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Introduction and Context 

My inquiry project was conducted within my third grade classroom at Radio Park 

Elementary School in the State College Area School District. I worked with ten students 

in my lower achieving reading group on a variety of activities to strengthen their reading 

abilities through the use of the Great Eight reading strategies. The Great Eight, a reading 

plan designed by Mount Nittany Middle School’s Dave Rockower, includes activities 

surrounding eight important reading strategies to use with children: monitoring, 

previewing, self-questioning, making connections, visualizing, knowing how words 

work, summarizing, and evaluating (see page 15 for a description of each of the Great 

Eight strategies). In an attempt to explore the boundaries and contexts of these reading 

strategies, my main intention was to motivate my students to enjoy reading and to 

become stronger readers.  

Within my reading group are ten students, all of which have consistently tested on an 

average achieving reading level. Of the seven boys and three girls, one student is in Title 

I Reading, one would probably benefit from Title I Reading help, and two are pulled 

from the classroom for assistance with their below grade level spelling. In planning my 

lessons, I differentiate for each individual student, incorporating extra monitoring and 

assistance to ensure comprehension and an appropriate challenge of the students’ 

abilities. Many of my students work on a similar ability level, which allows me to plan 

my lessons to address their needs as a group, but also tailor the lessons to meet their 

individual needs. Though my students have been placed into just one reading group, I 

often divide them into two smaller sub-groups to work more efficiently with the needs of 

the students.  
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When it is beneficial to all students, we work in a whole group setting. In 

discussions, for example, the students work more efficiently as a whole group to 

contribute and share ideas. When the students are working on specific activities, such as 

constructed responses, I generally split them by need. In many instances, I divide the 

students into two sub-groups, each of which consists of five similarly leveled students 

with like needs. The sub-groups have been fairly consistent, though one or two students 

have been switched in and out of the sub-groups as necessary. I work through each step 

of the activities with my lower half, incorporating independent practice within guided 

reading and writing. I have found that these students exhibit more focus when we work 

through the activities step-by-step in their sub-group. The other sub-group of students 

does not appear to need as much structure within the activities and can work well 

independently. This sub-group is often kept within the whole group setting just for 

directions, then permitted to work independently if they are comfortable with the 

expectations of the activity. All of my students are very capable and have done extremely 

well thus far in book group, which I feel is partly because their individual needs are being 

addressed.  

 

Rationale 

When I first began to work with my reading group, I noticed that all of my 

students were incredibly talkative. It was very difficult to give directions and hold 

discussions because all of the students wanted to talk. They were easily taken off topic 

and had trouble focusing on the current questions. I began to wonder if the students were 

bored with our book or if they needed a source of motivation to enjoy using the reading 

strategies with which we were working. I decided to implement new activities with the 
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students to see if their motivation and focus improved. 

 In determining to work on this inquiry, I considered the benefits of my current 

and future students. I felt that this inquiry would benefit my current students and provide 

an excellent resource to use in my future classroom. I was hopeful that my students’ 

exceptional potential could be unlocked through motivating and exciting activities during 

our reading group meetings. I had already seen an improvement in my students since the 

beginning of the year, bur wanted my students to continue to improve and find something 

about reading that they truly enjoyed. I would love for my students to leave third grade 

with a love for reading and a tool belt of activities they can use on their own to become 

stronger readers. When students enjoy reading, they are given many more opportunities 

to learn. Their worlds are opened to countless authors, genres, and interests, which they 

may then want to explore on their own. A love of reading will benefit the students in all 

aspects of their education and enhance the students’ lifelong learning.  

I felt that this inquiry would help me uncover more information about myself as a 

teacher, as well. I planned to keep an updated journal throughout the inquiry as a resource 

guide of activities to use with my future students if they proved beneficial. I was excited 

for such an excellent opportunity to explore creativity and its benefits with my students.  

 

Wondering: How can I enrich book group time to motivate and engage my students in 

the use of effective reading strategies to become strong independent readers? 

 

Sub-wonderings: 

• What types of activities would be beneficial to my students? 

• What types of activities would motivate my students? 
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• What are my students’ backgrounds – strengths and weaknesses – with reading 

strategies? 

• How can I differentiate activities to include my one Title I reader in appropriate 

activities that he can share with the rest of the group? 

 

Data Collection and Analysis 

In seeking to measure the motivation levels of my students, I relied mainly on 

anecdotal notes from observations and interviews with my students as data. During 

observations, I was looking for any changes or patterns in behavior in terms of effort, 

excitement, and general quality of work. I made several notes about the students each 

day, looking specifically for patterns in individual behavior and within the group. I also 

looked at student work samples and grades to compare quality of work and effort based 

on the excitement the students had exhibited about each task. To measure excitement, I 

recorded students’ specific responses to the activities and listened closely to their 

conversations with group mates during and after the activities. I also watched for 

student’s engagement levels, recording any indication of a lacking focus. To avoid 

subjectivity in my observations, I attempted to monitor each student in the same fashion. 

I recorded specific conversations and followed up with the students when I needed more 

clarification about their feelings. Instead of leading the children to an answer that would 

support my inquiry, I probed students to explain more about what they were enjoying and 

a reason for their enjoyment of the activities.  

 I worked with my students in two different books throughout my inquiry. The 

majority of the activities I completed with the students were tailored to meet the specific 

content of our first book, a fictional chapter book from the Explorers Unit, Polar Bears 
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Past Bedtime. The story follows two siblings, Jack and Annie, through an adventure in 

the arctic and is from the popular children’s series The Magic Treehouse. Recognizing 

that most of my children were already excited about the series and to observe my students 

in more than just a fictional chapter book setting, I also observed the students throughout 

our nonfiction trade books about the various items traded by explorers. The students were 

split into their sub-groups to read about either silk or spices. Both trade books were 

designed to include the same layout and directions, but at the specific reading levels of 

the students. Even though the content of the books was different, the students were still 

able to have discussions together about the books because of their thoughtful design (see 

page 23 for an example of the similarities between the books). Having worked with the 

students first in a fictional, exciting book, I was able to pinpoint specific patterns in my 

students’ thinking and motivation levels. I was then able to test those patterns within the 

nonfiction trade books for consistency. 

 After the conclusion of our first reading group book, I sat down with the students 

to discuss their opinions of the various activities we completed. To limit subjectivity, I 

wanted to hear the specific opinions of the students before I analyzed my recorded data. 

Before meeting with the students, I made a logical plan of questions to ask and a list of 

ideas for how to probe student thinking without leading the students to any conclusions. 

My main purpose was to determine which activities the students enjoyed and if they felt 

that they had been more motivated to participate as a result of those activities. I originally 

designed this discussion as a survey, which I have attached on page 24. I decided not to 

use this survey with the students, but to discuss the questions with them orally instead. 

Knowing my students’ dislike of writing, I felt that they would provide more thoughtful 

answers orally. I first interviewed the students informally while taking notes, and then 
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video-recorded a similar discussion. It was important for me to establish consistency in 

the student’s answers. I also felt that I might be able to pick up on patterns in the video 

that I may have missed while taking notes during the first interview. Included in the 

interview were questions about every activity that we completed during reading group, 

from routine question-and-answer packets to kinesthetic ball toss activities. Samples of 

each of these activities have been included starting on page 16. 

 During the initial interview, nine of the ten students answered exactly how I 

expected when questioned about the activities they enjoyed. They claimed to enjoy the 

hands-on activities because they were different from the typical reading group activities 

they had already experienced. For example, at the conclusion of the book, we played 

“Literature Beach Ball,” in which the students tossed a question printed beach ball around 

the circle. When a child caught the ball, they had to answer a question about a specific 

part of the book, such as the setting, the beginning, the main characters, etc. A picture of 

this beach ball has been included on page 22, along with a list of the questions students 

could choose to answer. This activity was designed to enhance the students’ motivation to 

use the summarizing strategy and required them to pull evidence from the book to make 

connections in their own comprehension. Many of the students agreed that this activity 

was their favorite because they enjoy sports and were excited to incorporate a sports 

activity into our reading group.  

 I was surprised by the response I received from one student. When I first began 

my inquiry, I thought that all of my students would choose the hands-on activities as their 

favorite. One student, whom I will call Alex, said that his favorite activities were the 

question-and-answer packets and the long responses completed after each section of the 

book. When probed, Alex said these activities helped him to focus on the important parts 
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of the book and made him think about aspects of the chapter that he may not have 

considered on his own. I was amazed by this comment, but after looking over the work he 

had completed, I was able to see a link between his excitement about the questions and 

his superior effort on the written activities. I have attached Alex’s written response on 

page 26 to further demonstrate his exceptional work. 

 While videotaping the second interview with my students, I noticed that all 

students cited enjoyment of an activity because it was “fun.” Realizing that “fun” could 

mean something different to each of my students, I created a follow-up survey for the 

students asking them to define fun and detail some activities that they find fun and not 

fun (see page 25). Knowing that the students may have difficulty determining a definition 

on their own, but not wanting to lead the students in any way, I asked them to define fun 

in terms of an activity we did during reading group that they enjoyed. Several students 

still had difficulty with this question, which led to many follow-up interviews to give me 

a better sense of their perspectives. I gave the students a few options to include as part of 

their definition, tailoring my questions to the activity the students chose as fun. I asked 

the students if the activity was fun because it was exciting, different, allowed them to 

work with other students or on their own, let them be creative, or for any other reason. 

Once prompted, the students were able to describe to me why they enjoyed specific 

activities.  

 While each student defined fun in his or her own way, all of the students agreed 

that fun is something positive and enjoyable. One student defined fun as “something that 

you like to do.” Another student defined fun as “something different because you aren’t 

expecting to be able to do that in school.” When asked which activities they found fun, 

the majority of students again picked the hands-on activities. Alex remained consistent in 
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his answer, citing  “school, reading, math, science, social studies, homework, and [even] 

testing” as activities he considers fun.  

  

Claims 

1. The majority of students exhibited higher motivation levels when presented with 

fun alternatives using the reading strategies. 

2. Learning style and culture play a large role in the motivation of students. 

 

Claim 1: The majority of students exhibited higher motivation levels when 

presented with fun, hands-on activities using the reading strategies. 

I have seen a major increase in engagement and motivation in my students since 

we began working in book groups. Students beg for extra book group time and are 

excited to see “book group” written on our daily schedule when they arrive in the 

morning. Several students have asked me, “can we have extra book group time today?” 

and “can we start book groups early today?” The students have demonstrated major 

improvements in appropriate participation during the hands-on activities of our reading 

group and scored collectively an average of 99% on all hands-on activities! Their grades, 

along with their demonstration of excitement, have shown me that the students are more 

motivated while reading leading to increased enjoyment. 

The greatest evidence for this claim comes from James, an active child that avoids 

writing whenever possible. Before conducting this inquiry, I was somewhat frustrated 

with James’ lack of motivation to complete assignments. He would sit at his desk 

unproductively several mornings in a row when he only had two sentences left to write to 

complete the assignment. When we began working with art activities in book group 
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James became a completely different student. He would come to me several times a day 

to ask for more time to work on his board game. He was overheard yelling, “yes!” every 

time we talked about working in book groups. He even completed 22 sentences during 

15 minutes of morning work so he could work on his game board. I have attached this 

constructed response and a prior writing activity on pages 28 and 29 to show James’ 

improvement in quality and detail. He exhibited excitement about his game board, asking 

several times once it was completed when he could take it home to play with his parents; 

a question he has never asked about any assignment or project in the classroom thus far. 

His scores drastically increased during reading group, receiving a close to perfect score 

on all hands-on activities!  

To test patterns of motivation, I had the students complete a large poster board to 

describe the information they learned in their respective trade books. James, once again, 

took the lead. He completed detailed work quickly and accurately, and then assigned 

himself the role of designing the poster for the group. He spent a large amount of time 

planning and drawing a sketch of his design, asking for input from his group members 

when he thought beneficial. Even when he was seated next to his best friend, a pair that 

has consistently kept each other off task, he continued working on his plan and was 

overhead saying, “This is not play time, Cole.” When interviewed, James admitted to 

enjoying the art aspect of the activity and said he was more willing to write (his least 

favorite activity) when he knew he would be able to do something he enjoyed afterward. 

While James has shown the most significant improvement, I observed increased 

motivation and engagement levels in all but one of the students. 
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Claim 2: Learning style and culture play a large role in the motivation of students. 

 Having never considered the backgrounds of my students to their motivation 

beforehand, I began to see its influential role in my students’ behavior through patterns in 

Alex’s engagement and quality of work. An environment where academics are top 

priority can influence a child to also believe the same. Traditional academics, such as 

science, math, reading, and writing, where the academic content is obvious, would be 

treated with the utmost seriousness and focus. Nontraditional activities, such as games 

and projects, may confuse a child from this type of environment because the academic 

content is less evident. It is my belief after working with Alex that culture plays a large 

role in the motivation of students.  

 When Alex was working on the question packets, he behaved as an ideal student. 

He remained focused and calm, despite the distractions of his best friends around him. He 

included great detail in each of his answers and followed all directions, a feat no other 

reading group student had been able to tackle thus far. I found myself constantly 

reminding the other students to use full sentences, which they seldom did even when 

extra time was given specifically for this purpose.  

 When participating in a hands-on activity, Alex found it incredibly difficult to 

focus and follow directions. He was given several redirections during each of the 

activities and was moved to work independently when he could not handle working with 

the group. He has yet to complete his board game, now over a month from when he 

began. In discussing this inconsistency with my mentor, it became apparent that Alex’s 

culture may have been a factor in his motivation to complete certain activities. His father 

is very academic: an educator from Africa working on his PhD.  Based on their 

interactions at school conferences and comments we have heard Alex make, it is possible 
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that fun and academics do not go together in his household. Alex appears to benefit from 

the structure of focus questions to keep his attention. During hands-on activities, where 

expectations are dependent on the student’s own creativity, Alex has trouble staying on 

task. I paid close attention to his engagement during all of the hands-on activities after 

this discovery and was able to establish consistency in his behavior. 

 

Conclusions/Implications for Future Teaching 

Working with my students during my inquiry has helped me to start to discover 

the depths of my own creativity and its use in the classroom. Planning of reading group 

time required me to think outside of the typical realm of activities to explore new 

approaches to the exciting world of literacy. Having experienced the benefits of 

kinesthetics and hands-on projects, I anticipate using similar activities with my future 

students. In my planning, however, I will take each student’s background and learning 

style into consideration to provide for the individual interests and needs of my students. I 

feel that I have become much more observant and considerate of the outside influences in 

my students’ lives on their behavior in the classroom. I am currently researching various 

cultural expectations to better understand and plan for the needs of my students. I now 

know my students on a deeper level from working so closely with them on this inquiry 

project and am looking forward to designing similar activities to meet the needs of my 

future students. 

 

New Wonderings 

 Working with my students on this inquiry inspired many new wonderings. My 

students are always very silly when they come to book group. It takes me a few minutes 
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to calm the children down to a level where they are ready and willing to focus. I have 

been noticing an increase in participation and focus when I am also silly with my 

students. To test this concept, I began our book group activities one morning by being 

silly with the students while still focusing on our topic. By being silly, I acted as though I 

were on the same developmental level as the children. I allowed them to have a little 

more fun and freedom with our initial discussion than I would have otherwise by 

behaving in a less serious manner than I usually am with my students. I was curious 

whether this silly time would help the students unwind from their special in order to 

better focus afterward or if the silliness would negatively affect the children’s behavior. 

After this experiment, I had many more questions. Is my silliness/seriousness a factor in 

the students’ behavior? Do the children need time to be silly in order to focus? Will my 

silliness cause the children to stay silly throughout reading group time? Will it negatively 

affect their behavior instead of creating positive changes? Will the effect change each 

time? What about when we do not have time to be silly? If I allow the children to be silly, 

will that set an expectation for the remainder of book group that they will always have 

time to be silly? If I treat a writing activity with a silly mindset, will the students be more 

motivated to participate? As in any inquiry, the teacher will come out of the project will 

more questions. I am looking forward to learning more about my students as I continue to 

conduct inquiry experiments in my classroom. 
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Originally found in the State College Area School District LAC, page 7.58. See bibliography for full 

citation. 
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Knowing How Words Work: Mad Lib 
The students went back through the chapter to find the most important words used to 

describe the plot. They then created a summary based upon those words and turned it into 

a mad lib for another student to complete. This activity helped the students practice the 

parts of speech and understand the importance of effective word choice. 
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Visualization: Arctic Picture Draw 

 

The students were each given a picture of the arctic, the setting of Polar 

Bears Past Bedtime. They first completed a worksheet using several 

adjectives to describe their picture and created a detailed paragraph to trade 

with a group mate. The students then attempted to draw the picture from the 

paragraph and compared their picture with the original. We had a fantastic 

discussion after this activity talking about the importance of word choice in 

effectively describing a setting. 
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The Monitoring Strategy: Polar Bear Bookmarks 
The students used their polar bear bookmarks to monitor their own reading throughout 

one chunk of the book. The eyes of the polar bear were scented with a chocolate marker 

and a special reminder: Every time you smell chocolate, check to see if you can add 

anything to your bookmark!  
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Summarizing Strategy:  Arctic Board Games 
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The Summarizing Strategy: 
Trade Book Poster Activity 

 

 

The poster project asked students to work 

together in their teams to reflect back on 

what they had read. Each student was 

assigned a specific job for the poster. The 

students had to go back through the text 

to determine what was the most 

important information relating to their job 

and topic. Job details are included on the 

next page. To the right, a few members of 

the Spice group proudly displays their 

poster. Below, the Silk group displays 

their poster. 
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Questions featured on the beach balls include: 

1. The setting was…   6. The main characters were…   

2. My favorite part was…  7. What happened in the story? 

3. At the end…    8. What is the setting? 

4. In the middle…   9. What is the title and who is the author? 

5. In the beginning…    
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Pictured below are the Silk and Spice books in which the students were working.  
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Name ______________________________ 

 

Circle your favorite activities from Polar Bears Past Bedtime. 

 

 -Vocabulary worksheets      

 -Answering questions in the packet     

 -Discussion 

 -Drawing the arctic picture from your partner’s description 

 -Mad libs 

 -Popcorn reading 

 -Using the polar bear bookmark 

 -Beach ball book review 

 -Making the board game 

 

Did any of the activities that we did make you like the book more? Which ones? 

 

 

 

 

 

 

 

Did any of the activities that we did make you like the book less? Which ones? 

 

 

 

 

 

 

 

Do you think the activities that we did help you with your reading? Which ones? 

 

 

 

 

 

 

 

What activities would you like to do with our next book? You may use any from the list 

above or suggest new activities. 
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Name ______________________________ 

 

 

Please answer the following questions. 

 

1. What does fun mean to you? Think of an activity we did during reading group that was 

fun to you and explain what made it fun.  

 

 

 

 

 

 

 

 

 

2. What activities would you consider fun? 

 

 

 

 

 

 

 

 

 

3. What activities would you consider not fun? 

 

 

 

 

 

 

 

 

 

 

4. What fun activities could we do in book group? 
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Alex’s Work 
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Another Student’s Work for Comparison 
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James’ Constructed Response 
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James’ Earlier Work 
After three opportunities to look over his work, James still lost points for choosing not to 

answer all parts of the question and writing incomplete sentences. 
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Steff Cranage 

Inquiry Brief 

February 13, 2008 

 

Context 

I will be conducting my inquiry with my reading group throughout the rest of the school 

year. All lessons will be completed in my 3
rd

 grade classroom, consisting of a variety of 

activities to strengthen my students’ reading through the use of reading strategies. We 

will be exploring the boundaries and contexts of reading strategies to help motivate the 

students to enjoy reading and become stronger readers. 

 

My reading group consists of ten students with a lower achieving reading level, seven 

boys and three girls. One of my students is in Title I Reading, one would probably benefit 

from Title I Reading help, and two are pulled from the classroom for assistance in 

writing. In planning my lessons, I always differentiate for these students, incorporating 

extra monitoring and check-ins to ensure comprehension and an ability to explain that 

comprehension. Many of my students work on a similar ability level, which allows me to 

plan my lessons to address their needs as a group and as individuals. Though my students 

have been grouped into just one level, I often group them into two smaller sub-groups to 

work more efficiently with the needs of the students.  

 

I do not always split my students into smaller groups. We work as a whole group when it 

is beneficial to the students. In discussions, for example, the students work as a whole 

group to contribute ideas and benefit from the sharing of those ideas. When the students 

are working on specific activities, such as constructed responses, I generally split them by 

need. Grouping my lowest students together allows me to work closely with my lowest 

five students and monitor their progress. The other half of my group can work 

independently, but is still benefited by frequent check-ins. I generally work through each 

step of the activity with my lower half, allowing independent practice when it is 

beneficial to the students. I have found that my lower students stay focused and benefit 

more from the activities when I work with them step-by-step. My students are very 

capable and have done extremely well thus far in book group, which I feel is partly 

because their individual needs are being addressed. I often sometimes group the students 

by specific needs on individual activities. If I see that students are struggling with similar 

aspects of an activity, I will pull those students to work on that specific need. Grouping 

varies by activity and by need. 

 

Rationale 

I decided to work with this topic because I feel it will benefit my students and will also 

provide an excellent resource to use in my future classroom. My students’ exceptional 

potential can be unlocked through motivating and exciting activities during our book 

group. I have already seen a wealth of progress in my students through the activities we 

have completed with our first reading group book. I would like my students to continue to 

improve and to find something about reading that they truly enjoy.  

 

The main reason I would like to do this topic is because I feel that my students will 

benefit from an assortment of reading strategy ideas and motivation. I have already seen 

an increase in engagement and motivation in my students since we began working in 
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book groups. Students beg for extra book group time and are excited to see “book group” 

written on our daily schedule when they arrive in the morning. There has been major 

improvement in their work thus far, which I believe stems from their excitement about 

the activities in which we are working. I would love for my students to leave third grade 

with a love for reading and a tool belt of activities they can use on their own to become 

stronger readers. When students enjoy reading, they are given many more opportunities 

to learn. Their worlds are opened to countless authors, genres, and interests which they 

may then want to explore on their own. A love of reading will benefit the students in all 

aspects of their education and enhance the students’ lifelong learning. While I understand 

that my inquiry may not change all of my students into enjoyable readers, but it may stem 

a chain reaction to enhance the reading abilities and enjoyment levels of my students. 

 

I feel that this inquiry will help me uncover more information about myself as a teacher, 

as well. Working with my students through the diversity of activities we have already 

used has helped me to start to discover the depths of my own creativity and how it can be 

used in the classroom. This is an excellent opportunity for me to explore creativity and its 

benefits with my students.  

 

Wondering: How can I enrich book group time to motivate and engage my students in 

the use of effective reading strategies to become strong independent readers? 

 

Sub-wonderings: 

• What types of activities would be beneficial to my students? 

• What types of activities would motivate my students? 

• What are my students’ backgrounds – strengths and weaknesses – with reading 

strategies? 

• How can I differentiate activities to include my one Title I reader in appropriate 

activities that he can share with the rest of the group? 

 

Projected Timeline 

I am anticipating working with my book group through the rest of the school year. We 

will be using nonfiction trade books in our next book group, which will give me 

information about nonfiction books to add to the data I collected from the fiction book 

with which we were working. Since the paper is due in April, I am planning on gathering 

information up until about a week before the paper is due to add in any additional 

information as it connects to my claims. Next week, I will begin surveying my students 

on the activities we used throughout the first book group. I wanted to wait until they had 

completed their last assignment before surveying them on their interest in the various 

activities we have done. I will continue to make observations and take anecdotal notes 

throughout the next book, as well as survey my students in the middle and at its 

completion. I would like to work with the nonfiction books a bit before synthesizing data 

to collect as much information as possible from both genres. I am anticipating starting to 

synthesize my data in the middle of March, allowing me to specify claims and plan 

additional lessons and activities accordingly. 

 

Week of February 25
th

: Survey students on Polar Bear activities; interview students for 

further information; begin trade book and new activities; keep anecdotal notes on student 

motivation and level of engagement/excitement 
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Week of March 3
rd

: Continue trade book activities; continue anecdotal notes on student 

motivation; informally survey students during book group on latest activities 

Week of March 10
th

: Spring break 

Week of March 17
th

: Continue trade book activities; synthesize first two surveys to 

narrow down focus of anecdotal notes; start to make claims 

Week of March 24
th

: Plan lessons and activities to strengthen claims; start to draft paper; 

survey students on latest book group activities 

Week of March 31
st
: Plan lessons and activities to strengthen claims; work on draft 

Week of April 6th: Continue to draft paper  (due April 12
th

); final survey with associated 

interviews; wrap up any loose ends 

Week of April 14
th

: Edit paper 

Week of April 21
st
: Practice Presentations 

 

Data Collection Ideas 

The main data collection that I will be doing will be in the form of anecdotal notes, 

surveys, and individual and group interviews. I have been taking notes on students’ 

reactions and other observations since the beginning of book group. I have also copied 

samples of student work and recorded conversations that I have had with individual 

students that I feel will help me in my planning. I am anticipating surveying the students 

about their interest in the activities we have completed thus far to see if there are any 

commonalities in student interest and also to compare the quality of student work to their 

interest levels. I anticipate surveying my students at least 4 or 5 more times as our work 

progresses. The surveys will be brief, but allow me to pinpoint specific students that I 

would like to interview further. I will also interview the group as a whole and in smaller 

sub-groups as necessary.  

 

I will use the following data collection techniques for my sub-wonderings: 

• What types of activities would be beneficial to my students?   

I will be using student work samples and anecdotal notes about strengths and 

weaknesses to collect data about the activities from which my students would 

benefit.  

• What types of activities would motivate my students?   

I will be using student surveys and informal individual and group interviews to 

assess the motivation level of my students. I will also be taking notes about 

conversations I have with my students and other occurrences that would speak 

about my students’ motivation. 

• What are my students’ backgrounds – strengths and weaknesses – with reading 

strategies?  

I will be using anecdotal notes on strengths and weakness and how the students 

handle each strategy, and also student work samples from the activities we are 

doing that address the various reading strategies. I have taken notes on their work 

with the reading strategies so far and have found my notes to be very helpful in 

distinguishing where my students need help and where they excel. 

• How can I differentiate activities to include my one Title I reader in appropriate 

activities that he can share with the rest of the group? 

I will be working very closely with my Title I reader throughout book group, 

taking careful notes on the activities in which he completes. I will also be 
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surveying him informally and helping to assist him in the activities we are doing 

so that he can still be included in the activities, but at an appropriate level. 
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