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h. Social Awareness 6. Leisure Activities
1. Social Initiative
8. Financial Nealings

1. C-CPR {Oreaon) 1, C-CPR (Oreqon)
1. Read Project Serfes* 2. Steps to Independence ™.
3, Independent Toy Play (SCE)3, Independent Toy Play (SCE)'
§. Peer Interactive Play™ 4, Peer Interactive P1ay (SCE)
%, Steps to Independence 5, SLC | '
G.W%Dﬂ/WWDZ | ' , ’
7. FOSD : -
9, SLC

s



Ijt1é of Curriculum: Progress Assessment Chart and Progress Evaluation ‘Index

Developed by: H.C. Gunzburg

Publisher's Address: Aux Chandelles
P=A-C Department
P.0. Box 398
Bristol, Indiana 46507
219-848-7451

Costs: Assessment Charts - P-P-A-G $4.80 per 25 forms

P A c-1 12th Ed.) $5.75 per 25 forms
A-C-1A $5.75 per 25 forms
P A-C-2 (10th Ed.)} $5.75 per 25 forms
/P-A-C-1 $4.80 per 25 forms
Evaluation Indexes- P-P-E-1 $7.20 per 5 forms
P-E-I-1 $7.20 per 5 forms
P-E-I-2A For HModerate $7.20 per 5 forms
P-E-1-2B For Mild $7.20 per.5 forms
P-E-1-2C For Borderline $7.20 per 5 forms
M-t1/P-E-1-1 $7.20 per 5 forms
M-F/P-E-~ !/1//$7 20 per 5 forms

P=A~C Compl-te Speciment Set - 319 50
P-A-C Manual - $7.50

Intended Poplacion: flentally rctarded students and adults, ages 2 - 25

Purpose of P-A-C/P-E-I System: N

The P-A-C/P-E-1 system was designecd primarily to provide a means of systematically
recording the social behavior of mentaily handicapped children and aduits. It pro-
vides a basis for assessing individual deficiencies as well as indicatina prooaram

needs for the entire class. It provides a logical sequence of social skills to be
taught and might be utilized in connection with placement and diagnostic functions.

The *-E-1 serves to supplement the P-A-C. The P-E-I provides quantative -information
relating. to the "average achievement levels" of & specified population of mentally
handicapped persons. The purpose of the P-E-I is to provide staff and parents with
comparative information as to how an individual child compares to other children of
similar intelligence. It is only in this context that one can formulate meaningful
statements about a child's level of social functioning, since he will predictably be

assessed as socially deficient in at least some areas if compared te a normal popu-
. lation.

Se1ection‘gf,5kills:

The skills selected in each P-A-C were done so on the assumption that mastery of them
would make it easier for the handicapped child to adjust to the demands of the com-
munity. Uithin each of the four social skills areas (self-help, communication,
soctalization and occupation), the skills are arranged in ascending order of diffi-
culty on concentric rings. Each skiil in a subsection is either easier or more
difficult than the skills in adjacent rings; skills placed on the same concentric
ring are approximate]y the same level of difficulty.

5




IP-A-C Leveis:

There are five P-A-C ilevels. The Primary P-A-C (P-P-A-C) is intended for children
ages 2-7. The sample population consisted of 156 handicapped children, ages 2-7,
with 1.Q.°s of 55 or less who also had behavioral difficulties. The skills indi- -
cated caver the first three ycars of normal social development and some of the
items were selected from existent deveiopmentai inventories.

The P-A-£-1 i5 intended for children ages 6-16. The sample nopulation consisted of
337 children, ages 6-16 with I.Q.'s less than 55. The skills selected weve drawn
alvost «.4clusiveiy from existing instruments (Vineland, Noll, Stanford-Binet) and
their 2lection was based solely on their relevance to social development. The
P-4-C-1 corresponds to normal child development frum three to eight years..

The P-A-C-1A is intended for children and adults between the ades of 16-25 who
have demonstrated mastery on the P-A-C-1, but who are rot advanced enouah for the
P-A-C-2. It'is an experimental forn in the sense that there eixists no research
regarding the usefulness of the items or the sequence and level of difficulty. As
such, there is not an accompanying evaluation index. R

The P-A-C-2 is .designed for children and adults between the ages of 16-25, but
could be used for older adults. The sample population consisted of 144 men and
women ranging in age from 15-31 with a WAIS I.Q. range of 4n-84, The accompanying
evaluation index is based on these intelligence levels as opposed to age, as in .
the other indexes. Thus, regardless of the age of the individual, average attaif~
ment levels are compared to those in the sample functioning on a similar level. -
The levels include: moderately handicapped (WAIS I.Q. 40-54); mildly handicapped
(NAIS 1.Q. 55-69); and borderline (WAIS 1.Q. 70-84), -

The M/P-A-C-1 is intended for Down's Syndrome children between the ages of 6-15.
The sample population consisted of 200 children, with 10 boys and 10 girls from
each age group. The M/P-A-C-1 uses the same items as the P-A-C-1, but the ovdering ’
is different and, as there ‘are sex differences, there are separate evaluation
folders for boys and girls. ,




Title of Curriculum: _Curricu]um-Cumdiative Progress Record, 1973

Developed gi: Teaching Staff sponsored by the Community Mental Retardation Section
of the ifental Heaith Division, Oregon

Publisher's Address: - Mr. David A. Isom
- Ylental Health Division
Department of Human Resources
2570 Center Street, N.E.
Salem, Oregon 97310

Cost: $6.00

Intended Population: Trainable mentally retarded students enrolled in public schools

Purpose of Curriculum-Cumulative Progress Record:

The CCPR is designed to provide teachers of TMR children with an evaluation instru- .
" ment (Student Progress Racord) and a how-to-do-it curriculum guide which would pro-
vide .the basic curriculum to be utilized in all TMR classes in Oreqon.

Contant of CCPR:

The Student Progress Record, the evaluation instrument of the CCPR, evaluates students
in tnirteen skill areas which include: secia} skills, receptive and expressive lang-
uage, reading, writing, number concepts, money, time, eating, dressing, personal
hygiene, motor skills and physical fitness. The SPR includes criteria for scoring

as well as printed materials to be used in the evaluation.

Tte curriculum guide contains a task analysis of all the skills evaluated ont the
~ Student Progress Record as well as additional -skills in the three major areas of.
independent living, communication and physical development.




SCHOUL FOR CUNTEMPURARY EDUCATIUN

Title of Curriculum: Project More Daily Livina Skills Programs

Developed by: Project Wore Staff. George Peabody Colleqe, Mashville, Tennessee

Pubiisher's Address: Edmark Associates
: 1324 Northrup Way
Bellevue, tashington 98005
" To11 free number (800) 426-0856

Costs: Toothbrushing Program - $5.00 o

‘ Eating - Program - $10.00 . - >
" Nose Blowing Program - $5.00 ’

Hand Yashing Program - $5.00

Complexion Care - $6.00

Hafir Washing - $5.00 .

Use of Deodorant - $5.00

Intended Population: Institutionalized trainable .retdrded studerits (could be used with
“moderately to severely retarded students in a day school.)

Purpose of More Programs:

The More programs are designed to aid retarded children in becoming more 1ndepéndént
and self-sufficient. Most of the More programs are intended to be taught or a one-
to-one basis and utilize a behavioral approach. o

Content of More Programs:

/ - .
Each lore program consists of a task analysis of the skills involved in the content
area to be taught. In addition, each project ccatains specific instructions as to
how to teach each step including what the teacher should do or say to the student,
individual student progress graphs, and individual or group data sheets.

-‘C/,



SCHOOL FOR CONTEMPORARY EDUCATION

Hitle of Curriculunm: *Stéps to Independence, February, 1976

Developed by: Behaviorai Education Projects, Inc.
Nichols House . -
Harvard University
Cembyidge, Massachusetts 02133
© 671-4595-4932

Publisher's Address: Research Fross
. ‘ gox 31770 ' .
Champaign, Illinois 61820
217-352-3273

Intended Population: Pre-school and primary level special education students

Cost: Early Self-lelp Skiils - $4.95
Intermediate Self-Help Skills - $4.95
Advanced Self-heip Skills - $4.95

. Behavior Problens - $4.95
Training Guide - $1.50 ‘
Complete Program - $17.95

Purpose of Steps to Indcrendence: To provide parents and teachers of special children
*7 with bchavicral tochniques and programs for teaching self-help skills.

Content of Stens ta Indepnndence: The complete STI program gonsists of four manuals -
anrd a training cuide that can be purchased as a package or separately. The
first three manuals teach salf-help skills at the early, intermediate and
advanced jevels ciid include rcadiness skills, basic motor activities, eating,
dressing, grooming and housekeeping. The fourth manual addresses itself to
behavioral management techniques, while the training guide provides a means
of behaviorally cssassing children for placement on the appropriate level of
selif-halp skills. ' ) - :

~ tormat of STI: Each program volleus the same general format:

Introduction to mancal.

Choosing target skills

Rewards and haw tc use them

Progren stops for each specific skill area
~.Questions and answers to problems

GV O N =
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* Behavioral Education Projects formerly published STI as part of the Read Project
" Series. Currently, cther Read Project manuals on play skills, speech and language

A )

and 'toilet training arc being -2vised and will be unavailable until sprina, 1977.
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- Title of Cutriculum: Social Learning Curriculum, 1974
Developed by: Herbert Goldstein
Publisher's Address: Charles E. Merii1l Company

Coluribus, Ohio 43216
614-258~8411 7

.Cost: $225.00

Intended Population: Primary level special education students in the first three-four
. years of special education. .

Purpose of SLC: The long range objectives of the SLC program are:

1. To think critically; that is, to drcw on both stored and 1mmediate1y avai]ab]e |
knowledge in making decisions and,

2. To act independently; that is, to initiaie, carry out and satisfactorily con-
clude activities‘

The SLC progran is a developmental program of activities desiqned to promote the -
sdcial ddjugtment of [special students. The curriculum is divided into ten content
area” called phases vhich represerdt relevant teaching content. They are:

Qinq Individua]ity'

This phase focuses on the necd for the'stuaen* to accumulate accurate informa-

tion about himseif so that he can communicate effectively, since much of social
communication is parsonal.

1. Phase 1 - Percej

‘2. Phase 2 - Recognizing the Environment

This phase focuses on the need for the student to learn the rules, procedures,
characteristics and poscple in the school environment, since in order to adaot -
to the school, he must learn vhat it has to offer Lim and how to make use of it.

3. Phase 3 - Recegnizinc Interdepcndence

This phase helps thé student to deal with the dilemma of .expected 1ndependence
-on one hand and the real and continuing need for assistance on the other and
to enable him to differentiate between instances which he can cope with alone
and those which might indicate a reasonable need for assistance.

4. Prase 4 - Recoqni21ngethe Body

This phase assists the student in identifyinj and becoming aware of his hody -

image at an early stage in order to understand nd utilize his physical capacities
~in his social 1nvironment . ' .

5. Phase 5 - Recogn17ing,and Reacting to Emotions

This phase serves to make the st: dent aware of his feelings, the fee]inqs of
others .and the aop“op“iatene,s of certain emotional responses.

10
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6. Phase 6 - Recognizing What. the" Scnses™ Do

This phase serves to increase the student's awareness of tne functionina of the

sense @rgans in order that hc may gain more tools with which to beqfn orocessinq
information about his environment.

.-7. Phase 7 - Commun1catinq With Others

This phase enables the student to become aware of the many types. techniques
and applications of the main categories of commun1cat1on»

8. Phase 8 - Getting Alono Yith Others

Thie phase is designed to help students realize that some kinds of behavior
are more socially acceptable than cthers.

9. Phase 9 - Identifying Helpers

This phase cdncentrates on the various members of the school staff and their
relat1onsh1p4 to the student and is designed to help s ‘dents cope in their
“environment by learning haw, when or whom they should ask “for help

10. Phase 10 - Maintaining,Body Functions -

This phase teaches basic. information about the body and 1ts regulatory systems

and relates the functions of the body to body maintenance and strategies for
maintaining health. . ‘s .

Content of SLC: \~ -

\

The SLC program consists of 10 phase books 72 stimulus pictures .(black and white
photographs), 10 spirit duplicatcr books, transparencies. assassment of phase
knowledge record cnarts suppiementary books in physical education math and
science, a teacher's guide and a scope and sequence chart.

11
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. Title of Curriculum: “Social Learning Curriculum, 1975

Developed By: Herbert Goldstein

Publisher's Address: Charies E. Merrill & Company

Colu.nbus, dhio 432l6
714.258 °AAl

!
Cost: ';150.7D

e

Intended Population: Primary level special education students who have mastered the
: material in Phase 1- l0 SLC, 1974.

1

' . N
[N : .

M 2 of SLC:

1

\ The curriculum is divided into six content areas called phases’ whvch focus on adapta-
tion to the home and family. They are: ;

1. Phase ll - Identifying Home and Family

This phase focuses on who the ¢hild's family is and what kind of peonle comprise—
his family and is intended to help the child recoanize and utilize the need ful-
filling aspects of the home" environment

2. Phase 12 - Recocgnizing Basic Physical Heeds ]

l

This phase provides the student with the necessary information about physical

care~-nourishment, rest and exercise--to provide him with the tools for control
over the fulfillment of basic needs

3. Phase 13 - Recogniz1ng,Personal Needs

This phase equips the student with knowledge of places, people and things that
might be relied on to fulfill his personal needs.

4. Phase 14 - Act1gg,on Interdependence . : /

This phase teaches that dependent behavvor is "acceptable, but teaches the student
to develop a sense of judgment ‘about seeking assistance, i.e., establishinqg the

proper criteria. fo- selection o\ helpers and developing appropriate ways to ask
for assistance

5. Fhase 15 - Ma1nta1n1ng Self and Environment

This phase enables the student to become aware of and understand the many aspects :

of personal appearance, how to control appearance and the consequences of aood
and poor appearance.

6. Phase 16 - Commun1cat1ng,Effect1vely

This phase serves to create in the student an awareness of the dynam1cs of com-
munication and the %voes, techniques and appl1cations of speaking, gesturing and
writing.

.Content of SLC: The SLC oroaram consists of & nhase hooks, 57 stimulus nictures (biack and
white photographs ). families lide set with sound cassette, snirit dunlicator hook,
_ transparencies, a teacher's guide and a scope-anc sequonce chart.

12 ' _///




SCHOOL FOR CONTEMPORARY EDUCATIOM

Title of Curriculum: Developing Understanding of Self and Others (DUSO D-1), 1970
Qggglgggg,g!: Don Dinkmeyer |

Publisher 's Address: American Guidance Service, Inc.
Publisher's Building

Circle Pines, Minnesota 55014
612-786-4343

“Cost: $115.00 | |
| ‘Intended Population: Children in kindergarten and lower prfmary grades
Purpose of DUSQ D-l

[ ~

The DUSO. D-1 program 1s designed to help the child become more aware of the relation-
ship between himself, other peopie, and his needs and goals. Its primary objective -
is to {ncrease the child's self-concept and ego strength. The program contains
efght units, each of.which contain an introduction and activities or “<ycles" which

- last approximately 25 minutes. Each unit is designed to be taught daily over a 4-%

- week period The units consist of the followina: - .

1. Unit 1 - Understanding,and Accegting Self

fhis unit 1s desiqned to hetp the child appreciate himself as a unique {ndividual
and to aio him in d1scover1nq his strengths as we11 as his weaknesses. .

ro

Unit 2 - Understanding,reelings

This unit emphasizes the chiid s becoming more aware of his feelings and the
fee?d ings of others and encourages discussion-of positive and negative feélinrs

3. Unit 3 - Understanding,Others

This anit is designed to a?d the child in becoming socia!ly respontﬁb\e and to
help him understand acceptable and unacceptable group behavior

4. Unit 4 - Understanding Independence

This unit emphasizes the nced for the child to become increasinaly sotf-reliant
and learn to function quasi-independently.

5. Unit 5 -fﬂnderstandinq,éoéls andfPUrposeful-Behavior

This unit is designed to teach the child a "courageous” approach to attaining
his goals and the relevance of tasks involving the home, schocd and community
to his present and future goals.

& Unit 6 - Understanding HasterxJ Competence and Resourcefulness

.This unit focuses on each ¢hild's need te assess his capacities realisttraliy.

13
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70 Unit 7 - Understandiqg Emotional HMaturity

>This unit focuSes onxheipinq tne child to recognize and understand the differencc
between 1neffective and effect1ve responses to change and stress.

. 8. Unit 8 - Understanding Choices and Consequences

This unit helps the child to ‘recognize the 1nterre!ationship between his fee!inas.
values ‘and behavior and to recognize and accept the consequences of his behavior.

Content of DUSO D-1: The metz DUSO D-1 kit consists of a teacher s manual, 21 records
“and/or 5 ¢ 5settes. 5 group discussion cards, 2 story books, 33 posters, R puppets
n pup»nt props, 33 puppet cards and 33 role playing cards. ,

Selection of Lessons oo

~ The DUSO D-1 program was- field tested for three years and included 4,150 children

: o: vary?ng ethn1c, racial and economic groups - Each cycle consists of the following
elements: S

. 1, Story

- 2. Problem. Situation

3. Role Playing Activity

4. Puppet Activity

5. Supplementary Activities

1




SCHOOL FOR CO/TEMPORARY EDUCATINY

Title of Curriculum: Developing Understanding of Self and Nthers (NUSN D-2), 1973

Developed by: Don Dinkmeyer

-Publisher's Address: ‘American Guidance Service, Inc.
‘ Publisher's Building
Circle Pines, Minnesota 55014
612-786-4343

Cost: $110.00

Intended Population: Children in qrades 2 - 4, aqes 7 - 10,

Purpose of PDUSO D-2: The DUSO D-2 program is desianed to help the child: understand.
and vaiue his uniqueness; understand interpersonal relationships and the
purposive nature of human relations; understand the interrelationship between
ideas, feelings, beliefs and behaviors; and understand competence and the
components thereof. The program contains eiaht units, with a foyrmat simi-
lar to DUSC D-2. The units consist of the following:

1. Unit 1 - Tavard Self-Identity: Developing Self- Awareness and a Po§1t1ve
Self-Concept. This unit is designed tc help the child discover and
appreciate both his strengths and weaknesses .

2. Unit 2 - Toward Fr1endsh1p Understanding Peers. This unit is desiqned
to help the child become aware of his ovm feo11nns and become sensitive
to the feelings of others, -

Unit 3 - Toward Responsible Interdependence: Understandina Growth From
Self-Centeredness to Social Interest. This unit focuses on the importance
of belonging and becoming part of a group and thase behaviors which might
tead to acceptance or rejection by others in a qroup.

Lo ]
.

4. Unit 4 - Toward Self-Reliance: “Understanding Personal Responsibility,
This unit foruses on the need of the child to make responsible choices
and to recoagnize the relationship between behavior and consequences.

5. Unit 5 - Toward Resourcefulness and Purposefulness: Understandinn Per-
sonal Motivation. This unft focuses on the need for a resourcé?ul -and
p¥anned approach in order to attain one's qoals.

6. Unit 6 - Toward Competencn Understanding Accomplishment. This unit
focuses on the need for children to realistically assess their capahili-
ties and how goals, confidence and self-acccotance influence accomplish-
rent .,




-2
7.. Umit 7 - Toward Emotional Stability: Understanding Stress. This unit is

designed to help children identify self-defeating emotional reactions to
stress as well as alternative methods of dealina with stress.

8. Unit 8 - Toward Responsible Choice Making: Understanding Values. This
unit focuses on the need for the child to explore the relationship between
his value,system ard the expectations and reactions of other people.

Con’ ent,of DUSO 9 2 The meta. DUSJ D-2 kit consists of a teacher c. manual, 17 records
and/or 5 cassettes, 8.puppets, 33 puppet activity cards, 33 dﬂscussion pictures,
6 discussion guide' cards, 8 self and social development activity cards, 33
career awareness activity cards and 33 wole pIayinn activity cards ‘

Selection of Lessons:

The DUSO D-Z’program was field tested in 1971 and 1972 and inciuded 5,100 of varying
ethatc, racial and economic groups. Each cycle consists of the followina elements:

1. 1. Story (fol1owed by discussion)
2. Poster.
Problem S1tuatlon
Rote Playing Activity -
. Puppet Activity
Discuséion Picture
Career Awarenéss Activity
: Supplementary Activities
Recommended Supplementary Activities

O Ee~NOYU D W
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SCHOOL FOR CONTEMICRARY EDUCATION

Title of Curriculum: Focus on Self Deve]opmént o o | - ////

Devejdged By: .Anderson, Lang % Scott % : ' ; L

Publisher's Address: Science Research Associates , Q//
259 gast Erie Street
Chicago, I1ifnnis 60611
(300) 621-G4G8 (toll frec)

“Cost: Stage One-Awarene 3s {(§122.25); Stage Two- Respdndinq {€T56. 56‘)

. Stage Three-;nvofvement (.,156.730

Intended Population: Elementdry schooi studenté, grades K-6

, Purpose of Focus:

Focus is a developmental program with the overa11 cbjectives of leading the chl1d
toward an understanding of sclf, an urderstanding.cf othe=s and an understanﬂinq of
the environment and its effects. Th¢ Focus: program consists of three stades: aware-

ness, responding and involvement. Each stage is housed in a ‘separate box with accom-
panying materials and can he purchxsnﬂ‘Separat1 v,

?

Be scription of Stages:

1. Stage } '"Awﬁﬁeness," (1970) is intended for children in ﬂrades K-2. It consists
of an introductory unit, 18 content units (A-R) and a summarization unit, each of *
~which requires 60 - 120 minutes. Each unit focuses on one of the follewina con-
tent areas:

Attributes of self

-‘Family- relationships

Understanding Others

Feelings

Sensory perception of the environment
Prcolem solving and deci$1on making

.. Sharing . j

L

O AN ow

™

.. Stage 2, "Responding" (1971) is intended for children in grades 2 - 4. It con-
sists of an introductory . 17 content units (A-Q) and a summarization unit,

" each of which requires 69 - 0 minutes. Each unit focuses on one of the follow
“ing'content areas:

.Feelinas '

.. Family relationships~

Peer relationships BN
Prablem solving '
Horld of work

oo [ g <]

3. Stage 3, "Involvement," 1{s intended for children in'qrades 4 - 6.. It consists
of an introductory unit, 15 rontent units (A-P} and a summarization unit, each of
which requires 60 - 120 minutes. .Each unit focuses on one of the fo1low1nq con-
tent areas:

Fee?ings

Family re]ationships
.- Problem solving .
Social Relationships
Horld of work

canTwo




Selection of Lessons:

In 1959, a field study for Stage 1 was conducted with a sample of 1087 students in
42 public school classes. Field testing of Stage 2 (1971) included only nine classes,
Stage 3 (1972) consisted of thirty-five classes with the primary objective being to -
“collect information for the revision of the material prior to pubifcation.  The sub-
sequent format for the units in each stage is as follows: - .

¥

]

. A‘brief~paragraph describing the purpdée of the unit

2. An oyerview of the theﬁé actjvity (filmétrip, étory or record)
3.' é;statemen§ as to when the unit might best be presedted'f
4."Suggesxign§ fgr“intrOQucing the theme activity N

3 Presenting the theme &Ctiviﬁy' f

5

. 6. Questibﬂs7%qr discussien
7.  Other suggested activities
8

. Sgphiementary material

18
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.. SCHOOL FOR CONTEMPORARY EDUCATION

é\\_e Title of Curriculum: Toward Affective Development, 1974
Develoged by: Dupont, Gardner and Srody |

Publisher's Address: "American Guidance Service, Inc.
- Publisher's Building
. ) Circle Pines, Hinnesota 5501A
IP-T0C-6213

Cost: .70.))

Intended Population: Students ages 8-12 'can be used with considerabiy deer EMR, LD,
' "~ or ED students who are varbal)

: Purpose of TAD: ' : i N

5 The TAD program is an activ1ty -centered program designed to stimulate psychological
, - and affective development. The prcgram contains 191 lessons each lasting approxi- -
mately 25 minutes which are to be taught daily. Tae TAd\program is divided into

five sections which have different but somewhat overlapping goals and content.
The goais incTude _

1. Extending students openness to. experience,

2. Heiping students iearn to recognize, label and accept feelings and to under-“
;stand the relationship between feelings and interpresonai events,
3. ‘Helping students develop skills of social coilaboration throuagh awareness of ,
: feelings and dctions that weaken or strengthen group effort. B

4. Helping- students become aware of their unique characteristics aspirations.
~interests and the adult careers open to them;

ES

- 5. Helping students develop a thought process model which will help them choose
behavior that is both personally satisfying and sociaily constructiVe.

Sé?ection of Lessons

Lessons were designed based on the premise that there is an interantive relation-
ship between cognitive processes (such as, labeling, classifying, problem solving
and reasoning) and the affective processes (such as motives, interests, values
and feelings? ~ The program waS\field tested for three years and included 2,009
students. A1l students vere enrolled in public schools and included blacks.
orientals, Indians, etc. nodifﬂcation or deletion of lessons within the program
were the result of .evaluations made by teachers and other professionals during
the field test phase.

Content of Lessons:

The TAD program is divided into the following five sections:

1. "Reaching In and Reaching Out" which includes 51 lessons designed to help
students extend their openness- to experience.
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“Your Feelings and i4ine" which includes 45 lessons designed to help students
recognize and 1zbel feelings, to understand the underiyirg causes of feelings and

~ to experience and .understand how their actions influence the emotional climate of

the classroom;

"Working Together" which consists of 37 lessons desiéned to help students develop
skilis of social collaboration and discover. the feelinas and actions that weaken

or strengthen group effort;

. "Me: Today and Tomorrow" which contains 39 1éssons=presénted in two levels (one

level for grades 3 & 4; one for grades 5 & 6) designed to help students becone
wore aware of their unijue characteristics, aspirations and the adult careers

-avatlable to them; '

"Feeling. Thinking, Doihg? which 3ﬁc1uﬂes 19 Tessonhs aﬁd'is;designed_to help

students develop a constructive though process model for resolving conflicts.

>~



“aren't making decisionsfor the whole group? Have you thought out your reasons
for wanting the ?roup to make all decisions independent of you and the ramifica-

o

SCHOOL FOR CONTEMPORARY EDUCATION o
1975 ) v

. Considerations In Regard to TAR, DUSO and FJSD

Have ail of the lefson' been reviewed to determine the‘relevancv and appropriate-
ness of the material for your population? ‘i1l the material require a great dea]

of modification and is it suitable for all the chiidren in the class?

Do you have particu]ar goals for the group, for 1nd1viduals. for both? Hho will
set these goals’

. : \\~
what. is your criterion for compieting a lesson {a certain percentage of the group

‘having reached group goais for that session, individuals-having performed ade-
" quately in terms of their own programs, a subjective feeling that the session went

well and the group is ready to;move on)? o

Have you. considered what type of data system to use. e. g..ﬂ, 1v1dua1s rate them- -

selves on positive and negative- behaviors, with or without 1 etruction from the
teacher. teacher rates totai group behav1or. etc. -Wﬁz\

Hhat type of reinforce swiil be used.. concrete, social 1nterm1ttent or fixed.
at end of group on}v etc.? '

Yhat will be the respec tive rolec of the staff in regard to the actual session:
one will. direct the discussion and the other will take care of problems and take
data, staff members will rotate roles ect.

Are group ruies to be ‘established pr10r to 1mp1ementation of the oroup and who is’
to be inciudad in the decision-making process? '

Are there pehaviors which will result in expulsion from the qroup for the duration

of the session? "Are there group bechaviors which might compel you to terminate the
group for the day? i1l inclusion in the group be mandatory, carned, etc.? *H11

" peer control be the deciding factor in decisior-making? If so, are you wiliing

to go along with whatever the students might decide to do even if you disagree?
How will you structure peer decision-making so that one or two verbal students

1

tions of this. (Specifically, are the students ready fn terms of maturity and
Judgment to make decisions that you can support? -1f not, how are you helping..
them to Tearn how to make good decisions, e.g. pointing out possibilities and
alternatives.) 'Also, are you abie to 1ist what .the behavioral components of de-
cision-making are in terms of each child since all children are at different steps
along the continuum. (It's probabie that mrst children are not yet at the level
of responsible decision-making in the serise that they have not mastered all the"
prerequisites for such a skill.)
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" as to whether he will have the opportunity to

o

-2e

. 'Have you considered which behaviors you will ignore? attend to? thfow out to the

group for comment? If you plan to deal with most behaviors by labelina them and
dealing with them in the group, do you have a means for determining if this
approach is workina with-a particular child, that is, if such an approach is . .

‘serving to decrease or increase a. particular behavior? ‘ B

Have you considered a child's probable future placement in terms of dectding dbjec-
tives? For example, if the child wiTl probably be in a sheltered envircnment for
the dyration of his aduit life, typcially he will not have the need for or the
opportunity to make decisions regarding consequences for other peers. However,

‘there are several other skills that:will be more essential in terms of his getting
.aleng with other people, e.g., initiating conversation, responding appropriately

to greetings made by others, listening to what other people say, etc. . ‘Therefore,
consideration must be given not only to where the child is functioning now in -
term$ of social skills, but also what will be most critical in terms of his probabie
need for having that skiil in his natural envircnment and a realisticiassessment
‘practice that skill in an environment

other than SCE. _ S o ;
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Below is a list of behaviors negative and positive-that may occur in the group setting
that you might want to consider in terms of setting up a data program, decidina on
child specific objectives, and consequencing. -This 1ist is by no means exhaustive,
but it does point out sample behaviors that need to be anticipated.

Negative Behaviors

. out of seat ' ST
running around room ' '
leaving room
yelling out or 1nterrupt1ng others
arguing or talking back
.. ignoring teacher requests
_Cumplaining or rel:ctant to comply with requests
refusdl to comply with teacher requests. . .
verbally or physically anngying other students
. ‘abusing or destroying property
11. engag¥ng in activity other than that of the group.
irrelevant comments
13. inappropriate or unpleasant facial expressions ' \)
# - 14. inappropriate verbalizations to peers or teacher '
~ 7 15. tone of voice loud, -bossy, too soft, condescending, muffled, phony -
- 16. ‘failure to verbalize in group
' 17. failure to establish eye contact
18. failure to orient tcward speaker
19. looking around rcom
20. monopolizes conversaticn '
21. inappropriate response, to outside stimuli or unfamiliar people
22. bizarre movements, tic;, or self-stimulatory behavior ‘
23. failure to stand up fur himself, i.e. reacts passively when annoyed by another
~24. failure to accept criticism,-e.q. lashes out when criticized by another

omm\ammh-wm—-

—ad
N

. "POSitiVe~Behavicrs

stays in seat

waits turn and is recognized before taiking

complies with teacher requests neutrally or pleasantly

establishes eye ~ontact with speaker

orients toward speaker '

. positive or appropriate verbal or physical interactions with other students

treating property of school and others carefully

. comments relevant to group discussion

. responds when asked to

. initiates respcnses or conversation, withoat nonopo]izing group time

. elaborates on.peer responses -

. moderate and appropriate tone of voice

* 13. language acceptable in nost other environments

. 14. facial expressicn flexible and appropriate to what is haapeninq or being said
15. responses to outside stimuli or unfamiliar people appropriate
16. will lister to and consider criticism cf himself by others without qettinq anqry
17. can evaluate criticism and respond appropriately .

18. can accept praise without looking embarrased, become sullen, self-conscious, etc
19. prafses others when appropriate
20. ignares or responds appropriately to d1srupt1ve behavior of others

23
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I. Rationale

A high percentage.of a youne child's working hours are spent engaged in motor
and verbal behavior related to objects in his environment, often toys provided
to stimulate or channel such activity. Tae developiment of such toy play is
rarely an instructional objactive for the yourty child but is rather usually
seen as either a situation frea of adult intervention. and/or as a strategy to
’ ©proote discovery learning. On the part of a few children, however, toys and
- the opportunity to relata tu them can be a matter of indifference or inability.
~ For these caildren,:if the skills involved in toy play aire to be-acquired, they
T must be systematically-taugit. To assist in this Goal, the curriculum describ-

—_ ed nerein wus developad.

play is o primary occupation of youna childrer. Toy play also appears .
necessary to the development of peer interaction in that most interactions ,
betveen young children involve, toys. In addition, a cnild who éngages in a
nign rate of toy play. undoubtadly.learns soime unplanned skilis (whether the
particular toy is rated “educational” or not).

This skill area was chosen for curriculum gevelopment not only because toy

"F. Objectives

In develouping independent toy play objectives, the -focus was two-fold, one -
that the child be able to play witii a variety of toys and, two, that he do so
in a play situation independent of adults. To develop specific objactives,
a lisc of toys comnonly offered to young (lass than six years of age) children
was compiled. The toys were analyzad into categories according to the
functions for which they were apparently designed an‘!, thus, the behavior
required of the child to play with the object(s) as designed. These categories
were ordanized ‘accordine to apparent Jifficulty or at least corlplexity.
tiowever, it shoulud bLe awphasized that neither the categories; the toys witiin
eaca category, or the age levels can be considered to be sequenced in terms of
eripirical difficulty, they do not represent a known necessary learning hierarchy.
This developmental process has resultad in taw: organization of toys represented
by the Progress Profile (sce Appendix). In some cases, substitutions may have
to be nade for sore toys or one nay vrish to test for generalization of skills
to similar but novel toys. Guidance in such substitutions/additions should
cone from the toy category definitions. In other words, replace toys with
others that neet tae category definition any are at the saue age level.

1) Functional Toy Skills .- Tha toys in tais .category are one-piece
objects designed to elicit simple motor actions of short duration.
The toys typically provide a trief automatic visual or ‘auditory
, response following tnese actions. The toys were further divided
.. on the basis of delayed or non-delayed toy résponse. (Examples: \
‘lon-delayed - rattle; delayed - music box). Play occurs when

the child manipulates an object in the functional manner(s) for
thich it vas designed.

2) Physical Toy Skills - Tha toys in this category are desianed to
elicit gross motor action. They typically involve extensive
movement of the child on the toy (Example: Ball). Play occu»s
when an object is manupulated in the manner(s) for which it was
designed. f

3) Constructive Toy Skills - The toys in this category do not typically
aive any wmechanical or automatic response to a child. Rather they
are designed with two or riore parts to elicit organizational action




on the part of the child. Play consists of the organizing behavior
including physical arrangement (Example: Slocks) and/or role
relationsnips (Exaspleo: Car ani garage). The toys, and taus tha
objectives vithin this. category, have becen Turther dividoed ip terms
of ‘apparent complexity on tin basis of tihe nuubor ov appropriate
functional relationships betwezen the ports.

Given these defiaitions of toy categorias, the svecific obj-cztive(s) for each
toy, and the age level of .eachr toy, tuo curviculum ohjoctiva reasrding oy -
. skills is as follos. :

L Jhew presented with each toy an - askad w play, the ohild will cxhill
JJective #1 | tihe skills associated wita toys in each categery to the criterica
. l specifiec for cagegory for his chronological e, '

e 4
%

to be met.

In addition, the following independent play objective is

Jdinen presented with at least two toys the ciila has mrzierad nd
J“jective 4y agkea to p]gy by'hiuse}f, the cgild yi]] be qn~fxsk 05% 07 ton
i S 7% | winutes with no more than one auult interaction of short (ten
| seconds} duration during each 5 winute scorant.




il Fre- tes

The pre-test is acwinisvereq !n\]V\:Jal’“ veternine tie ciron2logical age

of the child ane bocin testing vith itan at the next youngest level. For
axaaple, if a cnilld b Lnruﬁoloq »bi 242 1S 3 years o uoonths, pre-tasting vwould
beyin at the second uar v“i If, criterion is et at the first age Jevel
tested continde pre -‘AJtine at Ay nn)L vianest gge level. If criterion

w35 not tei ot the first avz level tasiod coatinue pre~testing at the next
lovest level. Pre-inscing s _)ou1d ccase'wnon 1 cnild fails 3 toys in a row at
any age level, that aar lovet is ceasic rad failed.

AT 2y given age levii, one should altsrnate Lovs across catzgorizs. Yo nre-
tast, aive cich toy o the chily and sav "Play with " or an equivalent
CStatement winich doos a0l soocify the narL1culur Sehavioral oLJcrt1v_. if
ne-falls to act o stons Lofure reachins criterics for the toy encourage

Ain 1o continuz by saying “hat 2lse can you do @it the " For
informational purpasas ant *o encourag? the ¢hitd te play, it is permiSSIble
to model play for o ¢aild after np Fai's dten.  iigwever, even if Ne 1n1tatas,
thz toy shoull uo considared to hawe Lien fdli:u.

Poe-test seoren for »ach toy shouls Hn marked as follows on tha iastructional
prodils uader "Pro-tort Seare™: (1) “yes® for a toy on which the child met
criterion, (2} "ao" Yor 2 foy on vAicy the civild was tested and failed to
peet critorios ant 13 Ut for oa tO' ot presented duri:_ the pro-test

This informaiion (2 rorcforred to e Proarsss Prof\lf by circ}1nn,’“YS
wastersd ool aovaerion ok

Aocnild ) roachss oritorian 27 015 last chronnlooical ane loval i3 consianred

to placy out o7 or col mino fae toy shills carricule) as in vegard tu b

PIrst shlicuiva., ‘ '

To pre~tfent tig scond \na‘~hzve, if L2 ¢ ld has met.criterion ot the 2

vzar Tevel, o s yivos G toys that Ne demonstrated mastery on during the

L0y pre-tas. and :sKLJ 10 niay b ainsell wiile the teacher does some work

in the samo vock.  Thy teaec. 2t should record vhether or not the child was

playing incepznuently for toe cnjori Ly of eacn 37 second interval. (See

Jatd Form in Apdendiz) . Fay approach by the child to the teacher is scored

off-task. Ta2 tzacher my interact “r1°fﬁy with the child tto times durino the
- tun ninute perisd, cnce withim e ¢ five minutes, an.! agatn wit:in the.

econc five minutzs, contingant only an in&ependent piay.. If 85% (25) of

the intervals ara ontock, tha ¢hilt has met criterion. A child may be

pre-tisted on indenendent play. & ¢hild may reach ¢ritorion on tos skills,

yet f2i1 to reach critorion on indzpandent play.

ERIC
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Aruitoxt provided by Eic:

INStrug cive

Yo plan instruction. tie toacasr consulls the vroqrest Frofile, netinn the
Towest age ot iy the chil! futl :h el ooriterien.  instruction shoulld
begin on toys ot this ang levsi. ;aiu G Wives aqe level, toys may be
taugnt 10 any oruer. U 3s 3uttestod 1t o sexiaue of taree toys ve taunnt
WUring dity uho sessica. I varizir is considered fportant. tove frooo

Jifferent catuiories saouli e wieseds o f ciuilarity iy o bo oo oo L,
Loys within 2 cateiory <hoeldl oo taursy ritain 2 qiven sassion. oiover,
instruction suouid oo cenfivod w3 3 L age Tovol ustil criforion is =t

at that Toved

Strategics to b usiu in teacnins to, stills include ATANLingG ans positive
reinfurceitent Yor sooreprizte play.  Thage nrﬂqu ques oro fully convoered Ly
1

cacainn:  A'ChHirse in Applied Povchology (.00 Acke Sciznez Kesearch 4dssociates.

nC.) cou lastructiondl oguls (st Sr ah_gol ”u*r¢3gnl s apareach involves
e anelysis of the <iills raguiral to slay with each tov into a saguential
wnrarchy. Instruction boging oty taﬂ sirmplecs  tash ant aracedes throynah

the most Jrfficuit. Sample tas' 2qalusis are inclule. in tho fopaadtix,. It

18 r2CGThnrg Ut Caily oldoctives oosoat for gach pupil to rore finely

track progress.

If a child ds on~tash less than 1o of thw 22 istervals, reinforceniont shoul

be dntroduced at a Jevzl of at least once an intaeval.  If he wac not on- tasx
for the majority of any intorval, reindoreraant should heain at 2 froquency
of Tess than 3) scconds. 1 3 chil® vas o -tash or has reached an on-task
Tevel of v titeryels, reinforcenont sanuls be dalivered on the averane of
avery gther on-task interval. (Vivary shouls be variablo, hovever, i.e.,
not avery other gn-{as. ingerval. U:tvn the 29111 nas reached an an-tash
Tevel of 17 intervals 7or at deast Lo rOﬂ:rLuttvo days. the frequoncy of

-reinforcecent should b 3rudn&lly_i:c 20 to the criteria of one averw

10 iatervals. 11 duriss this soriol, J_Lll]f s nutwer of on-task 1nturva¥s_
dacreases, reinforzenent dehveery shoald be returned to tho average of overy
otapr dnterval dod thes deerease owry Cradually. '

29



30

| ERIC

{hi’d

LIOEPEADENT 10V LAY

- School for Coutem
Social Curriculum
September 1076

DRRESS PRUFILS

v

008,

Age

I skug

L G

Date Pretest

late Complete

I ——y &

T
LEVEL

FUNLY

1ML

TR

PHYSICAL

TS TRICTIVE

STNCE-FONCT O

L Rattieball

Rattle
Frog -

Pull Toy [.ﬁ,

DELAYED

- Blacks-Fi11 (1)

- Stack Rings {1)

MILTT-FIRCTION

—

Mastdng Cups

H

Busy Face |
Sound Twist
Push Truck |

Jac§~in~@0x (1]
See 1 Say ()
’.}er;‘}'-GQ-RUUHd “}

7

Bl Rl (1)
Ball Throw
Rattle Mdo

14

 Block-Tover é?}

Bock-Train (3)
Lego-Tower (1) - |
"a11boi (1)

1-Plece Puznte
Scribble §
orkbench ~ {§

Tack- oy 2]
See it Sy {72)

:
Mérry-ﬁo-ﬂound{?%,j |
?

BaHT-Baunce 2]
Rycking Beat - |

LI

r
|

- Bead String

Block-Rridge (2)

Wilgx (2)
2.Piece Puzzle |71

TR § Blocks 1)
Farm (1)

=

“Stack Rngs {7]
Puzzle (3)
mmmnommmﬁJ

TRick & Diocks 1)
Farm (2)

-

;
|

Leqo-Hall (2]
Lego-Cornar (3)

{-Pace Puzzle f3~

Trex § Blocks lEf
Farm (3)

=1

-

LT I
o DewPretest _ Pretost Scores: Total.] neTask — Total T Interaction Date Criterdon Pessed

IToxt Provided by ERI

E *c}%tefion Circle Tofs when criterion met during pretest or 1hstructién.

Circle age Tevel when criterion met during pretest or fastruction, -
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| Sact (1} Take top off I¥ )
1 X
32 ancs (1) 1H{2) Taka rings off

(3) Put on rings {any'order) |

14} Put on top
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 nd Wit 2% i rou
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