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>
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Examiner: Damian Bariexca, Ed.S., NCSP
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Reason for Identificatiop
XXX was referred for Child Study Team evaluation in order to update (\ gnitive profile and gather data to help inform
his programming needs. The purpose of this evaluation is to gather informagion about XXX’s educational and

psychological needs, generate appropriate modifications & accommogdationis, and assist in developing further appropriate
educational programming.

Background Irformation
A review of records indicates that XXX has been eligible fo ial Education and Related Services since pre-school.
Presently, he is eligible under the category Multiple Disabilities due to the presence of two disabling conditions causing
severe global educational needs. 2

(@es: Driver’s Education (B-), Food & Fitness (B-), Photography I
d History, LLD English, LLD Math, Cooking for Singles, Painting

So far this year, XXX has completed the followin
(A), and Video I (A-). He is currently enrolled i
I, Physical Education 10, and Environmental

XXX’s most recent IEP review was condu , 2010. Modifications and accommodations include the
following: extended time for testing, % of study guides/outlines, review vocabulary/concepts to facilitate
comprehension, pass/fail basis for Wo story. In the LLD classes, XXX receives one-to-one instruction as needed, in
addition to accommodations and ifications outlined above. XXX is also exempt from taking the NJ High School
Proficiency Assessment [HSPA],Z%H complete the Alternate Proficiency Assessment [APA] in its place during his

junior year. @

@ Information from the Student
XXX indicated that his fa e subject in high school so far has been Social Studies; he enjoys learning about “ancient
stuff and World Wars” because he finds it “interesting”. Math was noted as his least favorite subject; XXX stated, “I
guess I’'m not good @umbers”. He cites math and public speaking as being among the most difficult tasks he is asked
to complete in hig Wél\u’)ol (although with regard to public speaking, XXX said, “it’s uncomfortable, but I get through it”).
XXX sees hi r@ s as being his ability to study history, as well as his athleticism. XXX plays on the JV lacrosse team
and is intereste !Y joining either Interact or Habitat for Humanity. XXX is unsure of a specific career goal at this point,
but indicat after high school, he would either like to play lacrosse at the college level or attend culinary school to
explore cgé?n the food service industry.
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Previous Test Results
Wechsler Intelligence Scale for Children — Fourth Edition (WISC-1V): L. Matricardi (10/2008)

WISC-1V N

Verbal Comprehension Index (VCI): 57 @
Perceptual Reasoning Index (PRI): 59 @
Working Memory Index (WMI): 74
Processing Speed Index (PSI): 59

w
O
Full Scale 1Q (FSIQ): 53 5 @)%

Classroom Observations

This examiner observed XXX in his Environmental Science and English classes on March 4,@@%

(@]

classroom and took his seat immediately. XXX appeared attentive through the teacher’ lew of the previous day’s
material and her explanation of the current day’s project, which was creating an artis resentation of an animal
adapting to an environment. XXX required individual assistance from the teacher/n getting started as she guided his
thought process by asking questions that started out broad (“How can your animéahadapt to this environment [XXX’s
chosen environment was a sewer]?”), to which XXX replied, “I don’t know.” ¢(Theteacher then became more concrete in
her questioning (“Think about each of your five senses. How is sight i /@—’o

he g5

In Environmental Science, XXX is one of four students in the class. During the obser§ riod, XXX entered the

0

a sewer? How is touch impacted in a
sewer?”, etc.). This line of questioning seemed to help XXX understan €2 signment better. As he drew, he worked
very slowly and deliberately in comparison to his peers. XXX held his¢peneil appropriately, and as he added to his
picture, he was able to explain how his animal creation had adapted tofiving in a different environment. This examiner
left the classroom with about five minutes left in the abbreviatechg to delayed opening) period.

In English, XXX is one of six students. In this class, studen@e continuing work on a project started the previous day.
The assignment was to draw cartoon panels to represent eac approximately 16 plot points from a story the class had
read. The panels would then be presented in flip book or pgster form. XXX worked independently and diligently
throughout the observation period, and was able to clearl§ explain the task to this examiner; however, as in Science, he
worked at a much slower rate than that of his peers. ile other students in the class were nearly done drawing and
coloring, and some had even started to assemble t% books, XXX had only finished about half of the required panels
by the end of the observation period. This exarn ft the classroom with about five minutes left in the abbreviated
period.

ations and General Impressions

XXX was cooperative throughout the %{ terview and evaluation process. Rapport was easily established due to the
existing professional relationship betwe XX and this examiner. He presented with appropriate affect, worked
diligently, and appeared to take aﬁi%% seriously. These test results should be considered an accurate representation of
his current cognitive and social-et@ nal functioning.

Evaluation Procedures
Student Observation
Review of School Records
Structured Student Intérview
Behavior Assess tem for Children, Second Edition — Self-Report - Adolescent (BASC-2 SRP-A)
Piers-Harris Chil s’ Self-Concept Scale, Second Edition (Piers-Harris 2)
Wechsler Intefl; g@e Scale for Children — Fourth Edition (WISC-IV)*

*Complete@st descriptions appear at the end of this report
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Summary of Findings/Interpretation of Assessment Results
BASC-2: SRP-A
XXX responded to the items on the Behavior Assessment System for Children-Second Edition: Self-Report (Adolescent)
in order to provide information regarding his own thoughts and feelings. The rater’s responses to items on the BA$%g
scales are scored and compared to a normative sample of ratings of other children similar in age. From these res@
Tscores are derived:

b

. Scores of 70T and above fall in the Clinically Significant range, and suggest a high levelO
maladjustment.

. Scores of 60T7-69T fall in the At-Risk range, and may identify either a significant p%ﬁ that is not be
severe enough to warrant a formal diagnosis or a developing problem that needs careful motdtoring.

. Scores ranging from 417-59T are considered average.

. Scores ranging from 317-40T fall in the At-Risk range on selected scales. @&

. Scores of 30T and below fall in the Clinically Significant range on sele c@-cx es.

&)

XXX’s responses earned ratings of “Acceptable” on all Validity Indices; these scores ca/i@considered a reasonably

accurate assessment of his current social-emotional state. o @

XXX’s scores on the five major composite scales are as follows: @
Composite Scale T-Score %@r@ile Rank
School Problems 35 N/ 5
Internalizing Problems 43 5 25
Inattention/Hyperactivity 38 @ 10
Emotional Symptoms Index 49 54
Personal Adjustment 52 @ 54

School Problems. XXX’s score of 35T on the Scho blems composite scale falls below the Average range,

but is not necessarily cause for concern. His scores on the Attitude to School and Sensation Seeking scales also fall
below the Average range. XXX reports enjoying school gomewhat more than his peers, and reports engaging in risky

behaviors slightly less often than others his age. @
School Problems Scale 1-S N Percentile Rank
Attitude to School N\ 32 1
Attitude to Teachers @ 45 34
Sensation Seeking @ 39 14
Internalizing Problems. XXX’s sgore of 43T on the Internalizing Problems composite scale falls in the Average
range. XXX’s reports of unusual@ts, social stressors, anxiety, depression, heath problems, and feelings of
<

inadequacy are typical of student ge. XXX also reports having slightly more control over his life than is typical for

someone his age. @

Illtﬂ@mblems Scale 71-Score Percentile Rank

Atypicality 47 52

Locu Control 39 12

Ci €ss 43 25

Anxi 54 69

ression 40 1

nse of Inadequacy 47 49

omatization 41 18

Q®



Inattention/Hyperactivity. XXX’s score of 38T on the Inattention/Hyperactivity composite scale falls below the
Average range. XXX reports maintaining an attention level similar to that of others his age as well as a level of self-
control that is slightly better than that of others his age.

Inattention/Hyperactivity Scale 7-Score Percentile Rank @

Attention Problems 40 16 @

Hyperactivity 39 12

O
Emotional Symptoms. XXX’s score of 49T on the Emotional Symptoms index falls in the Ave I\'ange, and

indicates no cause for concern with regard to XXX’s attitude toward school or his teachers, atypicalit ss, anxiety,
depression, interpersonal relationships, or engaging in risky behaviors. . @

Emotional Symptoms Scale T-Score Percentile Rank @

Sensation Seeking 39 14 %ﬁ

Attitude to School 32 1

Attitude to Teachers 45 34

Atypicality 47 52 @

Social Stress 43 2 @

Anxiety 54 %
Depression 40
Interpersonal Relations 56 @

Personal Adjustment. XXX’s score of 52T on the Personal Ad@nt composite scale falls in the Average
range. His score on the Relations with Parents scale indicates that XXX gharacterizes his relationship with his parents

as close, mutually respectful, and positive overall. XXX reports a self<image that is similar to others his age; however, his
score on the Self-Reliance scale fell in the At-Risk classification. reports having a low confidence level in his
ability to make decisions, solve problems, and/or be dependable mpared to others his age.

Personal Adjustment Scale T-Score Percentile Rank

Relations with Parents ? 2

Interpersonal Relations 7 11

Self-Esteem 59 84

Self-Reliance N 48 39

Content Scales. XXX’s responses we rouped into Content Scales in the following areas: Test Anxiety,

Anger Control, Mania, and Ego Strength. Hi onses to these questions indicate that XXX is no more likely to

experience periods of heightened arousal, ¢lated anxiety, an inability to control his anger, or problems with self-
identity than other students his age. %

Content Scale L 1-Score Percentile Rank
Test Anxiety @y 53 66
Anger Cont ol@ 42 21

Mania 41 20
Ego Str 50 42



Piers-Harris 2

XXX also responded to the items on the Piers-Harris Children’s Self-Concept Scale, Second Edition in order to provide
further information regarding his perception of himself. As in the BASC-2, the rater’s responses to items on the Piers-
Harris 2 are scored and compared to a normative sample of ratings of other children similar in age. From these respénses,

T-scores are derived. @
In each of the Domain Scales: @
g:(i O

. Scores of 56T and above fall in the Above Average range. @

. Scores of 457-55T fall in the Average range. %

. Scores ranging from 407-44T fall in the Low Average range. o @

. Scores ranging from 307-39T fall in the Low range. @

. Scores of 29T and below fall in the Very Low range. %9

The Piers-Harris 2 also determines an overall (“Total”’) T-score:

* Scores of 70T and above fall in the Very High range. °

* Scores of 60T-69T fall in the High range. %
* Scores of 567-59T fall in the High Average range. @
* Scores of 457-55T fall in the Average range. @9

* Scores of 407-44T fall in the Low Average range. @

¢ Scores of 307-39T fall in the Low range.

o

* Scores of 29T and below fall in the Very Low range.

XXX’s responses earned an acceptable rating for consistency, bu@ied to skew toward a negative response bias. These
results are most likely reflective of XXX’s true feelings abm@nself, but should be interpreted with caution.

Domain Scales 1-Score Percentile Rank
Behavioral Adjustment (ﬁ 88
Intellectual & School Status 44 27
Physical Appearance 48 42
Freedom from Anxiety 54 66
Popularity Q 50 50
Happiness & Satisfaction @ 51 54
TOTAL SCORE: @ 51 54

The Behavioral Adjustment (B%le measures admission or denial of problem behaviors. XXX’s T-score of 62 falls
in the Above Average range, and;% ates that XXX perceives himself as a well-behaved adolescent who complies with
rules, both at home and at scho

The Intellectual & Sch us (INT) scale reflects XXX’s assessment of his abilities with respect to academic and
intellectual tasks. XXX’s 7-score of 44 falls in the Low Average range, and indicates that while XXX feels he performs
acceptably well, he g@knowledges somewhat more difficulties with academic work than the average student.
Specifically, XXX ded “No” to the prompts, “I am smart”, “I often volunteer in school”, and, “I can give a good
report in front of ss”, and “Yes” to “I get nervous when the teacher calls on me” and “I am slow in finishing my
schoolwork”.

The Physi@pearance (PHY) scale measures XXX’s appraisal of his physical appearance, as well as attributes such
as leader@ nd his ability to express ideas. XXX’s T-score of 48 falls in the Average range, and indicates that XXX



reports both positive and negative appraisals of his physical appearance and personality attributes, with the positive
outweighing the negative.

The Freedom from Anxiety (FRE) scale measures XXX’s report of anxiety and dysphoric mood. XXX’s T-score pf 54
falls in the Average range, and indicates that XXX reports a mostly positive mental state. @

The Popularity (POP) scale reflects XXX’s assessment of his own social functioning, including perceived polﬁty,
ability to make friends, and feelings of inclusion in social activities. XXX’s 7-score of 50 falls in the Aver ange;
XXX reports feeling mostly satisfied with his level of social functioning, though he does acknowledge s@ ocial
difficulties, as do most adolescents from time to time.

life. XXX’s T-score of 51 falls in the Average range, and includes both positive and negative appraisals of his
general life circumstances, although the positives outweigh the negatives. Q
XXX’s overall Total Score (TOT) of 51 falls in the Average range and indicates@t]!XX reports a general

level of self-esteem similar to most students. 5 @

The Happiness & Satisfaction (HAP) scale reflects XXX’s feelings of happiness and genEisfaction with
C‘

XXX’s Piers-Harris 2 results indicate that he has a generally positive self: ept, and that his views of himself
are mostly average when compared to other students’ perceptions of tm Ves.

WISC-1V < )>

The following information reflects XXX’s functioning on the WechslerjInteligence Scale for Children — Fourth Edition
(WISC-1V). Possible scaled scores range from 1 to 19, with a score o 12 falling within the average range. 1Q/Index
scores falling between 90 and 109 are also considered average. Mo#cover, these scores will be reported with
corresponding ranges at the 95% confidence level.

A full WISC-1V score report, as well as descriptions of each@@st, appears at the end of this report.

Cognitive testing results indicate that XXX is functioning%ithin the Extremely Low range of intellectual ability. On the
WISC-1V, XXX’s Full Scale 1Q is 50, placing him at @O. 1™ percentile.

The Verbal Comprehension Index (VCI) meas \’erbal comprehension, reasoning, and knowledge acquired from
one's environment. XXX’s VCI score falls in 2@premely Low range (VCI=61; 0.5" percentile), and is equal to or
better than 0.5 percent of his age-level peers ’s scores on the Similarities (ss=3; 1% percentile) and Vocabulary
(ss=2; 0.4" percentile) subtests also fell in tremely Low range, while his score on the Comprehension subtest (ss=5;
5" percentile) was slightly higher, fallihg in'the Borderline range. No statistically significant strengths or weaknesses
were noted in the Verbal ComprehensionJuadex.

The Perceptual Reasoning Inde%{) measures non-verbal problem-solving ability and visual-motor integration.
XXX’s PRI score falls in the E ¢ly Low range (PRI=55; 0.1™ percentile), and is equal to or better than 0.1 percent of
his age-level peers. XXX's scores’on the Picture Concepts (ss=2; 0.4™ percentile) and Matrix Reasoning (ss=1; 0.1
percentile) subtests fell jn t tremely Low range, while his score on the Block Design subtest (ss=5; 5™ percentile) was
higher, falling in the Borderline range. XXX’s performance on this subtest was noted as a statistically significant strength,
which suggests that hig-akility to work with his hands to create is stronger than his ability to identify existing patterns. It
also suggests tha @ay have more difficulty with tasks that require abstract thought and reasoning than with those
that are more conc n nature.

The Worki %lﬁ,m@ory Index (WMI) measures a child's ability to utilize short-term memory, sustain attention, and
process auditory information. There was a significant difference between the two subtest scores in this index. XXX’s
score on tter-Number Sequencing subtest (ss=7; 16" percentile) falls in the Low Average range, while his score on
the @ n subtest (ss=2; 0.4™ percentile) falls in the Extremely Low range. XXX’s overall ability to utilize short-term



memory and mentally manipulate information is in the Extremely Low range (WMI=68; 2™ percentile), and is equal to or
better than that of 2 percent of his age-level peers.

The Processing Speed Index (PSI) measures the child's speed of mental operation, hand-eye coordination, attenti%
concentration, and ability to discriminate details. XXX’s PSI score falls in the Extremely Low range (PSI=50; 0. @
percentile), and is equal to or better than 0.1 percent of his age-level peers. No statistically significant strengt
weaknesses were noted in the Processing Speed Index.

There are some statistically significant discrepancies noted between some of XXX’s Composite Index sc@r
Working Memory Index score (WMI=68; 2™ percentile) was significantly higher than both his Perce

Index (PRI=55; 0.1" percentile) and Processing Speed Index (PSI=50; 0.1" percentile) scores. TohiS i
that while XXX’s cognitive scores are globally extremely low, his ability to utilize short-term me
cognitive area.

epancy suggests
s his strongest

Recommendations
Results of this evaluation should be used in conjunction with the Educational Evaluatio dgtermine XXX’s specific
educational needs.
o @

Given the globally low levels of functioning across XXX’s cognitive profile, XX %Ylikely need to continue in an

educational placement in which curriculum is heavily modified and instruction } ifically tailored to his unique

strengths and needs. Accommodations of extended time, provision of study gajdes/outlines, frequent review to facilitate
. noda . oy nt

comprehension, and the consideration of taking some courses on a pass/fzilbasis should also remain in place. XXX

would also benefit from concrete examples and step-by-step instruction ever possible.

@)
Summary
XXX is a at who was evaluated in order to update 2§§g itive profile and yield test scores that can assist in

determining educational programming. He is currently eligible ecial education and related services under the
classification Multiple Disabilities.

&

Measures of behavior and social-emotional well-being indigate that XXX’s current state of social-emotional functioning
appears to be healthy. His responses on the Piers-Harris %ﬂect a young man who has a largely positive view of himself
but also acknowledges some academic difficulties ap@is responses on the BASC-2: SRP — A indicate no significant
behavioral or social-emotional concerns. N

Cognitive testing results indicate that XXX is
Wechsler Intelligence Scale for Children — F

Index scores suggest extremely low 16V§1S

ing in the Extremely Low range of intellectual ability. On the
Edition, XXX’s Full Scale IQ is 50 (0.1™ percentile). Additionally, his
nctioning across his cognitive profile, with relative strength in working
memory.

Given the globally low levels of F@uing across XXX’s cognitive profile, XXX will likely need to continue in an
educational placement in which toalum is heavily modified and instruction is specifically tailored to his unique
strengths and needs. Acco ions of extended time, provision of study guides/outlines, frequent review to facilitate
comprehension, and tlﬁ@ ion of taking some courses on a pass/fail basis should also remain in place. XXX

would also benefit fro e examples and step-by-step instructions whenever possible.

>

Damian N. ffgi%%;)a Ed.S., NCSP Date

School Psy@ ist




Student: XXX
Date:

Psychological Testing Scores — WISC-1V

Examiner: Damian Bariexca, Ed.S., NCSP

School Psychologist
WISC-IV ©
P
Index/Subtest Standard Percentile |95% Confidence| Classificgig'
Score/ Scaled Interval . @
Score .
Full Scale I1Q 50 0.1 47-56 Extrémely Low
00
Verbal Comprehension 61 0.5 57-70 “Extremely Low
Perceptual Reasoning 55 0.1 51-66 ~Extremely Low
Working Memory 68 2 63-78 ~I\ Extremely Low
Processing Speed 50 0.1 47-65 " ”{)" Extremely Low
N
N

Verbal Subtests Y

. Similarities 3 1 ) Extremely Low

. Vocabulary 2 0.4 Y4 Extremely Low

. Comprehension 5 5 AN Borderline
Perceptual Subtests
*  Block Design (S) 5 5 A\ Borderline

. Picture 2 0.4\ Extremely Low

Concepts )

. Matrix 1 ©.1 Extremely Low

Reasoning (A
Working Memory Subtests Y "

. Digit Span 2 X 0.4 Extremely Low

. Letter-Number A 16 Low Average

Seq. A %9

=)

Processing Speed Subtests .| 4

. Coding Nk 0.1 Extremely Low
* Symbol Search ~ 1 0.1 Extremely Low
(S) = Statistically signifi ength

O
&
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Test Descriptions

WISC-1V

The Wechsler Intelligence Scale for Children — Fourth Edition (WISC-IV) is a test of problem solving and intelligeﬁ\%ef
that reports the Full Scale (overall) IQ as well as four Index scores: Verbal Comprehension (VCI), Perceptual Re g
(PRI), Working Memory (WMI), and Processing Speed (PSI). These scores are determined through the admin@n of
core subtests, each of which tests different areas of cognitive functioning. @O

The following is a brief description of each core subtest as presented in the WISC-IV manual: @
Block Design: While viewing a constructed model or a picture in the Stimulus Book, the child uges@—gnd—white blocks

to re-create the design within a specified time limit. N

Similarities: The child is presented two words that represent common objects or concepts 2 (@cribes how they are
similar. %

numbers in the same order as presented aloud by the examiner. For DS Backward? 1d repeats numbers in the

Digit Span (DS): Digit span comprises two parts, DS Forward and DS Backward. W@ Forward, the child repeats
reverse order of that presented aloud by the examiner. %

Picture Concepts: The child is presented with two or three rows of pictures ooses one picture from each row to
form a group with a common characteristic.

Coding: The child copies symbols that are paired with simple geometric shapes or numbers. Using a key, the child draws
each symbol in its corresponding shape or box within a specified liu@time.

Vocabulary: For picture items, the child names pictures that ar ayed in the stimulus book. For verbal items, the
child gives definitions for words that the examiner reads alou

Letter-Number Sequencing: The child is read a sequenc?)f numbers and letters and recalls the numbers in ascending
order and the letters in alphabetical order.

Matrix Reasoning: The child looks at an incomptrix and selects the missing portion from given response options.

Comprehension: The child answers questions n his or her understanding of general principles and social
situations.

Symbol Search: The child scans a sedfch

the search group within a specified tige lin

=)

O
&
QO

roup and indicates whether the target symbol(s) matches any of the symbols in
it.




