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See www.icevi.org for the latest information
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PRESS STOP

HKI Headquarters Destroyed

We know that all of our readers join us in offering our best wishes to our colleagues at

Helen Keller International whose New York headquarters was destroyed in the September

11th incident in the USA.

All employees were safely evacuated from the office on West Street before the World

Trade Center buildings across the street collapsed and destroyed the building where HKI

was located.

HKI has moved to 352 Park Avenue South, Suite 1200, New York, NY 10010.

Please check www.hki.org for regular updates.



Letter from the President

Lawrence F. Campbell
President of ICEVI

Dear Colleagues,

It is a special pleasure for me to

write to you through this issue of

The Educator. As I compose this

letter, my desk calendar reminds

me that in less than a year many

of us will gather at the Leeuwen-

horst Congress Centre, Noord-

wijkerhout, the Netherlands to

celebrate the 50th anniversary of

the founding of ICEVI.

“New Visions: Moving Toward

an Inclusive Community” is our

conference theme and it prom-

ises to be a very memorable oc-

casion. Heather Mason, Chair-

person, Program Committee re-

ports that the program is coming

together well. By the time this

reaches you, I hope many more

of you will have submitted ab-

stracts for the consideration of

the Program Committee. Under

the leadership of Hans Welling,

Chairperson of the Host Com-

mittee a warm and very well

planned Dutch welcome is being

prepared.

Grace Chan, ICEVI Regional

Chairperson, East Asia has

agreed to head the sponsorship

committee and is working hard

to assist members from develop-

ing countries to participate in

this historic meeting. All re-

quests for sponsorship must go

through regional committees.

Please review the criteria that the

Sponsorship Committee has de-

veloped and if you feel that you

might qualify for some form of

support direct your inquiries to

your Regional Chairperson or

Deputy Regional Chairperson.

The Sponsorship Committee will

not accept applications which

have do not come through the of-

fice of the Regional Chairperson

or his/her Deputy.

We hope that many of our read-

ers will be with us in the Nether-

lands from July 27-August 2,

2002 to help us celebrate a half

century of ICEVI work on behalf

of blind and low vision persons

throughout the world. Further de-

tails regarding the 11th World

Conference may be found on the

ICEVI website www.icevi.org or

by e-mailing or faxing the Con-

ference Secretariat in the Nether-

lands: E-Mail:

icevi2002@congres.net

Fax:+31 24 3601159.

Preparations for our world con-

ference tend to dominate our

thinking and our work as we

near the end of each

quinquennium,  However, I want

you to know that the ICEVI Ex-

ecutive Committee has been

working hard on a number of

fronts to move our organization

forward in the spirit of the policy

document we adopted in Sao

Paulo.

The first of those efforts is in

your hand at this moment. The

Educator has moved into a new

generation with each issue fo-

cused on a specific theme; the

first being Literacy. It has taken a

great deal of work by many

people to bring you what I hope

you will agree is a new and im-

proved ICEVI publication. Top

on the list of persons to be

thanked for this effort is our hard

working Vice President, Harry

Svensson, who assumed the pub-

lication portfolio when he re-
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cently became Vice President.

Working alongside Harry in

bringing you this “new Educa-

tor” are Ken Stuckey, Editor, Su-

san Spungin, Thematic Editor,

our Secretariat in India, our

Spanish language issue coordina-

tors in Uruguay, Dr. M.N.G.

Mani who will produce the

Braille English language edition

and all the members of the Publi-

cations Committee whose names

you will find listed on the mast-

head. A real team effort. Thanks

to all for your hard work.

For the past year your Principal

Officers have devoted much of

their energy  to two major priori-

ties; -improving the financial

health of ICEVI and improving

communications. I am pleased to

report to you that while there

still remains much to be done,

we have made very significant

progress.

Thanks to the loyalty and sup-

port of our INGO Partners: the

Asian Foundation for Blindness

Prevention, Aurora Ministries,

Christoffel Blindenmission,

Foundation Dark and Light Blind

Care, Helen Keller International,

Perkins School for the Blind,

Sight Savers International and

the Spanish National Organiza-

tion of the Blind funding for our

core budget, as well as support

for many regionally based

projects,  has increased substan-

tially over the past year.

At the suggestion of Richard

Porter, a member of the Execu-

tive Committee a special ICEVI/

INGO Cooperation Fund was

been established and is now sup-

porting a number of ICEVI

projects in Africa, Asia, East

Asia and Latin America. One of

the best ways we can make

ICEVI “real” to our members is

to support efforts which improve

their ability to serve the children

with whom they work. The

ICEVI/INGO Cooperation Fund

is an excellent way of making

this happen. Please contact your

Regional Chairperson or Deputy

Chairperson for further details

on the application process, if you

feel you have a small project that

will benefit educators in your

country.

Improving communications with

the members of our International

Consultative Committee (ICC)

and our partner organizations

was another priority of the Prin-

cipal Officers set in March,

2000. With the energy and sup-

port of our Secretary, Mrs.

Nandini Rawal, the ICEVI

Newsline (an electronic newslet-

ter) has been created. As I pre-

pare this letter for The Educator,

Nandini is putting the final

touches on the 3rd issue of

Newsline. Although this commu-

nication was primarily estab-

lished as a vehicle for ICC com-

munication, we are happy to

place any of you with e-mail ac-

cess on the distribution list. If

you would like to receive

Newsline write to Nandini at

bpaicevi@ad1.vsnl.net.in.

The ICEVI website

<www.icevi.org> is also a place

that I encourage those of you

with internet access to visit fre-

quently. Harry Svensson and Vic-

tor Tsaran (ICEVI Webmaster)

welcome your suggestions and

contributions. Spreading the

word about ICEVI in our respec-

tive countries is a responsibility

we all share. Introduce the

ICEVI website to your friends

and colleagues. For those with-

out internet access,  ICEVI has a

new brochure that you may re-

quest from our Secretariat in In-

dia.

At the heart of our new policy

has been an effort to build our

regional units and I am pleased

to say that we have made a good

deal of progress. Over the past

year, there have been well at-

tended ICEVI regional confer-

ences in Asia, East Asia, Europe

and Latin America. I have had

the privilege of participating in

all of these meetings. Both the

“esprit de corps” and the high

level of the papers presented

made me feel very proud. Our

regions are on the move and that,

to me, is the best news of all.

As most of you will now know

both the World Blind Union

(WBU) and the International

Agency for the Prevention of

Blindness (IAPB) have new

Presidents; Mrs. Kicki

Nordstrom  (WBU) and Dr.

Hannah Faahl (IAPB). Both

Kicki and Hannah bring to their

positions a spirit of cooperation

and collaboration. ICEVI is

happy to be working closely with

both organizations in the pursuit

of goals of mutual interest. I urge

each of you to do all that you can

to reach out to these organiza-

tions in your country. Together

we can speak with a stronger

voice on behalf of those we

serve.

Let me end this letter by
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reviewing with you some of the

major decisions reached at our

Executive Committee meeting in

Chihuahua, Mexico in May.

The Finance Committee, under

the leadership of Carla Herrera,

Treasurer  presented a plan

which calls for increasing the

financial base of ICEVI through

continued strengthening of the

ICEVI/INGO Cooperation Fund,

a scheme for organizational

membership subscriptions and

an effort to secure support from

at least one major foundation

during the coming year.

At our 10th World Conference in

Sao Paulo a decision was made

to bring about the necessary revi-

sions in our current constitution

to allow us to move from the sta-

tus of Stifting (Foundation) to

that of Association, under the

laws of the Netherlands, where

ICEVI is legally registered. The

committee working on revising

the constitution is headed by Mr.

Colin Low. The revised constitu-

tion is designed to allow ICEVI

to legally gain recognition as an

“association” under Dutch law.

The suggested revisions pre-

sented by Colin were received

favorably by the Executive Com-

mittee. At this time, Colin Low,

Bill Brohier and Nandini Rawal

are incorporating suggestions

that arose in discussion in a final

document.

This revised constitution and by-

laws will allow us to accomplish

a regional realignment that has

been under discussion for almost

three years.  Under the new con-

stitution and by-laws ICEVI will

have seven rather than eight re-

gions. In effect, this will allow

the current Middle East region

and the Asian countries of the

former USSR to become part of

what is now the Asia region

which will in the future be

known as West Asia.  There are

never any easy or perfect an-

swers to questions regarding re-

gional realignment. However, the

Executive Committee agreed

that these changes will address

both the need expressed by our

current Middle East region and

allow  six of our seven regions to

be fully aligned with the new

WBU regions. We hope such re-

alignment will foster greater co-

operation with WBU. ICEVI’s

current Pacific region will be

maintained.

We hope to soon adopt this re-

vised constitution and by-laws,

allowing us to change our legal

status under Dutch law. The re-

vised constitution and by-laws

will be printed in the next issue

of The Educator.

As the Executive Committee

looked to the future there was

unanimous agreement that

ICEVI has within it much un-

tapped potential to serve as an

international advocate for equal-

izing educational access for all

blind and low vision persons.

Many excellent suggestions re-

lated to future directions and

programs were raised. The Ex-

ecutive Committee agreed that

this is the right time for ICEVI to

engage in a formal strategic

planning process,  with the ob-

jective of presenting a plan for

future directions to the delegates

gathered at the 11th World Con-

ference in the Netherlands. A

Strategic Planning Work Group

has been formed and you can ex-

pect to hear more about develop-

ments in this area in future issues

of The Educator and the ICEVI

Newsline.

As you can see, it has been a

busy but very gratifying year.

For me this would not have been

possible without the tremendous

support of my organization, the

Overbrook School for the Blind.

In closing this letter I want to ac-

knowledge the very special con-

tribution that that Overbrook is

making to ICEVI.  My thanks are

extended to Board of Managers,

Dr. Bernadette Kappen, Director

and my hard working assistant

Ms. Wenru Niu.

I look forward to seeing many of

you at our 11th World Conference

and to communicating with you

personally or through The Edu-

cator and Newsline between now

and then.

Sincerely,

Lawrence F. Campbell

President
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Letter from the Vice President

Dear Colleagues,

In July 2000 I was invited to at-

tend a meeting with the members

of the publications committee

present at the European ICEVI

regional conference in Cracow,

Poland. We were discussing the

Tech Talk column I had prom-

ised to take care of.

Leaving the meeting I had no

idea that I four months later

would be deeply involved in The

Educator. When I accepted to

step in on the vacant position as

the vice president of ICEVI I

found that ICEVI publications

were one of the duties.

Where to start as a newcomer? I

knew that that ICEVI no longer

could expect Kevin Lessard and

Perkins School for the Blind to

do the hard work – Kevin and his

crew had passed the torch after

many years of dedicated work. A

new production line had to be

built up.

When I entered the ICEVI ship

in November 2000 I was lucky to

have Ken Stuckey as an editor,

Susan Spungin as responsible for

the thematic articles, and a pub-

lications committee. I soon real-

ized that more people were

needed in creating the new jour-

nal. Let me only acknowledge a

few of them who have made this

possible.

As the new vice president of

ICEVI I wrote to Ernesto Uria at

the international department of

ONCE in Spain, asking for as-

sistance. Through Ernesto I came

in contact with Alfredo Carreras,

the head of the Design Depart-

ment of ONCE. Alfredo and his

team made a number of tem-

plates for the layout of The

(“new”) Educator. This issue is a

simplified version of one of his

templates. I will forward all his

ideas to the team in India who

will do the layout in the future.

India will play an important role

in the production of The Educa-

tor.  Nandini Rawal, the secre-

tary of ICEVI, has set up a team

ready for layout work and print-

ing of the English version of The

Educator. Dr M.N.G. Mani, the

ICEVI chairperson in Asia, will

produce the braille version of the

journal.

On the other side of the globe

Judith Varsavsky in Uruguay will

translate The Educator into

Spanish and Fundacion Braille

del Uruguay will produce and

distribute the Spanish version in

print and braille.

Talking about distribution, Vic-

tor and Kara Tsaran and Wenru

Niu must no be forgotten. Work-

ing hard in Philadelphia they put

together a mailing list. However,

this mailing list is only tempo-

rary.

If you want to receive The

Educator in the future you

have to sign up as a subscriber

using the form published in

this issue.

The Educator is a real global en-

terprise. I hope you will join us

as a reader and future contribu-

tor.

Sincerely,

Harry Svenssen

Vice President

Harry Svensson
Vice President of ICEVI
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Letter from the Editor

Dear Reader,

Welcome to the new generation

ICEVI journal, The Educator.

This is the first issue since the

winter 2000 issue that was pub-

lished by the Perkins School for

the Blind.

A special thanks to former edi-

tor, Kevin Lessard who over the

past years has been the guiding

light of The Educator. And to all

the Perkins Public Relations staff

who worked so hard in produc-

ing The Educator. I know from

personal experience how much

time and hard effort they put into

the journal.

I hope you like our new format.

Each issue, as president Larry

Campbell has stated, will have a

theme, featuring new articles on

that specific theme by leaders in

the field, who have been asked

to write them. In addition to the

major articles it will also include

summaries of articles which may

be of special interest to you.

These will be in areas which are

not being covered by The Educa-

tor at this time. The full articles

will be available by contacting

the authors.

The journal will be your window

on the activities of the ICEVI

family in all regions of the

world. In the information age, it

will help you to be better in-

formed about what is going on in

the field of education of the

blind.

Kevin Lessard said the torch has

been passed, but that torch can

only be kept burning by the fuel

you provide. All the sections of

The Educator need input from

you, the educators of the visualy

impaired, other professionals and

parents.

I look forward to hearing from

you. I know a number of you

from my work as Research Li-

brarian at Perkins School for the

Blind, 1965-1998, others from

visits you may have made to the

Tomteboda Resource Centre in

Stockholm, Sweden, since I re-

tired from Perkins and from con-

ferences. I look forward to hear-

ing from you and others that I do

not know. Hope to see you at the

50th Anniversary of ICEVI next

year in The Netherlands.

Keep up the good work. And let

me hear from you by regular

mail, e-mail, fax, phone or even

better in person.

Yours truly,

Ken Stuckey

The Editor

Ken Stuckey
Editor of The Educator
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Susan J. Spungin, Ed.D.

Thematic Editor

Special theme - Literacy

Braille represents information

and education, the currency of

the future. All of us recognize

that being able to manage and

manipulate information is vital

to our success economically as

well as to our dignity and per-

ceived self-worth. It is therefore

important that whatever educa-

tional system we have, we ensure

that there is choice in learning

and in access to information now

and in the future.

Braille always has been and

always will be more than a tool

or means of literacy for those

blind individuals who use it.

Fred Schroeder, former United

States Commissioner of Reha-

bilitation, points out, “Braille for

some represents competency,

independence, and equality.”

Unfortunately, for some blind

people, issues of self-identity,

such as the desire not to be

considered or “look” blind,

rather than actual need, affect

their decision on whether to use

braille. Therefore, the “braille

problem”- the fact that it is not

as widely used as it should be-is

not only a literacy issue, but also

a reflection of society’s attitudes

toward blindness.

The importance of braille has

become a symbol for much more

than literacy; it is a symbol for

the freedom to reach one’s

potential as an equal, contribut-

ing member of society, which is

the right of all children.

Achievement in school and work

are as inextricably linked to

literacy for blind and visually

impaired people as for the gen-

eral population. For children to

achieve high levels of literacy or

to maintain literacy skills after

vision loss, there must be teach-

ers of the visually impaired who

are knowledgeable, skilled, and

trained in the most promising

instructional practices. Yet

currently, many children who are

blind have limited access to

well-trained instructors.

The scope of the problem is

amply illustrated in the article by

Holbrook and Koenig, when they

cite as a major issue the lack of

qualified personnel to educate

children who are visually im-

paired resulting in the frequent

misuse of the para-educator.

They discuss the need for further

research to address issues such

as when to introduce braille, in

which form (grade one or two)

and when and if braille should be

taught in combination with print.

Gale refers the reader to the

development of the Unified

English Braille Code and ways

in which Australia hopes to

prevent blind and visually im-

paired children from “falling off

the literacy agenda”.

Fellenius discusses how a blind

child’s reading ability and com-

petence develop as an outgrowth

of a rich learning environment

that has meaning for the student.

These three articles from the

United States, Australia, and

Sweden respectively validate

that the issues regarding braille

literacy for blind and visually

impaired children are global in

nature. A variety of strategies

and research needs are articu-

lated suggesting for the reader

possible solutions for the future.
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The Challenge of Providing Appropriate

Literacy Instruction for Students with

Visual Impairments

Literacy

M. Cay Holbrook, Ph.D., University of British Columbia, CANADA

Alan J. Koenig, Ed.D, Texas Tech University, USA

Educators who work with stu-

dents with visual impairments

must address several unique

challenges when providing lit-

eracy instruction. The challenges

are magnified in some areas of

the world, especially those in

which educational services are

provided in remote or rural set-

tings or areas with severe eco-

nomic hardships.  These chal-

lenges are remarkably the same

regardless of the educational set-

ting. This article will explore

some common challenges and is-

sues  and offer some suggestions

for meeting these challenges. We

will discuss the need for quali-

fied individuals to provide lit-

eracy instruction, issues related

to teaching contracted and

uncontracted braille, instruction

in both print and braille (dual

media), and providing instruc-

tion to students with additional

disabilities.

Qualified personnel
Students with visual impair-

ments in North America gener-

ally receive direct instruction

from a qualified teacher of stu-

dents with visual impairments.

Qualifications typically include

certification as a general or spe-

cial education teacher, as well as

certification as a specialist in vi-

sual impairment. Recently, how-

ever, there has been a disturbing

increase in the amount of direct

service provided by para-educa-

tors (individuals without a teach-

ing certificate).  The require-

ments and qualifications for

paraeducators vary greatly. In

some school districts, para-edu-

cators have little training and ex-

perience beyond a high school

diploma. Yet, in some cases, they

are given primary responsibility

for providing instruction in lit-

eracy skills for braille reading

students.

The reliance of some school dis-

tricts on paraeducators instead of

qualified teachers of students

with visual impairments may

have occurred for a number of

reasons. First, the field of special

education has embraced the use

of paraeducators to support stu-

dents with disabilities in inclu-

sive classrooms. Students with

cognitive or physical disabilities

may need the on-going and con-

tinuous support of an adult in or-

der to be successfully included in

a general education classroom.

This may be an acceptable prac-

tice for students with cognitive

or severe physical disabilities

who may be expected to require

a level of assistance in order to

function in adult life. However,

it is a questionable practice for

students who are blind or visu-

ally impaired since they should

be learning, from a very early

age, to complete tasks indepen-

dently.

M. Cay Holbrook

University of British Columbia

2125 Main Mall

Vancouver, BC  V6T 1Z4

Canada

cay.holbrook@ubc.ca

Alan J. Koenig

Texas Tech University

Box 41071

Lubbock, TX 79409-1071

USA

alan.koenig@ttu.edu
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The Challenge of Providing Appropriate Literacy Instruction for Students with Visual Impairments

Second, the itinerant teaching

model is used most commonly to

provide services to students who

are blind or visually impaired in

public school programs. Students

with minimal needs for special-

ized instruction benefit most

from an itinerant model. How-

ever, the current use of itinerant

services sometimes provides in-

discriminate use of this model,

even when students may need

more intense services. When

such students have difficulty in

class, a school district may con-

clude that the students need on-

going support of a para-educator

to succeed, when the real answer

lies in more intense instruction

by a qualified teacher. This will

help assure that students learn

specialized compensatory skills

and progress toward an indepen-

dent adult life.

Itinerant teachers who have

large, unmanageable caseloads

generally provide limited ser-

vices to their students. While an

accomplished student in high

school might be appropriately

supported by an itinerant teacher,

a child who is beginning to learn

to read and write in braille may

have more intense needs that

cannot be met by an itinerant

teacher with a large caseload.

Third, there is a critical shortage

of qualified teachers of students

with visual impairments. Univer-

sity programs are not able to

keep up with the demand for

qualified personnel. Therefore,

school districts may not be able

to recruit and hire specialized

teachers. In these cases, unquali-

fied teachers are often hired to

meet the needs of students who

are visually impaired.

Professionals involved in the

education of students with visual

impairments must work together

to advocate for qualified teach-

ers. It is important that we con-

tinue to engage in extensive pro-

fessional discussion to determine

the standards for qualification of

teachers working with students

who are blind or visually im-

paired. Also, university programs

must seek new and innovative

ways to prepare additional num-

bers of teachers. Many universi-

ties are exploring the use of dis-

tance education, which provides

more opportunities for interested

persons to receive training in or

near their home communities.

Beginning literacy

instruction
The common practice in North

America in teaching young stu-

dents who are blind to read

braille is to use contracted

braille from the beginning of in-

struction. In this approach, stu-

dents learn literacy skills while

at the same time being intro-

duced systematically to the 189

contractions and short-form

words that comprise English

Braille American Edition. The

Patterns series was designed spe-

cifically for integrating the

teaching of literacy skills with

the teaching of braille code

skills. When other approaches

are used, such as a standard

basal reading series or a holistic

literature approach, then the spe-

cialist is responsible for provid-

ing supplementary instruction in

recognition and use of braille

contractions.

Teachers currently are exploring

the issues and practices related

to providing instruction in un-

contracted braille for young stu-

dents. In this approach, students

are taught the braille alphabet as

part of early braille literacy ex-

periences. This allows students

to benefit from a wide range of

early literacy activities and to

concentrate on developing lit-

eracy skills. Then, after a period

of initial instruction, students

would begin the transition to

contracted braille.

There are several issues related

to the use of uncontracted braille

in initial instruction that teachers

are now examining. First, almost

all braille books are transcribed

in fully contracted braille by

transcribing agencies in North

America. Therefore, most or all

materials for young readers must

be transcribed in uncontracted

braille by local school districts.

This places considerable de-

mands on the teacher and the

school in which the student is

enrolled. However, to provide a

rich literacy environment, the

teacher of students with visual

impairments must assure that a

variety of braille materials are

readily available in the environ-

ment, both for instructional pur-

poses and for leisure reading.

Second, there are no guidelines

available for helping the teacher

plan the transition from

uncontracted to contracted

braille. Teachers who decide to

introduce students to un-

contracted braille at the begin-

ning of literacy instruction will

need to make reasoned judg-

ments about when and how to

transition to contracted braille.

Anecdotal reports from teachers

suggest that this process occurs
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somewhat naturally, at least at

first, since students inevitably

encounter contracted braille and

are curious about the meaning of

the unknown signs. However, af-

ter this initial period of informal

introduction, more systematic in-

struction likely will be needed. A

related issue is the lack of in-

structional materials specifically

designed for this purpose. As

teachers continue to examine

this issue, new instructional ma-

terials should be developed.

Third, there is a great need for

research to explore the

effectiveness of early literacy

instruction.  The issue of

instruction in contracted and

uncontracted braille as well as

other issues such as instructional

approach, availability of leisure

materials, service delivery and

intensity of instruction need to

be examined in order to inform

our practice.

Professionals will continue to

debate the issues related to ini-

tial teaching of uncontracted

braille, and researchers will in-

vestigate the various factors that

influence the process of literacy

development. In the meantime,

teachers and other team mem-

bers will need to use their com-

mon sense and professional judg-

ment to design, deliver, and

evaluate early literacy programs

in un-contracted braille. We en-

courage team members to care-

fully consider the assessed, indi-

vidual needs of each student and

consider the advantages and dis-

advantages of introducing un-

contracted braille before making

a decision.

Teaching in dual media
The typical approach to literacy

instruction for students who are

blind or visually impaired has

been to select one medium (print

or braille) and emphasize in-

struction in that single medium.

This practice is being challenged

now, and teachers in North

America are showing more ac-

ceptance of teaching in dual me-

dia (that is, print and braille) for

some students with low vision.

In general, these are students

who have the capacity to learn

print reading, but their eye con-

dition, level of fluency, or poten-

tial efficiency are at question. By

providing instruction in dual me-

dia, students who develop profi-

ciency in both print and braille

are able to select a specific me-

dium for a specific task, thereby

allowing a greater capacity for

gaining access to information.

The major issues that surround

teaching literacy skills in dual

media overlap, in part, are simi-

lar to those related to instruction

in uncontracted braille. First,

there are no specific guidelines,

instructional approaches, or ma-

terials for such instruction.

Therefore, designing the literacy

instructional program must be

guided by the skills and creativ-

ity of the teacher of students

with visual impairments. Instruc-

tion in dual media, however,

does not mean that the amount

of time and effort must be

doubled. The key is to address

the unique aspects of teaching

print and of teaching braille,

while capitalizing on the shared

processes of reading and writing,

which are the same regardless of

the medium. For example, strate-

gies for increasing a student’s

reading vocabulary are the same

in print or braille, though strate-

gies for recognizing the words

are somewhat different. How-

ever, some aspects of word rec-

ognition, such as phonics and

structural analysis, are more

similar than different.

Students who read and write in

print typically receive instruction

from a general classroom

teacher, students who read and

write in braille typcially receive

instruction from the specialist in

visual impairment. The question

of who will provide instruction

for the student who is learning to

read and write in both braille and

print is critical. If the teacher of

students with visual impairments

teaches literacy skills in both

print and braille, then he or she

can capitalize on the similarities

between the two media.

However, if the braille program

is taught by the specialist in visu-

al impairment and the print pro-

gram is taught by a general

classroom teacher, then steps

must be taken to carefully co-

ordinate instruction between

these two professionals. The

various ways that can be used to

provide such coordination are

under the control of the creative

and collaborative educational

team.

Research is needed to determine

the impact of teaching in dual

media on the current and future

development of literacy skills.

Some argue that it will take

much longer to teach a student to

read in both print and braille.

One could argue that with a

skillfully interwoven program,
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learning to read and write in dual

media would not add substantial

time to the instructional process,

though this must be addressed

through research. Also, research

should address the advantages

and disadvantages of learning in

dual media, as well as the factors

that correlate with later success

in both school and adult life.

Literacy skills for

students with additional

disabilities
The literacy needs of students

with additional disabilities

should be examined and ad-

dressed with the same care and

commitment as those of students

with only visual impairment. Be-

cause students with additional

disabilities are often provided

only consultation services by a

qualified teacher of students

with visual impairments, it will

take special effort to make sure

that the examination of literacy

needs occurs.

Students with cognitive disabili-

ties in addition to their visual im-

pairment may need instruction in

the use of a functional literacy

system. Functional literacy for

sighted students with cognitive

disabilities has been quite well

defined and includes environ-

mental signs, food labels, and la-

bels used for daily living activi-

ties. Functional literacy for stu-

dents with cognitive disabilities

and visual impairment will in-

clude only those symbols that

can be accessed without vision.

For example, functional literacy

for sighted students who have

cognitive disabilities might in-

clude learning to read E-X-I-T as

Exit and understand that the

word indicates where the door to

the outside is located. The same

skill would not be seen as func-

tional for a student who is visu-

ally impaired since the Exit sign

generally is not tactilely acces-

sible.  Therefore, it is important

to clearly define functional lit-

eracy based on individual stu-

dents’ daily activities and en-

courage parents and educators to

think creatively in order to in-

clude literacy in the lives of stu-

dents with visual impairments

and cognitive disabilities.

The literacy needs of students

with physical disabilities and

blindness should also receive

careful attention by qualified

teachers of students with visual

impairments. While there are

many adaptive devices that can

be used for reading and writing

by students with physical dis-

abilities and visual impairments,

there must be a high level of in-

struction in order for students to

be successful. Creative teachers

and parents should encourage

students with physical disabili-

ties to explore unconventional

ways to read and write using

braille and print.  For example,

students with physical disabili-

ties might use fingers other than

their index finger to read, or use

their wrists and side of their

hand to push the keys of the

braille-writer. Exploring a wide

variety of adaptations for reading

and writing allows students with

visual impairments and addi-

tional disabilities the opportunity

to include literacy in their lives.

Conclusion
The importance of solid literacy

skills for all students, including

those with visual impairments,

cannot be overstated. While ar-

guments can be made for and

against many of the instructional

methods that are used to reach

the goal of literacy, the underly-

ing goal for students to develop

literacy skills that allow them to

compete on an equal footing in

adult life with people who are

sighted. Issues that continue to

challenge teachers and parents

relate to the need for qualified

personnel, instruction in con-

tracted and uncontracted braille,

instruction in both print and

braille, and providing literacy in-

struction for students with addi-

tional disabilities. Questions re-

lated to each of these issues con-

tinue to be debated through pro-

fessional literature and dialog.

However, while the debates con-

tinue, students are progressing

through school and must receive

the most comprehensive, cohe-

sive literacy instructional pro-

grams possible in order to de-

velop the strong literacy skills

necessary for a productive adult

life.
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In Australia: Braille Literacy Matters
Gillian Gale, Ph.D., Renwick College, AUSTRALIA

Literacy

Over the past two decades there

has been growing concern

throughout the English speaking

countries over a perceived de-

cline in braille literacy skills

(Australian Braille Authority,

1999; Rex, Koenig, Wormsley, &

Baker, 1994; Allman &

Holbrook, 1999). For example,

in the USA, when reviewing the

status of braille in the previous

decade, Spungin (1996), identi-

fied eight obstacles to the acqui-

sition of literacy in the popula-

tion of people who are blind.

The majority of the issues she

identified are relevant to educa-

tors in Australia today. There ex-

ists currently in Australia, an in-

creasing anxiety in the profes-

sional education sector, as well

as in the adult braille reading

community about the decline in

the use of braille. The purpose of

this paper is to present and dis-

cuss several of the most impor-

tant challenges currently facing

the Australian education policy

sector in attempting to safeguard

braille as a viable medium.

The Literature
In several developed countries

there has been for some years a

heightened awareness of difficul-

ties in the area of promoting

braille literacy, these have re-

sulted in many creative initia-

tives. One of the results of this

awareness that we in Australia

have greatly welcomed, is the

abundance of excellent literature

about the teaching of braille that

has proliferated in the last sev-

eral years. This literature is re-

flected in such American publi-

cations as: Foundations of

Braille Literacy (Rex, Koenig,

Wormsley, & Baker, 1994), the

Journal of Visual Impairment &

Blindness 90(3) special issue on

braille literacy (Brookshire,

1996), The bridge to braille

(Castellano & Kosman, 1997),

Instructional strategies for

braille literacy (Wormsley &

D’Andrea, 1997), Beginning

braille (Swenson, 1999), and

Braille literacy curriculum

(Wormsley, 2000). In Australia

publications have included: Fin-

gerprints (Lamb, 1995), Commu-

nication, (Lamb, 1998a), Dots

for tots (Lamb, 1998b) and

Switched on braille (Lamb &

Gale, 2000). This wealth of in-

formation on braille literacy has

helped highlight its importance,

develop greater awareness of

best teaching practice, stimulate

discussion and it is hoped will

result in greater teacher under-

standing and competence.

Australia’s braille code
The east coast of Australia was

initially settled in the 1780s as a

penal colony of the United King-

dom, later as the home of pio-

neer immigrants who rapidly dis-

placed its indigenous peoples.

Historical records reveal that

braille has been in continuous

use in Australia from at least the

1860s (Watkins, 1987) and that

the emerging Australian braille
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code was governed by the codes,

rules and formats developed in

Great Britain. Braille books and

equipment produced in Britain

were sold to Australian braille

users at heavily subsidised

prices. In the 1950s, the intro-

duction of the Perkins Brailler

(manufactured in the USA) was

the first departure from

Australia’s complete reliance on

Britain for all its braille require-

ments. However, by the late

1970s and early 1980s, a combi-

nation of factors arose which

caused Australia to develop its

own unique approach to the

braille code. These six factors

were:

· the introduction of computer-

ised braille production;

· the introduction of

capitalisation into braille

produced in Australia;

· the development of a na-

tional braille consciousness

in Australia, demonstrated

by:

- the establishment, in

1981, of the Australian

Braille Authority (ABA);

- the increasing number of

students expecting to

have material in braille;

and

- the results of a survey of

braille reading trends in

Australia (Johnson;

1986)

· proposals for braille reform;

and

· the emergence of an articu-

late consumer movement

(ABA, 1999).

Subsequent changes to the Aus-

tralian braille code have resulted

in the current literary code

(while not being vastly different

from other codes used by En-

glish speaking countries) having

become uniquely Australian.

Further, due to several substan-

tial changes made in the British

mathematics braille code, Aus-

tralia has developed its own

maths code. New Zealand, one

of Australia’s closest neighbours,

employs the Nemeth code, so

that the exchange of school

maths texts between the two

countries is not possible.

To an observer, it seems obvious

that the future success of braille

in Australia is contingent upon

successfully developing greater

links with other players in the

English speaking world. It is the

view of many ABA members

that the key to reducing Austral-

ian isolation in part resides in

promoting and developing a uni-

versal braille code.

Braille reform
Since commencement of the in-

ternational Unified Braille Code

(UBC) Research Project in 1993,

Australia has been an active par-

ticipant in and is committed to

the introduction of a more

simple universal code for En-

glish braille. In 1999, an ABA

working party produced a com-

prehensive document entitled

Braille 2000 (Australian Braille

Authority, 1999). The document

detailed the history and present

day status of braille in Australia

including concerns about the de-

cline of braille use. It provided

information on the background

to the proposed changes and in-

cluded recommendations that

would be transmitted by Austra-

lia to the Assembly of the Inter-

national Council on English

Braille (ICEB) in Baltimore in

November 1999. With its com-

mitment to the introduction of

the Unified English Braille Code

(UEBC), Australia played a piv-

otal role at the meeting in ensur-

ing that deliberations on the pro-

posed new code would be com-

pleted and be ready for consider-

ation at the next ICEB General

Assembly in 2003. It is to be

hoped that the recommendations

will be adopted at that time. Ini-

tially, it is anticipated that

changes in the code may pose

some difficulties for Australian

braille readers, particularly in the

areas of mathematics and the

other specialised codes (e.g.,

computer, chemistry, electron-

ics). Nevertheless, these signifi-

cant changes, should they occur

might mean that Australia will

then be able to access and pro-

vide texts on a global basis, pro-

vided that there are necessary

changes to international copy-

right law.

Educational Issues
It seems that braille literacy is-

sues in Australia have closely re-

flected those in other countries,

notably the USA. Perhaps one of

the greatest challenges for Aus-

tralians has been the advent of

the movement towards greater

integration and inclusion of stu-

dents with vision impairments in

the regular school system. In

fact, Spungin (1996), has identi-

fied the movement towards ‘full

inclusion’ as “the greatest threat

to the education of children who

are blind and to braille literacy”

(p. 274). This reality has to date

seemed very much the Australian

experience.
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In Australia, the move from seg-

regated to integrated settings for

students with vision impairments

started in the mid-1970s and to-

day the majority of these stu-

dents are now included in their

local schools (Pagliano, 1994).

In general, this move to greater

equality in normative educa-

tional opportunity has provided

many benefits for students, their

families, peers and for the com-

munity. Nevertheless, it is gener-

ally agreed by Australian spe-

cialist teachers of students with

vision impairments, that the in-

clusion of greater numbers of

their students in local schools

makes the provision of instruc-

tion in the unique disability-spe-

cific curricular areas (or in the

expanded core curriculum as it is

now known), a more challenging

prospect than when those stu-

dents had been supported in seg-

regated settings.

As a compensatory academic

skill, braille is the student’s ma-

jor literacy medium. and as such

it must be taught effectively by

an itinerant teacher (Hatlen,

1997). Such teachers must be

trained and fully competent

braille users. They must have a

comprehensive understanding of,

and total commitment to the

braille code. However, an itiner-

ant teacher may visit a student

only once or twice a week. Dur-

ing this often brief contact, it is

quite impossible to effectively

teach a child braille. As children

in the regular classroom are to-

tally immersed in the print me-

dium, the child who is blind re-

quires total immersion in the

braille code so that he too can

become absorbed, enthralled and

fascinated by discovering and us-

ing his primary literacy medium.

It is essential for many children

that they have an aide or support

person who is competent, enthu-

siastic and is highly committed

to braille. This is because of the

need for constant immediate

braille provision. It is of the ut-

most importance that a child is

taught by those who respect and

understand his primary literacy

medium. There are such teachers

and aides in Australia, but as re-

cent research has revealed, they

are in short supply (Gentle,

2000).

Many teachers are those who

lack specialist training, or have

been generically trained, or may

be trained but have not taught a

child who is blind for several

years. This has caused them to

lose (and perhaps devalue) their

braille competence, which in

turn erodes their confidence.

Consequently, negative attitudes

to braille by generic school staff

can often develop because spe-

cialist teachers lack confidence

and because they are led to be-

lieve that modern technology has

rendered braille redundant.

In classrooms
The issue of whether to teach

Grade 1 or Grade 2 braille to be-

ginning braille users continues to

cause heated discussion within

Australian classrooms and

school systems. There is an obvi-

ous need for much intensive de-

bate on this issue. The dilemma

seems initially to have been gen-

erated in integrated classrooms

where there has been an in-

creased emphasis on teaching

Grade 1 braille, because it is so

much easier to teach and man-

age. Results of research by

Troughton (1992) have indicated

that students can benefit from

starting with Grade 1 and then

successfully moving to Grade 2.

Perhaps one of the drawbacks of

an over-reliance upon Grade 1 is

that teachers who have only rudi-

mentary braille skills them-

selves, see Grade 1 as the viable

option and fail to hone their

braille skills, so that both they

and the child progress to Grade 2

when the student is ready. One of

the expectations that the adop-

tion of a UEBC may generate, is

that Grade 2 braille will be sim-

plified and the leap across the

chasm between Grade 1 and

Grade 2 will then be less chal-

lenging for students progressing

from one code to the other.

Other important issues for Aus-

tralian educators include: (a)

questions about the optimum

time at which to introduce

braille to a student with deterio-

rating vision, and (b) whether or

not to introduce braille as a lit-

eracy option to a student with

low vision. Both issues present a

constant challenge to teachers in

Australia. Luckily there is much

valuable, current literature on the

subject (Corn & Koenig, 1996,

Harley, Truan, & Sanford, 1997;

Koenig & Holbrook, 1995).

The resolution of such problems

as those identified above should

significantly affect the content of

Australian specialist teacher

preparation programs.

Teacher training
The extreme lack of appropri-

ately qualified teachers in vision
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impairment is a matter of major

concern for Australian educators.

Economic rationalist policies

have caused the closure of many

tertiary courses and several

States and Territories have for

some years had no formal spe-

cialist teacher training programs.

In Australia, the dearth of local

on-site training has resulted in

the delivery of some courses in

distance mode and in other

courses being offered only as pe-

riodic funding opportunities be-

come available. As a result of

these cuts, there is in Australia at

present, only one tertiary educa-

tion institution offering an on-

campus braille training course,

with other institutions providing

braille training through distance

mode. Unless the current pre-

dicament in the tertiary educa-

tion system changes radically, it

is difficult to imagine that a dy-

namic and viable future for

braille literacy in the Australian

school system will eventuate.

There are also, in the opinion of

the author, several significant

problems with braille certifica-

tion that impact upon the future

of braille literacy in Australia.

Braille certification
In Australia, while there exists

through the ABA national level

certification for braille transcrib-

ers, there does not, at this time

exist a credible, high standard,

national level credential for

teachers of braille. A compre-

hensive national survey of braille

teachers and support staff has re-

cently revealed that in 1999,

across Australia, 25 different

types of braille competence cer-

tificates were held by only 66%

of braille teachers while four

types of braille certificates were

held by only 9% of active sup-

port staff (Gentle, 2000). Obvi-

ously all teachers of braille need

to be appropriately credentialled.

Under such circumstances it

seems in Australia, highly impor-

tant that concerted thought be

given to the development of a

national level braille teaching

qualification.

Technology
There is little doubt that technol-

ogy has revolutionised the edu-

cation of students with vision

impairments in Australia as it

has elsewhere in the developed

world. As an itinerant teacher 25

years ago, the author’s tools of

trade were a Perkins brailler and

a tape recorder. Students in the

schools also had this equipment

and in a few instances also had a

typewriter and a dictaphone. To-

day, the range of electronic

equipment for students appears

to be almost limitless and the ex-

plosion in its availability seems

to increase exponentially. The

smorgasbord of potential offered

to current students with vision

impairments is of enormous ben-

efit. There currently exists in

Australia as elsewhere, percep-

tion both from the wider public

and more alarmingly from teach-

ers, that the introduction of com-

puters, speech software, braille

translation programs and other

highly sophisticated electronic

aides will supercede the need for

braille. Whereas these alterna-

tive technologies have a valuable

role to play, their use should

never be regarded as a substitute

for hard copy braille. There has

long been concern as to whether

listening is in fact literacy or

merely a component of literacy

acquisition. However, it is gener-

ally agreed that in order to de-

velop true literacy it is essential

to be able to both read and write

and the necessary skills cannot

be attained though dependence

on the auditory media alone

(Australian Braille Authority,

1999).

Quigley (2000) commented upon

the dangers to students posed by

an over dependence on technol-

ogy. The major threat is often de-

rived from educators over-enthu-

siasm. Today, many Australian

schools are self-governing. The

administrators of these schools

decide the way in which monies

for students with disabilities will

be spent. The allure of highly so-

phisticated equipment with voice

output to solve the difficulty of

having to provide a child with

braille, can be seductive, al-

though highly detrimental to the

student’s literacy acquisition.

Teachers must constantly ques-

tion how much technology is

necessary and as well ponder the

appropriate time for its introduc-

tion to each child.

Braille accessibility
Difficulties with the provision of

braille texts in a timely manner

is an issue for some students

with vision impairments in regu-

lar schools. An excellent Austra-

lian national catalogue of braille

texts exists. However, there have

been reports of difficulties in ac-

cessing it and consequently this,

in addition to the ever increasing

demand for braille, has meant

that some production agencies

are unable to keep up with de-

mand and students do not always
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receive their texts on time or

may have to be content with au-

dio substitutes. Australians do

not have the luxury of receiving

mandated support through na-

tional or state level braille legis-

lation as do students in some

American states. These Acts, for

example the Texas Braille Bill,

“ensure access to youngsters

with visual impairments in

school settings” (Jones &

Wolffe, 1996).

Communication
In size, Australia is as large as

the continental USA. By com-

parison, in relation to its vast

landmass, Australia has a rela-

tively small population. The ma-

jority of Australians live in urban

costal areas in large cities that

are widely separated from each

other. The balance of the popula-

tion live in rural regions, scat-

tered across the country in re-

mote and often isolated areas of

the outback, or in sparsely popu-

lated communities. The resultant

‘tyranny of distance’ not only

presents problems for effective

service delivery, but also causes

enormous fragmentation and dif-

ficulties in communication be-

tween education services across

the country, since educational ju-

risdiction in Australia is mostly a

state and territory, rather than a

federal responsibility. Until re-

cently, communication between

specialised educational services

for students with vision impair-

ments between states was ad

hoc. Biennial conferences of the

South Pacific Educators in Vi-

sion Impairment (SPEVI) and

annual conferences of the Heads

of Educational Services from

Australia and New Zealand

(HOES) have provided the only

forums for discussion of issues.

Between these conferences there

has been some liaison between

members but any national

projects have been slow to bear

fruit. Neither of these bodies em-

ploy staff, so that work between

meetings relies on the good will

and industry of those who can

find the time. States and Territo-

ries hold their own local meet-

ings but there is little or no inter-

state interaction. This situation

started to change in 1999.

Addressing the issues
For many years Australian teach-

ers of students with vision im-

pairments have reproached

themselves individually and col-

lectively about the obvious de-

cline in braille literacy. Many

have been aware of the escalat-

ing problem and its many causes,

but have as individuals felt pow-

erless to address it. As a first

step in the process, the Austra-

lian Blindness Forum (ABF),

currently chaired by the Chief

Executive Officer of the Royal

Victorian Institute for the Blind,

was formed in 1992. Its member-

ship comprises the Chief Execu-

tive Officers of the major Aus-

tralian charitable service pro-

vider organisations concerned

with people who are blind or vi-

sion impaired. In June 1998, the

ABF approved the appointment

of a Policy Officer (Blindness

and Vision Impairment) who

would be based in Canberra, the

national capital and employed on

its behalf by ACROD Limited,

the Australian national industry

association for disability service

provision.

The success of such an appoint-

ment is necessarily very person-

dependent. The Policy Officer

who was appointed had signifi-

cant experience in the disability

field but very little in vision im-

pairment. However, her fresh ap-

proach and willingness to learn

was truly impressive. She

quickly identified that one issue

in particular elicited strong

views and universal agreement

that something needed to be

done. It quickly became obvious

through her consultations that

children who are blind or vision

impaired were ‘falling off the lit-

eracy agenda’. Information was

rapidly collected from those in

the field about current education

standards and benchmarks as

well as about the experiences

and problems of the past two de-

cades. Following her initial in-

vestigations, the ABF confirmed

braille literacy as a priority issue

and developed the following

Policy Statements. That the AFB

will work to:

• confirm the importance of

braille as the key to acquiring

literacy skills for children

who are blind or have low vi-

sion;

• raise the status of braille lit-

eracy within service-provid-

ing and consumer agencies

and with families, educators

and the wider community;

and

• provide a consistent, national

basis for promoting braille

literacy.

For Australian vision impairment

educators nationally, the appoint-

ment and work of the new Policy

Officer has provided the field

with a much needed impetus and

The Educator Vol XIII  No 1 17



In Australia: Braille Literacy Matters

a renewed focus on braille lit-

eracy. She has drawn together

educators and interested partici-

pants from the wider blindness

sector to unite nationally in a

common campaign. Recent ini-

tiatives have included a discus-

sion paper entitled Braille lit-

eracy: Getting back on the lit-

eracy agenda (Verick, 1999),

which highlights major concerns

about the declining levels of

braille literacy among students

who are blind. This paper has

been widely distributed to pro-

fessionals and service consumers

as well as to the Federal Minister

for  Education who has acknowl-

edged it and has agreed that he

considers literacy to be a key eq-

uity issue in education. Other

AFB initiatives have included

face-to-face meetings of key

players, articles published in

newsletters and journals and an

active email list through which

the Policy Officer keeps the field

constantly informed about her

work as well as any braille lit-

eracy developments. This potent

ABF initiative has provided the

vision impairment field with an

unique opportunity and the po-

tential to unite over a critically

important issue.

As well as the ABF Policy Offic-

er’s work, the past year has seen

several other significant braille

literacy initiatives. These have

included a major survey of lit-

eracy levels among braille teach-

ers and support staff (Gentle,

2000). As well, there has been a

braille literacy survey of itiner-

ant teachers (Vision Impairment)

in New South Wales State Edu-

cation Department schools

(Telec, 2000). The Gentle Report

presented the results of a na-

tional survey of 299 braille

teachers and 128 support staff.

These numbers are concluded to

represent almost all braille lit-

eracy teachers and support staff

in Australia. The survey revealed

that 63% of braille teachers were

proficient in the literary braille

code of whom 53% were knowl-

edgeable of the braille math-

ematics code. Of the 128 braille

support staff who responded,

30% were proficient in the liter-

ary braille code and knowledge-

able in the braille mathematics

code. Recommendations from

this study included the follow-

ing:

· that refresher courses in

braille should be offered by

those Australian institutions

at which there are braille

training programs;

· that braille training programs

should include instructional

methodologies and informa-

tion on braille programming

needs as well as instruction

in braille formatting and lay-

out guidelines, braille trans-

lation programs and em-

bosser technology;

· that educational institutions

should offer braille training

programs in mathematics,

music, chemistry and compu-

ter codes;

· that distance education

courses should be made

available and promoted as a

component of professional

development; and

· that greater networking is

necessary between states and

territories.

Telec’s research is still in proc-

ess and it is anticipated that the

survey will be completed by

mid-year.

Conclusion
As a result of the publication of

the Federal Government’s paper

Literacy for all: The challenge

for Australian Schools (Depart-

ment of Education, Training and

Youth Affairs, 1998), one of the

most exciting initiatives to have

occurred just prior to the time of

writing, is the publication of a

four volume report entitled Lit-

eracy, numeracy and students

with disabilities (van

Kraayenoord, Elkins, Palmer &

Rickards, 2000). The long-

awaited report presents the Com-

monwealth state and territory

governments’ commitment to lit-

eracy and numeracy with the

goal “That every child leaving

primary school should be able to

read, write and spell at an appro-

priate level” (p. 9). In the opin-

ion of those who wrote the re-

port, the acquisition and use of

literacy and numeracy skills is

portrayed as a critically impor-

tant source of active participa-

tion in society, personal empow-

erment, and self advocacy for

people with disabilities. It is

their view that people with dis-

abilities who are literate and nu-

merate have more opportunities

to integrate with their communi-

ties. They have greater access to

education, recreation and leisure

opportunities, employment,

housing and transport. Literacy

and numeracy should, therefore,

be conceived by Australia’s Fed-

eral Government as a basic right.

Primarily due to lobbying by the

ABF’s Policy Officer as well as

by the Chief Executive Officer
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of Vision Australia, the federal

Department of Education and

Youth Affairs (DETYA) has

commissioned a substantial re-

search report on literacy and

numeracy acquisition (including

the role of braille) from

Melbourne-based consultants

Jolley William & Associates.

The consultant’s group includes

academics from Sydney’s

Renwick College and the

Schonell Special Education Re-

search Centre in Queensland.

Their final report is expected in

June this year.

It is to hoped that the aspirations

and recommendations of those

who wrote both reports will be

realised through increased gov-

ernment involvement in braille

literacy development.

Despite impressive advances

made through the work of such

community special interest

groups as SPEVI, HOES and the

AFB; the promise of greater in-

ternational involvement for Aus-

tralia through adoption of the

UEBC, and the promise of

greater involvement of Federal

and State governments in en-

hancing braille literacy opportu-

nity, the challenge of getting

braille adequately and inten-

sively taught to students in regu-

lar educational settings still re-

mains. It is in this author’s opin-

ion, one of the major issues fac-

ing braille literacy decline na-

tionally. Until this predicament

is addressed and resolved, the

current status of braille literacy

in our schools is likely to con-

tinue.
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in collaboration with the Natio-

nal Association for the Blind,

Nepal. The workshop will be

organised in the month of De-

cember 2002 and the dates are

yet to be finalised.

••••• A workshop on Abacus will

be organised in Dhaka,

Bangladesh in December 2001.

This is the second workshop

initiated by ICEVI – Asia Re-

gion. Dr. S.R. Mittal from India

will serve as the Resource Per-

son for this workshop and Mrs.

Manju Samaddar, Principal,

Baptist Sangha School for Blind

Girls will be the local contact

person.

• At the initiative of ICEVI, Sri

S. Satishkumar, a blind adult

person from Sri Lanka will be

attending a short-term course on

Computer Training for Blind

Persons at the International

Human Resource Development

Centre, Coimbatore from

October 2001 to May 2002.

Though ICEVI has no financial

commitment for this programme,

the initiative taken by ICEVI in

1998 (during the visit of the

Regional Chairman to Sri Lanka)

has resulted in the training for

this client.

• The workshop on “Informa-

tion Technology” conducted by

ICEVI in collaboration with the

National Association for the

Blind, Delhi on 22nd and 23rd

December 2000 received

overwhelming responses from all

professionals and as a result,

ICEVI was requested to organise

one more workshop in 2001. The

second workshop on this subject

will be organised by the National

Association for the Blind, Delhi

on 23rd and 24th December 2001

and 20 participants from India

and the neighbouring countries

will be attending this workshop.

M.N.G. Mani

Chairperson ICEVI Asia

srkvcoe@md3.vsnl.net.in

Brief Report of ICEVI Asia Region Activities
Cont. from page 33

Blind Climber Scales Mt.

Everest

On May 25th, 2001 Erick

Weihenmayer , 32, of Golden,

Colorado, USA, became the first

blind climber to conquer Mt. Ev-

erest. Marc Maurer, president of

the National Federation for the

Blind, which sponsored the ex-

pedition said ”The primary goal

of the climb was not to put a

blind climber on the summit at

any cost, but to place a true team

of climbers, one of whom hap-

pens to be blind, on the top of

the world.

The climb makes a bold state-

ment about the capabilities of

blind people, their right to as-

sume first-class citizenship, and

the fact, given the proper train-

ing and opportunity, blind people

can do just about anything”.

In the past Weihenmayer has

climbed Mount McKinley in

Alaska, Kilamanjario in Tanza-

nia and Mount Aconcagua in Ar-

gentina.



Literacy means more than just

being able to read and write. It

means being able to communi-

cate on different levels - with an

author through the text of a

book, by correspondence with

other people, famous, obscure,

personally known or not; and

with society as a whole. Literacy

is obviously a necessary skill for

anyone who lives in a society

where reading and writing are

used daily. But it will become

ever more necessary in a future

society dependent on informa-

tion and advanced communica-

tion technology. Reading, of

course, serves so many funda-

mental social needs that indi-

viduals are highly motivated to

learn to read - not only for their

own pleasure and satisfaction,

but also because today’s society

makes demands on reading

skills. School and society impose

necessary reading tasks which

differ in nature from reading for

pleasure.

To meet these required everyday

reading situations an individual

must adapt his or her reading

strategy to the reading task. A

reader who can do this exhibits

what we may call reading com-

petence. Reading competence in

this sense implies an interaction

between an individual and his/

her surroundings. A person with

reading competence reads and

understands, adapts reading

strategy to the reading task and

uses his/her reading ability to the

The Braille Beginner - A Constructive
Learner

Kerstin Fellenius, Ph.D.

Stockholm Institute of Education, SWEDEN

Literacy

reading demands expected from

people in his/her surroundings.

How then do reading ability and

reading competence develop?

From my point of view the ac-

quisition of literacy is a social

construction that develops in in-

teraction with the environment.

The question thus arises: what

does this approach offer to the

braille beginner and to his/her

educator?

The theoretical framework for

the development of the individu-

al states that every child actively

searches for knowledge by inter-

acting with his/her surroundings.

The child is simply a construc-

tive learner (Piaget, 1954; Vygot-

sky, 1978). Research has taught

us that the sighted and the blind

child differ in the way they ex-

plore and acquire concepts and

language (Warren, 1994). We do

not yet fully understand, howev-

er, how the blind child’s sur-

roundings affect his/her efforts to

construct the world (Webster &

Roe, 1998). That is, how the

braille beginner constructs the

concepts of reading and writing

in interaction with the family,

school, and society. And how

does the teacher’s knowledge of

and experience with the way

blind children explore the sur-

roundings affect an individual

child’s chance to be a construc-

tive learner? These are matters

frequently discussed nowadays

when most blind children are in-

Kerstin Fellenius

Stockholm Institute of Education

Box 47308

SE- 100 74 Stockholm

Sweden

kerstin.fellenius@lhs.se
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tegrated in mainstream school

systems.

As a former special teacher in a

special school for visually im-

paired and someone who today

trains other teachers, I have had

reason to reflect on how a teach-

er’s experience affects blind

learners of different ages and

learning situations. Two of my

pupils especially come to mind -

both girls, and both in my classes

in the special school. And both

constructive learners.

The first, Tiina, came to the spe-

cial school when she was seven

years old in grade one. Tiina was

the most curious pupil I had ever

met with an incredible hunger

for learning to read. She was al-

ways asking questions about the

dots she felt everywhere in the

surroundings of the special

school, and of course there were

always people around to answer.

I am sure she would have been a

reader by seven if she had been a

sighted child. Once she was fa-

miliar with the positions of the

dots in the braille cell, she asked

what the names of the letters

where. In those days, we as-

signed each dot a position

number in the cell, and this

methodology gave Tiina a lan-

guage to describe what she

wanted to know. “What letter is

number one, three, four, and

five?”, she would ask when she

found a letter she didn’t recog-

nize. Very early on she began to

single out letters from a whole

written word and would describe

them in the same way as a

sighted child does who points to

a letter and says its name. Tiina

had never had the opportunity to

learn about letters before she

came to the special school. She

had the “appetite” but no food!

By the end of her first school

year Tiina was a fluent reader,

she also was able to write with

slate and stylus. Today she is in

her thirties - the mother of three

children and a lawyer. She got

her law degree before computer

reading and writing in braille.

The second constructive learner,

Katarina, had a hearing impair-

ment besides her visual impair-

ment. She had been fitted with a

hearing device just before school

started and she did have some re-

sidual vision. I was told before

we met that she was a slow

learner, and might perhaps have

a slight mental retardation. She

was a very silent girl and it was

not easy for me to get close to

her so she would share her

thoughts.

I noticed almost at once, though,

that something happened to her

when she was introduced to let-

ters in braille. She learned them

very easily, and was obviously

pleased to be using her fingers

and sense of touch. Then on par-

ents visiting day about two

months later, when Katarina had

to show her anxious mother her

braille reading trials, she was

brilliant! Katarina had been

given a medium that allowed her

to express her hidden talents. It

was obvious that previous judge-

ments about her mental retarda-

tion and slow learning were

wrong. During her preschool

years she’d been misunderstood

because she had no opportunity

to be a constructive learner. Her

two impairments were not

merely added they were multi-

plied in the ignorant environ-

ment she lived in, and environ-

ment, that was her biggest handi-

cap. Once she got the key to lit-

eracy, she devoured books and

journeyed away to a world of po-

etic imagination.

Today Katarina, totally blind and

severely hearing impaired, has

published a book of poems, Cau-

tious Hands and works for the

deaf-blind association. Reading

and writing have helped her sur-

vive, but who knows what more

she might have accomplished

had she lived in a competent en-

vironment during her preschool

years. Several other pupils also

have become more relaxed when

they are able to use touch instead

of bad vision. One girl with CVI

and normal intellectual develop-

ment had severe visual percep-

tual problems told me she was

much more comfortable when

she was reading braille instead

of print (Fellenius, Ek & Jacob-

son, in press)

What happens to blind children

like Tiina and Katarina today?

Has anything changed in the last

twenty-five years?  Does a child

have an opportunity to be curi-

ous about the dots before going

to school? And if a child is curi-

ous, do the people around him or

her, have the knowledge, the im-

agination, or the appropriate

tools to satisfy the curiosity? Do

children have more access to in-

formation, more opportunity

now for learning and teaching

before school starts?

The methodology for teaching

braille has long focused on the

single braille letter and the ques-
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tion of how a child learns to rec-

ognize the patterns of the dots.

We have evolved efficient read-

ing techniques and rapid reading,

we understand the use of con-

tractions as a way to overcome a

slow reading rate and to develop

exercises for going from dots to

letters, and from letters to read-

ing words and sentences.  But

can these methods be combined

with the philosophy of a con-

structive learner? Piaget has said

that each time we teach a child

something, we keep him from in-

venting it himself. This is the es-

sence from the perspective of a

constructive learner. To give a

blind child the chance to invent

letters, words and sentences

would put enormous demands on

his/her learning environment -

that is, teachers and tools. One

reason Tiina and Katarina

learned braille so quickly, was of

course the access they had to let-

ters and texts in braille in the

special school. You cannot be

curious and ask about something

you don’t know exists. Secondly,

other pupils around them were

also striving to understand the

meaning and the use of reading

and writing in braille. Once you

understand what being able to

read means, you are more moti-

vated to learn. Thirdly, they were

made aware of what they were

learning and why; and awareness

is always important for progress.

And lastly, they had knowledge-

able people around them to an-

swer their questions, stimulate

their curiosity and make them

eager to grow.

Learning is an interactive proc-

ess. Learning never exists in a

vacuum. Vygotsky (1978) em-

phasized the importance of

socio-cultural interaction if a

child is to be able to move ahead

from his/her actual development

level. He talks about “the zone of

proximal development” (ZPD)

where the child has the opportu-

nity of developing inherent re-

sources during particular circum-

stances e.g., in co-operation with

or in interaction with more capa-

ble people. He defines the near-

est development zone as follows:

It is the distance between the

actual developmental level as

determined by independent

problem solving and the level

of potential development as

determined through problem

solving under adult guidance

or in collaboration with more

capable peers...

The zone of proximal devel

opment defines those func-

tions that have not yet ma-

tured but are in process of

maturation, functions that will

mature tomorrow but are cur-

rently in an embrionic state.

(P. 86)

From this perspective, the educa-

tional process becomes impor-

tant for, and determines, the

child’s learning. Education must

be based on those processes

which are under development in

every child/pupil if it is to stimu-

late further development of

higher cognitive processes.

Reading is such a process.

Therefore, the learning environ-

ment of pupils with visual im-

pairments must be considered

important if the child is to de-

velop reading ability and reading

competence. This point of view

presumes access to people who

know about, and have experi-

ence of, the consequences of

visual impairment for reading

development, which is to use

Vygotsky’s words, scaffolding;

the child in his development.

The adult must support the child

in his problem-solving in such a

way that later on he/she will be

able to manage alone. From this

perspective the educator will

function more as an observer and

supporter rather than as a tradi-

tional instructor. Such an educa-

tor observes and based on his/her

own knowledge, interprets what

is seen and supports the child to

facilitate his/her own problem-

solving. It is a delicate task that

requires a teaching competence

involving both ‘timing’ and

coaching. As a teacher it is my

duty to promote learning and to

create a room for active learning

in which learning also has mean-

ing for the pupil.

The access to “room for active

learning” is relatively easy for a

sighted child. It is much more

difficult for the braille beginner

to find an environment enriched

with opportunities for incidental

learning. Sighted and visually

impaired pupils report very dif-

ferent kinds of interaction within

their families when they describe

their home reading environment.

Many pupils with visual impair-

ments report that people at home

never or almost never talk to

them about what they read

(Fellenius, 1999). This lack of

interaction is an alarm signal and

a pedagogical challenge. As edu-

cators with our knowledge of

blind children’s needs and learn-

ing processes, it is our responsi-

The Braille Beginner: A Constructive learner
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bility to describe and participate

in creating opportunities for ac-

tive learning in the child’s total

environment, and to do so in col-

laboration with the family, the

school and the society.
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New Publications
Cont. from page 39

“saviour”, Dr. Samuel Gridley

Howe. Dr. Howe (1801-1876)

became famous not through being

the first director of the first school

for the blind in the United States of

America (Perkins School for the

Blind) but because of his work in

educating Laura Bridgman. To get a

true, if not complete, picture of

Laura education it is well to read

both books. In addition I would

recommend reading Chapter 3: “The

Development of Education for

Deaf-Blind People”, in Regi

Enerstvedt’s book Legacy of the

Past, Forlaget Nord-Press,

Dronninglund, Denmark, 1996.

   Freeberg, Ernest (2001). The

Education of Laura Bridgman:

First Deaf and Blind Person to

Learn Language. Harvard Univer-

sity Press.

    Gitter, Elisabeth (2001). The

Impresioned Guest: Samuel Howe

and Laura Bridgman, the Original

Deaf-Blind Girl. Farrar, Straus &

Giroux,.

WBU Committee on Blind

Children

Link person:

Ms. Kicki Nordström, Sweden

Chair:

Ms. Gertrude Fefoame, Ghana

Members:

Mr. Anil Aneja, India

Ms. Aurora Sribuapun, Thailand

Ms. Ana Pelaez, Spain

Ms. Olga Souza, Brazil

Ms. June Waugh, USA

Ms. Gladys Nyaga, Kenya

Gladys Nyaga is representing

ICEVI. She can be reached on

the following address:

Gladys Nyaga

Sight Savers International

P.O. Box 34690

Nairobi. KENYA

gnyaga@sightsavers.or.ke

Howe’s Now

If you want to know what is go-

ing on the field of education of

blind and visually impaired as it

relates to schools for the blind in

the United States and Canada

this is the publication for you. It

is publication of the Council of

Schools for the Blind Howe’s

Now is a quarterly newsletter.

Annual subscription rate is $10

(U.S.). Braille, large print, and

diskette copies are available on

request or can be downloaded at

<www.tsbvi.edu>

Direct correspondence to:

Howe’s Now

Alabama Institute for Deaf and

Blind

205 East South Street

Talladega, Alabama 35161

U.S.A

To receive The Educator in the future

you have to submit your name and address.

Please use the form on the back cover

or the on-line form on www.icevi.org



From a Parent Perspective

Together Everyone Achieves More

(Together Europe Achieves More)
Regional networks of parents support groups:
Do they work?  What is their value?

The majority of blind and par-

tially sighted children in many

developing countries have lim-

ited access to education and in-

dependent living skills services.

ICEVI Europe Regional Confer-

ence held in Crakow in July

2000 recognised both the lack of

services in those countries and

the valuable contribution that

parents can make in the educa-

tion of their visually impaired

children. We applaud them for

facilitating a workshop on par-

ents with the view of setting up a

European Network of parent

support groups.

The workshop’s theme was

“T.E.A.M” Together Everyone

Achieves More and it was based

on the LOOK London model of

setting up and running local par-

ent support groups that can de-

velop to regional and national or-

ganisations. Could this model be

used for other regions?

Participants were asked to con-

sider the value of such groups.

Presentations were made by par-

ticipants who had had experi-

ence working with parents in

parent support group settings in

their own countries. It was an in-

teractive day with views ex-

pressed and ideas and sugges-

tions put forward.

After many contributions and

much discussion it was decided

that there was (and is) a need to

“join the efforts” of parents in

different countries within the re-

gion through the establishment

of parent support groups in coun-

tries without such networks.

We decided to call the European

Network “T.E.A.M.”, to carry

through the theme of our work-

shop but also because we be-

lieved that “Together Europe

will Achieve More”.

We have already started working

together on joint projects. From

organising penfriends between

countries in Europe to working

together as partners. At present

The Moscow Foundation “Par-

ents of the VI” and LOOK Lon-

don are involved in a Britain-

Russia Development Partnership

project to respond to and address

the needs of MDVI (Multi-Disa-

bled Visually Impaired) children

in Russia. More projects are in

the pipeline.

Not all of the 39 European

Countries at the conference were

present at the workshop, so we

need to set up structures to en-

sure that, in due course, there is

a “T.E.A.M” group in every

country in Europe and a repre-

sentative and contact person

from every country in Europe.

I realise that this is an immense

ambition but, with aid from

modern technology, a very able

information officer and involve-

ment of professionals who work

with our VI children I believe

that it is achievable.

Column editor:

Tula Baxter

25 Newlands Avenue

Thames Ditton, Surrey KT7 0HD

UK

Fax/phone: +44 20 8224 0735

e-mail: tulaabaxter@hotmail.com
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Tech Talk

Column editor:

Harry Svensson

Swedish Institute for Special Needs

Education

Box 1313

SE- 171 25 Solna, Sweden

Fax: +46 8 4700707

E-mail: harry.svensson@sit.se

The Digital Talking Book:
The DAISY Book
A new and comfortable way of reading talking books

There are many reasons for read-

ing. One is to get access to infor-

mation, to obtain knowledge

about things we need to know.

Another reason is to experience

joy and excitement. As a teacher

you know that your students’

reading improves their language

and increases their vocabulary. A

book might absorb you com-

pletely, and make you dread the

moment when it is finished. Of

course everyone should be able

to read books, lots of books!

For many young people with

visual impairment, the talking

book is a necessary tool in their

studies.

The typical student that I am

thinking of is a teenager, whose

vision has deteriorated, and read-

ing print has become too tiring

and too time-consuming. He or

she started to learn Braille a few

years ago, and has not yet

reached an acceptable reading

rate, sufficient for studying. In

this situation I would always ad-

vice him or her to start reading

talking books.

In my work as a teacher at the

Institute for Special Needs Edu-

cation I have often noticed that

both the students and their teach-

ers have been a bit reluctant to

using talking books as study ma-

terial, the main reason being the

complex navigating among the

cassettes. The students’ earlier

experiences of talking books

consist mainly of listening to fic-

tion, which means placing the

first cassette in the tape recorder

and changing cassettes after a

while; no searching for specific

pages or paragraphs. It seems to

be a simple enough activity. But

you need to keep your mind on

what you hear. Everyone who

has listened to a recorded book –

or tried to listen to it – knows

how hard it can be to keep con-

centrated on the text, when you

are free to do other things while

listening. When you have

reached the level where you re-

ally enjoy listening to the book,

then you have come a long way,

and you have acquired what is

absolutely necessary for studying

non-fiction by using talking

books.

You must be extremely moti-

vated to listen to a non-fiction

text without having prepared

yourself in one way or another.

An impending examination can

surely be motivation enough. But

otherwise you need some kind of

strategy. Preparing a pupil for

reading a recorded non-fiction

text might consist of giving him

some hints of what the text is

about, some words to collect in-

formation about or some ques-

tions to find the answers to. On

top of that there is the navigating

among the cassettes – listening

to the list of contents, choosing

cassette, start the fast forward

winding to the specific para-

graph, while listening to differ-

ent signals. This takes time.
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Sometimes the teacher prepares

this before the lesson starts, so

the student can sit down and just

push the play button. But in this

way the student does not have

the freedom to read what he

needs to read, when he wants to

read it. And as a good teacher I

want to supply my student with

an efficient study technique and

make him independent in his

studies.

DAISY-players from Plextalk (left and right) and

Victor (middle)

New digital talking book
In the DAISY-format, the book

is being recorded on CD-ROM

discs. DAISY means Digital

Audio Information System.

There are two ways of listening

to a DAISY-book, either in a

special CD-player (e g the one

called Plextalk or the smaller

one, Victor) or in a special

computer program (e g Playback

2000 or LpPlayer).

Advantages of the

DAISY-book
The DAISY format enables you

to:

- move between headings and

between the different levels in

the book,

- go to any page you search for,

- search for words found in the

headings of the book,

- place bookmarks in the text.

- make notes in the text (text
notes and voice

notes),

- increase and de

crease the rate

of speech with

out distorting

the sound,

- easily get access

to a lot of text,

as one cd can contain 50

hours of recorded speech and

- concentrate on listening, as the

navigating in the book is no

problem.

The Swedish Library for Talking

books and Braille has at present

about 2500 titles in the DAISY

format. The institute for special

needs education, the department

for production of learning mate-

rial, has up to now produced

about 30 textbooks as DAISY-

books and new titles are made on

demands from teachers working

with visually impaired students

and students with a reading dis-

ability. The books already re-

corded on cassettes are continu-

ously being transformed into the

DAISY format.

My first contact with the

DAISY-book took place about

two years ago. All my experi-

ences regarding the new digital

talking book have so far been

good ones. The students I have

met appreciate the efficient way

of navigating in the book. Imag-

ine getting a complete encyclo-

pedia on three or four cd-rom

discs! Students with a reading

disability realize that from now

on the talking book will be very

valuable in their studies, not just

something you turn to when

there is no other alternative left.

Catharina Johansson

catharina.johansson@sit.se

Tech Talk
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The Daisy Consortium

There is an international group

called the Daisy Consortium. Its

mission is to develop the interna-

tional standard and implementa-

tion strategies for the production,

exchange and use of Digital

Talking-Books in both developed

and developing countries

See <www.daisy.com> for more

information.

First Blind TV Newsreader?

Nuria de Saz is reported to have

made history by becoming the

world’s first blind TV news-

reader. 25-year-old Nuria is

employed by the Spanish state-

owned Canal 2 Andalucia.

ONCE provided special equip-

ment to help Nuria successfully

complete a journalism course

and gone on to offer practical

advice and assistance so that

Nuria could present the news in

a natural and flowing way.

The official website of

ICEVI

www.icevi.org



ICEVI News

ICEVI Executive Committee Meeting

The Executive Committee met in

May 2001 in Chihuahua,

Mexico. Host for the meeting

was Centro de Estudios para

Invidentes, an educational re-

source center serving visually

impaired students in the city and

state of Chihuahua in northern

Mexico.

The center is also the home base

of Carla Herrera, the treasurer of

ICEVI. Thanks to Carla’s organi-

zational skills and the CEI staff

always available the members of

the Executive Committee could

concentrate on the extensive

agenda without worrying about

practical details. Among the is-

sues on the agenda were:

Constitution
The Executive Committee

endorsed the fine work that has

been done by Colin Low (Royal

National Institute for the Blind)

on the ICEVI constitution. Colin

is now working on the final

details of a revised constitution

with Nandini Rawal, Secretary

and Bill Brohier, Past President.

A copy of the revised

constitution will be printed in a

future issue of The Educator.

The Executive Committee in front

of the CEI headquarters in

Chihuahua

Regional Realignment
William Brohier has put in great

efforts in studying the regional

alignments of various interna-

tional bodies. At the meeting he

put forward a plan to the Execu-

tive Committee who endorsed

the plan which fits in better with

the new World Blind Union

(WBU) groupings.

The WBU had spent a great deal

of time grappling with the same

issue and ICEVI was happy to

take full advantage of the re-

search they had already put into

this matter. The Executive Com-

mittee agreed to a realignment of

the ICEVI regions along the

same lines as the WBU, with the

exception that ICEVI will con-

tinue to maintain a Pacific Re-

gion. With the adoption of the

revised constitution which is ex-

pected within the next few

months ICEVI will move from 8

to 7 regions as follows:

Africa, East Asia, Europe, Latin

America, North America/Carib-

bean, Pacific and West Asia

(which will include the Asian

countries of the former USSR

and the current countries of the

Middle East).

This realignment which has the

backing of the current Middle

East region will not only resolve

some of the difficult challenges

currently facing the Middle East

but has the additional advantage

of making collaboration between

ICEVI and WBU much easier. A

full listing of countries by region

will be published with the re-

vised constitution in a future is-

sue of The Educator.
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Nominations Committee
A nominations committee with

Richard Porter as chairperson

was appointed to prepare the

election of the Principal Officers

next summer. The other mem-

bers of the committee are:

Herman Gresnigt, Regional

chair, Europe

Lucia Piccione, Regional chair,

Latin America

M.N.G. Mani, Regional chair,

Asia

Jill Keeffe, Regional chair,

Pacific

Gladys Nyaga, Deputy regional

chair, Africa

Mike Collins, Perkins School for

the Blind & Deafblind

International

Susan Spungin, American

Foundation for the Blind

The committee is open to inputs

from all members. Communica-

tion regarding nominations

should be sent to:

Mr. Richard Porter

ICEVI Nominations Committee

c/o Sight Savers International

Grosvenor Hall, Bolnore Road

Haywards Heath,

West Sussex RH16 4BX

United Kingdom

rporter@sightsaversint.org.uk

ICEVI Secretariat in India
The Executive Committee made

a decision to strengthen the

ICEVI Secretariat in India. We

are most grateful to Christoffel

Blindenmission for their finan-

cial support of this work. In the

future the layout, printing and

mailing of all ICEVI publica-

tions and the maintenance of the

ICEVI databases will all be

coordinated through the ICEVI

Secretariat in India. Please direct

all communications regarding

address changes directly to

Nandini at the Secretariat at

<bpaicevi@ad1.vsnl.net.in>.

Deafblind International’s president Mike

Collins and ICEVI’s past president

William Brohier.

Strategic Planning
One of the most important issues

discussed at the Executive Com-

mittee meeting was planning the

future direction of ICEVI. If

ICEVI is to fully implement the

polices adopted at the 10th

World Conference in São Paulo

the regions must be strengthened

by engaging and involving our

members, and developing the un-

tapped potential that ICEVI has

as an advocate for equalization

of educational opportunity at a

national, regional and interna-

tional level.

There were many excellent sug-

gestions that came out of the dis-

cussion in Chihuahua, including

one that resulted in a Strategic

Planning Work Group, which

over the next several months will

articulate a process for moving

forward a strategic planning

process. M.N.G. Mani, Jill

Keeffe, Carla Herrera and

Meredith Tilp (representing

Helen Keller Worldwide) and

Bill Brohier have volunteered

their services to this working

group.

The working group welcomes

any input that you might wish to

make which should be sent to the

chair <larry@obs.org>. Please

caption any of your communica-

tions on this matter “ICEVI Stra-

tegic Planning”.

The Executive Committee testing Mexican specialities prepared by Carla

Herrera and her family.
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11th ICEVI World

Conference

and

50th Anniversary

27 July - 2 August 2002

Leeuwenhorst

Congress Centre

Noordwijkerhout

The Netherlands

New Visions: Moving Toward an Inclusive Society

ICEVI World Conference

Host Committee
As the chairperson of the Dutch

Host Committee, I am pleased to

invite you to participate in the

11th ICEVI World Conference,

which will take place in the

Leeuwenhorst Congress Centre,

Noordwijkerhout, the Nether-

lands

This Conference will offer op-

portunities to meet each other,

exchange experiences and infor-

mation for those who are in-

volved with raising, educating

and rehabilitating children and

young people with a visual im-

pairment.

The theme of this Conference

New Visions: Moving Toward an

Inclusive Community lends itself

learning through experiences

elsewhere in the world.

The Host Committee expects

many participants, especially be-

cause the ICEVI will celebrate

its 50th Anniversary during this

Conference

The ICEVI was founded in 1952

in the Netherlands. In the last

few years the ICEVI has been

pro-active in stimulating interna-

tional exchanges and through

that contributing to the access of

equal educational opportunity

for people with visual impair-

ment.

The Host Committee is doing its

very best to organize a wonderful

conference. However, much of

that success will be related to

your contributions as participant.

I am looking forward meeting

you in July 2002 in

Noordwijkerhout, the Nether-

lands.

Yours sincerely,

Hans Welling

Chairperson

Dutch Host Committe

Programme Committee
On behalf of the Programme

Committee for the ICEVI 11th

World Conference, it is my

pleasure to invite you to the

conference.

The theme of the conference

“New Visions: Moving Toward

an Inclusive Community” has

been chosen to promote an

international exchange of ideas,

research, practices and future

trends. It will embrace the last

decade of international policy on

inclusion for all drawing upon

such documents as UN Conven-

tion on the Rights of the Child,

UNESCO’s Salamanca State-

ment and the Dakar Declaration.

The Programme Committee has

sought high quality presentations

in the form of:

- Stimulating papers

- Interactive workshops

- The latest in research

- Poster sessions

- New video and CD-ROM

material

Yours sincerely,

Heather Mason

Chairperson

Programme Committee

You will find the latest

information about the

11th World Conference on

www.icevi.org
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Important Information

Venue

The conference will take place

in the Leeuwenhorst Congress

Centre, Noordwijkerhout, the

Netherlands.

The Leeuwenhorst is a world-

class congress centre with excel-

lent meeting rooms, restaurants,

recreation and hotel facilities.

More detailed information about

the centre and how to register

will be given in the registration

brochure, which will be send in

November 2001.

Fee

The conference fee covers  full

participation, hotel-accommoda-

tion and breakfast, coffee/tea

during breaks, lunches, dinners,

social events and closing dinner.

(only during conference days).

The early fee is approx. Euro

975 for 1 person (single room).

If you share a double room the

fee will be approx. Euro 925 per

person.

More detailed information cab

be found in the registration bro-

chure.

Languages

The official language for the

Conference will be English. All

announcements, programmes,

abstracts and conference pro-

ceedings will be in English.

Presentations may be held in

English and Spanish.

Plenary Sessions: English with

simultaneous translation into

Spanish and vice versa.

Parallel sessions: English with

Spanish translation in some ses-

sions and vice versa.

Important dates

� (Submissions of abstracts was in October 2001)

� Notice of Acceptance: December 2001

� Mailing of Registration Forms by Conference Office:

November 2001

� Submission of Registration Forms to Conference Office:

1 March 2002

� Submission of complete papers to Conference Office:

17 May 2002

Conference Office

11th ICEVI WorldConference 2002

c/o Van Namen & Westerlaken

Congress Organization Services

P.O. Box 1558

6501 BN Nijmegen

The Netherlands

Tel: +31 24 323 44 71

Fax: +31 24 360 11 59

E-mail: icevi2002@congres.net

ICEVI World Conference

Dutch Host Committee

Hans Welling, chairperson

c/o VISIO

Amersfoortsewg 180

1271 RR Huizen

The Netherlands

Tel: +31 35 698 5711

Fax: +33 35 693 8456

Peter Beijers

Henk van der Eijk

Herman Gresnigt

Johan Gerestein

Programme Committee

Heather Mason (chairperson) � UK

Larry Campbell � USA

Ineke van Dijk � The Netherlands

Herman Gresnigt � The Netherlands

Lucia Piccione � Argentina

Bhushan Punani � India
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ICEVI Regional News

Report on Refresher Course for
Specialist Teachers in Malawi

Malawi is usually referred to as

“The Warm Heart of Africa”. It

is a small country bordering Tan-

zania, Zambia, and Mozam-

bique. The country has adopted

Itinerant Education (IE) and

Resource Centre Models for

educating visually impaired

children in Malawi. IE pro-

grammes are funded by Sight

Savers in collaboration with

Ministry of Education while

Resource Centres receive sup-

port from Christoffel

Blindenmission (CBM).

ICEVI identified Dark & Light

Foundation to fund a 5-days re-

fresher course in April 2001 for

20 specialist teachers represent-

ing 13 resource centres in Ma-

lawi. The centres are currently

serving 289 visually impaired

children but there is room for

more if funding was available.

The facilitators were drawn from

Monfort College, Ministry of

Education, and assisted by Mrs

Gladys Nyaga Sight Savers Edu-

cation Adviser. The following

topics were covered: Braille,

Daily Living Skills, Orientation

and Mobility, Art Techniques,

Guidance and Counselling, Eyes

and Vision, Vision Screening,

Use of Abacus, Cubarithm,

Learning Difficulties, Rehabilita-

tion, Record Keeping and Man-

agement of programmes as well

as policy issues.

The course was a dream come

true because some of the special-

ist teachers were trained in late

70’s or 80’s. These teachers had

no opportunity of attending any

workshop since they were

trained. The course gave them a

chance to update skills, learn

new skills, and share experiences

with other colleagues. The

knowledge will make them bet-

ter teachers and benefit visually

impaired children. I look for-

ward to more assistance through

ICEVI and traditional donors as

well as new donors in future.

Gladys Nyaga

Deputy Regional Chairperson

ICEVI Africa, Sight Savers

International Education Programme

Adviser

gnyaga@sightsavers.or.ke

Gladys Nyaga in lecturing position

The participants in the Malawi

Refresher Course
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Brief Report of ICEVI Asia Region Activities
May to August 2001 and activities finalised for the period September to December

May 2001 to August 2001

• Soon after the meeting of the

Officers of ICEVI held in

Mexico from 4 to 7, May 2001,

proposals for funding were sent

to ICEVI. These proposals in-

clude advocacy programmes and

subject related workshops in Ne-

pal, Bangladesh, Sri Lanka, and

India. Other salient activities are

as follows:

• The Regional Chairman rep-

resented ICEVI – Asia Region at

the Sub-Committee meeting of

the Rehabilitation Council of In-

dia – Professionals dealing with

Visual Disability on May 14,

2001. ICEVI – Asia Region con-

tinues to enjoy membership in

this highest policy making body

of India.

• Regional Chairman served as

a Resource Person at the Re-

fresher Training course for

teachers of the blind in Asia and

conducted workshop sessions on

Teaching Mathematics to visu-

ally impaired children. The pro-

gramme was organised by the

Asian Blind Union from 2 to 7

July 2001 in collaboration with

the NABP, Norway.

• Regional Chairman held dis-

cussions with various organisa-

tions in Chennai, Bangalore, and

Hyderabad regarding the possi-

bilities of holding various work-

shops in the region.

• Conducted a workshop on

Teaching Mathematics and

Mathematical braille codes in

Hyderabad on August 4, 2001.

35 teachers working in inte-

grated and special schools at-

tended the programme. Various

organisations from the State of

Andhra Pradesh have requested

ICEVI – Asia Region to help

their teachers to equip profes-

sionally through conduct of simi-

lar academic oriented workshops

and seminars.

• Conducted a workshop on

“Assessing the Reading Prefer-

ence of Low Vision Children” on

13th and 14th August 2001 in col-

laboration with the International

Human Resource Development

Centre for the Disabled,

Coimbatore. 18 teachers at-

tended the workshop.

• In a southern regional confer-

ence organised by the National

Council for Teacher Education

in Mysore, India on August 21,

2001, the Regional Chairman

spoke about trends in special

education teacher preparation

and pleaded for inclusion of edu-

cation of children with visual

impairment in the general educa-

tion curriculum. He also spoke

about the role of ICEVI in devel-

oping professionalism in the re-

gion.

Activities to be con-

ducted in October to

December 2001

••••• A regional workshop on Low

Vision will be organised from 5

to 12 October 2002 at Ludhiana

in collaboration with the

Vocational Training Centre for

the Blind. About 30 participants

from the northern region will be

attending this programme and

Dr. E.M. Johnson will be the

local organiser.  ICEVI will be

sponsoring this event.

• A regional workshop on

“Education of visually impaired

children with multiple

disabilities” will be organised

from 18 to 22 November 2001 at

the Divine Light School Trust for

the Blind, Bangalore. 30 teachers

working in special and integrated

schools will be benefitted by this

programme.  Sri S. Ravindra,

Secretary of the DLSBT will be

the local organiser.

• In collaboration with the

Society for the Visually Handi-

capped (SVH), Kolkatta, India,

ICEVI will be organising a

workshop on “Child-centred

education for Visually Impaired

Children” from 26 to 28 Novem-

ber 2001 for professionals

working in the area of visual

impairment. More than 40 per-

sons will be attending this

programme. Mrs. Hena Basu,

Secretary of the Society is ma-

king arrangements for this

programme.

• In continuation of the

workshops for teachers who are

visually impaired, an inservice

course on effective teaching will

be organised for 30 teachers by

the Nepal Chapter of the ICEVI

Cont. on page 20
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World Blind Union

Message to all educators from the
World Blind Union and its new
president

First of all, let me wish you all a

good and successful 2002. Let us

hope that all our high expecta-

tions of this year comes true.

Secondly, I would like to express

my high appreciation for your

work for our members, young

and older, throughout the world.

As we all know, education is one

of the most important issues we

have to face. Without education

we will not be able to change the

present situation for the develop-

ing countries.

Those who need education more

than any one is all blind and

visually impaired children in de-

veloping countries. Not only to

create understanding, but more

to be able to survive and live a

life in dignity,

All blind and visually impaired

children need high quality of

education and accessible materi-

als as well as an high interest

from the educators.

Without this interest together

with a basic education of WBU

members, children or adults,

none of us will be able to take a

step forward, develop our organi-

sation and reach our goals.

Education is the fundamental

platform for a future. It is there-

fore in our common interest to

have a good co-operation with

the ICEVI.

Because we all want the same

thing and only by working to-

gether, we will be able to reach

our common goals.

If WBU is to secure the leader-

ship of the future we must rely

on you!

All of us who are coming from

the industrial part of the world

must be aware of the enormous

advantage we have.  We must

share this advantage with chil-

dren from developing countries.

We may set up goals, action

plans, and position papers, but

we can not expect any action if

the people concerned have no

education and can neither read

nor interpret what have been set

up.

I would therefore like to take this

opportunity to inform you about

my vision and hopes for the

coming four years as WBU

President.

The WBU has established a

number of committees and work-

ing groups. One of them is the

United Nations Committee. With

this committee we hope to co-

operate with the United Nations

and its agencies and Commis-

sions, like for example WHO,

UNESCO, UNICEF, ILO and the

World Bank.

Another of our working groups

will work on policy, media, ad-

vocacy and information. The

third example is the working

group on organisational develop-

ment and support to developing

The first meeting between the new

presidents of ICEVI and WBU was held

at Tomteboda Resource Centre,

Sweden, on December 13, 2000.

On December 13 Sweden celebrates

Sankta Lucia, the queen of light. In

many other countries St. Lucia is known

as the patron of the blind. The two

presidents could hardly have choosen a

better day for the first summit.
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The New WBU Leaders

The following officers were

elected when WBU met for the

General Assembly in Australia in

2000.

President

Ms Kicki Nordström, Sweden

(see cover page 3 for address)

Immediate Past President

Dr Euclid Herie, Canada

First Vice President

Mr Arne Husveg, Norway

Second Vice President

Dr William Rowland, South

Africa

Treasurer

Mr Geoffrey Gibbs, New Zealand

Secretary General

Mr Enrique Sanz, Spain
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countries. The aim will be to

strengthen the regions with lead-

ership development, training, ca-

pacity building and democracy.

Besides those we have five com-

mittees, namely:

1. WBU committee on children

2. WBU committee on women

3. WBU committee on elderly

4. WBU committee on youth

5. WBU committee on indig-

enous people

In order to make the committees

and working groups effective, I

have identified a number of

cross cutting issues and among

them. We have literacy, educa-

tion, Braille and rehabilitation

which each committee and work-

ing group should take into ac-

count.

In order to develop WBU and

our individual members, I have

invited ICEVI to send one repre-

sentative to our newly estab-

lished Committee on children,

which will be chaired by

Gertrude Fefoame from Ghana.

Gertrude herself, is a rehabilita-

tion teacher and will certainly

provide the committee with all

her experience and knowledge.

The ICEVI can for sure

strengthen this committee by

giving its experience and knowl-

edge in the field and contribute

where ICEVI has its expertese.

I hereby acknowledge that

ICEVI has accepted and ap-

pointed Ms. Gladys Nyaga from

Kenya to be part of the WBU

Committee on Children. We will

congratulate her and welcome

her to our work!

Together we will be able to make

a difference!

Yours truly

Kicki Nordström

WBU President

World Blind Union

WBU Regional Presidents

Africa

Mr. Paul TEZANOU

School for the Blind

B.P. 190

Dschang

CAMEROON

paultezanou@voila.fr

West Asia

Mr. Ghulam RABBANI BUTT

Pakistan Association of the

Blind

PAB N House nº H-165

Street 5 committee chowk

Rawalpindi

PAKISTAN

pabn3160@apollo.net.pk

East Asia - Pacific

Mr. KUA Cheng Hock

Independent Society of the Blind

417-A East Coast Road

Singapore 429004

SINGAPORE

adaptive@singnet.com.sg

Europe

Sir John A. WALL, MA (Oxon)

Royal National Institute for the

Blind (RNIB)

224 Great Portland Street

London W1N 6AA

UNITED KINGDOM

cbird@rnib.org.uk

Latin America

Ms. Gloria PENIZA

Federación Venezolana de

Instituciones de Ciegos

Aptdo Postal 517

Carmelitas

1010 - Caracas

VENEZUELA

ulac@reacciun.ve

North America/Caribbean

Mr. James SANDERS

The Sir Arthur Pearson Associa-

tion of War Blinded

1929 Bayview Avenue

Toronto, Ontario M4G 3E8

CANADA

E-mail: sanderj@east.cnib.ca

See page 24 for members of

WBU Committee on Children



In Memoriam

Wolfgang Stein
died December 28, 2000 at age

70 after decades of services to

the visually impaired. Among his

efforts were the ten years he was

president of our organization

1977-1987.

In the late 1950s he spent a

month at the School for the

Blind in Sheffield, England to

extend his knowledge about

blind children and incidentally to

improve his English. The direc-

tor Frederick Tooze and Wolf be-

came life-long friends and ac-

cepted a few international as-

signments together. Wolf’s first

challenge was as director of

School for Blind Girls and

Women in Hong Kong where he

modernized school activities and

established a training program

for the women.

Five years later, he joined

Christoffel Blindenmission as di-

rector of International Service

for the Visually Impaired. He

travelled extensively and one day

found himself in a travel bureau

in India. He was so impressed by

the manager Mr. P.G. Michael

that he invited him to work for

CBM. Since Mr. Michael knew

little about special education or

rehabilitation, Wolf drew up a

plan for his preparation. Again,

Wolf made a life-long friend of

Mr. Michael whom he affection-

ately called Mike. Eventually

Mike became a regional CBM

representative and fostered the

growth of many existing pro-

grams in several countries in

south Asia and set up new ones,

including two large university

level teacher training programs

in Trichy and Bangalore, India.

Wolfgang Stein (1930-2000)

In 1972, I became the president

of ICEVH as it was then known

and Wolf and I met often to

share information from each

other.

Having developed a small

project in which excellent teach-

ers were sent as volunteers for

short periods to developing

countries, I was grateful for

Wolf’s broad knowledge of cre-

ative teachers. Once he and I

were asked to talk to a class of

international students at Univer-

sity in Heidelberg, Germany.

Having taught classes to univer-

sity students in my own country

and several others, I was looking

forward to the afternoon in Dr.

Schindele’s class. Wolf spoke

first for about 40 minutes and he

was so good that when he fin-

ished - with all my experience

teaching university students – I

felt tongue-tied.

Wolf was a family man having

two daughters and a son. There

was much fun in their home and

one April Fool’s Day the chil-

dren tacked up a sign on the bul-

letin board at the entrance of

CBM. Wolf had just acquired a

new car of which he was ex-

tremely proud. The sign read ”al-

most new Peugeot for sale –

cheap. Contact Wolf Stein”. All

morning long that April 1 Wolf

received telephone calls asking

the price. Finally he figured out

what was going on and laughed

until his face muscles ached.

In 1981, I joined CBM and some

time later, Robert Jaekle also

came on board. On four occa-

sions through the years, quite by

accident the four of us met at
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Susana Crespo
(1928-2000) teacher and founder

of the Helen Keller Institute in

Cordoba, Argentina died on May

25, 2000. She was 72. She dedi-

cated her life for more than 50

years to the education of the

visually impaired. During those

years her friend Lucia Piccione

says she sowed the seeds of hope

everywhere she visited, in each

school where she gave courses

and counselled”. In 1977 she

was appointed the first ICEVI

Latin America chairperson.

Enrique Elissalde
(1939-2000) president of Braille

Foundation of Uruguay and a

member of the Latin American

Union for the Blind and World

Blind Union died on January 5,

2000. Enrique was the first blind

student in Uruguay to finish his

high school education in a main-

stream class. We all mourn the

loss for he was a person who en-

couraged associations of the

blind to organize and fight for a

better life for all those with

visual impairment.

William Gallagher
(1922-2000), former executive

director of the American Foun-

dation for the Blind died, April

19, 2000. Bill, a graduate of

Perkins School for the Blind in

1945. He started his outstanding

career in 1954 at the Catholic

Guild for all the Blind (now the

Carroll Center for the Blind).

Victor Vaughan
ICEVI member and educator of

the blind from South Africa died

in Pretoria, South Africa in 1999.

He was known for efforts in edu-

cating visually impaired children

in his country. He was 93.

Edward J. Waterhouse
(1902-1999), former president of

ICEVI (formerly ICEBY) 1962-

1967 died in Bath, Maine, USA

on September 17, 1999. He was

96 years old. He was born in

Hale, England. He graduated

from Queen’s College Cam-

bridge University in 1930. He

emigrated to the United States

shortly afterwards and began

teaching mathematics at Perkins

School for the Blind in 1933. He

was also a housemaster in one of

the school’s residences. Dr.

Waterhouse was an outstanding

educator of the visually im-

paired. Among his many accom-

plishments were that he helped

establish deafblind programs and

services in the United States and

worldwide. Also he helped to ex-

pand the Perkins Teacher Train-

ing Program for overseas profes-

sionals. In 1945 he was ap-

pointed manager of the Perkins’

Howe Press and while in that po-

sition he did much to introduce

to the world the newly designed

Perkins Brailler. In 1951 he be-

came the fifth director of

Perkins. He resigned as director

in 1971 but continued to work as

a consultant for Perkins for a

number of years. He also served

as a trustee of the National

Braille Press, Boston and as an

overseer of the John Milton So-

ciety for the Blind, New York.

He was chairman of the North

American Committee on Service

for the Blind and Deaf, 1970-74.

He was involved with ICEVI

from its very conception and its

first conference in 1952. During

the early years he was one of the

organizations’ guiding lights. He

was a great friend to many thou-

sands of blind students and pro-

fessionals in the field of blind-

ness and deafblindness world-

wide.
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In Memoriam

conferences or between trips;

Wolf, Bob Jaekle, Mr. Michael,

and I. After an early dinner, we

sat at a table for hours talking

about what we were doing, the

problems, our inadequacies, and

our small successes. More than

once the management of the res-

taurant asked us to leave after

midnight.

In 1977 Wolf became president

of ICEVH. He took the 1982

World Conference to Nairobi,

Kenya. The very day of the open-

ing, he woke at 4:00 am to the

sound of revolutionary rifle fire.

The conference had to be can-

celled and five days later, it was

finally safe for all participants to

go home. Wolf began to plan the

next World Conference at once

for 1987 to be held at Wurzburg,

Germany. That was a huge suc-

cess.

Wolf Stein was a dynamic leader

and this organization grew into

its present importance largely be-

cause of his years of service. He

will be missed, but schools and

centers around the world will al-

ways remember the elegantly

dressed visitor who offered en-

couragement and help in many

forms.

Dr. Jeanne R. Kenmore

Past President, ICEVH (1972-1977)



Honors, Awards and Appointments

William Brohier, past president

of ICEVI has been awarded the

Tun Hussein Onn Award for dis-

tinguished services to visually

handicapped person from the

National Council for the Blind,

Malaysia. He was also awarded

in 1999 the Teakeo Iwahashi

Award for his outstanding contri-

bution to work for the blind.

Rodney Clark has retired as the

leader of Sense in the UK. His

successor is Dr Tony Best

from the RNIB Condover Hall

School. Both of them are well

known for their involvement in

ICEVI. Rodney has been repre-

senting Deafblind International

in the ICEVI Executive Commit-

tee. He is also a member of the

Publications Committee. Tony is

representing the English speak-

ing countries in the European

Regional Committee of ICEVI.

Herman Gresnigt, European

Chairman ICEVI was awarded

the Golden Medal, the highest

award a Polish minister can give,

at the ICEVI European Confer-

ence, Cracow, Poland, July 2000.

He was awarded this because of

his involvement in early inter-

vention of visually impaired chil-

dren in Poland. In Paris during

the conference ”Year 2000

Young Visually-Impaired People:

Present State and Future Pros-

pects in France and in Europe”

November 30-December 1,

2000, Dr Gresnigt was also

awarded a Bronze Medal by the

City of Paris.

Enrique Pérez, Spain, has been

elected President of the Interna-

tional Blind Sports Association

(IBSA) for 2001-2005. Mr Pérez

is well known on the interna-

tional arena. He has chaired the

International Relations Commit-

tee of ONCE, the European

Blind Union’s Youth Commis-

sion and been the European rep-

resentative in WBU’s Youth

Committee. Today he is Interna-

tional Affairs Advisor to the

ONCE General Council and a

member of the European Blind

Union Board.

Solveig Sjöstedt, who has re-

tired after 28 years as principal

of the Swedish School for the

Visually Impaired in Helsinki,

Finland, was awarded by the

President of Finland an honorary

title of Counsellor of Education.

Solveig was granted the award

for 28 years of educational work

as head of the school.

Ms Sjöstedt will continue as the

Nordic/Baltic representative in

the ICEVI European Regional

Committee.

The new head of the school is

Ms Kajsa-Lena Koskinen. Dur-

ing her maternity leave Ms

Rigmor Levänen is the acting

head of the school.

Keld Stochholm, Refsnaes

School for the Visually Impaired

in Denmark, retired this summer

as principal of the school after

27 years of devoted work. Mr

Stochholm will fulfil his term as

the Deputy Regional Chairper-

son of ICEVI Europe. Ms Ellen

Gertz has been appointed the

new head of Refsnaes.

Audrey Smith, executive direc-

tor of the Institute for the Visu-

ally Impaired at the Pennsylvania

College of Optometry, recently

received the Faculty Member of

the Year Award.
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New Publications

Arter, Christine and others (1999). Children with Visual Impairment in

Mainstream Settings. London: David Fulton.

This book, written by the very experienced team of the department

’visual impairment’ of the school of Education of the Birmingham

University seeks to inform teachers in mainstream schools and colleges

who are new in teaching children and young people with visual impair-

ment, how to successful inclusion maybe achieved.

Dixon, Judith M. /Ed./ (2001). Braille: Into the Next Millennium. Washing-

ton, D.C: National Library Service for the Blind and Physically Handi-

capped.

An excellent anthology of articles by more than two dozen international

experts and advocates in the field of Braille, including library services.

The book is divided into three parts. Part 1, ”Braille in the Past”, Part 2,

”Braille in the Present” and Part 3, ”Braille in the Future”. It is Free.

Fellenius, Kerstin (1999). Reading Acquisition in Pupils with Visual Impair-

ment in Mainstream Education. Stockholm: Stockholm Institute of Educa-

tion Press.

This doctoral thesis gives an overview as well as a close-up of the read-

ing situation for pupils with visual impairment in the regular school

system.

Kef, Sabina (1999). Personal Networks and Psychosocial Characteristics of

Visually Impaired Adolescents. Amsterdam: (Available from the author,

Wibautstraat 4, 1091 GM Amsterdam, The Netherlands).

Doctoral thesis. A report on a study into 354 visually impaired adoles-

cents aged 14 to 24, 19% of whom are blind, 18% severely visually

impaired and 63% moderately visually impaired.

Leonhardt, Merce (1999). Iniciacon del Lenguaje en Nigos Ciegos. Madrid:

ONCE.

This book is about linguistic development in the first two years of life of

blind children.

Silverstone, Barbara (Ed./ (2000). The Lighthouse Handbook on Vision

Impairment and Vision Rehabilitation. Oxford & New York: Oxford

University Press.

This two-volume set is a ”must” for any agency, organization or school

working in the field of low vision and low vision rehabilitation.

Swenson, Anna A (1999). Beginning with Braille – Firsthand Experiences

with a Balanced Approach to Literacy. New York: American Foundation for

the Blind Press.

This book is intended to provide teachers of Braille with a variety of

practical guidelines and activities for promoting literacy. It is a good

resource for those who teach Braille with good references and ideas to

integrate literacy teaching with both blind and sighted children.

Laura Bridgman (1829-1889). Laura Bridgman has mainly be known for

the past hundred years in brief mentions in books and plays related to Helen

Keller, the most notable of all deaf-blind people. Yet within this year more

than two major works have been published about Laura. The remarkable

thing is that not only have been published at nearly the same time but that

both have different views about her education and the person who was her

Cont. on page 24
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Calendar of Events

18 - 19 January

Balkan Conference on Vocational training and Employment, Athens, Greece

Bettel@otenet.gr

29 - 31 January

Middle East Regional Conference on Braille Translation and Transcription, Riyadh,

Kingdom of Saudi Arabia

www.moe.gov.sa, smuhanna@moe.gov.sa

18 - 23 March

17th CSUN International Conference “Technology and Persons with Disabilities”,

Los Angeles, USA

www.csun.edu/cod/

16 - 19 April

Braille in the Age of Digitisation, Copenhagen, Denmark

www.ibos.dk/braille/index.htm

15 - 20 July

8th International Conference on Computers Helping People with Special Needs

ICCHP ’02, Linz, Austria

www.aib.uni-linz.ac.at/icchp02.html

17 - 21 July

AER - Association for Education and Rehabilitation of the Blind and Visually

Impaired, Toronto, Canada

www.aerbvi.org

21 - 25 July

7th International Low Vision Conference, Göteborg, Sweden

www.congrex.com/vision2002

27 July - 2 August

11th World Conference and 50th Anniversary of International Council

for Education of People with Visual Impairment World Conference,

Noordwijkerhout, The Netherlands

www.icevi.org

18 - 24 August

68th IFLA General Conference and Council, Glasgow, UK

www.ifla.org/IV/ifla68/index.htm

19 - 22 February

Vision Loss in the 21st Century - Everybody’s Business, Beverly Hills, USA

www.afb.org/events.asp

4 - 7 December

Getting In Touch With Literacy, Vancouver, Canada

cay.holbrook@ubc.ca

2002

Contributions to The Calendar should

be sent to:

harry.svensson@sit.se

2003



FOUNDING ORGANIZATIONS

INTERNATIONAL

NON-GOVERNMENTAL ORGANIZATIONS

American Foundation

for the Blind

Susan J. Spungin

11 Penn Plaza, Suite 300

New York, NY 10001

USA

spungin@afb.net

Perkins School for the Blind

Kevin J. Lessard

175 North Beacon Street

Watertown, MA 02172-2790

USA

director@perkins.org

Royal National Institute

for the Blind

Colin Low

224 Great Portland Street

London W1N 6AA

UNITED KINGDOM

colin.low@rnib.org.uk

Deafblind International

Mike Collins

Perkins School for the Blind

175 North Beacon Street

Watertown, MA 02172-2790

USA

collinsm@perkins.pvt.k12.ma.us

International Agency for the

Prevention of Blindness

Hannah B. Faal

Royal Victoria Hospital

P.O.Box 950

Banjul
THE GAMBIA

ssi@gamtel.gm, hbf@gamtel.gm

World Blind Union

Kicki Nordström

SE- 112 33 Enskede

SWEDEN

kicki.nordstrom@iris.se

Helen Keller Worldwide

John M. Palmer III

352 Park Avenue South

Suite 1200

New York, NY 10010

USA

(see www.hki.org for information)

Sight Savers International

Richard Porter

Grosvenor Hall, Bolnore Road

Haywards Heath

West Sussex RH16 4BX

UNITED KINGDOM

rporter@sightsaversint.org.uk

Christoffel-Blindenmission

Christian Garms

Nibelungsstrasse 124

DE- 64825 Bensheim

GERMANY

overseas@cbm-i.org

Norwegian Association of the

Blind and Partially Sighted

Arne J. Husveg

P.B. 5900, Hedgehaugen

NO- 0306 Oslo

NORWAY

husveg@blindeforbundet.no

Organizacion Nacional de

Ciegos de España

Ventura Pazos

C/ José Ortega y Gasset 18

ES- 28006 Madrid

SPAIN

rrii@once.es

Swedish Association of the

Visually Impaired

Lennart Nolte

SE- 122 33 Enskede

SWEDEN

lennart.nolte@srfriks.org
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To receive The Educator in the future you have to submit your name and mailing address.

Please make a photocopy of this form and send it to:

ICEVI Secretariate

Nandini Rawal

Blind People’s Association

Dr. Vikram Sarabhai Road

Vastrapur

380 015 Ahmedabad, Gujarat

INDIA

Fax:  +91 79 6300106

You can also use the on-line registration form on the website of ICEVI

www.icevi.org
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