County Juvenile

Provide real-time feedback regarding transition issues student expe-
rience

Probation
Local Public Mental Arturo Hernandez, | Provide ongoing advisement and consultation regarding students
Health Director Child- served and behavioral needs met

ren’s MHMR
Local Law Enforcement | Captain David Monitor safety and provide ongoing updates of status; provide real-

Agency

Rider, AISDPD

time reports of crises and unmet needs

Austin ISD Vacant, Assistant Provide technical support regarding procedures and requirements in
Superintendent of | AISD; provide integration and collaboration with current and future
Educational Sup- district services for students
port Services

Additional Member Support Director in Day to Day Management

Austin ISD Dianna Groves, Monitor incidents of bullying and sexual harassment, students re-
Student Interven- ferred for services
tion Specialist

Austin ISD Jane Nethercut, Monitor student discipline data and campus survey data to report

Coordinator of
Postivie Behavior
Support

areas of need.

Community member

Jose Del Valle

Provide technical assistance to Austin ACCESS goals, identify gaps
and assist in development of additional funding strategies

proposed applying for the Safe Schools Healthy Students Grants.

e  Various agencies volunteered staff and resources to assist with community needs assessment, development

of goals, and design of the logic model:

o

o

o

Seton Optimal Health provided a grant writer and technical assistance
The Austin Project provided project management leadership and technical assistance

Ready by 21 provided technical assistance

e Parent leaders were represented by Dr. Susan Millea, who serves as a parent representative of various
community advisory groups:
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o School Healthy Advisory Committee
o  Children and Youth Mental Health Planning Partnership

o AISD/Seton Children’s Advisory

A series of broad based, community group meetings were held through May and June to finalize goals for
the proposal and to develop details for the cutting edge resource/data sharing community plan. Agencies

and stakeholders represented included the following:

o Parents

o The Austin Project

o Austin/Travis County Mental Health Mental Retardation Center

o Travis County Juvenile Probation

o Travis County Youth Services

o Seton Family Hospital Children’s Optimal Health Initiative

o Mayor’s Mental Health Task Force

o United Way

o Texas Workforce Commission

o  Austin Independent School District

o Communities in Schools

o SafePlace (abuse shelter and support agency)

o  Children’s Partnership

o Austin Child Guidance Center

o Ready by 21 Youth Coalition

o Indigent Care Collaborative

o Private schools in the community
Three key leaders of the community have declared their support for Austin ACCESS Safe Schools Healthy
Students Initiative: Travis County Judge Sam Biscoe, City of Austin Mayor, Will Wynn, and Austin ISD
Board of Trustees President, Mark Williams. As chairs of the Austin City Council/Austin Independent

School District Board of Trustees/Travis County Commissioners Court, they reviewed and endorsed the
five goals.

Implementation: The Austin ACCESS SS/HS proposal has been thoughtfully crafted to support and enrich collaboration among
multiple and diverse sectors of the community to ensure maximum leveraging of resources to support students:
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Ongoing parent/family involvement will be insured with the formation of the Austin Community ACCESS
Advisory (meeting quarterly) to receive and review the Director and Core Management Team’s report on
benchmark progress. The members will be drawn from the following stakeholders: Parents, students (City
of Austin Youth Advisory Council)

The Mayor’s Mental Health Task Force Monitoring Committee is eager to include the Austin ACCESS Di-
rector in their broad-based community group to enhance district/community integration of effort and re-



sources. Working with this task force will ensure that Austin ACCESS is in touch with the heartbeat of
mental health issues in the community through ongoing contact with representatives and stakeholders from
the following:

City of Austin

Travis County

Austin Independent School District
Austin Travis County Mental Health Mental Retardation Center
Travis County Healthcare District
Austin Police Department

Travis County Sheriff’s Department
Austin State Hospital

Seton Shoal Creek (psychiatric/substance abuse hospital)
Austin Recovery

Hogg Foundation

Housing Community Development
Huston Tillotson University

St. David’s Foundation

St. Edward’s University

Consumers

Family Members

Faith Based Community

Advocates

Judges

Attorneys

Psychologists

Psychiatrists

O 00O O0OO0OO0OOO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OO0OOo

Continuous Improvement: Three evaluation components are included in the grant proposal to insure continuous improvement and to
develop an unprecedented level of evaluation integrating district and community-wide multivariate mapping of assets and needs using
GIS technology. This will help target ‘hot spots’ of need and focal points of success over time, and facilitate efficacious and efficient
targeting of resources to generate desired outcomes, even as our demographic patterns shift.

Component (1) AISD Program Evaluation Department—to monitor staff fidelity to the model and to integrate the community data
with AISD’s data. The AISD Program Evaluation Department evaluates federal, state, foundation and locally funded programs in
AISD and are acknowledged on a regular basis by their peers for high quality work in evaluation through the American Educational
Research Association's Division of Evaluation's annual publication competition.

Component (2) Contracted external evaluator—to serve as an external audit for fidelity assurance and to insure delivery of com-
munity/agency indicators to AISD Program Evaluation

Component (3) ACCESS mapping team (one AISD Technology Department Specialist and one external evaluator)—to imple-
ment an unprecedented level of spatial analysis using GIS technology for assessing and evaluating effectiveness; mapping will reveal
assets and gaps in a more timely fashion and suggest/predict resource allocation based on emerging demographic needs.

e  Evaluation benchmarks will be monitored continuously and reviewed annually with the Austin Community
ACCESS Advisory, the Core Management Team, and the Director.

e AISD embraces an effort - based culture, and all programs are evaluated with the philosophy of continuous im-
provement through building capacity within staff and programs, and using the logic model approach to guide
the measurement of program fidelity and effectiveness.

Roles and Responsibilities: For a comprehensive listing of activities, roles, and responsibilities, please see the ACCESS Logic Mod-
el.

Partner Agreements:

Law Enforcement Agency—Austin Independent School District Police Department

e Continued membership and active participation in the Austin ACCESS—Safe Schools Healthy Students Initia-
tive.

e Provide data necessary for evaluation of this proposal to the local evaluator(s).

® Provide data related to the Government Performance and Results Act Performance Indicators established by
Federal government.

Chief Patrick Fuller
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Austin Independent School District Police

Juvenile Justice—Travis County Juvenile Probation

Continued membership and active participation in the Austin ACCESS, Safe Schools Healthy Students Initia-
tives

Provide data necessary for evaluation of this proposal to the local evaluator(s).

Provide data related to the Government Performance and Results Act Performance Indicators established by
Federal government.

Chief Estela P. Medina
Travis County Juvenile Probation

Public Mental Health Agency—Austin/Travis County Mental Health Mental Retardation Center:

Continued membership and active participation in the Austin ACCESS Safe Schools Healthy Student Initiative.
Provide data necessary for evaluation of this proposal to the local evaluator(s).

Provide data related to the Government Performance and Results Act Performance Indicators established by
Federal government.

Provide administrative control and/or oversight of the delivery of mental health services

Provide procedural guidelines to be used for referral, treatment, and follow-up of children and adolescents in
need of mental health services.

Provide monthly updates to the district giving numbers of AISD students referred and treated.

Provide comprehensive biannual (February 15, August 15) reports summarizing numbers of AISD students re-
ferred and treated.

David Evans
Executive Director,

Austin Travis County Mental Health Mental Retardation

School District: Austin Independent School District

Continued membership and active participation in the Austin ACCESS, Safe Schools Healthy Students Initia-
tive

Provide office space for staff and services related to the grant.

Provide data necessary for evaluation of this proposal to the local evaluator(s).

Provide data related to the Government Performance and Results Act Performance Indicators established by
Federal government.

Pascal D. Forgione, Jr., Ph. D.
Austin Independent School District Superintendent
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2010 - 2011 ACCESS Calendar of
Events and Important Dates

APPENDIX 6

ACCESS

Austin Community Collaboration
to Enhance Student Success

Date Event Location
August 18, 2010 Core Management MHMR ~ Small Training
. Room PO5.GWS, 1700 S.
(1:30—3:30) Team Meeting
Lamar
September 15, 2010 Core Management MHMR — Small Training
. Room PO5.GWS5, 1700 S.
(1:30—3:30) Team Meeting
Lamar
September 30, 2010 Year 3 Annual NA

SSHS Report

October 20, 2010

Core Management

MHMR — Small Training
Room PO5.GWS5, 1700 S.

(1:30-3:30) Team Meeting Lamar
November 5, 2010 Partner/Staff TBD
(1:00—5:00) Semi-Annual Staff Meeting
November 17, 2010 Core Management MHMR — Small Training
. Room PO5.GWS, 1700 S.
(1:30—3:30) Team Meeting
Lamar
January 19, 2011 Core Management MHMR — Small Training
. Room PO5.GWS5, 1700 S.
(1:30—3:30) Team Meeting
Lamar
February 16, 2011 Core Management MHMR — Small Training
. Room PO5.GWS, 1700 S.
(1:30—3:30) Team Meeting
Lamar
Year 4 Semi-Annual
March 31, 2011 SSHS Report NA
April 6, 2011 Semi-Annual TBD
(8:30—11:30) Staff Meeting
April 20, 2011 Core Management MHMR — Small Training
. Room PO5.GWS, 1700 S.
(1:30—3:30) Team Meeting
Lamar
May 18, 2011 Core Management MHMR — Small Training
i i . Room PO5.GWS, 1700 S.
(1:30—3:30) Team Meeting
Lamar
June 15, 2011 Core Management RZLIO%MRP_ Oimgi/lllgmjll%’gi'
(1:30—3:30) Team Meeting ' ’ '

Lamar
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APPENDIX 7

Category YR 3 - Elem 1,2,3 Elem4 & 5
GANS BUDGET

1. Personnel Cost 71% 29%
Program Director 64000 45440 18560
Administrative Supervisor 68000 48280 19720
Program Facilitator 41000 29110 11890
Program Secretary (2 FTE's) 66000 46860 19140
PBS Development Coordinator 65000 46150 18850
PBS Specialist (7 FTE's) 272205 193266 78939
School to Community Liaison (3 FTE's) 124000 88040 35960
Counselor at Lucy Read - Early Childhood 53042 37660 15382
Dropout Prevention Specialist - Mendez MS 38500 27335 11165
Violence Prevention Coordinator - Garcia MS 37000 26270 10730
School Resource Officer - Gang Specialist 46359 46359
Evaluation Team - Internal (1.5 FTE) 100365 71259 29106
Technology Programmer - GIS 0 0 0
Part Time Assistance 0 0 0

0 0 0
Training Stipends - Lucy Read (Extra Duty) 0 0 0
Training Stipends - Violence Prevention (Extra 0 0 0
Duty)

0 0 0
Total Personnel Cost 975471 706028 269442
2. Fringes
Program Director 14080 9997 4083
Administrative Supervisor 14960 10622 4338
Program Facilitator 9020 6404 2616
Program Secretary (2 FTE's) 14520 10309 4211
PBS Development Coordinator 14300 10153 4147
PBS Specialist (7 FTE's) 59885 42518 17367
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Category YR 3 - Elem 1,2,3 Elem4 & 5
GANS BUDGET

School to Community Liaison (3 FTE's) 27280 19369 7911

Counselor at Lucy Read - Early Childhood 11669 8285 3384

Dropout Prevention Specialist - Mendez MS 8470 6014 2456

Violence Prevention Coordinator - Garcia MS 8140 5779 2361

School Resource Officer - Gang Specialist 10199 10199

Evaluation Team - Internal (1.5 FTE) 22080 15677 6403

Technology Programmer - GIS 0 0 0
0 0 0

Training Stipends - Lucy Read (Extra Duty) 0 0 0

Training Stipends - Violence Prevention (Extra 0 0 0

Duty)

Total Fringes 214604 155326 59277

Personnel and Fringes 1190074.01 861354.36 328719.65

3. Travel

Early Childhood - Incredible Yrs Training TBD 0 0

Early Childhood - Devereux (Testing) Training 4454 4454

TBD

Early Childhood - Play Therapy Conf. 1468 1468

SSHS - Core Team Meetings (Previous) 0 0

SSHS - Sustainability Meeting - May 2010 - Staff 5508 5508

SSHS - Sustainability Meeting - May 2010 (2 2754 2754

Non-Empl)

SSHS - Proj Director Meetings (Previous) 0 0
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Category YR 3 - Elem 1,2,3 Elem4 & 5
GANS BUDGET
SSHS - Project Director Meeting -Mar 2010 3354 3354
SSHS - Project Director Meeting -July 2010 3354 3354
Mental Health CHSM Conf. - Nov 09 - 2 Staff 3754 3754
Mental Health CHSM Conf. - Nov 09 (2 Non- 3754 3754
Empl)
PBS - International Conf. - Mar 2010 - 4 staff 6808 6808
PBS - State Conf - Spring 2010 - 8 Staff 6688 6688
Gang Conf. (Previous) 0 0
Tx. Gang Investigators Association - TBA 2010 - 1740 1740
US Border Patrol _Anti Gang Conf - Sept 09 177 177
OJJDP Gang Conf - TBD 2010 1636 1636
OSDFS Conf - August 2009 0
OSDFS Conf - TBD 2010 2754 2754
Communications Training 0
0
Total Travel 48203 34773 13430
4. Equipment
5. Supplies
Reading Materials 0 0
Incredible Years Training 1400 1400
Project Towards No Drug PTND 3600 3600
Responding to Peaceful and Positive Ways 6000 6000
PBS Reading Material 8000 8000
Testing Material 0 0
lY - Devereux - Assessments 1200 1200
Project Towards No Drugs - Pre Assessments 1250 1250
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Category YR3 - Elem 1,2,3 Elem4 &5
GANS BUDGET

Desktop & Notebooks, Monitors & Printers 9500 9500
IY General & Play Therapy Supplies 15000 15000
Software (ARC GIS & Network Analyst) & Sch 1000 1000
Based Reporting, Desktop Publishing
Equipment & Furniture 0
General Supplies (Includes Evidence Based Ma- 12500 6250 6250
terial)
Social Marketing Message (Smoking, Drugs, Al- 0 0
cohol)
Total Supplies 59450 25100 34350
6. Contractual
Safe Place - Expect Respect 94082 94082
ACGC - Parents Love & Limits 213141 213141
MHMR - Therap. & Psychiatric Ser & Care Coor- 306353 306353
dinator
ABC - Nurse Family Partnership 69333 69333
Seton - GIS Technology 62365 31183 31183
Shore Research - Eval. External Fidelity Assur- 36000 9000 27000
ance
Human Service Tech. Innov. - Sustainability 40000 20000 20000
Coordinator
Community Sync - Youth Service Mapping 48325 24163 24163
Incredible Years - Training 9409 9409
Project Towards No Drugs - Training 0 0
Responding to Peaceful and Positive Ways 1000 1000
Austin Voices - Skills for Living 9945 9945
Duplication Services 0 0
Total Contractual 889953 189372 700581
7. Construction
8. Other
Food / Refreshments 500 250 250
Misc. Operating Expenses 0 0 0
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Category YR 3 - Elem 1,2,3 Elem4 & 5
GANS BUDGET
Postage 0 0 0
Translation 0 0 0
Total Other 500 250 250
9. Total Direct Costs (lines 1-8) 2188180 1110849 1077331
10. Indirect Costs 46575 30706 15869
11. Training Stipends 15245 8170 7075
12. Total Costs (lines 9-11) 2250000 1149725 1100275




APPENDIX 9

Core Management Team Members

Required Partners

Designees

Support of Project Director

Estela Medina
Chief Juvenile Probation Officer
Local Juvenile Probation

Barbara Swift
Deputy Chief Juvenile Probation
Officer
Gail Penney-Chapmond
Director of Assessment Services

Provide real-time feedback regard-
ing transition issues student expe-
rience

David Evans
Executive Director

Arturo Hernandez
Director Child & Family Services

Provide ongoing advisement and
Consultation regarding students

ATCIC
Local Public Mental Health

served and behavioral needs met

Silas Griggs
Lieutenant

Monitor safety and provide ongoing
updates of status; provide real-time
reports of crises and unmet needs

Dr. Meria Carstarphen
Superintendent
Austin ISD

Sally Rothenberg
Director of Learning Support

Provide technical support regarding
procedures and requirements in
AISD; provide integration and col-
laboration with current and future
district services for students

Ancillaries

Dianna Groves
Student Intervention Specialist
Austin ISD

Monitor incidents of bullying and sexual harassment,
students referred for services

Jane Nethercut
Coordinator of Positive Behavior support,

Monitor student discipline data and campus survey data
to report areas of need

Austin ISD
Jose Del Valle Provide technical assistance to Austin ACCESS goals,
Admin. Supervisor ACCESS identify gaps and assist
Austin ISD

Dr. Susan Millea
Contracted Consultant
Community Sustainability

Facilitate community Sustainability

Sue Carpenter
Assoc. Director, Success By 6, United Way

Provide expertise regarding resource database

Jim Lehrman
Dir. Office of Children Services
Travis County Health & Human Services

Collaborate on sustainability strategies

Willie Williams
Family & Youth Services, City of Austin,
Health and Human Services

Collaborate on sustainability strategies

Eric Metcalf
Chief Program Officer,
Communities in Schools

Collaborate on sustainability strategies

Dr. Cinda Christian
Evaluation Supervisor

Evaluation of program

Simon Tidd
Evaluation Analyst

Evaluation of program

Beth Johnson
Evaluation Analyst

Evaluation of program

Dr. Semonti Basu
PBS Technical Assistance Facilitator

Technical assistance

Kemal Taskin
Program Facilitator

Facilitation of services

Project Director
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Dr. Brenda Hummel
Director ACCESS Grant
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Executive Summary
Introduction

This white paper was co-authored by the members of the Housing/Student Mobility Working Group, a group of institutional and
community members convened by the Joint Austin Independent School District (AISD)/Travis County/City of Austin Subcommittee
(for more information about the makeup of the committee, see Appendix I). The report contains three main sections: an overview of
the issue of student mobility in Austin, a proposed implementation plan to study a best-practice intervention method in a specified
target area, and resources necessary to address student mobility over the long term.

Overview of Student Mobility in Austin

Student mobility refers to student turnover at a school during the academic year. This turnover can refer to a student changing schools
within or between districts or dropping out of school completely. In Austin, high student mobility is clustered in distinct areas of the
district, primarily in the northeast and central east sections of the city.

Addressing student mobility is important because high rates of mobility are linked to a range of negative outcomes for children and
schools. Children who move frequently have lower attendance rates, exhibit poorer academic performance, and are more likely to drop
out of school than are children who do not move frequently. They also are at increased risk of negative health outcomes (e.g., beha-
vioral and emotional problems, teen pregnancy, adolescent depression, illicit drug use, and reduced continuity of health care). Teach-
ers at schools with high rates of mobility are continually re-teaching material to new students, which harms other students through a
slowing of the curriculum, and leads to low teacher morale and high rates of turnover. At the campus level, high rates of mobility are
associated with low accountability ratings. Moreover, the shifting student population and associated staff turnover can undermine
schools’ abilities to implement curricular changes designed to improve academic performance.

Proposed Student Mobility Implementation Program

Best-practice research yielded several national programs targeting student mobility, including one best-practice program in Austin: the
Family Resource Center (FRC) model, which was first established at Webb Middle School. The FRC contributed to a reduction in
student mobility at Webb from 35% to 29%. More recently, the program has been extended to several other district schools, including
Reagan High School and Pearce Middle School. FRCs provide student support services, family support services, and direct assistance
to families experiencing mobility issues.

This working group proposes to use the FRC model as the centerpiece of a plan to reduce student mobility in a specified target area.
The plan has four primary goals:

1. Decrease student mobility — identify/document strategies
2. Improve rates of student attendance

3. Improve individual student academic achievement

4. Improve campus-wide academic performance

The proposed student mobility program will expand an evaluation of the FRCs. It will collect data about families, using the FRC to
assess the effectiveness of this best-practice program. It will be implemented in a specified target area, primarily located in zip codes
78723 and 78752. Within these zip codes, the proposed FRC evaluation will target Reagan High School, Webb Middle School, and
Pearce Middle School.

Resources Needed to Address School Mobility

To be successful, the school mobility implementation plan will require dedicated resources to successfully influence the school mo-
bility rate in the target area. This includes both the strategic allocation of existing institutional and community resources as well as the
allocation of new and yet-to-be-determined resource streams. As requested by the Joint Subcommittee, the student mobility working
group has identified immediate as well as future funding needs. For more details about the timeline and budget for these resource
needs, please see Appendices IV and V.

Immediate Funding Needs
1. Information Infrastructure

A major objective of the Joint Subcommittee has been to improve inter-institutional coordination to address cross-cutting community
issues. The mobility working group has witnessed reductions in siloing of institutional knowledge. Service networking has increased,
as exemplified by the “warm hand off” given when FRC staff seek utility assistance from the city, and by the prioritization of services
to families with children at risk of homelessness. These coordination efforts should continue.
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However, an information infrastructure that would enable true service coordination with results accountability still is lacking. Without
an adequate information infrastructure, services will remain fragmented, less effective, and more costly; and child and family out-
comes will not be optimized. Without an adequate information infrastructure, it is difficult to impossible to measure, monitor, and
correct intervention approaches to achieve desired results, both within and across organizations.

Currently funded: No

Projected need: Technology that could ameliorate these issues is currently available and affordable. The technology could
augment existing efforts (e.g., the Promise Neighborhood initiative) and leverage existing capacity and experience. Invest-
ment in an information technology project through the FRCs is recommended, with the intent that scalability of the informa-
tion infrastructure be considered as a cross-cutting solution to inter-organizational effectiveness, based on client-centered
outcomes. If the information infrastructure is correctly established, the measurement of outcomes will be intrinsic to its oper-
ation.

Recommended institutional lead: AISD/FRC administration

2. Data Collection and Evaluation

It is critical to the success of the pilot program that data about families served through the FRCs in the target area are collected and
tracked so the impact on student mobility in the pilot area can be measured and future needs can be identified more precisely.

Currently funded: No
However, a proposal is underway for a study to ascertain what value the provision of support services provided by Housing

Authority of the City of Austin (HACA) has for AISD students living in HACA properties. This study will be funded by a
collaboration between HACA, AISD, Communities in Schools (CIS), and the ACCESS project, in concert with Children’s
Optimal Health.

Projected need: In order to successfully track and evaluate the success rates of students participating in the proposed pilot, the
committee envisions at least two part-time staff members dedicated to the project: .5 FTE for FRC collection/tracking, and .5
FTE in AISD for evaluation/assessment. The committee envisions that this effort would be coordinated through AISD’s De-
partment of Program Evaluation (DPE), a department within AISD’s Office of Accountability, which is charged with evaluat-
ing federally, state-, and locally funded programs in AISD.

Recommended institutional lead: AISD/FRC administration

Future Funding Needs

1. Geographic Information System (GIS) Technology

GIS technology is a strong tool for understanding the phenomenon of student mobility in our community and for guiding action deci-
sions. Resources allocated to support evaluation of the mobility reduction efforts also could be leveraged to assist evaluation of efforts
to address chronic absenteeism, pertinent to the Truancy Plus initiative.

Currently funded: Yes. Resources from the AISD Safe Schools/Healthy Students ACCESS grant have allowed for the devel-
opment of a student mobility mapping project. Initial maps have been produced that look at campus mobility in relation to
school academic rating.

Projected need: Sustainability of this effort beyond August 2011 will require .5 FTE for an AISD GIS position as well as .25
FTE for Children’s Optimal Health to integrate multiple data sources in community maps.

Recommended institutional lead: AISD

2. Family Resource Centers
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Currently funded: Yes. The current funding model for the FRCs is a collaborative effort that includes a combination of sup-
port from AISD and from other public/private partners. For instance, Austin/Travis County Health and Human Services pro-
vided a half-time social worker at Webb for two years to help the FRC begin. Staffing and administration for the three FRCs
in the target area are currently funded as follows:

o Reagan High School: Funded for two years through DOE stimulus funding, including a half-time director and a full-
time social worker for family support; a full-time volunteer coordinator is funded through campus funds



o  Webb Middle School: Funded through the AISD Middle Level Education Plan (MLEP) and community/grant support;
AISD provides funds for a half-time director and full-time social worker; a part-time administrator is paid through grant
funding

o Pearce Middle School: Funded for two years through DoEd stimulus funding, including a full-time director/volunteer
coordinator and half-time social worker

Projected need: Beyond the need for future staffing and administration of the FRCs, improved efficiencies are needed within
the FRCs to improve linkages and referrals to local social service systems. There is an opportunity for the city and county to
link and leverage these resources to systems and resources within the city and county that promote family stabilization. One
way to address these needs is through the provision of grant writing assistance.

Although the focus of the proposed program is on evaluation of the three schools in the pilot area, benefits are expected to
extend to the other emerging FRCs (at Dobie, Martin, and Mendez) as well as to other potential areas of focus in the district.

Recommended institutional lead: AISD/FRC administration

3. Direct Assistance (rent and utility assistance)

Currently funded: Yes, through various local programs. Rent and utility assistance provided through the Homeless Prevention
and Rapid Re-Housing Program (HPRP) program are funded with stimulus dollars from HUD. The City of Austin and Travis
County also provide a limited number of rent and utility assistance vouchers through the Tenant-Based Rental Assistance
(TBRA) program, using federal funding.

Projected need: The pilot program will help determine the assistance needs of the school mobility population. For instance,
tracking and evaluating families who receive FRC assistance will help determine whether any gaps in current service (e.g.,
families experiencing mobility problems who require assistance but do not qualify for the HPRP program). This will help de-
termine whether future resources should be designated for more flexible and/or targeted assistance programs.

Recommended institutional lead: City/county

Conclusion and Next Steps

This white paper recognizes the early contribution of both AISD and the City of Austin in providing support to a grassroots communi-

ty effort
leverage
County,
not only

to develop a FRC for Webb Middle School. The Student Mobility Task Force encourages the Joint Subcommittee to link and
the existing systems and collaborative spirit present in this model, and to align efforts by AISD, the City of Austin, Travis
and the broader community to grow resilient neighborhoods and effective schools. The Webb FRC model is being duplicated
within the St. John Community, but also in the Dove Springs and Central East Austin communities. The support of the Joint

Subcommittee will sustain and enhance one of Austin’s most fertile cross-sector collaborations, and in so doing, will offer relief to

Austin’s
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Housing/Student Mobility Working Group White Paper
I. Overview of Student Mobility in Austin
What is School Mobility?

Student mobility refers to student turnover at a school during the academic year. This turnover can refer to a student changing schools
within a district or between districts, or dropping out of school completely. Mobility occurs due to different reasons. “Strategic” mo-
bility occurs when a student changes schools under a school choice policy, for reasons relating to the family’s upward mobility.
“Reactive” mobility occurs when a student is forced to move due to residential instability (e.g., the family moves during the school
year due to socioeconomic barriers). Although parental choice does have an impact on student mobility, this paper generally focuses
on the topic of reactive mobility, unless otherwise indicated.

When referring to the concept of mobility as it relates to school district administrative data, definitions vary according to the data
source. For the purposes of this report, the following definitions of mobility are used:

e Student Mobility: mobility related to a change of school, residence, or both; only families who report a change in resi-
dence can be tracked

e Campus Mobility: official mobility rate tracked by the school; a student is considered mobile if he or she has been in
membership at the school for less than 83% of the school year (i.e., has missed six or more weeks at a particular school);

the Texas Education Agency (TEA) requires all Texas independent school districts to report on these data

e Residential Mobility: Change of residence

Why Focus on Student Mobility?

An expanding body of evidence shows that high rates of school mobility are linked to negative outcomes in multiple spheres of a stu-
dent’s life. Mobility affects the academic performance and psychological well-being not only of mobile children, but also of teachers
and other students, and affects the overall effectiveness of the school (Mueller & Tighe, 2007).

Much of the research in the area of student mobility has focused on academic outcomes, and substantial evidence of associations be-
tween high student mobility and poor academic performance has been reported (Mueller & Tighe, 2007). Mobility affects the individ-
ual student’s educational experience, in terms of attendance, continuity of learning, and achievement (Family Housing Fund, 1998;
Reynolds et al., 2009). Effects are particularly acute for students who move frequently: in an analysis of the academic performance of
economically disadvantaged children in the Chicago public schools, children who changed schools three or more times during the
elementary school years were nearly a year behind more stable children (Kerbow, Azcoita & Buell, 2003). Factors cited as potential
contributors to the discrepancy include insufficient exposure to foundational concepts, improper ability grouping, and other gaps in
instruction. Students who are highly mobile or homeless exhibit lower scores in math and reading than do children of similar econom-
ic and ethnic backgrounds whose housing is stable (Obradovic et al., 2009; Reynolds et al., 2009). Not surprisingly, given the educa-
tional challenges they face, children who change schools several times are at heightened risk of dropping out (Ou & Reynolds, 2008).
Importantly, associations between mobility and negative outcomes do not appear to be due solely to preexisting family characteristics.
Although highly mobile families tend to be among the most fragile families, even when compared to other low-income families, mo-
bility rates are important predictors of poor academic performance and higher drop-out rates above and beyond influences of family
characteristics (Reynolds et al., 2009).

At the campus level, student mobility affects schools by impeding teaching effectiveness, leading to a slowing of the curriculum and
an overreliance on testing that affects other students at the school (Kerbow et al., 2003; Rhodes, 2005). The frustrations of teaching a
highly mobile student population can lead to low teacher morale; a high rate of staff turnover; and as a result, a high percentage of
poorly qualified teachers in schools with high student mobility (Rhodes, 2005). The academic consequences of student mobility—for
the mobile students, their classmates, and the schools as a whole—might be expected to affect No Child Left Behind school accounta-
bility ratings; indeed, high school mobility is a stronger predictor of low ratings than are school enrollment size, ethnicity, or socioe-
conomic status (Rhodes, 2005). High mobility not only contributes to the problems of at-risk schools, but also increases the difficulty
of solving those problems by undercutting the effectiveness of programs designed to improve those schools (Kerbow et al., 2003).

In addition to affecting academic performance, frequent moves can have detrimental effects on children’s psychological well-being.
Children who move often have to deal with frequent disruptions of friendships and need to adjust to new schools and new social con-
texts. Some children adapt by developing strategies for making friends and gaining social acceptance at a new school, but others be-
come angry and aggressive (Rhodes, 2005). In the long term, residential mobility is associated with negative health outcomes (e.g.,
high levels of behavioral and emotional problems, high teen pregnancy rates, adolescent depression, illicit drug use, and poor continui-
ty of health care (Jelleyman & Spencer, 2008). Mobility also affects families: when students change schools frequently, parents have
difficulty engaging with the school. The lack of engagement can further exacerbate mobility issues because disengaged parents are
inclined to change schools when a child is having difficulties, rather than work with the school to resolve the problem (Kerbow et al.,
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2003). Finally, high rates of residential mobility affect entire communities when the above trends occur in the aggregate, affecting the
safety, security, and sense of community of neighborhoods.

One of the major contributors to student mobility is residential mobility (i.e., moving from one home to another). Residential mobility
is particularly likely when housing costs are high: families may move because (a) they cannot pay their rent and are evicted, (b) they
are seeking a less expensive rent, (c) they are temporarily housed with family or friends, or (d) they are homeowners and their home
has been foreclosed (Turner & Berube, 2009). In some instances, moves may be precipitated by redevelopment, condo conversions, or
foreclosure of a rental property. School changes also can be motivated by dissatisfaction with the current school or expectations of
improved opportunities at another school. Unfortunately, for low-income families, these expectations typically prove false: students
tend to move from one poorly performing school to another (Kerbow et al., 2003). Nonetheless, some researchers have argued for
distinguishing between “reactive” and “strategic” moves because outcomes may differ, depending on whether school changes are in
reaction to factors such as undesired residential changes, or result from efforts to achieve greater educational opportunity (Xu, Han-
naway, & D’Souza, 2009).
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AISD ACCESS Grant/ Student Mobility Data Tracking

In compliance with legal and regulatory guidance, AISD maintains and reports to the TEA information about campus mobility and
student homelessness. The reports are produced annually, although a significant time lag can occur between the date range being re-
ported and the state filing date for the report. Students may change campus and change residence independently. The greatest likelih-
ood of a residential address change being reported to school officials is if it affects the campus of enrollment, or if the student is de-
pendent on bus transportation. Other residential moves may or may not be reported to AISD. Despite this limitation, school district
records of student residential change probably are the most robust data source available for tracking this issue.

Historically, AISD has not had the capacity to archive changes in student residential address. Using technology resources under the
Safe Schools/Healthy Students ACCESS grant, a database has been developed within AISD to capture and archive student residential
address changes, using a periodic, point-in-time data capture procedure. This database currently is being populated. By capturing and
archiving residential address data in this way, more timely analysis and GIS mapping of student residential change will be feasible.
This approach can help identify neighborhoods where residential mobility is concentrated, to guide resource allocation and to monitor
change over time. After the data are available in a usable format, spatial analysis techniques can be employed to identify patterns in
residential movement (e.g., average distance moved, and movement within versus into or out of neighborhoods).

Under the ACCESS grant, a student mobility mapping project is being developed. Initial maps have been produced that show campus
mobility in relation to school academic rating. Similarly, campus-level representation of homeless students is feasible. Residential
mobility by neighborhood also has been mapped, showing students who moved between school year 2007-2008 and school year 2008-
2009. The project can continue while ACCESS resources are available.

Mobility Rates in Austin
Campus mobility rates, as defined by the TEA, are reported yearly. However, as indicated above, a significant time lag means the
most recent data available are from school year 2007-2008. This most recent mobility rate data for AISD schools are listed below.

Patterns of campus mobility in AISD, as indicated by these data, reveal distinct areas of high mobility at campuses in the east and
northeast portions of the district (see Figure 1).

Table 1: AISD High School Mobility Rates (2007-2008)

CAMPUS Mobility Count Mobility %
# of students consi- % of all students con-
dered mobile sidered mobile
Garza 372 78.8
Reagan 550 42.9
Johnston (closed at the
end of 2007-08) 393 41.8
International 129 37.8
Lanier 655 33.8
Travis 619 33.7
Akins 676 25.3
Crockett 522 23.4
McCallum 407 21
Anderson 319 14.7
Austin 340 14.7
Bowie 314 10.7

Table 2: AISD Middle School Mobility Rates (2007-2008)

CAMPUS Mobility Count Mobility %

# of students consi- % of all students con-

dered mobile sidered mobile
Pearce 286 30
Webb 234 29.5
Dobie 309 29.4
Martin 217 26.3
Burnet 308 25.6
Mendez 310 23.8
Fulmore 270 22.3
Paredes 238 19.8
Bedichek 215 18.5
Covington 137 13.9
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Kealing 178 13.4
O. Henry 107 12.3
Murchison 153 11.8
Lamar 83 11.4
Bailey 122 9.9
Small 112 9.3

Table 3: AISD Elementary School Mobility Rates (2007-2008)

CAMPUS Mobility Count Mobility %
# of students considered | % of all students
mobile considered mobile

Linder 261 36.7
Blackshear 78 33.8
Ridgetop 61 33.7
Reilly 85 33.5
Andrews 169 32.9
Harris 187 32.9
Oak Springs 83 32
Barrington 196 31.5
Pecan Springs 143 30.9
Sanchez 165 30.8
Perez 177 30.6
Norman 151 30.3
Govalle 100 30.2
Allison 131 30
Becker 59 29.8
McBee 183 28.9
Pillow 123 28.7
Pickle 154 28.6
Pleasant Hill 155 27.8
Blanton 129 27.6
St. EImo 104 27.5
Winn 154 27.5
Cook 108 26.2
Hart 183 26.1
Metz 136 25.3
Galingo 157 24.8
Jordon 146 24.7
Langford 168 24
Rodriguez 181 24
Brooke 67 23.9
Maplewood 68 23.3
Wooten 109 23.2
Ortega 50 23.1
Campbell 79 23
Walnut Creek 197 22.8
Graham 125 22.6
Sims 82 22.6
Joslin 65 22.2
Sunset Valley 78 21.8
Wooldridge 155 21.7
Mathews 79 21.6
Houston 158 21.5
Travis Heights 103 214
Odom 140 21.2
Brown 85 21
Zavala 78 20.4
Dawson 60 20.1
Allan 66 18.6
Kocurek 109 18.4
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Palm 108 17.8
Casey 135 17.5
Widen 112 17.3
Cunningham 72 16.3
Oak Hill 121 15.7
Williams 80 15.7
Zilker 61 15.2
Boone 65 14.4
Patton 98 14.4
Davis 78 14.2
Summitt 69 13.9
Brentwood 43 13.7
Menchaca 103 13.6
Doss 71 12.4
Baranoff 66 9.6
Clayton 44 9
Cowan 40 9
Lee 32 8.8
Hill 54 8.7
Gullett 32 7.9
Mills 57 7.7
Highland Park 32 7.1
Bryker Woods 24 6.3
Barton Hills 17 5.3
Kiker 25 4.2
Pease 9 4.1
Casis 23 3.8




Figure 1: School Mobility Rates and Affordable Housing in Austin
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What Does Student Mobility Look Like?
The high rates of mobility at certain campuses only tell part of the story. A student may move once or multiple times during the year,

and this may not be reflected in the TEA-reported mobility rate. Multiple moves likely mean significant gaps in attendance, with two
to four weeks between leaving one school and settling in another. Other factors affecting mobility include:
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e  Moving often to chase free rent: low-income families with a clean rental history often move at the end of every six-month or
annual lease to gain a free month, which can help with other bills

e  Doubling up: two or three families often share housing or live with friends or relatives; when conflict inevitably occurs, fami-
lies must move

e Eviction: being evicted leads to a poor rental history, which limits a family’s housing choices

e  Utility costs: high/low temperatures and poorly insulated homes can result in high utility bills, leading to financial crisis and
mobility

e Inconsistent child support/unstable breadwinner: the loss of child support or the departure of the breadwinner can throw a
family into crisis

e Catastrophic events: illness, accident, and house fire can cause mobility

e Teen parents: student who are parents themselves often shuffle between family, friends, and shelters, or may try to live on
their own and end up in financial crisis

Community Input on Student Mobility

The committee solicited stakeholder feedback through a regularly scheduled Stand Up for Reagan meeting held on Thursday, October
29, 2009, at Reagan High School. The audience at the meeting consisted of students, parents, teachers, and community members. In
facilitated small groups, participants were asked the following questions:

1. Why are families moving out of the neighborhood during the school year?
2. What assistance is needed to help families remain stable?
3. Are there resources in the neighborhood or community that can help?

Feedback received from the participants revolved around the following themes:
e Attendance is a major concern relating to student mobility.
Rental incentives that encourage frequent moves (e.g., first month free) contribute to the problem.
Many students live in one school zone but choose to attend school in another zone.
Some students leave the district due to upward mobility.
Reagan lacks the amenities of other AISD high schools.
Any solution should focus on the entire family, not just on the student.

Best Practices in Addressing School Mobility

School mobility is a topic that has received increasing national attention in recent years. The Institute of Medicine of the National
Academies recently convened a workshop of key researchers in the area and will be releasing a report on the topic.

A recent report by the Urban Institute entitled Vibrant Neighborhoods, Successful Schools: What the Federal Government Can Do to
Foster Both' outlined four main areas in which policymakers can address student mobility:

1. Provide housing assistance to reduce residential instability

2. Allow children whose families move to remain in the same school
3. Minimize school changes in housing redevelopment projects

4. Help parents from poor neighborhoods make lasting school choices

Nationally, several programs have targeted student mobility in efforts to improve academic performance. Features of these programs
lend credence to some of the Urban Institute’s recommendations.

In Chicago, two initiatives have targeted student mobility. The first of these is Staying Put, an education campaign directed at parents,
teachers, and school administrators. Its goals include raising awareness of rights and responsibilities, and developing a commitment to
reduce student mobility (Kerbow et al., 2003). The initiative encourages schools to develop programs that foster stability, ease transi-
tions for students, and provide lesson plans for teachers. A brochure was developed and distributed to parents to educate them about
the negative effects of moving, offer alternatives, inform them about their child’s rights when a move occurs, and offer suggestions to
ease a transition. This initiative does not appear to have been evaluated, so the effectiveness of the educational efforts is unknown.

A second Chicago initiative, Community Schools in Chicago, has been credited with reductions in student mobility (Azcoitia, 2000;
Whalen, 2002). Under this initiative, public schools become community centers by offering a range of services, including health and
dental care, after school programs, tutoring, counseling, and summer camps. The schools also encourage parental involvement through
adult education program, support groups, and other school-based activities. Importantly, because the school becomes a community
gathering place, it fosters strong social ties for parents and children (Kerbow et al., 2003). In a pilot of this full-service school model,
which involved three Chicago schools, the full-service schools showed lower student mobility and greater reductions in student mobil-
ity than did demographically comparable schools that did not use this approach (Whalen, 2002).

" Turner and Berube, July 2009.
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A pilot project in Flint Michigan combined rental assistance with services to families in an effort to promote student stability. The
Genesee Scholars Pilot Project built on an existing FRC initiative in which family independence specialists were placed at academical-
ly challenged schools to assist with the social service needs of families and children. The Genesee Scholars Pilot Project targeted high-
mobility students (defined as three or more moves during the prior academic year) and provided $100 rent payments to landlords as
incentives for working with the families to prevent relocation. In the first two-year cycle of the program, targeted children showed
improved attendance and higher test scores, compared with results for non-targeted children; however, results from the second cycle
of the project were inconclusive (Michigan DHS, 2008).

Portland, Oregon also has used financial assistance to reduce student mobility under its Schools Families Housing Stabilization Pro-
gram. The financial assistance went to the targeted families and could be used for rent, deposits, mortgage payments, and move-in
costs. This program has been credited with reducing mobility and improving academic performance, with 76% of targeted children
showing improved math and reading performance, in comparison with performance by non-targeted peers (Schwartz et al., 2009).

Within Texas, the Fort Worth Independent School District (FWISD) has embraced the concept of FRCs. The FWISD FRCs work col-
laboratively with students, their families, and community resources to provide support for mental health and mental-health-related
needs. The collaborative partners link academic, social, and emotional health by increasing access to mental health care and other sup-
port services in a school setting. As a result, these school-based centers remove barriers to learning, promote academic achievement,
and increase graduation rates. They also promote healthy families and serve to engage families in their children’s education. The link
between the collaborative partners provides an atmosphere for compassionate and competent care that addresses the unique needs of
individual children and their families. The centers offer evidence-based parenting support programs among their service mix.

Locally, the student mobility at Webb Middle School was reduced from 35% to 29% after a FRC was established at the school as part
of a successful effort to improve the academic rating of the school. This program is described in greater detail below.

In summary, two components of programs that have been successful in reducing student mobility are (a) community schools or FRCs
and (2) rental support to keep families in their home. Additionally, a key aspect to successful programs is the use of information tech-
nology to monitor individual- and aggregate-level outcomes for students, and to facilitate information exchange between providers,
where appropriate, for those serving children with complex needs, as exhibited in the Harlem Children’s Zone/Promise Neighborhood
initiatives.
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I1. Proposed Pilot to Address Student Mobility
Desired Outcomes of a Student Mobility Program

Employing components of the strategies indicated above, the working group proposes to use the FRC model as the centerpiece of a
plan to reduce student mobility in a specified target area. The proposed student mobility program has four primary goals:

1. Decrease student mobility — identify/document strategies
2.Improve student attendance rates

3.Improve individual student academic achievement

4. Improve campus-wide academic performance

The collection of both quantitative and qualitative data is necessary in order to track progress toward meeting the above goals. As
such, a defined data collector role is necessary to effectively track and process data. This need will be further addressed in a later sec-
tion.

Target Area

The proposed student mobility program will be implemented in a specified target area encompassing the St. Johns and Pecan Springs

neighborhoods. This area is essentially the Reagan High School feeder pattern, which includes the three school-based FRCs at Reagan
High School, Webb Middle School, and Pearce Middle School. The primary zip codes indicated are 78723 and 78752.

ED 524B



Figure 2: Proposed School Mobility Target Area
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This study area was chosen for specific reasons:

e  High rates of student mobility

e High rates of child poverty (45% to 48% in 2000; 60% to 90% free school lunch in 2007)

e Low school performance (Reagan High School was rated as unacceptable in 2008)

e Good record of cooperation with HHS and other local agencies (100 Best Communities for Youth Award from America’s
Promise Alliance)

e Two-year record of case management and improved mobility academics at Webb

e Infrastructure in place for Pearce and Reagan

e High rates of community participation

e Selection for the Promise Neighborhood initiative, which provides funds for coordination and evaluation of family support

efforts’
e Disproportionately high rates of minority children from the area, as compared with the percentage of minority children in the

general population, are in the CPS Foster Care system; these children are removed more often than are Anglos and stay in the
CPS longer

Housing Opportunities in the Target Area

Many of the factors above are affected by the location and type of housing that exists in the target neighborhoods. Below is a brief
inventory of the type of apartments and housing providers that exist in the target zip codes.

78723. This zip code comprises 22 apartment complexes: 84% of the apartments have two bedrooms or fewer, and 56% of
households in this zip code are renters. Of those apartments, all units are below the fair market rents for the Austin area (as determined
by the U.S. Department of Housing and Urban Development). Two public housing properties are located within this zip code: one
designated for elderly/disabled and one for families (Rio Lado, with 90 units). Rio Lado will be 100% vacated by March 2010 for a
property-wide renovation. It will be retained as public housing. One project-based section 8 property (HUD subsided) for families is
located in this zip code (Walnut Creek), and two other subsidized properties are designated for elderly or disabled. More than 300 te-
nant-based housing choice voucher residents (HUD subsidized) live within this zip code. Green Doors, a nonprofit housing organiza-
tion, has a 70-unit redevelopment project targeted at individuals and families making less than 50% of the area’s median family in-
come.

78752. This zip code comprises 20 apartment complexes: 73% of the families in this zip code are renters, and 94% of the
apartments in this zip code have two bedrooms or fewer. Of those apartments, all units are below fair market rents for the Austin area.
One public housing property is designated for families in this zip code (Coronado Hills, with 48 units), and one subsidized apartment
is designated for elderly residents, St. James Place. One single room occupancy (SRO) complex with 142 units for very low-income
and homeless individuals, Spring Terrace, is operated by Foundation Communities. Approximately 80 tenant-based housing choice
voucher residents live within this zip code.

Components of a Student Mobility Intervention Program
The committee has identified a number of essential components for a school mobility intervention program, including parental in-
volvement and education, wrap-around services, transportation services, and data collection and evaluation. These components are

outlined below.

Family Resource Centers. Reagan, Pearce, and Webb FRCs provide a range of student and family support services.

Student support services include coordination with school dropout prevention, CIS, counseling, academic supports, pregnancy preven-
tion and support, home-bound social services, college support, mentoring, afterschool tutoring programs, and student health.

Family support services fall into five areas: housing, employment/finance, health, education, and social networking. No matter what
problem a family presents with, they are assessed for all areas and offered assistance or referrals that promote long-term stability.

The FRC also offers adult academic programs, aimed at expanding leadership skills and employability. Other services include orient-
ing new families to the school; resource fairs, both at school and in the community; and volunteer coordination, with the FRC acting
as a portal for community involvement and support.

The FRC delivers services through a combination of the FRC director, social worker(s), trained volunteers (including promoto-
ras/family mentors), parent support specialist, and volunteer coordinator. Services from city and nonprofit agencies are leveraged and
may share space with the FRC. Each FRC (or group of FRCs in a community) has a community partnership team that develops servic-
es, seeks additional funding, and coordinates events.

? For more information about the federal Promise Neighborhoods Initiative, see Appendix II.
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Webb FRC Income 2008-09

@ Grants/Donations $48,659 15.5%
@ Donated Professional 90,624

Services 47.7%

Volunteer Services 25,342 28.8%
# Gifts-in-Kind 150,055

Total: 314,681

*In June 2009, AISD’s Office of Middle Schools awarded a $193,200 contract to The Austin Project to develop new
FRCs based on the Webb FRC model. Of that contract, $87,000 was dedicated to support the Webb FRC as a demonstra-
tion site. Since that time, an additional $99,232 in stimulus dollars was added to the FRC Development contract to support
the development of an FRC for Pearce Middle School.

Direct Assistance. A number of options exist for direct assistance with basic needs in the community. These are community-
wide resources, and staff at the FRCs will become familiar with the process and develop relationships with the providers in order to
guide families through the process. Most of the assistance is restricted to families at 200% of federal poverty or less. All programs
listed have unique eligibility requirements, intake processes, and target populations; resources listed below may or may not be availa-
ble to a particular family seeking assistance.

Utility Assistance:

e  The Austin Energy CAP program is available through designated nonprofit organizations.

e  Utility assistance is available through the community’s Best Single Source program, Caritas of Austin, Travis County, Catho-
lic Charities, and many other faith-based organizations.

e The City Neighborhood Centers currently has limited funding for rent/utilities; it is funded in part with federal stimulus
funds.

e  The city’s HPRP may provide assistance, and is funded with federal stimulus resources. One of the HPRP specialists is des-
ignated to work with families through schools.

Home Repair and Weatherization:
e  Travis County provides home repair and weatherization through its seven Community Centers.
e The City Neighborhood Housing and Community Development Department (NHCD) has an ongoing home repair program.
e Austin Energy has temporary federal stimulus funds for weatherization.

Employment:
o  Workforce Solutions is the primary provider of employment services in the community. It also works through Goodwill to
focus help reach low-income workers and provide training.
e  Goodwill Industries of Central Texas offers employment services.
e  Through a temporary arrangement funded by CSBG-ARRA stimulus funds, Workforce Solutions is providing training, ap-
prenticeships and employment through the City Neighborhood Centers.

Childcare/After School:
e CIS and AISD provide ongoing afterschool programs; some currently are partially funded with federal stimulus money.
o  Workforce Solutions is the primary provider of federally funded childcare in the community. Both the city and county partic-
ipate with Workforce Solutions to maximize federal matching funds.
e The CSBG-ARRA stimulus funds through the City Neighborhood Centers also include childcare funding through September
30, 2010.

Housing Assistance:
e Tenant/Landlord mediation and legal assistance are available through the Austin Tenants’ Council and/or Texas RioGrande
Legal Aid.
e Rental assistance is available through the community’s Best Single Source program, Caritas of Austin, Travis County, Catho-
lic Charities, and many other faith-based organizations.
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e The city’s HPRP can provide financial assistance and housing location services; it is funded with federal stimulus dollars.
One of the HPRP specialists is designated to work with families through schools.

e Other community HPRP programs are funded by the Texas Department of Housing and Community Affairs through local
nonprofit organizations. The lead agencies for TDHCA-funded HPRP projects are Caritas of Austin, LifeWorks, and Any
Baby Can.

e Some local housing providers may have affordable units available for low- income families: HACA, Travis County Housing
Authority, Foundation Communities, Green Doors, and others.
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Transportation. Many families experiencing mobility problems are transit dependent. AISD currently has an administrative policy
that allows students who move mid year to request to continue to attend their original school for the remainder of the school year.
However, if a student is unable to arrange transportation back to the old school, that student will be able to take advantage of the poli-
cy. AISD policy does not provide transportation for students who transfer to a school other than their home school mid year.

The committee discussed these issues with the AISD Director of Transportation. Although a formal policy change would need to come
from the AISD Board of Trustees, if current AISD bus routes are available, an ad hoc solution might be to be form partnerships with
specific housing providers who are just outside the school boundary.

The federal McKinney-Vento Act requires school districts to address and support homeless students. AISD provides support to home-
less students through Project HELP and coordinated student support services. The federal statute requires AISD to coordinate trans-
portation needs for homeless students, and this effort currently is coordinated through internal AISD transportation services as well as
through Capital Metro bus vouchers. However, the number of students who may need transportation assistance due to school mobility
is much larger than the number who are officially categorized as homeless and thus qualify for McKinney-Vento assistance.

The main solution for addressing mobility-related transportation problems is to help families remain stable so students do not have to
switch schools. In light of this recommendation, however, several other steps are needed to improve transportation for students facing
mobility challenges:

Educate families to alert the school about their new address when they move

Identify transportation issues when students change schools

Align CapMetro and other local transit opportunities with FRCs

Encourage new, affordable housing near core transit corridors

Designate safe routes to school for students who can walk or ride a bike to school (within a two-mile radius)

Coordinate with the Austin Police Department and other City of Austin departments (Public Works, Code Enforcement)
on crime and other safety-related barriers for students attending school

Figure 3 shows primary Capital Metro fixed bus routes that serve the Family Resource Centers.
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Figure 3: Capital Metro Transit Routes Serving Family Resource Centers
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Data Collection/ Program Evaluation

The importance of collecting accurate data from the FRCs and tracking it is critical to the success of the student mobility pilot initia-

tive.
The data tracked through the FRCs are directly related to the desired outcomes for a school mobility program described previously:
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Decrease student mobility — identify/document strategies
Improve student attendance rate

Improve individual student academic achievement
Improve campus-wide academic performance

The FRCs collect both quantitative data and qualitative data from client surveys. FRCs use tools adapted from the California Family
Developmental Matrix that measure the progress of families from crisis to stability.

Potential variables to track:

Campus mobility rates

Student achievement

Campus performance

Number of moves within attendance zone
Number of moves over a given period of time
Forms of assistance provided

In addition to the qualitative and quantitative evaluation of the FRCs, the application of GIS mapping can assist the community in
understanding the phenomenon of student mobility. As mentioned earlier, under the ACCESS grant, a student mobility mapping
project is underway. By capturing and archiving residential address data in this way, more timely analysis and GIS mapping of student
residential change will be feasible. This approach can help identify neighborhoods where residential mobility is concentrated, can
guide resource allocation, and can monitor change over time. After the data are available in a usable format, spatial analysis tech-
niques can be employed to identify patterns in residential movement (e.g., average distance moved, and movement within versus into
or out of neighborhoods).

Because the FRC model is funded through AISD and because the outcomes relate to school performance, it is logical that the mechan-
ism for collecting and tracking this data should reside within the AISD institutional framework. The AISD DPE has conferred with the
school mobility group and offered suggestions for managing the data collection and evaluation component.

Proposed Study of Support Service Impact on Students Receiving Housing Assistance

The HACA provides supported housing services through 15 housing communities, maintaining approximately 1,400 family units.
These units include roughly 2,400 children under the age of 18, with about 1,800 school aged. HACA provides funds to CIS to pro-
vide services for some of the AISD students living in HACA properties. Using existing resources collaboratively, it is recommended
that HACA, AISD, CIS, and the ACCESS project, in concert with Children’s Optimal Health, develop a study to ascertain what value
the provision of these support services has on student attendance and behavior. Due to the high level of collaboration between these
entities, the initial study could be conducted with existing resources, assuming appropriate agreements are in place. Sustainability or
expansion of efforts may require additional resources. Results of the study could inform future action.
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II1. Future Resource Needs to Address Student Mobility

To be successful, the school mobility implementation plan will require dedicated resources to successfully impact the school mobility
rate in the target area. This refers to both the strategic allocation of existing institutional and community resources as well as the allo-
cation of new and yet to be determined resource streams. As requested by the Joint Subcommittee, the student mobility working group
has identified immediate as well as future funding needs. For more detail on the timeline and budget for these resource needs, please
see appendices IV and V.

Immediate Funding Needs

1. Information Infrastructure

A major objective of the Joint Subcommittee has been to improve inter-institutional coordination to address cross-cutting community
issues. The mobility working group has witnessed reductions in siloing of institutional knowledge. Service networking has increased,
as exemplified by the “warm hand off” given when FRC staff seek utility assistance from the city, and by prioritization of service to
families with children at risk of homelessness. These coordination efforts should continue.

However, an information infrastructure that would enable true service coordination with results accountability still is lacking. Without
an adequate information infrastructure, services will remain fragmented, less effective and more costly; child and family outcomes
will not be optimized. Without an adequate information infrastructure, it is difficult to impossible to measure, monitor, and correct
intervention approaches to achieve desired results, both within and across organizations.

e  Currently funded: No

e Projected need: Technology that could ameliorate these issues is currently available and affordable. The technology could
augment existing efforts (e.g., the Promise Neighborhood initiative) and leverage existing capacity and experience. Invest-
ment in an information technology project through the FRCs is recommended, with the intent that scalability of the informa-
tion infrastructure be considered as a cross-cutting solution to inter-organizational effectiveness, based on client-centered
outcomes. If the information infrastructure is correctly established, the measurement of outcomes will be intrinsic to its oper-
ation.

e Recommended institutional lead: AISD/FRC administration

2. Data Collection and Evaluation

It is critical to the success of the pilot program that data about families served through the FRCs in the target area are collected and
tracked so the impact on student mobility in the pilot area can be measured and future needs can be identified more precisely.

e  Currently funded: No
However, a proposal is underway for a study to ascertain what value the provision of support services provided by HACA
has for AISD students living in HACA properties. This study will be funded by a collaboration between HACA, AISD, CIS,
and the ACCESS project, in concert with Children’s Optimal Health.

e  Projected need: In order to successfully track and evaluate the success rates of students participating in the proposed pilot, the
committee envisions one part-time staff member dedicated to the project: a 0.5 FTE for FRC collection/tracking. The com-
mittee envisions that this effort would be coordinated through AISD’s DPE, a department within AISD’s Office of Accoun-
tability, which is charged with evaluating federally, state-, and locally funded programs in AISD.

e Recommended institutional lead: AISD/FRC administration

Future Funding Needs
1. Geographic Information System (GIS) Technology

GIS technology is a strong tool for understanding the phenomenon of student mobility in our community and for guiding action deci-
sions. Resources allocated to support evaluation of the mobility reduction efforts also could be leveraged to assist evaluation of efforts
to address chronic absenteeism, pertinent to the Truancy Plus initiative.

e  Currently funded: Yes. Resources from the AISD Safe Schools/Healthy Students ACCESS grant have allowed for the devel-
opment of a student mobility mapping project. Initial maps have been produced that look at campus mobility in relation to
school academic rating.

e  Projected need: Sustainability of this effort beyond August 2011 will require .5 FTE for an AISD GIS position as well as .25
FTE for Children’s Optimal Health to integrate multiple data sources in community maps.
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e Recommended institutional lead: AISD

2. Family Resource Centers

e  Currently funded: Yes. The current funding model for the FRCs is a collaborative effort that includes a combination of sup-
port from AISD and from other public/private partners. For instance, Austin/Travis County Health and Human Services pro-
vided a half-time social worker at Webb for two years to help the FRC begin. Staffing and administration for the three FRCs
in the target area are currently funded as follows:

o Reagan High School: Funded for two years through DOE stimulus funding, including a half-time director and a full-
time social worker for family support; a full-time volunteer coordinator is funded through campus funds

o Webb Middle School: Funded through the AISD Middle Level Education Plan (MLEP) and community/grant support;
AISD provides funds for a half-time director and full-time social worker; a part-time administrator is paid through grant
funding

o Pearce Middle School: Funded for two years through DOE stimulus funding, including a full-time director/volunteer
coordinator and full-time social worker

e  Projected need: Beyond the need for future staffing and administration of the FRCs, improved efficiencies are needed within
the FRCs to improve linkages and referrals to local social service systems. There is an opportunity for the city and county to
link and leverage these resources to systems and resources within the city and county that promote family stabilization. One
way to address these needs is through the provision of grant writing assistance.

Although the focus of the proposed program is on evaluation of the three schools in the pilot area, benefits are expected to
extend to the other emerging FRCs (at Dobie, Martin, and Mendez) as well as to other potential areas of focus in the district.

e Recommended institutional lead: AISD/FRC administration

3. Direct Assistance (rent and utility assistance)

e  Currently funded: Yes, through various local programs. Rent and utility assistance provided through the Homeless Prevention
and Rapid Re-Housing Program (HPRP) program are funded with stimulus dollars from HUD. The City of Austin and Travis
County also provide a limited number of rent and utility assistance vouchers through the Tenant-Based Rental Assistance
(TBRA) program, using federal funding.

e Projected need: The pilot program will help determine the assistance needs of the school mobility population. For instance,
tracking and evaluating families who receive FRC assistance will help determine whether any gaps in current service (e.g.,
families experiencing mobility problems who require assistance but do not qualify for the HPRP program). This will help de-
termine whether future resources should be designated for more flexible and/or targeted assistance programs.

e Recommended institutional lead: City/county

Conclusion and Next Steps

This white paper incorporates a collaborative, interdisciplinary approach to addressing student mobility in Austin. The committee has
identified school-based FRCs serving as community portals for services as a best practice in addressing student mobility. Building on
this approach, the committee recommends developing a “place-based” pilot initiative in the Northeast Austin sector (78752 / 78723) to
support an integrated family services delivery model (FRCs), with a shared funding partnership between AISD, city and county, and
the private/nonprofit sectors.

This white paper recognizes the early contribution of both AISD and the City of Austin in providing support to a grassroots communi-
ty effort to develop a FRC for Webb Middle School. AISD provided space and administrative encouragement; the City of Austin and
the Department of Health and Human Services lent the Webb FRC a part-time social worker from the St. John Community Center.
The Austin Project and numerous other community organizations, individuals, and churches stepped in to provide infrastructure, re-
sources, and hard work to help transform a struggling school and community.

The Student Mobility Task Force encourages the Joint Subcommittee to link and leverage the systems and collaborative spirit that
have evolved into a framework that provides a model for engaging and aligning AISD, COA, and Travis County efforts with faith-
based, community-driven efforts to grow resilient neighborhoods and effective schools. The seed planted by the Webb FRC is being
duplicated not only within the St. John Community, but also in the Dove Springs and Central East Austin communities. The support of
the Joint Subcommittee will help to grow and sustain one of Austin’s most fertile cross-sector collaborations, and has the potential to
offer relief to Austin’s most fragile families.
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As outlined in the resource needs section, an essential component of this proposal is to develop a system for tracking and evaluating
students and families who access the FRCs, compared with students who do not. Another key focus will be to begin applying new
technology tools being developed through AISD’s ACCESS grant funds (e.g., the Youth Services Mapping database system and GIS
mapping tools).

The Subcommittee also recognizes that multiple strategies exist to address student mobility, beyond the FRC model. We recommend
further research and discussion about the following topics related to student mobility:
e The impact of school choice policies on student mobility
e Transit and transportation resources
e  Making schools “sticky” (e.g., magnets, activities)
e Technological solutions that allow service providers to work together to coordinate care, especially for students with multiple
providers
e  The provision of funding to support the adoption and use of a shared, comprehensive, integrated case management system,
like Efforts to Outcome (ETO), which is already in use by some key service providers for the FRCs and is a key component
in the Harlem Children’s Zone project, which Austin is attempting to replicate through a Promise Neighborhood grant sub-
mission (see Appendix II)
e The role that safety plays in student attendance/mobility issues, and the potential for Safe Routes to School and other similar
measures to address this issue

AISD has looked critically at the negative impact student mobility has had on student academic outcomes and the ability of schools
with high rates of student mobility and of families in poverty to meet state performance standards. Closing schools due to a failure to
meet state-mandated standards is the worst sort of medicine for low-income families and communities. AISD, through MLEP, made a
decision to pilot the development of FRCs for targeted campuses, to provide crisis intervention and to stabilize resources for families
with youth attending those schools. The success of the Webb FRC in helping to turn the curve on student mobility and school climate
prompted Reagan and Pearce to implement FRCs in their Campus Improvement Plans with the TEA.

The negative impact on schools has been documented in this white paper, but we also know that the negative impact extends well
beyond our schools and greatly burdens our social services systems, city and county resources, and our healthcare systems. Cycles of
poverty require integrated intentional systems of intervention and stable support systems to arrest the spin of the cycle.

High rates of student mobility, coupled with lack of affordable housing and lack of access to health care by low-income working fami-
lies, create havoc for schools and city/county services and greatly diminish the potential quality of life for whole communities.

We need to maximize efficient family-stabilizing resources in easily accessed, family-friendly areas so that student mobility will be
diminished, families will be more resilient, students’ academic performance will improve, schools will meet academic learning goals,
and communities will become more vital.

To ensure long-term sustainability, we recommend capitalizing on the current contributions to the development of FRCs by establish-

ing a system of cross-sector, shared funding partnership between AISD, COA, Travis County, private and nonprofit agencies, and or-
ganizations.
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Appendix I: Housing/School Mobility Working Group Members

Vince Cobalis, City of Austin Health and Human Services

Cathy Echols, HousingWorks, Liveable City, Families & Children Task Force
Frank Fernandez, Green Doors, HousingWorks

Sherri Fleming, Travis County Health & Human Services and Veterans Services
Rebecca Giello, City of Austin Neighborhood Housing and Community Development
Donna Hagey, The Austin Project

Jim Lehrman, Travis County Health & Human Services and Veterans Services
Veronica Macon, Housing Authority of the City of Austin

Eric Metcalf, Communities in Schools

Susan Millea, Children’s Optimal Health Initiative/AISD ACCESS grant

Kelly Nichols, City of Austin Neighborhood Housing and Community Development
Meng Qi, City of Austin Neighborhood Housing and Community Development
Cathy Requejo, AISD Project HELP

Allen Weeks, St. John Community-School Alliance

Gloria Williams, AISD

Holly Williams, AISD

Guests:

Gerardo Castillo, Capital Metro

Liz Mueller, University of Texas, HousingWorks
Kris Hafezizadeh, AISD Transportation
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Appendix II: Promise Neighborhoods Initiative

The Obama administration is developing the Promise Neighborhood initiative, through the Department of Education, to replicate the
successful Harlem Children’s Zone model in 20 cities. An RFP for a $500,000 planning grant will be released in February 2010, with
grants awarded in Summer 2010. Cities successfully completing the planning phase will be eligible for 10-year federal grants (based
on 50% municipal/private match) to take their projects to scale.

Core Mission/Purpose: The Promise Neighborhoods program seeks to provide children in poverty with every possible chance to suc-
ceed. It does this through the combined development of high-quality, comprehensive, coordinated, neighborhood-based programs for
children, youth, young adults, and parents, and through combined efforts to rebuild the fabric of the community.

Program: Over time, each designated Promise Neighborhood would create a pipeline of accessible, linked, best-practice programs
and high-quality schools for neighborhood children and young adults from 0 to 23 years old, starting when parents are pregnant and
finishing when children graduate from college. The pipeline should be enhanced with additional programs to support parents, families,
and the larger community.

Seamless Pipeline for Development of Youth, Ages 0-23

Post-Secondary

g Elementary | yjiggle School | High School College and
Early School

Childhood K-5 6-8 9-12 Workforce
oo _ Development

Wrap-Around Support for Families

Sustainable Community Infrastructure

Applicants can be a coalition of community-based organizations, nonprofits, municipal agencies, business supporters, school districts,
and foundations, all of which have experience working together to improve the lives of children in their communities. A lead agency
(not the school district) will coordinate funding and operations.

Progress in Austin: During Fall 2009, a coalition of city, county, AISD, nonprofit, foundation, and community partners formed
around submitting a Promise Neighborhoods grant application. Through a careful selection process, the group has chosen the St. John
neighborhood and the surrounding northeast Austin area as its target area for the proposal. A steering committee has been formed,
consisting of 18 members who are evenly split between community representatives, municipal and school district officials, and non-
profit members. The steering committee will choose a lead nonprofit in February to act as fiscal agent for the grant. Community meet-
ings gathering input from the St. John and surrounding communities began in January and will continue throughout February.

An additional grant application will be coming from the Johnston Terrace/Govalle neighborhood, with Southwest Key Programs as the
lead agency. After meetings with the city/county/AISD team in December, Southwest Key and its community partners decided to
submit their own application. It is likely that this scenario will be repeated in many other cities, with applications coming from mul-
tiple communities.
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CONNECTING THE DOTS
Addressing Chronic Absenteeism, Truancy and Dropout in the Austin Area

Executive Summary

In April 24, 2009 The City, County and AISD Joint Subcommittee created two work groups to address major issues affect-
ing student success. The Truancy Plus and Student Mobility workgroups focused on causes, and developed strategies for
student and family interventions.

o “Mobility affects the academic performance and psychological well-being not only of mobile children; but also of
teachers and other students and overall affects the overall effectiveness of the school.” (Mueller & Tighe, 2007)

e Child mobility, both school mobility and residential mobility, present a significant challenge to the school success
of students. In 2008-2009, 17,115 students in AISD were identified as school mobile.

e According to Texas Education Agency (TEA) a Dropout is a student who attends grade 7-12 in a public school in a
particular school year, does not return the following fall, is not expelled and does not graduate, receive a GED,
continue school outside the public school system, begin college, or die.

o Chronic Absenteeism is currently being defined as being absent more than 10 days (or the attendance rate equiva-
lent) during the course of a school year. Drawing on research recommendations, we do not distinguish between
excused and unexcused absences in this definition.

The Student Mobility work group recommended the Family Resource Centers as a model for addressing the needs of the entire
family in order to keep the student involved and focused on school. Some stimulus funding is currently available to address
housing issues and limit mobility. Tracking systems are being recommended at targeted Resource Centers to quantify needs.

The Truancy Plus work group recommended a Leadership Council to interface with the Joint Subcommittee decision making
process and a Youth Council to identify needs from the student perspective.

The Mobility and Truancy Plus work groups have recognized that we must work together and focus on systems instead of pro-
grams. If we develop child-centric systems, measure and monitor and adjust strategies, and hold ourselves accountable for the
results, we can improve the outcomes for students. These outcomes include health/mental health, school success, social en-
gagement and employment.

The Mobility and Truancy Plus work groups have now combined their efforts with a the following goals: to prevent students
from dropping out of school, recover students who have dropped out of school, reduce the rate of truancy, and increase atten-

dance. The groups will utilize a systemic focus, using results based accountability paradigm to address Chronic Absenteeism in
AISD.

A joint resolution between Austin Independent School District (AISD), City of Austin (COA) and Travis County regarding
Chronic Absenteeism in AISD Public Schools is being recommended by the Joint Subcommittees with the following elements:

o  The creation of a Leadership Council is being recommended being chaired by designees from AISD: General
Council, City of Austin: Assistant City Manager and Travis County: Health and Human Services/Veterans Servic-
es: Executive Manager. This Leadership Council will be a working group with staff from AISD, COA and Travis
County, post-secondary institutions; the non-profit community; and citizens will provide oversight to this initiative.
This council will work on a plan to assure that all our children successfully complete high school. Leadership
council will provide updates on the initiative every 120 days to the Joint Subcommittee.

e VISTA and AmeriCorps volunteers will be secured for the following:
o A Youth council will be established and supported by staff and an AISD-managed VISTA grant from the
federal government.
o Supplemental staffing for the Family Resource

e City, County and AISD are requested to share financial support for a pilot software program. The software will be
implemented at the Family Resource Centers at a cost not to exceed $48,000 in this current fiscal year and $36,000
annually in the two succeeding years. The software will enable service coordination with results accountability be-
tween entities. Without the software, services will remain fragmented, less effective, and more costly.
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Connecting the Dots

Part I National and Local Best Practice
Chronic Absenteeism, Truancy, Dropout and Student Mobility are Related

Children who do not attend school on a regular basis are a diverse group whose behavioral, mental health, family, and economic
problems vary greatly. None the less, regardless of the reason for non-attendance, the behavior is indicative of disengagement,
and the repercussions for future success are significant for the child, family and community. Chronic absenteeism, truancy and
dropout exist along a continuum. A child in 31 grade with multiple absences or tardies may be the truant child by middle
school who then becomes the high school dropout. By targeting patterns of absenteeism before behavior is defined as truant,
we can prevent students from becoming so disengaged that they drop out of school.

Truancy is not the only concern. The Texas Education Code (Section 25.092) mandates minimum attendance requirements for
class credit, stating that “Except as provided by this section, a student may not be given credit for a class unless the student is in atten-
dance for at least 90 percent of the days the class is offered.”” Under the code, schools are required to have an attendance committee
consisting primarily of teachers. This committee is charged with determining whether students in attendance for fewer than 90 percent
of the class days should be granted credit because of extenuating circumstances. Denials of credit are appealable directly to the Board
of Trustees. Appendix A provides a description of how districts in Texas have addressed this administratively.

In Models for Change: Systems Reform in Juvenile Justice, Bouffard, Lovrich and Strand (2009)" perform a comprehensive
review of the relevant literature, and identify behavioral predictors, correlates and outcomes of truancy across the individual
student, family, school and community. Their summary tables are presented in Appendix B to this report. In addition, the au-
thors identify intervention and prevention programs/practices that research has identified as effective. The detail in the sum-
mary tables present a sense of the multiple and inter-related factors that may influence the progressive disengagement of a stu-
dent from successful completion of their schooling. The comprehensiveness of their information belies their complexity. The
summary tables may help in identifying students and providing effective strategies to reduce truant behavior, preventing dro-
pout.

Another excellent resource is the Truancy Reduction Toolkit"™, produced in modules over that last several years through the Of-
fice of Juvenile Justice and Delinquency Prevention, of the U.S. Department of Justice. It is available at
http://www.ojjdp.ncjrs.gov/publications/truancy_toolkit.html.

We can identify students who are vulnerable for becoming disengaged/truant. Students who are mobile (attending multiple
campuses, changing residences, or both) constitute a subset of students who are more vulnerable to experience chronic school
absence”. The Austin and Central Texas areas are particularly challenged in meeting the needs of mobile students.
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The Forum for Youth Investment (2010)" perhaps best graphically represents the efforts needed to prevent truancy and dropout
and promote school success.

BASIC SERVICES transportation, health, mental health, housing, financial

Post Work &
Seconda Career

Child care After-school Civicl/Social/Work Social & Strategic Placement
Providers Programs Opportunities Supports & Coaching

LEARNING & ENGAGEMENT SUPPORTS

the

forum

FOR YOUTH INVESTMENT

They state that
Education systems alone simply cannot provide the comprehensive supports necessary to address all of these challenges
and ensure postsecondary success. The education pipeline needs to be insulated with a broad range of supports and ser-
vices from early childhood through young adulthood to ensure that all young people, especially those who are disadvan-
taged, develop academic skills, are ready for the workforce, and make a successful transition to adulthood (p.15).

For the individual student, we know that there are key points in development where data can indicate the child is at risk of not com-
pleting their education successfully. These can be identified beginning in early childhood and serve as triggers for intervention.
Strong early education systems, family stabilization services, access to health care and periodic developmental screenings all help in-
sulate the education pipeline before the child enters formal education. They help insure the child enters school ready to learn. Family
and community activities that prepare a child for school entry, and those activities that occur in the early years of formal education
help prevent dropout at a later age. For young students, receptive and expressive language ability (in English or another language) and
key social/emotional skills enable early school success. Reading ability by the conclusion of 3" grade is another predictor, as is
school success in reading and math by the 5" grade. Identifying and addressing the needs of students who lag in achieving these mi-
lestones constitute dropout prevention efforts.
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No child wakes up and suddenly says,
“Today | want to become a dropout.” It is the result of a long series of
events that can be influenced to increase or decrease risk.

Dropout Prevention
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(Allen Weeks, 2010)
A schematic demonstrating key intervention points, risk reduction and risk increasing factors.

Austin Community Collaboration to Enhance Student Success (ACCESS)

In 2007 the Austin community was the recipient of a 4 year federal Safe Schools/Healthy Students grant ($8.7 million), funded jointly
by the U.S. Department of Justice, Department of Education, and Health and Human Services (SAMHSA). The intent of the grant is
to focus on systems transformation while allowing recipients the flexibility to “try on” evidence based interventions that address 5
core elements of student mental health, without needing to commit local dollars. Communities are enabled to identify those interven-
tions which work at the local level, and evolve strategies over time for sustaining those efforts that generate significant benefit to the
schools and community. The 5 elements covered by the grant are closely tied to efforts to reduce truancy/dropout. They are: early
childhood social/emotional learning, safe school environment, alcohol/tobacco/drug use prevention/intervention, mental health servic-
es, and social/behavioral supports. An evaluation component of the grant will help guide recommendations for which components
should be sustained in the community to support student success.

The Core Management Team for the ACCESS project includes AISD, Travis County Juvenile Probation, Austin Travis County
Integral Care (formerly ATCMHMR), Travis County Health and Human Services, and the AISD Police Department (including the
Joint Gang Intervention Task Force). A number of community partners have also participated in Core Management Team functions.
One product of the Core Management Team has been a document initiating a crosswalk of local service systems for children and
youth which identifies governance structure, key services, funding, (etc.), based on a national model for such analysis. As funding
from the grant expires in August, 2011, much of the systems analysis work done by the Core Management Team could be transferred
to members of the Leadership Council.

In addition, the Leadership Council Working Group has produced a functional crosswalk for several programs that serve as key
interventions to reduce absenteeism, reduce truancy and prevent dropout in AISD. These include AISD Parent Support Specialists,
Dropout Prevention Specialists, AISD School-Community Liaisons, Family Resource Centers, and Communities in Schools. This
document is attached as Appendix C. Each of these program components serves a particular role, and together they provide an inter-
vention network of services to reduce truancy and prevent dropout.

Truancy Reduction Best Practices/Solution Strategies

Bouffard, Lovrich and Strand (2009, p.29)", note that there is a consensus among education researchers that the most effective
programs in reducing or preventing truancy are those using a multi-modal approach with multi-agency coordinated and cooper a-
tive strategies, based on activities designed to address both macro and micro-level problems that lead students to “fall through the
cracks” of the school system and result in juvenile justice system involvement.
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Bouffard et al (p. 32) were tasked with making recommendations for the state of Washington to reduce truancy statewide. Drawing
from their extensive review of the literature, they recommend investment in five key areas. Though their scale of intervention differs
from that for Austin, the recommendations remain instructive, and affirm actions currently underway:

1

Develop a comprehensive data system and evaluation framework, with standardized definitions and summary protocols. The
types of data to be evaluated include attendance, discipline, demographic data, and school outcome information, with disag-
gregations by ethnicity and other characteristics.

Increase student support for academic attainment and achievement; through a variety of methods, including greater use of
curricular resources featuring a diversity and mutual respect theme, close monitoring of student progress early on in elemen-
tary schools, and the provision of greater “transition services” for the critical elementary-to- middle school and middie
school-to- high school points of educational transition.

Improve teaching and instruction with respect to cultural competence (e.g., more inclusive subject matter, more use of racial
and ethnic role models, etc.); increase teacher diversity and foster culturally responsive instructional approaches and practic-
es. It is suggested this can be accomplished by requiring teachers to develop competencies in language and engage in cultural
competence training, provide teachers with support for ongoing professional development, and adopt effective English Lan-
guage Learners (ELL) programs and culturally relevant curriculum.

More effectively engage families in the school environment by fostering a welcoming and supportive environment. More ef-
fectively addressing the needs of the families of truant youth generally, and the cultural and linguistic needs of the parents of
minority youth in particular, will strengthen the schootfamily partnership in a very important way.

Develop a pre-school through college continuum whereby all students, but specifically at- risk children, are provided i n-
formation, encouragement, and timely support concerning how success in school studies leads to success in virtually all areas
of life.

Similarly, the National Center for School Engagement identifies the following key components for effective truancy reduction pro-

vii,

grams "

1
2
3

Parent/guardian involvement, or whole family involvement.

A continuum of supports, including meaningful incentives for good attendance and consequences for poor attendance.
Collaboration among community actors such as law enforcement, mental health workers, mentors, and social service provid-
ers, in addition to educators.

Concrete and measurable goals for program performance and student performance. Good record keeping and on-going evalu-
ation of progress toward those goals.

The Toolkit for Creating Your Own Truancy Reduction Program provides extensive support for planning and effective implementa-

tion.

The Forum for Youth Investment reiterates these findings, concluding that leadership and partnership are key (p. 7).

vi
Student success will not improve at scale until the pipeline is fixed and insulated. Yet many of the strat-
egies that are being developed and implemented will remain ineffective and contribute to fragmentation
if implemented in isolation. The pipeline cannot be effectively insulated unless efforts are coordinated
and collectively, we are able to assess that they add up to what is needed. Therefore, changing the way
leaders think and go about their work is key to success. Changing the way leaders think will change the
way they do business — individually but also together. Leaders must be willing to ask bigger questions
that lead to better data, bolder strategies and broader partnerships. Leaders who are committed to im-
proving child and youth outcomes need to be challenged to:
1. Believe they have the capacity to do more by working together and that changes in youth out-
comes, at scale, are possible;
2. Develop strong partnerships and coordinating structures to ensure that their specific interests and
initiatives add up to a coherent whole;
3. Ensure that they have the capacity to do ongoing (versus one-shot) planning, decision-making
and priority setting;
4. Collect and connect data on the status of youth outcomes, community supports and leaders ef-
forts so that they can ask more complex questions and get more precise answers.
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PART II: CHANGING THE WAY WE DO BUSINESS

If we work together and focus on systems instead of programs, develop child-centric systems, measure and monitor and adjust
strategies, and hold ourselves accountable for the results, we can improve the outcomes for students. These outcomes include
health/mental health, school success, social engagement and employment. But to be effective requires that we change the way we do
business, both within AISD and across the community. It requires high level thinking, working across silos, making connections in-
ternally as well as across systems, monitoring results and adjusting our strategies accordingly.

Our blueprint for action includes setting BIG HAIRY AUDACIOUS GOALS, establishing BIG TENT PARTNERS, developing BIG
IMPACT STRATEGIES, and using BIG PICTURE COORDINATING BODIES. The graphic below helps specify the components of
our blueprint.

Blueprint for Acti

Big Hairy
Audacious
Goals

Kids Healthy and Safe
School Ready by Kinder
School Completion
Contribute to Community

BIG HAIRY AUDACIOUS GOALS

Reviewing the work of many collaborations and initiatives across the community, 4 BHAGs seem to apply. We want all children in
our community to be healthy and safe, we want them to have a healthy start and be school ready by Kinder, we want them to complete
their schooling, and we want them to be productive adults contributing to their community.

BIG TENT PARTNERS

Our partners are many and diverse. They include our local governmental entities (City, County and School District), health and men-
tal health organizations, social service providers, and our funders.

BIG IMPACT STRATEGIES

We are developing BIG IMPACT STRATEGIES. Painted in broad strokes, our strategies will improve school climate/safety and
mental health (all issues that underlie student disengagement), help to reduce child mobility, and improve the rigor and relevance of
school curricula to meet student and family needs. The strategies are at differing levels of development and implementation. Working
strategically, our first focus will be to shore up the structures within AISD which form the foundation for community partners to sup-
port student success. In the coming year we will plan and act to improve the school to workforce transition, and improve the juvenile
justice system.

BIG PICTURE COORDINATING BODIES

LEADERSHIP COUNCIL

The chief coordinating body proposed in this plan is the Leadership Council, which will be jointly chaired by top administrators
from the City/County/and AISD, and which will be accountable to the Intergovernmental Joint Subcommittee. Its membership
will include key non-profit organizations and collaborations, funders and community leaders, with a shared purpose. During the com-
ing year, the Leadership Council will help establish and support a Youth Council, which will report to the Leadership Council. The
function of the Leadership Council is described below.

OPERATING PRINCIPLES:
Our operating principles include commitment to a culture of quality improvement—we don’t want to throw the baby out
with the bathwater when we are using best practices but not getting the results we expect; We will be systemic and systematic;
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We will use a common vocabulary, and we will share information so that we can understand at a deeper level what our children
and youth need to succeed.

1.

We will create a community culture of continuous quality improvement with a systems focus, using a results
based accountability paradigm.

We will maintain a common vocabulary. Community results measures will be based on the common vocabulary.
We will share pertinent information across organizations so that we can better understand and address the
needs of children, youth and families.

AUTHORITY and ACCOUNTABILITY:

1.
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The Leadership Council will be accountable to the Joint Subcommittee for results. The Leadership Council will
have the authority to recommend policy and operational changes to the City, County and AISD elected officials.
Our focus will be on the following desired states (RESULTS):

a. All children and youth are healthy and physically safe.

b. All children will enter kindergarten ready to succeed in school.

c. All students are academically successful.
Community results are distinct from but related to organizational performance measures. Quality improvement
targets will reference baseline measures.
The Leadership Council’s Working Group(s) will be authorized to recommend definitions to the Leadership
Council, which will have the authority to approve them. These definitions will provide us a common language
for community discussion.
The Leadership Council’s Working Group(s) will be authorized to obtain reports from community organizations
reflecting performance measures, disaggregated to identify the status of special populations of concern.
Results accountability reports will be submitted to the Leadership Council for review, monitoring, and systemic
action.

a. Targeted reports may be augmented with GIS mapping to provide spatial analysis that can guide effi-

cient resource allocation and monitor visible outcomes over time as a measure of effectiveness.

The Leadership Council, in concert with its Working Group(s), will have the authority to prioritize areas of ef-
fort/scope based on available resources.



STRATEGIC IMPLEMENTATION PLAN
The POWER OF US

Students with chronic absenteeism are missing out on important opportunities provided by AISD and community supports. Picture the
kindergartener who is frequently absent or tardy. She learns early what it is like to be out of touch with the project that the rest of the
class is experiencing. She learns how it feels to have gaps in her understanding when the other children discuss chunks of learning
that she has missed. She learns to stay quiet, act out, or stay home so that no one will notice what she doesn’t know. By fifth grade
she’ll reach the tipping point that Superintendent, Dr. Meria Castarphen, described in her 2009 State of the District address: she will
be the chronically absent student who will likely drop out in ninth grade. We note that Dr. Carstarphen has cited that if AISD atten-
dance rates were improved by 1% each year, the district would receive $6 million of additional revenue, and our kindergartner could
know the joy of fully engaging in the class project and of speaking confidently during class discussions. She could be climbing up
instead of dropping out.

We can change this. The Austin community is recognized as exceptional in the level of community involvement and support for the
success of children attending the Austin Independent School District. Our mechanism for change is to complement the AISD Strateg-
ic Plan for 2010-2015. We are aligning our activities with strategies and action steps in that plan, particularly items 1.16 (improve
attendance) and 1.17 (improve completion rates). However, because our solution is systemic, we are enhancing the capacity of AISD
to complete many additional action steps (1.1, 1.2, 1.3, 1.4, 1.7, 1.8, 1.9, 1.14, 1.19, 1.20, 1.21, 1.23, 1.24). We will in turn make rec-
ommendations to AISD to support this community-wide systemic approach. We embrace a continuous quality improvement approach
that allows us to look honestly at the data, evaluate processes and make corrections over time.

Using the POWER OF US, AISD will:
1. Strengthen and enhance AISD’s internal structures, and insure consistent application across campuses to inte-

grate academic and social/emotional supports at universal, targeted and intensive levels in response to student
need.

2. Define a systemic structural and functional system of student support for AISD and its key community partners
that is student-centric, family focused and data driven.

3. Identify where capacity building is needed, and build that capacity within AISD and within the community.

4. Identify AISD’s internal structures at both the District and campus level, specify where external community part-
ners can link to make meaningful differences in the lives of individual students, and engage those partners effec-
tively.

5. Recognize that the needs of students at the elementary level differ from those of older secondary students, and
therefore the structural organization of the AISD to meet those needs will be different, and developmentally ap-
propriate.

6. Develop consensus with the community on the metrics used to monitor student progress and community suc-
cess.

This plan responds to a call to action for AISD and the community to assure that all of our children successfully complete high school.
We begin by expecting that children attend school daily.

Our approach will be child-centric and data driven. As the core institution serving children and families, our initial action steps focus
on improving systems within and connected to AISD.

There are 4 initial action steps:
1. Strengthen the Foundation to Monitor and Respond to Student Absenteeism
2. Integrate Academic and Learning/Social Supports within AISD, then with Community Partners
3. Improve Data Management and Communication Systems
4. Specify Measurable Outcomes based on Student Metrics

Strengthen the Foundation to Monitor and Respond to Student Absenteeism

AISD has a number of evidence-based practices in place to help enhance student success, but improvements are needed in implement-
ing them with fidelity across campuses. There are 4 key structures in AISD that support student learning. They are related to one
another. Positive Behavior Supports (PBS) provides a systematic and positive approach to discipline. It addresses issues of school
safety, climate and mental health that underlie a number of risk factors for school disengagement. PBS operates at the universal, tar-
geted and intensive levels, based on student need. IMPACT is the process used on campuses to identify and intervene to support stu-
dents who are struggling with academic, attendance or behavior issues that impede their school progress. Response to Intervention
(RTYI) is the approach used to monitor interventions to determine if they are having the desired impact on student performance. This
model is used in monitoring academic performance, but it also applies to altering student behavior to improve success. AISD is em-
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ploying a social-emotional learning curriculum to address identified needs in the student population. Through curricular instruction,
students learn positive means of expressing themselves and respecting others, reducing conflict and distracting behavior. These core
structures need to be implemented with fidelity across campuses. They also need to be better integrated, and that work is underway.
Together, these form the foundation for successful connection with community partners.

Integrating PBS-IMPACT-RTI

| Academic Systems | | Behavioral Systems

Intensive, Individual Interventions
e|ndividual Students
eAssessment-based

eHigh Intensity

Intensive, Individual Interventions
1-5% eIndividual Students
eAssessment-based

eIntense, durable procedures

5-10% 5-10%

» Targeted Group Interventions
eSome students (at-risk)
*High efficiency

*Rapid response

Targeted Group Interventions <-
eSome students (at-risk)
eHigh efficiency
*Rapid response

80-90% Universal Prevention
mp Al settings, all students
ePreventive, proactive

Universal Prevention 80-90%

*All students <=

ePreventive, proactive

Adapted from
Tim Lewis, Ph. D.
Univeristy of Missouri

The above graphic demonstrates the interaction between academic and behavioral supports at the universal, targeted and intensive
levels. All students receive social emotional instruction, and positive behavior support through the development of universal campus
systems, and high quality instruction in the class rooms. For the majority of students this preventive/proactive approach is sufficient.
When students demonstrate that these universal approaches are not adequate, the campus IMPACT team strategizes to determine
what additional supports within the district and community are needed to ensure their success. A student may need a targeted or indi-
vidualized intensive level of assistance. Clearly, a student’s needs are rarely just academic or just social emotional. That is why it is
essential to have a systemic approach. Using Response to Intervention, the student’s performance is monitored and interventions ad-
justed as needed to achieve the desired result.

Integrate Academic and Learning/Social Supports within AISD, then with Community Partners

In addition to these core internal AISD structures, there is integration between AISD and key community supports for students. These
include Communities in Schools, Family Resource Centers, School Community Liaisons, Parent Support Specialists, and Dropout
Prevention Specialists. The intervention models and target populations differ for each of these, though they work in concert to serve
the vulnerable student population. Appendix C provides a descriptive comparison of these components. These are particularly im-
portant for addressing the needs of vulnerable populations.

Vulnerable Student Populations

The school campus is the level at which vulnerable students must get the supports they need. As AISD’s internal structures and
functions, such as Positive Behavior Supports (PBS), RTI and IMPACT, are aligned and implemented with fidelity across all
campuses, we improve the ability for community partners to support the work of teachers by meeting the non-academic needs of stu-
dents. We can then connect AISD’s strong foundation with other efforts currently underway, such as workforce development (includ-
ing attendance incentives), juvenile court system improvements, continued development of relevant instruction, and efforts to sta-
bilize families and reduce student mobility.

Students who experience campus or residential mobility, those who are homeless, involved in Child Protective
Services or Juvenile Justice systems, and those who are over-age and under-credited all constitute particularly
vulnerable populations for successful school completion. We know that AISD serves in excess of 17,000 mo-
bile students™, 2000 homeless students”, that over 5000 students are referred to Travis County Juvenile Proba-
tion, and that about 2500 AISD students are under supervision of TCJPD.™

Child Mobility
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Child mobility, both school mobility and residential mobility, presents a significant challenge to the school success of students. In
School Year 2008-09, 17,115 students in AISD were identified as school mobile. These students are enrolled for fewer days and have
a lower attendance rate than non-mobile students.

Comparing Attendance for
Mobile and Non-Mobile Students, SY 08-09
200 m Mobile m Non-Maobhile
174 166
150
95
100 86
50
4]
Mean Days Enrolled Mean Days Present Attendance Rate
Source: AISD Program Evaluation

On February 19, 2010, a plan was submitted to the Joint Subcommittee to address student mobility. Components of the plan include
the use of multimodal supports delivered through Family Resource Centers using a hub and spoke model in a targeted neighborhood,
with data capture and evaluation, and based on investment in an information infrastructure to support cross institutional information
exchange of person level data.™ With the resource support of the Joint Subcommittee, the plan to address student mobility will be
implemented, with coordination through the Leadership Council.

School to Work Transition

While most of our efforts are designed to assist all students, we recognize that older students disengage from school for economic rea-
sons. Assisting students who are over-age and under-credited to complete their education requires attention to their economic stres-
sors. The current plan does not yet address these needs. We recommend that work on this issue proceed in the coming year under the
guidance of the Joint Subcommittee, with work group participants from AISD, post-secondary education programs, Workforce Solu-
tions, Austin Energy and other potential employers to create pathways for these students to obtain needed certifications for career
paths. Experiences and research in other communities indicate that such pathways more effectively maintain the engagement of these
students, encouraging school completion.

Juvenile Justice Reform

Similarly, we recognize that the City of Austin Human Rights Commission has resolved that an integrated youth court system be de-
veloped for Travis County. We recognize that there are differing models for court reform being used in the community, and that
Judge Meurer and Judge Vasquez have played leadership roles in these efforts. Our current plan does not yet address these issues.
We recommend that a plan for juvenile justice reform be developed in coordination with the Joint Subcommittee during the coming
year, with involvement of the Leadership Council and other community partners

AISD staff, working with community partners, have developed a template for analyzing the common disconnects in sys-
tems to support student attendance. The structures differ for Elementary and Secondary students. The template, along
with additional documentation can be used as a tool at the campus level to assess local disconnects, prioritize areas for
improvement, and using a quality improvement paradigm work to strengthen structures at the campus level. The two
graphics below present the templates. Appendix D provides a better diagram, with the extended analytic process de-
scription.
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Improve Data Management and Communication Systems

In addition to developing common processes across campuses, we also need to improve the use of data so that students at risk for
school failure, behavior issues or chronic absenteeism are identified early. With strong IMPACT teams on each campus, these stu-
dents can receive the intervention and support they need. We then need to monitor their progress individually over time. Appendix E
contains the Truancy intervention flow chart, indicating when the IMPACT process is involved .

Two key aspects of this plan are the use of information technology to monitor individual and aggregate level outcomes for students,
and to facilitate information exchange between providers, where appropriate, for those serving children with complex needs, as exhi-
bited in the Harlem Children’s Zone/Promise Neighborhood initiatives. However, what is needed is not merely the ability to share data
across a variety of systems. A cultural change to shift thinking from isolated organizational efforts to aligned, inter-connected
processes within and across institutions, with strongly functioning IMPACT Teams on each campus, is required. Furthermore, there
must be a clear understanding of roles, responsibility and accountability for performance at campus and management levels. Both
performance management measures and community outcomes must be based on child outcomes. Information system design and im-
plementation will enable measurement. Improving data management and communication systems can occur through the following
steps:

1. Full implementation of YSM by September, 2010.

2. Submission of a federal Invest in Innovation (i3) grant proposal to integrate student-centric data systems across AISD, with
interoperability with key community data systems in a secure, compliant environment.

3. Limited scale implementation in targeted Family Resource Centers of a performance management software solution that
enables data sharing across organizations, with individual student and aggregate reporting capacity and technical capacity for
expansion. (Resource dependent)

4. Communication plan developed by ACCESS Core Management Team to address the integration of student social/emotional,
behavioral and academic needs to insure student success.

5. Expectation: Commitment to develop interoperable data systems that enable performance management within and across in-
stitutions and reporting on community level metrics.

Specify Measurable Outcomes based on Student Metrics
Obtaining an understanding of our accomplishments based on student outcomes is challenged by the multiple terms,

differing definitions and alternative data analyses which result in competing measures of results, and conflicting inter-
pretations. This situation is driven in part by multiple and sometimes conflicting regulations at the federal and state lev-
el pertinent to K-12 education especially around such concepts as absenteeism, truancy, and dropout. Target outcomes
should be specified, along with definitions of terms and metrics that can be consistently applied within AISD and across
the community, so that we can:

Improve early identification of students at risk for school non-attendance

Improve individual student attendance

Decrease the count of students administratively dropped from campus enrollment due to non-attendance
Decrease mid-year student transfers to other campuses

Improve individual student academic performance compared to the student ‘s baseline

ok wnNPRE

Improve campus attendance rates from baseline established in 2009-10

7. Improve AISD attendance rate from baseline established in 2009-10

In addressing campus and district attendance and dropout rates, it is important to be cognizant of the interplay of these variables, and
the inherent incentives and disincentives for campus staff and principals. We need to employ a theory of action that incentivizes staff
to do what is right for their students individually, moving them along a trajectory that starts with where the student is, toward effective
school completion.

Understanding a student’s performance may mean understanding the individual student’s growth from his/her personal baseline. A
student may make two years of progress during a single school year, but if that student was three years behind peers to begin with s/he
will still be a year behind as measured against some external standard. Both types of measures are important. The strategies and ef-
forts that enable a student to make two years of academic progress in one year should be documented and acknowledged. Teachers
and campus staff should be commended for their success.

Locally, we can augment mandated reporting of student progress by enhancing it with aggregation of results based on individual stu-
dent progress. We can consider student growth in addition to student achievement against an external target.
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MEASURING PERFORMANCE
To address our BIG IMPACT STRATEGIES . . .
We are developing a common vocabulary so that we can have meaningful discussions.
We are establishing common metrics, so that we are all looking at the same information.
DEFINITIONS:
Among the terms needing definition for use across the community, are

e Dropout Rate, Graduation Rate, Completion Rate

e Chronic Absenteeism
e Truancy

Dropout, Graduation and School Completion Rates
We will NOT use the annual dropout rate as a measure of outcome. We will use graduation rate.

Understanding Dropout, Graduation and School Completion Rates*
Annual Dropout Rate — Used in both federal accountability (AYP) and state accountability (AEIS), this rate is simply the number of
students that dropout in a given school year, divided by the total number of students served during that school year. Thus, Dropout
Rate =
dropouts
total students served
Graduation Rate — Under federal accountability, high schools are held to a longitudinal graduation rate. This rate measures the per-
centage of students who graduate within 4 years of entering high school. Students expected to graduate in any given year are referred
to as the cohort. For example, the 2010 cohort consists of students who entered the 9™ grade in the 2006-2007 school year, and they
must graduate on (or before) August 31, 2010 in order to be counted in the 2010 graduation rate.

The graduation rate is calculated by dividing the number of students in a given cohort year that graduate within 4 years, by the total
number of students in the given cohort. Students who continue in high school for a 5" year of study (continuers), or receive a GED,
or dropout, remain in the cohort. Thus, Graduation Rate =
graduates
graduates T continuers T GED recipients T dropouts

Completion Rate I - At the state level, high schools evaluated under regular accountability are held to a longitudinal completion rate
called Completion Rate I. This rate is similar to the federal graduation rate, except it awards credit for students in a given cohort who
graduate in 4 years, plus those who continue in high school for a 5™ year of study (continuers). Thus, Completion Rate 1 =
graduates + continuers
graduates T continuers - GED recipients + dropouts

Completion Rate II — At the state level, high schools evaluated under alternative accountability are held to a longitudinal completion
rate called Completion Rate II. This rate awards credit for students in a given cohort who graduate in 4 years, plus continuers, plus
those who receive a GED. Thus, Completion Rate IT =
graduates + continuers + GED recipients
graduates + continuers + GED recipients + dropouts

Chronic Absenteeism is currently being defined as being absent more than 10 days (or the attendance rate
equivalent) during the course of a school year. Drawing on research recommendations, we do not distinguish
between excused and unexcused absences in this definition. A student with a health condition, such as asthma,
may be chronically absent although absences are excused. That student is still missing instructional time and is
at risk for becoming disengaged.

Truancy is defined as any unexcused absence from school as defined by the state’s attendance laws. The Texas
Compulsory School Attendance Law states that schools may file a complaint against the parent/guardian and/or
student in a justice or municipal court if a student is required to attend school and fails to do so without an
excuse on 3 or more days or parts of days within a 4 week period. Schools must file if a student is required to
attend school and fails to do so without an excuse on 10 or more days or parts of days within a 6 month period
in the same school year.

RESULTS BASED ACCOUNTABILITY
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We are using a Results Based Accountability approach to metrics. We identify the positive result we wish to see
in our community and establish the indicators that will provide evidence toward achieving that result. With
baselines established, we can anticipate future trajectory and engage in community discussions on how to turn
the curve in a desired direction. Community results are distinct from performance measures, though the two are
related. Community results refer to population findings. Performance measures reflect organizational or pro-
gram performance. They are tied to community indicators and reflect how much was done, how well it was
done, and whether anyone is better off.
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RESULTS Overview:
There are three key results of interest. The first two will need future development. In this report, we focus
on the third RESULT: All students are academically successful.
1. All children and youth are healthy and physically safe.
a. To be developed
b. To include health risk behavior measures including BMI, cardiovascular health, smoking, substance use,
STls, births to teens
2. All children will enter kindergarten ready to succeed in school.
a. To be developed
b. May include school readiness screening, Kindergarten assessments, disciplinary data
c. We note a trend in AISD data that indicates students are not entering school ready to learn. Behavioral
referrals have increased by 84% (from 493 to 905) over 3 years.

EarlyEd, Pre-K, and Kindergarten Student
Referrals to SCL Services by Reason
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1209 Total 1202 Total
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of Young Stud
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&
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m Behavior m Other Reason

Source: 5CL Database, Department of Program Evaiuation, as of 5-26-10

3. All students are academically successful.
a. Definitions, indicators and performance measures developed below.

RESULT 3: All Students are Academically Successful

Definitions: In addition to the definitions for graduation rate, chronic absenteeism and truancy, the following
definitions are used:

1. Dropout Prevention (occurs at the Elementary level and includes early childhood support, early literacy initiatives,
social emotional learning, school readiness assessments, RTI, parent support/skill development, after school pro-
gramming, attendance monitoring and intervention, etc.)

2. Dropout Intervention occurs when an attendance problem is identified, and may occur at elementary or secondary
level; interventions via IMPACT process

3. Student Achievement referencing both student achievement to external standard, such as TAKS, as well as student

growth, which considers the academic progress individual students make from their own baseline, in the course of a
school year.

MEASUREMENT

Among the things we will track are graduation rate, attendance, disciplinary actions, and enrollment by grade
cohort (tracking 6™ grade students as they progress to 7" and 8™, etc.). We will consider this data by subgroup
(ethnicity, gender, economic disadvantage, LEP status, etc.). Currently, we are refining this aspect of the plan.
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To measure progress over time, we need to know where we are now. We need to establish a baseline.

INDICATORS: All students are academically successful.
BASELINE Indicators

Graduation Rate

AISD Multiyear Graduation Rate
(Source: TEA)
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The graduation rate for AISD has been declining over the last several years, and is unacceptably low.

AISD Multiyear Graduation Rate by Ethnicity
(Source: TEA)

m 2005 w2006 =m2007 m2008

89 89.6 g7.8 89.3

73.3
68.5 g5 8 63.9

66.6 5.2 65.7

African American Hispanic White

The African American graduation rate is unacceptably low at 65.7%, but is no longer declining.
The graduation rate for Hispanic students is unacceptably low at 63.9% and has been declining.

The graduation rate for White students is nearly 90%.
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AISD Multiyear Graduation Rate by Group
(Source: TEA)

m 2005 m 2006 m2007 m2008

85.2 30.2
. -« 779 765 763 745 728 721

66 63.2 1.2

Economically Female Male
disadvantaged

The graduation rate for economically disadvantaged students is unacceptably low at 61.2% and has been declining.

The graduation rate for females and males has been declining.

Enroliment by Grade Cohort

AISD Enrollment by Grade Cohort
(Source:TEA)

W 2005-06 ®2006-07 m2007-08

6450

Grade 5-6-7 Grade 6-7-8 Grade 7-8-9 Grade 8-9-10 Grade 9-10-11

Grade 5 Cohort (2005-06) is now in 9" grade.
Grade 8 Cohort (2005-06) is now in 12" grade, this year’s graduates.

There appears to be a 9" grade “bump” with students from other school systems entering high school. That bump ap-
pears to be followed by a 10™ grade “slump”.

Disaggregation of enrollment data by gender, ethnicity economic disadvantage, LEP and mobility status would be useful
in helping to target subpopulations for intervention.

Attendance TBD
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Disciplinary Actions  TBD

Academic Achievement and Academic Growth TBD

School Readiness Screening  TBD

PERFORMANCE TARGETS: All students are academically successful. (DRAFT)

1.
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ENROLLMENT

a. A baseline measure for school enrollment by grade cohort, using data from SY 0506 though 0910, will be
established for students currently in grades 6, 7, 8, 9, 10, 11, 12. Enrollment will be disaggregated by
gender, ethnicity, economic disadvantage, LEP, and school mobile status.

b. Enrollment tracking by grade cohort with disaggregation will be used to identify student clusters that
may be leaving school before completing their education. This will facilitate community action to im-
prove school completion.

ATTENDANCE

a. The overall AISD attendance rate will increase 1% over 2008-09 baseline.

b. Each campus will meet or exceed 95% attendance, reported annually by campus.

c. School mobile students will meet or exceed 95% attendance annually based on enrolled days.

GRADUATION RATES
a. Baseline measures of graduation rate, with trending using data from SY 0708 through 0910, will be es-
tablished for AISD students, disaggregated by ethnicity, gender, economic disadvantage status, LEP , and
school mobile status.
b. Using the trended baseline, improvement targets will be established.
DISCIPLINARY ACTIONS

a. A baseline of AISD disciplinary actions will be established using school year 2009-10 data.

b. Disproportionality in AISD discretionary disciplinary actions will be evaluated and eliminated.
ACACEMIC PROGRESS

a. TBD



LEADERSHIP COUNCIL WORK GROUP
Current Action Steps

1.  We are working together to expand capacity and implement best practices that encourage good attendance. Campus staff and
administrators along with community partners have identified a number of practices that work to keep students engaged in
school at the elementary, middle and high school levels.

We are improving our systems to identify and respond to students with chronic absenteeism.

3.  We are implementing the internet-based Youth Services Mapping tool (YSM) to collect information on available communi-
ty capacity to support student success. The tool will help us align supports with needs at the campus level. We are creating
the expectation that all campuses and community partners enter and maintain their data in order to support an effective ser-
vice system.

4. We have identified campus IMPACT Teams as the key vehicle through which district and community resources are accessed
to support students in need. We are improving the consistency with which teams are implemented across the district, evaluat-
ing the capacity of these teams on high need campuses, and developing quality improvement targets for the teams.

5. We have identified the important role of Family Resource Centers to support families, particularly those in crisis, at the
neighborhood level to assure their children remain in and complete school. We recognize that a strong Family Resource Cen-
ter in conjunction with campus leadership can create “sticky” schools, where families maintain enrollment of their children in
their neighborhood school, enhancing opportunity for school success.

Work Plan:

1. We will continue the functional analysis of IMPACT for both elementary and secondary students to identify how
the system should be working on campuses, where community partners connect with the District, where capaci-
ty building is needed for campuses, where disconnects exist and actions to correct the disconnects. Applying the
functional analysis to campus practices can then identify performance strengths and opportunities for campus
system improvement.

2. We will continue the structural analysis of AISD student support structures to identify disconnects which lead to
incomplete/inconsistent implementation of promising programs/best practices that generate good student re-
sults.

' Texas Education Code http://www.statutes.legis.state.tx.us/

" Bouffard, L., Lovrich, N., Strand, P. (2009). Models for Change: Systems Reform in Juvenile Justice. Truancy: review of
research literature on school avoidance behavior and promising educational re-engagement programs.

il Toolkit for Creating Your Own Truancy Reduction Program. Undated.
http://www.ojjdp.ncjrs.gov/publications/truancy_toolkit.html

v Housing/Student Mobility Working Group White Paper, Joint Subcommittee (February,2010).

¥ Forum for Youth Investment, (March, 2010) Insulating the Education Pipeline, Draft Paper.
http://www.forumforyouthinvestment.org/content/insulating-education-pipeline-draft

¥ Bouffard, L., Lovrich, N., Strand, P. (2009). Models for Change: Systems Reform in Juvenile Justice. Truancy: review of
research literature on school avoidance behavior and promising educational re-engagement programs.

¥i Toolkit for Creating Your Own Truancy Reduction Program. Undated.
http://www.ojjdp.ncjrs.gov/publications/truancy_toolkit.html

Vil Borum for Youth Investment, (March, 2010) Insulating the Education Pipeline, Draft Paper.
http://www.forumforyouthinvestment.org/content/insulating-education-pipeline-draft
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