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A REVIEW OF THE USE OF STANDARDIZED TEST SCORES IN THE
UNDERGRADUATE ADMISSIONS PROCESS AT THE UNIVERSITY OF TEXAS AT
AUSTIN: A Report to President Larry Faulkner

Background

The University of Texas at Austin (UT Austin) changed the way it admitted students beginning
with the freshman class of 1997. The development of this process was driven both by the need to
manage growing enrollments at the University and to respond to the Hopwood decision. The
new process dramatically reduces the influence of standardized test scores; class rank is more
important; and for students not automatically admitted through the “top 10% rule” a holistic review
of a student’s entire application is factored into an admissions decision.

Nearly four years later, on February 18, 2001, Dr. Richard C. Atkinson, the President of the
Un|ver5|ty of California System, delivered the 2001 Robert H. Atwell Distinguished Lecture at the
83" Annual Meeting of the American Council on Education (ACE) in Washington, D.C. His
address, Standardized Tests and Access to American Universities, sent shockwaves across
university campuses throughout the United States because he concluded ..America’s
overemphasis on the SAT is compromising our educational system.” Dr. Atkmson called for
much of what was already implemented at UT Austin: a “holistic” approach to defining merit. But
unlike the UT Austin routine, he also called for the use of five SAT lls (Subject Tests) in the
admissions process instead of the more common SAT |: Reasoning Test.

In his letter of appointment to each Task Force member, President Larry Faulkner described a
limited charge: “The objective of this group is to consider the role that standardized test scores
play in our admissions process and to insure continued fairness in this process for
undergraduates.” He continued by stating, “I have no preconceived ideas about how strong of a
role admission tests should play and simply want an assessment of the facts with any
recommendations about their continued use.”

The Mission of The University of Texas at Austin

It is the mission of The University of Texas at Austin to achieve excellence in the mterrelated
areas of undergraduate education, graduate education, research, and public service. * As the
state’s flagship university, it has a special responsibility and relationship with its community and
state. As a major source of well-rounded, highly educated individuals, UT Austin appreciates the
crucial role it plays in the future of the State of Texas. UT Austin is simultaneously a selective
institution, with some of America’s finest colleges and schools, and the largest university in the
United States; its influence extends well beyond the boundaries of Texas.

The mission of the University cannot be achieved without the exposure of its students, faculty,
and staff to diversity of talent, ideas, and people. The extent to which undergraduate students
become more able to function and contribute globally depends, in part, on their interaction with
classmates and other cohorts of differing backgrounds, attitudes, and cultures. This crucial
educational axiom is the source of the University’s commitment to a comprehensive process of
admitting students and enrolling entering freshman classes consistent with its mission, desire,
and capacity to represent all of the people and areas of Texas—including its rich cultural mix. In
short, diversity is an educational necessﬂy

The Expanded Concept of Merit in the Admissions Process

The admissions process of any university is an exercise in both selecting qualified students with a
high probability of success, and crafting an entering class that also meets the university’s
mission. Given the costs associated with a year of college, consciously admitting students with
low probabilities of success is not good public policy and is a cruel act towards individuals.



Admissions is necessarily, therefore, both an attempt to predict success and a message to
applicants about what attributes are highly valued by the institution, i.e., merit.

The University has faced many challenges in meeting its broadly defined diversity goals since the
landmark decision Sweatt v Painter.® The Hopwood decision is the most recent judicial chapter,
but the immediate and pressing challenge is managing enrollment growth while attaining desired
diversity—within the confines of the law. Each new chapter challenges previous definitions of
merit.

Even before 1997 and the Hopwood decision, UT Austin had begun to refine it's definition of
merit, which when applied to an admission decision, consisted of high standardized test scores
and high class rank. This approach, often called the “classic model,” was common among
colleges and universities and consistent with an era of high stakes testing and accountability in all
levels of education, especially in Texas at the elementary and secondary school levels.” It is well
documented that a simple distribution of students by standardized test scores will certainly result
in the depression of diversity, not only racially and ethnically, but economically as well.®

Shortly after Hopwood, the Texas State Legislature exerted its own definition of merit. Through
the passage of HB 588, the “Texas Top 10% Automatic Admissions Law,” any student graduating
in the top 10% of his/her Texas high school class is automatically admissible to any public college
or university in the state. Since 1997, automatically admitted students have accounted for
approximately one-half of all entering freshmen at UT Austin. Again. the challenge for the
University family was to fashion an admissions policy that resulted in a diverse freshman class,
while assuring a high probability of success for each of the students admitted, and staying within
the law.

The Evolution of UT Austin’s Admissions Policy

Before 1997, The University of Texas at Austin believed a meritorious applicant was one who
scored high on either the ACT Assessment or the SAT |: Reasoning Test and who had graduated
near the top of his/her high school class. At that time, students were sorted according to a
formula that predicted a freshman grade point average (GPA). Students with the highest
predicted GPAs were admitted first. The process was efficient as it required almost no human
intervention or judgment. The University (and almost all other selective public institutions)
became comfortable with a computer-driven method of admitting students that had been in place
for a number of years.

Today, the UT Austin admissions process is much more elaborate and the concept of merit is
much broader. With the entering class of 1997, for those not automatically admitted, the idea of
merit was expanded to include the following factors:

1. The Academic Index (Al)
High School Record:
Class rank
Completion of UT required high school curriculum®
Extent to which students exceed the UT required units
SAT/ACT score
ersonal Achievement Index (PAI)
Scores on two essays
Leadership
Extracurricular Activities
Awards/honors
Work experience
Service to school or community
Special circumstances:
= Socio-economic status of family
= Single parent home

2. The
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Language spoken at home

Family responsibilities

Socio-economic status of school attended

Average SAT/ACT of school attended in relation to student's own
SAT/ACT

Merit still includes high test scores and high class rank, but it also includes the ambition to tackle
rigorous high school coursework, the production of quality prose, and the desire to make a
difference in one’s school, home, or community. Evidence of employability (work), and some
sense of having excelled in any number of areas are also considered. Moreover, admissions
officials place these attributes in the context of the circumstances under which the student lived.
Since 1997, the rational, thoughtful, and reasoned judgments of people complemented prediction
formulas. Throughout the United States, many social scientists, educators, and reformers, chief
among them the University of California System President Richard Atkinson, call this the “holistic
approach” and advocate reducing the emphasis on test scores.”’ The University of Texas did
precisely that in 1997 and since then has analyzed the qualities each applicant would bring to an
entering freshman class. Furthermore, retention rates and performance have remained stable or
increased since the implementation of this expanded admissions routine."

The Role of Standardized Tests in the College Admissions Process at UT Austin

There are only two nationally-validated, standardized college admissions tests in the United
States today: the ACT Assessment and the SAT |: Reasoning Test.

The ACT Assessment is owned and administered by ACT, Inc. (formerly called the American
College Testing Program, Inc.). It is widely known as an achievement test based on a curriculum
commonly taught in American high schools. It includes four tests: English, Mathematics, Reading,
and Science Reasoning. Students receive a scaled score in each area and an overall Composite
score. The scale ranges from 1-36 and the national average is 21.0.

The SAT |: Reasoning Test is owned by the College Entrance Examination Board (College
Board) and administered by the Educational Testing Service (ETS). It is designed to be and is
recognized as an aptitude test not connected to any curriculum. It includes two tests: Verbal and
Quantitative. Students receive scaled scores on each that range from 200-800 in intervals of ten.
Many schools combine the two scores to form the more familiar 400-1600 score. The national
average is a 1020 combined score.

A primary purpose of both instruments is to add to the accuracy of predicted freshman grade
point average. Neither ACT, Inc. nor the College Board has ever suggested that its scores
become the sole criteria for any hizgh stakes decision. On the contrary, their literature actively
discourages such an application.1

Concerns over the fairness of the ACT/SAT would be much more acute if students were admitted
as a result of a formula based on scores alone. No undergraduate is admitted to UT Austin that
way. Indeed, even in those cases where the ACT/SAT is considered, it is merely part of a
comprehensive approach:

» About one-half of entering freshmen are automatically admitted as “Top 10%” students.
For those students, test scores play no role in the admission decision.
» For all others, a decision is based on an academic and/or personal achievement index.
(See above.)
o Test scores are not considered in the computation of the PAI; and
o Inthe Al, where test scores are used and a formula is developed, high school
class rank and course selection are considered as well.

Standardized tests play an important, but secondary role in the admissions process.



Validating the Use of Standardized Admissions Test Scores at UT Austin

The development of the formulas used to predict freshman GPAs includes the computation of the
relationship between test scores and actual earned GPAs. (UT Austin uses three explanatory
variables in its formulas: the high school percentile, which is derived from the school reported
class rank and size; the ACT English or SAT Verbal, and the ACT Math or the SAT Quantitative,
whichever was submitted by the student.’®) In its Guide to the College Board Validity Study
Service, the Board describes three types of information every validity study should have. The first
is the correlation between the predictors and the criteria; the second is the prediction equation,
which is used to predict an individual’s freshman GPA; and the third is the “error band” or the
standard error of estimate.™

The Correlation Between Test Scores and GPA

Research conducted by UT’s Office of Admissions and the Measurement and Evaluation Center,
and later independently validated by ACT, Inc., has established that there is a moderate to strong
relationship between test scores and freshman GPAs (r=.37-.41 ).15 High School Percentile Rank
showed a slightly stronger relationship (r=.45). The UT Austin experience is typical of virtually all
other universities conducting validity studies: no single predictor by itself is strong enough to
adequately predict freshman GPAs. Because of this limitation the best approach is to combine
variables into a prediction, i.e., multiple regression, equation.16

The Prediction Equation

UT Austin has ten undergraduate colleges. For purposes of applying prediction formulas, Liberal
Arts, Communications, Fine Arts, Social Work, and Education share the same equations because
of similarities in course requirements. For the same reason, Nursing, Natural Sciences, and
Architecture share another, and Business and Engineering are large and unique enough for each
to have its own. The correlations between the prediction models and freshman GPAs are strong,
ranging from .47 to .57, and are typical of other universities."”

The Standard Error of Estimate

The range of the standard error of estimate in UT Austin’s prediction equations is from 0.55 to
0.72 of a grade point. The national median standard error of estimate for schools using the ACT
Assessment, for example, is approximately 0.75."® This is strong evidence that UT Austin
formulas, as currently configured, are serving the admissions goal of accurately predicting
freshman GPA.

The ultimate validation, however, is that performance (actual freshman GPA) and persistence
(the percentage returning for their sophomore year) for every racial/ethnic and gender group has
held steady or improved since 1996. Since the implementation of the University’s present
admissions routine, one-year retention rates have increased each year—from 87.9% in 1996 to
92.0% in 2000."

Fairness: The Relationship Between Class Rank, Test Scores, Grade Point Average, and
Gender and Racial/Ethnic Groups and Access

The legitimate concern for fairness pervades all aspects of testing, especially including the
development of the tests, access to the tests, the standardization of the conditions under which
the test is administered, and the use of the test scores.

Both ACT, Inc. and the College Board have elaborate fairness reviews to screen out items
determined to have geographic, gender, culture, or racial bias.?’ Each test takes a minimum of
two years to develop. The process includes intensive screening, editing, reviewing and field-
testing. Both firms utilize a method called Differential Item Functioning (dif) to determine if a
question “behaves” differently among diverse groups with the same level of expertise with respect
to what is being tested.”’



In order to validate its entire admissions routine, UT’s Office of Admissions and the Measurement
and Evaluation Center analyzed the relationships between the elements of its prediction formulas
(high school class rank and test scores) and freshmen GPAs. (See Table 1 below.) When broken
down by gender and racial/ethnic groups, the relationships ranged from positive correlations of
.21 to .47. Only the relationship of ACT Math to African American GPA (.21) was found to be less
than moderate and then only slightly so. Consistent with other research, class rank was found to
have the strongest relationship to GPA, except for Hispanics and females.

By comparison, an ACT analysis of the elements of UT Austin’s PAI, which consists of the
“Leadership Score” (an evaluation by an admissions officer of the student’s resume), and the
mean score of the two essays students submit, shows a weaker relationship than test scores.
(Leadership Score: r=.22 and Essays: r=.26)*

The UT Austin experience is a textbook example of how no predictor by itself, whether objective
or subjective or standardized or performance-based, has sufficient power to predict freshman
GPA accurately. The best possible approach for all students is to assimilate as many predictors
as possible into the admissions process.

Table 1
The University of Texas at Austin
Correlations of Freshman Year GPA with Test Scores, and Rank
Summer/Fall 1999 Entering Freshmen

ACT Assessment SAT I: Reasoning Test High School
English Mathematics Verbal Quantitative Rank

Male .33 .38 .31 .39 43

Female .35 44 .38 42 .38

White .35 .37 .31 .33 44
African

American .28 .21 .26 .30 47
Asian

American .35 43 .33 40 47

Hispanic .31 .33 .28 .30 .29

All Students .35 .38 .32 .36 42

Another issue of concern to the Task Force was the possible effects of “coaching” or test
preparation. If the SAT or the ACT is sensitive to short term test preparation, like what is available
from expensive test preparation firms, then test takers from poor homes, i.e., those not able to
afford prep classes, are at an unacceptable disadvantage.

While there is a dearth of independent and credible research in this area, what is currently
available strongly suggests that the effect of coaching on the SAT | and the ACT Assessment is
minimal and within the standard error of measurements of the tests.*® Additionally, since the
reliability of both tests is high (about .92 for the SAT | and .96 for the ACT), there is no credible
evidence that retesting has consistently significant benefits for students.”*

Neither coaching nor retesting has as much effect on raising scores as does decisions by
students to prepare themselves for college by taking the most challenging coursework available
to them.?® Because of this sensitivity to course-taking patterns, and variations in the quality of
what is available to high school students, score differences will result if there is inequity in the
availability of quality teaching and rigorous coursework among UT Austin’s feeder schools.

A final fairness issue concerns access to the tests and whether registration fees unfairly exclude
students, who cannot afford to pay, from taking the tests. Both ACT, Inc. and the College Board
make available fee waivers for economically disadvantaged students during their junior and/or
senior year of high school.?




The SAT II: Subject Tests

The SAT IlI: Subject Tests were once called the “Achievement Tests.” During his address to the
American Council on Education, Dr. Atkinson stated, “The SAT Il begins to approximate what |
judge to be an appropriate test for the University’s admissions process. It tests students on
specific subjects that are well defined and readily described.” He continues by asserting, “We
have found that the SAT Il is a better predictor of first-year college performance.”27

UT Austin requires SAT Il scores in math and separately in writing for nearly all of its entering
freshmen for purposes of course placement. Interest in the use of SAT lIs for admissions is a
relatively new phenomenon. The College Board designed the SAT I: Reasoning Test for
admissions and SAT II: Subject Tests for course placement. Throughout its history the ACT
Assessment has been used routinely for both throughout the nation.?®

The central question before this Task Force, however, is whether the SAT I, when combined with
high school class rank, does a significantly better job of predicting freshman GPA.

» Among students who took SAT | and Il, the correlation between SAT Verbal and Math
and freshman GPA is strong (.44); for SAT Il Math and Writing it is strong (.48);

» Among students who took the ACT and SAT Il, the correlation between the ACT Tests
and freshman GPA is strong (.47); for the SAT Il Math and Writing, the correlation is
strong (.48).

» In both of the cases above, the addition of the SAT Il leads to insignificant increases in
predictive powers. (From .47 to .49 for ACT and from .44 to .48 for SAT |.)

» Among students taking the ACT, SAT | and SAT Il the correlations (without including
class rank) with freshman GPA are .37, .37, and .38 respectively.

At UT Austin, such small differences in predictive validity between the SAT | and SAT Il, and even
smaller differences between SAT Il and the ACT, are insufficient for this Task Force to
recommend the use of the SAT Il in the area of admissions. Further, for purposes of admissions,
there is no evidence of any meaningful difference between achievement and aptitude testing; the
correlation between the ACT Composite and the SAT | Combined Score is .92 nationally and .87
at UT Austin.”®

Conclusions and Supporting Evidence

» The Task Force proceeds from the premise that more information on applicants is better
than less. The use of the ACT Assessment and the SAT |: Reasoning Test increases the
confidence, reliability and accuracy of attempts to predict freshman GPA. Discontinuing
their use would reduce information with which admissions decisions are made.

» Further, the Task Force affirms that standardized college admissions test scores provide
admissions decision-makers and faculty with information that is not available from any
other source:

o standard measures across geographical borders;

o standard measures over time;

o nationally-validated rigorous instruments measuring higher-order thinking and
problem-solving;

o instruments with established reliability; and

o results obtained under secure conditions using many equated forms.

» The predictive power of the ACT Assessment and the SAT | has been validated through
research conducted on campus by the UT Austin Office of Admissions Research and the
Measurement and Evaluation Center, and externally by ACT, Inc. and the College
Board/Educational Testing Service.*® These validity studies are on-going.

» Reforms most often associated with attempts to provide greater access to traditionally
underrepresented students (moderating standardized test scores by considering them in
the context of overall academic performance in high school and evaluating applicants in
the context of their personal experiences—the holistic approach) were instituted at the
University of Texas at Austin with the entering freshman class of 1997. This Task Force
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affirms our current admissions process as one that considers the student in relation to
his/her life experiences.

» Since the implementation of the Texas Top 10% Law and a refined and expanded
definition of merit, UT Austin has enrolled freshman classes about as diverse as classes
enrolled before 1997 when affirmative action was used.

» Success, in terms of retention, for the entering freshman classes enrolled at UT Austin
since 1996, has improved annually while performance levels have remained stable.

» Like many other universities, UT Austin had found the classic model of admissions
(distributing students according to a formula based on test scores and class rank alone)
to be easy and efficient. Since 1997, however, the University has individually reviewed all
applications of students not automatically admitted.

» The developers of the ACT and the SAT agree that test scores should not be used as a
sole criteria for making high stakes decisions but that scores should be used in
conjunction with as many other variables as possible. This Task Force affirms that UT
Austin does this through the use of the Personal Achievement Index (PAl).

» The Task Force has established that test scores have played no role in the admission of
approximately one half of UT’s entering freshmen classes since 1997.

» Test scores play a limited role in the admissions process: they make up about one half of
the prediction formulas that make up one half of the matrix used to admit about one half
of entering freshmen.

» There is a moderate to strong relationship between test scores and freshmen GPAs, but
the best method of prediction is to combine test scores with high school class rank. At UT
Austin the resulting prediction equations have a strong relationship to freshman GPA.

» Correlations between the elements of UT’s prediction formulas (test scores and class
rank) show a moderate to strong predictive relationship with freshman GPA for all gender
and racial ethnic/groups.

» The use of differential item functioning (dif), and other procedures safeguarding against
racial/ethnic, gender, cultural and geographic bias in the development of the ACT and
SAT |, are adequate to assure fairness for students taking the tests.

» ACT, Inc. and The College Board provide adequate access to its tests for all students
through the distribution of free tests for preparation purposes and the use of waivers for
students who cannot afford to pay test fees.

» There is no replacement for the reasoned judgment of professionals in the admissions
process. While the elements of the Personal Achievement Index (Leadership Score and
Essays) have a moderate relationship to freshman GPA, their use contributes to the
educational mission of the University.

» The predictive power of the SAT II: Subject Tests is comparable to that of the ACT
Assessment or the SAT |. Combining the SAT Il with either the ACT or the SAT | adds
little to the strength of prediction formulas currently in use.

Recommendations to the President

» The Task Force recommends that the University continue the use of the ACT
Assessment and the SAT |: Reasoning Test, subject to ongoing validation for that
purpose, in the admissions process and that the University show no preference for either.

» The Task Force recommends the continued use of professional reviews of applications,
resulting in a Personal Achievement Index score, subject to ongoing validation for that
purpose, for students not automatically admitted to UT Austin.

» The Task Force does not recommend the use of the SAT Il: Subject Tests for admissions
purposes, but does recommend the continued use of SAT lIs for course placement,
subject to ongoing validation for that purpose.



! See Hopwood v State of Texas, 78 F.3d 932 (5th Cir.). In March 1996, the U.S. Court of Appeals for the Fifth Circuit ruled
on the appeal of the initial Hopwood decision: "In summary, we hold that the University of Texas School of Law may not
use race as a factor in deciding which applicants to admit in order to achieve a diverse student body, to combat the
perceived effects of a hostile environment at the law school, to alleviate the law school’s poor reputation in the minority
community, or to eliminate any present effects of past discrimination by actors other than the law school.”

2 See Richard C. Atkinson, Standardized Tests and Access to American Universities, The 2001 Robert H. Atwell
Distinguished Lecture, delivered at the 83 Annual Meeting of the American Council on Education, Washington, DC,
February 18, 2001, p 2.

®The quotes are taken from Dr. Faulkner’s letter of appointment to each of the Task Force members. It is dated July 3,
2001.

4 Institution Strategic Enrollment Management Plan, The University of Texas at Austin, October 1, 2001, p. 2.

® Since the U.S Supreme Court ruling in Regents of the University of California v Bakke (438 US 265, 1978), which allows
for affirmative action as part of an educational mission, the educational value of diversity has been well-established. The
Harvard Civil Rights Project, in its publication Diversity Challenged, has six studies and cites many more in this area. In
his introduction, Professor Gary Orfield states that the studies explore what is known about how increasing minority
enrollment enriches the educational process. Diversity of students produces a broader educational experience, both in
traditional learning and in preparing for jobs, professions, and effective citizenship in a multiracial democracy.

® In 1946, Heman Marion Sweatt applied for admission to The University of Texas School of Law, but his application was
rejected because he was an African American and UT Austin was a segregated institution. Sweatt, with NAACP counsel,
sued. Sweatt lost in state court, but in 1950, in an appeal argued by Thurgood Marshall, the United States Supreme
Court ordered the integration of The University of Texas’ School of Law and Graduate School. (See SWEATT v.
PAINTER, 339 U.S. 629 (1950))

" For a more in depth discussion of the Classic Model of Admissions see Bruce Walker and Gary Lavergne, “Affirmative
Action and Percentage Plans”, College Board Review, May 2001 no. 193, p. 18-23.

8 Throughout their histories, both the SAT and the ACT have recorded gaps in mean scores among different racial/ethnic
groups and by household incomes. The annual report for the SAT is called the College-Bound Senior Report and the ACT
is called the ACT Profile. These reports are issued nationally and by state.

® For non-top 10% students the required units are:

Language Arts
4 units of English, one of which may be writing, world literature, speech, or journalism. English as a second
language (ESL) and correlated language arts do not count as units of English.

Foreign Language
2 units (3 recommended) of a single foreign language.

Mathematics
3 units (4 recommended) at the level of Algebra | or higher: algebra, plane geometry, trigonometry, analytic
geometry, elementary analysis, probability & statistics, solid geometry, calculus with analytic geometry, or
number theory. Fundamentals of mathematics, mathematics of money, and informal geometry do not count as
units of mathematics.

Science
2 units (3 recommended) of laboratory science. Recommended courses include biology, chemistry, physical
science, and physics.

Social Studies
3 units, which may include anthropology, area studies, ethnic studies, economics, geography, government
(civics), philosophy, psychology, problems in social science, sociology, Texas history (advanced), U.S. history,
or world history.

Fine Arts
One-half unit of art, dance, music, or theatre arts is strongly recommended.

The units listed above are the minimum requirements for admission consideration at UT-Austin. The pool of prospective
freshmen is so competitive that students who take additional units, especially in math and science, will strengthen their
chances for both admission and later success in a rigorous college curriculum.

Admission is granted to applicants who have not completed the required units listed above if they are Texas residents
qualified for admission on the basis of graduation in the top 10% of their high school class. Recipients of bona fide
scholarships designated by the University president and students whose high school does not offer the courses necessary
to complete the unit requirements may apply to the Director of Admissions for an exception. Students who are admitted by
exception must remove deficiencies to graduate; courses taken to remove a deficiency do not count toward the student's
degree.

'° Dr. Atkinson called for less emphasis on standardized tests and more “holistic procedures” with “processes that look at
the full range of [student] accomplishments within the context of the opportunities they enjoyed and the obstacles they
faced.” See Atkinson, Standardized Tests and Access to American Universities, pgs. 7-8.
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" See “Top 10% Reports” at http://www.utexas.edu/student/research/reports/admissions/ResearchHome.htm.

"2 See Guidelines on the Uses of College Board Test Scores and Related Data, undated, The College Board, p. 8, 11;
Policy and Guidelines for Uses of Data from ACT-Administered Assessments," ACT, Inc. 1998, p. 11.

®The high school percentile is computed by one (1) minus the division of the class rank by the class size, and then
multiplied by 100. Students submitting more than one set of test scores are given the benefit of the highest possible
predicted GPA.

" Guide to the College Board Validity Study Service, The College Board, 1988, p. 5-8.

" The population studied was the summer/fall 1999 entering freshman class. In determining the extent to which
correlations are significant, the Educational Testing Service, in their Admitted Class Evaluation Service, recommends the
following guidelines: Strong =>.39; Moderate = .39-.25; Weak = <.25. In their reports, ETS has shown that raw
correlations can be shown to be stronger when adjusted for a restriction of range of scores. The correlation is even higher
when course difficulty is factored in as well. All correlations cited in this report are unadjusted.

% See Using the ACT in Making Admission and Course Placement Decisions at the University of Texas at Austin, ACT.
Inc., n.p.; and Gary M. Lavergne and Bruce Walker, Revising Multiple Regression Equations for Calculating Predicted
Freshman Year Grade Point Average at the University of Texas at Austin, Office of Admissions Research, UT Austin,
August 14, 2001, p. 9. Without identifying the institutions, ACT presented the Task Force with predictive validity data from
eight Big 12 and Big 10 institutions. Their analysis showed correlations between ACT and FGPA ranged from .35 to.41.

" The range among the Big 10 and Big 12 institutions described above was .43-.52.
'® See ACT Predictive Research Services, Prediction Research Summary Tables, National Report, 1997-98, p. 33-36.

'® See http://www.utexas.edu/student/research/reports/admissions/HB588-Report4.htm and Statistical Handbook, Office
of Institutional Studies, The University of Texas at Austin, 2001-2001, pg. 42.

2 For a complete description of the fairness review processes see How the SAT Is Made, The College Board, 2001, and
Fairness Report for the ACT Assessment Tests, ACT, Inc., 2000.

%' See The Use of the Differential ltem Functioning (DIF) Index in ETS Test Development .

2 Using the ACT in Making Admission and Course Placement Decisions at the University of Texas at Austin, ACT. Inc.,
Table 1, n.p; The scale of the essays and the Leadership Score is only six points, which could explain the moderate
relationships.

% See Donald E. Powers and Donald A. Rock, Effects of Coaching on SAT I: Reasoning Scores, College Board Report
No. 98-6, and Act Assessment Technical Manual, pgs. 48-49. Powers found that the difference between coached and
uncoached students taking the SAT was only +8 on verbal and +18 on the quantitative sections, for a total of +26. The
standard error of measurement for each of the sections is approximately +/-30. The effect of test preparation for the ACT
Assessment is from -0.6 to +0.2. The standard error of measurement of the ACT is +/-0.92. See Roberta Scholes, Test
Preparation Activities Among ACT-Tested Students and Their Effects on ACT Assessment Scores, paper presented to the
American Educational Research Association, Chicago, 1997, and Kevin M. Andrews and Robert L. Ziomek, Score Gains
on Retesting with the ACT Assessment

2 ACT User Handbook, pg. 7 and http://www.collegeboard.org/sat/cbsenior/yr2001/pdf/five.pdf

% |n their annual reports, both ACT and the College Board produce large amounts of data demonstrating score
differences based on high school course taking. See ACT’s High School Profile Report and the College Board’'s College
Bound Senior Report.

% For all practical purposes, students receiving any type of public assistance, like free or reduced lunch, are eligible for a
fee waiver. ACT grants one during the junior or senior year; the College Board grants two.

z Atkinson, Standardized Tests and Access to American Universities, pgs. 7-8.

% Examples include University of lowa, University of Minnesota, Ohio State University, University of Missouri, lowa State
University. Schools allowing for the submission of the ACT in lieu of both the SAT | and Il include Yale University,
University of Pennsylvania, Colgate University, Brown University, Johns Hopkins, William and Mary, Case Western
Reserve, Wellesley, Catholic U, Boston College, Brandeis, and Tufts (NACAC Journal, 1998)

% See Gary M. Lavergne and Bruce Walker, Developing a Concordance Between the ACT Assessment and the SAT I:
Reasoning Test for The University of Texas at Austin at the UT Austin Admissions Research Website at
http://www.utexas.edu/student/research/reports/admissions/ACT-SATConcordance.htm .

% Sarah A. Hezlett, et. Al., The Effectiveness of the SAT in Predicting Success Early and Late in College: A Meta
Analysis, Paper presented at the 2001 AERA/NCME Annual Meeting, Seattle, Washington.
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